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Foreword

Pamela Lawrence

In many ways, St. Helena is unique. People still make time to greet each
other as they pass on the street and meet in shops. Moreover, most young
children grow up wrapped in senses of belonging, security, and familiarity
that—if not provided for by the immediate family—will come from the ex-
tended family (e.g., siblings, grandparents, aunts, and uncles). Other
adults, particularly school teachers, also offer stability and security to
youngsters whether they are in school, at play, or in the wider environ-
ment.

Within this small population everyone is connected with someone else,
so most people are known to most others. Links of this kind foster a sense
of camaraderie and security reinforced by a watchfulness in the commu-
nity. This watchfulness, and how it influences people, can be illustrated in
the school setting. It is not unusual for a pupil to have a relative or family
friend as their teacher. On their way home from school, the teacher is
likely to meet the parents or someone closely connected to the pupil’s
family (e.g., a grandparent or neighbor). School matters, including con-
cerns, can comfortably be raised in their conversation so that the pupil’s
family quickly becomes aware if anything untoward has happened. Such
links often act as a deterrent to unacceptable behavior in school.

On St. Helena “even the rocks have eyes and the winds capture your
words and carry them to where you least want them to go.” It is so easy for
the local grapevine to spread news about people and events. There are
positive and negative aspects to this awareness. When a tragedy occurs or
an individual calls for help, news spreads quickly and people readily

.
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gather to provide support. This lack of anonymity and privacy works in
other ways, too. People cannot hide from their responsibilities, so it is
necessary to “survive” both the good and bad times. It means, also, facing
responsibilities “head on.” Family and community function as a mirror,
providing a continuous reflection to people on their behavior. To avoid an
unfavorable reflection, individuals have to “behave as expected,” or face
the consequences of “stepping out of line.” Not everyone can cope with
these “demands” and expectations. Some may not have what it takes to
overcome the threat of self-fulfilling prophecies for negative expectations
such as “It’s not surprising he’s gotten into trouble; his daddy is a trouble-
maker, as was his granddad before him. It’s in the family.” There are oth-
ers, too, who are overly conscious of having to “follow in the footsteps” of
parents or other family members who have been not only “successful” in
some way but also much respected because of that success. Islanders are
often remembered not just in terms of their own behavior but also in
terms of the deeds of their grandparents or even great-grandparents.

In a small community, sorrows and joys are shared. Empathy is easier
when you know those who experience tragedy or happiness. Similarly
faults and failings are “shared,” as are successes. Students embarking on
overseas study know they are expected to do well. They have to live up to
family (as well as their own) expectations in addition to the community
expectation. A failure to live up to these goals means having to “face” the
whole community, whereas living up to positive expectations gains re-
spect in the community. Most people “look up to” achievers and perceive
them as positive role models.

Pressures of family and community expectations cannot be underesti-
mated. There are the unwritten rules that, if broken, leave a price to be
paid. These include the customs and traditions that are an integral part of
the island’s character and way of life. These range, for example, from the
etiquette for dealing with births, deaths, and marriages to reacting to ma-
jor disasters, the joys of homecomings, and raising a family, as well as eat-
ing and entertainment. The degree of tolerance afforded to those who
break the “unwritten rules” is perhaps less than for those who break the
“written” ones. A person can serve a jail sentence and then, depending on
the circumstances, be given support and become rehabilitated within the
community. In contrast, a quarrel over the preparations for a marriage re-
ception (e.g., forgetting to include a relative on the guest list) could cause
a lifelong rift between families or at least a simmering resentment.

St. Helena has recently experienced testing times, politically, economi-
cally, and socially. These experiences are already affecting island life. Tra-
ditional customs and routines are either disappearing or under threat. For
example, cohabitation (as opposed to marriage) has become more accept-
able in recent times. In turn, this practice may impact on the degree of
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commitment to the extended family. Although there is still a housing
problem on St. Helena, young families are increasingly owning their
homes. Consequently, although the extended family continues to live
“just down the road,” they are neither as accessible or influential in im-
parting traditional values to young families as they once were. Similarly,
the role of grandparents is changing in line with the changing status of
women. Many more women are working today. In past times, grandmoth-
ers and other relatives (especially if they shared the same dwelling) often
cared for children of working mothers. Nowadays, this practice is dimin-
ishing; even grandmothers tend to be busy pursuing other work. This
change is regrettable, for many families have already become fragmented
because fathers (and now mothers) work offshore on Ascension Island,
the Falkland Islands, the RMS St. Helena or in the UK.

St. Helena has a history of offshore fathers. Limited employment pros-
pects compelled many fathers to work overseas. Today there are many in-
stances where both parents are working offshore. Sometimes the absence
of the parents appears to adversely affect children’s behavior. This may
arise from a lack of security and stability within the surrogate home. When
grandparents or close relatives cared for children, fewer problems were
apparent. This unsettling situation may help explain the apparent in-
creased “restlessness” within some of the children at school.

Changing work practices affect children in other ways. Rather than re-
turning home for lunch, most children now remain at school. So the main
meal of the day is in the evening. This mealtime gathering allowed families
to come together to talk. Anecdotal evidence suggests that on St. Helena
the family gathering at mealtime, like in the UK, is on the decline. (Statis-
tics show that only 9% of families in the UK have a family meal and 24% do
not have a table around which the family can sit.)

Church attendance and religion are in decline as well, although there is
still a quiet religious “spirit” around the island. This is clearly visible when
death threatens or disaster strikes. When someone is seriously ill, families
call for religious support; when someone dies, a religious burial is ar-
ranged. More generally when disaster falls, it is shared by the entire island
community.

Leisure time is another changing aspect of life. The warm climate draws
people outdoors. Even so, Jamestown people seldom sit on their door-
steps as much as they used to. I recall childhood memories of sitting with
friends by a neighbor’s door in the early evening or on a Sunday after-
noon. We talked with each other, held sing-songs while others played gui-
tars or played games. There are still some times when people can be seen
sitting outside, calling out to passers by, and talking to friends who stop.
This “open interaction” is not as prominent in today’s St. Helena for many
reasons. Gone are the days when families shared domestic facilities like a
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yard or a communal water tap. Shared living and working spaces helped
create bonds between neighbors. Housing accommodation is now more
sophisticated and many families live in independent units behind “closed
doors.” The new homes built outside of and above Jamestown are de-
tached, consequently it is often only by chance encounters that people be-
come involved in each others’ routines. Furthermore, the telephone has
diminished the need for stepping out to call on family or friends.

Other events and institutions have outlived their purpose or value.
Friendly benefit societies have declined in membership and, conse-
quently, the annual anniversary “March Days” have been reduced from 5
to just 2 (Children’s Society and the Church Providence Society for
Women). Not long ago these March Days were among the highlights of the
year, and for many they were among the rare occasions when people vis-
ited Jamestown from surrounding districts to join the festivities.

The traditional New Years Day School Sports and Treat Day no longer
occurs. Nowadays, children do not rely on special occasions for treats.
The enthusiasm for the traditional school sports has declined. People pre-
fer having time to celebrate on New Year’s Eve and to socialize at leisure
on New Year’s Day. In recent years, roadside and playground games have
also lost their seasonal appeal. Once there were particular times of the
year when hopscotch, five-stones, skipping, tic-tac-toe, and other games
would be in season. Various explanations help account for neglecting to
include play sites in new housing areas—the popularity of videoviewing
and broadcast television viewing are among these explanations.

Respect is changing too. There is still a strong desire, particularly
among the older generations, to please those in “positions of power.” In a
community that has been raised on subservience, and giving way to au-
thority and others with elevated status, this is hardly surprising. There is a
difference, however, between enforced subservience and genuine respect
for authority, for family elders, older people, and people in general. There
are still many people who automatically address their elders or those in
authority as “Ma’am” or “Sir.” It is still difficult for some senior colleagues
(e.g., in schools) to address an older counterpart by their Christian name,
even when best of friends.

There are many explanations for this apparent change. Adults now have
to “earn” the respect that they once received automatically (because of re-
spect for age). From a school perspective, a sense of assertiveness is devel-
oping among the younger generation. This can be positive for St. Helena,
provided it does not lead to a divestment of genuine respect, good man-
ners, and family cohesion. A greater awareness of the outside world
mainly through exposure to television and improved education as well as
through access to a range of new electronic technologies (e.g., the Inter-
net), are all factors that influence the aspirations and opinions of island
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youth. There is a paradox at work here. Assertiveness, when positively
channeled, can help to fire the aspirations of the younger generation and
help raise the profile of St. Helenians. But is family cohesion, social stabil-
ity, and economic promise strong enough to meet these aspirations, or
will frustration lead to negative consequences (e.g., through unfulfilled
potential)? Will future family and community values be strong enough to
counteract the negative consequences of exposure to the “outside”? Only
time will tell.

On the island the feeling of “belonging” still exists in its broadest sense.
This is evident on occasions such as Christmas, which occurs in the south-
ern hemisphere’s summer. The festivities have been described by outsid-
ers as “one long party.” Families visit friends and neighbors. Each Christ-
mas morning in Jamestown, for instance, people group together and visit
homes to extend greetings; they have a drink and a sing-along before mov-
ing on to the next house. The groups grow in numbers as they move
along. The atmosphere is one to be savored.

All customs are not lost; there is still much to look forward to in events
such as the Maundy Thursday fishing boat parties. Jamestown Wharf is
also filled with spectators and people fishing. On Good Friday, coffee and
buns form the traditional breakfast and fresh fish is eaten instead of meat.
During Easter, large groups of families and friends camp together in the
country at Bluehill, Thompson Hill, and Horse Pasture Plain or around the
rocky coastline at Lemon Valley or Rupert’s Bay.

Ship Day is another occasion when crowds gather at the wharf either to
greet family and friends returning from overseas or just to see who is arriv-
ing. When the ship is scheduled for departure, the crowds gather once
again to bid farewell to family, friends, or departing visitors. These are the
occasions in life when islanders get caught up in the atmosphere—the joy
of homecomings and the sadness of farewells. Such matters are part of a
St. Helenian’s heritage. The belief is as strong as ever that “to better one-
self, one has to leave the island.” Although the island has so much to give
in the way of quality of life, many still feel the need to leave and appreciate
this quality from afar. Absence makes the heart grow stronger.

How a person performs or behaves as a St. Helenian living in St. Helena
is very much attributed to the uniqueness of life in the community as de-
scribed. What makes a Saint who she or he is, what motivates or de-
motivates her or him, whether she or he excels in meeting life’s challenges
is largely a product of all that happens on the island.

The following chapters are about islanders; about the lives of the peo-
ple as much as they are about the ways in which the people respond to TV.
If findings to date are correct, they tell a great deal about the quality of
family and community life on this remote island in the South Atlantic
Ocean.
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Preface

This volume reports findings from a major, multidisciplinary study of the
impact of broadcast television on the remote island community of St. Hel-
ena in the South Atlantic Ocean. Broadcast television was introduced to
the island for the first time on March 31, 1995 when a single television ser-
vice, Cable News Network (CNN), was beamed in by satellite. In the fol-
lowing months, further services were added to a two-channel system in-
cluding movie, documentary, sports, and children’s services. Viewing
quickly became available around the clock. More recent changes to the lo-
cal television network introduced a mix of KTV, Movie Magic, BBC, Dis-
covery, and Supersport.

The introduction of broadcast television in this way represented a ma-
jor event on the island, whose inhabitants’ only televisual experience had
been through video. The population enjoyed a limited experience of cin-
ema viewing and earlier encounters with magic lantern shows. The addi-
tional televisual experience introduced an intervention in the local envi-
ronment that set in place an opportunity for a quasi-experimental
investigation to be undertaken into the impact of broadcast television on
social behavior in terms of content and displacement effects. This oppor-
tunity was seized by Tony Charlton, who obtained permission to instigate
a research project on the island to investigate the effects of television, es-
pecially on the island’s children. Funding from The Sunday Times, and
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later the UK Economic and Social Research Council in 1997, allowed the
continuation and then the expansion of the research project.

The St. Helena project team began collecting data in November 1992,
more than 2 years before the inception of broadcast television, to establish
baseline measures on key variables that would feature as central aspects of
the study. These included measures of how children on the island spent their
leisure time, measures of their classroom (on-task levels) and around school
social behavior, as well as their interactions in free-play settings in play-
grounds. This meant that significant evidence was amassed on the status of
young children’s behavior patterns in an environment devoid of broadcast
television and, indeed, with only limited other audiovisual experiences.

The project has continued since that time, and data have been collected
annually from the island on the key dependent measures just mentioned.
In addition, since 1995 data have also been collected on children’s televi-
sion viewing behavior, parental mediation of their viewing, older students’
perceptions of television’s influence, and the nature of the television out-
put. The St. Helena project has, therefore, provided a rare opportunity to
study in depth a series of relationships between children’s experience of
television and different aspects of their behavior.

Although this is not the first project of its kind, it has attempted to learn
from previous studies that have been conducted in the United Kingdom,
United States, Japan, Canada, and South Africa. In so doing, the St. Helena
project has adopted a multimethodological and multidisciplinary ap-
proach to data collection. Data have been collected through quantitative
and qualitative research techniques. The research team comprises special-
ists from the fields of communications, sociology, education, anthropol-
ogy, and psychology. Data have been obtained at aggregated group levels
and from individuals. Self-report data from the children have been supple-
mented by data provided by older students and teachers. Thus, a number
of distinct perspectives have been integrated to yield a rounded under-
standing of the impact that broadcast television has had.

Pamela Lawrence’s Foreword sets the scene for the chapters that fol-
low. She provides a cursory, yet important, picture of life on the island. In
chapter 1, the St. Helena Research Project is introduced. It reflects on the
genesis of the project and outlines the various substudies that are part of
the wider research study. Chapter 2 focuses on young students’ written re-
sponses to an essay entitled “People on St. Helena.” Students’ remarks are
discussed in the context of particular themes that are linked broadly to
“social and community relations on St. Helena.” In chapters 3, 4, 5, and 6
findings from the major substudies are reported. The research completed
thus far has examined the nature of television output on St. Helena and
sought evidence for possible effects of broadcast television on youngsters’
leisure-time activities and the social conduct of younger children. Chapter
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7 considers directions in which future research on the project can usefully
proceed.

From an academic research standpoint, this volume presents a detailed
example of the importance of naturalistic fieldwork in gathering knowl-
edge about, and increasing our understanding of, the role and effects of a
mass medium such as television. Much research into television’s pur-
ported effects has been conducted either in artificial environments or in
everyday environments where many uncontrollable factors exist (in addi-
tion to television) that can affect audience behavior; the current study rep-
resents an investigation that takes the form of an “experiment” in many
ways but one that does not occur within the confines of a laboratory. The
“laboratory” in this case is the natural (yet remote) living environment of
St. Helena’s population. This is not to say that this type of research is per-
fect in every way; it is not. There are still problems concerned with the
control of extraneous variables. There are also risks associated with re-
questing too much of respondents in terms of providing data and even
with observing their behavior. These issues are discussed here.

Finally, the research study is an ongoing project. Consequently, new
data arrive throughout each year. The studies presented here do not al-
ways report on the most recent data collections. For example, in chapter 6
Tony Charlton and colleagues consider post-TV data collections from
1998. Other data for 1999 had arrived yet—although coded and ana-
lyzed—there was insufficient time to include it in the chapter. So the con-
tent of this volume reports only interim findings from what is to become a
much lengthier longitudinal panel study.

ACKNOWLEDGMENTS

We owe thanks to everyone who made this volume possible. To Tessa
Lovemore, Angela Hodgkinson, David Lovemore, Carol Lambden, Charlie
Panting, Saskia Mansfield, Cilla Thomas (when studying in the United
Kingdom), Kate Hodgkinson, Steve Treble, Ruth Bullivant, Carol Jones,
and Shirley Mawer for the several hundred hours they spent coding televi-
sion programs’ content and children’s actions in video recordings of play-
ground behavior, and to Karen Somerfield who undertook the mammoth
task of coding and data entry for the displacement study. Their dedication
to this work was remarkable. We were fortunate to be able to call on the
help of such colleagues.

To Charlie Panting for her Herculean administrative efforts in prepar-
ing the manuscript to send to Lawrence Erlbaum Associates. To Kenneth
David, Dorothy Evans, Trevor Hearl, and Alexander Schulenburg, who
read through the chapters to verify historical and other accuracies. The



xvi PREFACE

book became more scholarly as a consequence of their comments. We are
indebted too to Alexander Schulenburg for the work he undertook on our
behalf in the Castle archives on St. Helena.

To The Sunday Times for some much needed financial support in the
early days of the project, to the Economic and Social Research Council
(R000222070) for providing the major source of funding for the project
during the last 3 years, and to Mick Abrahams, who somehow always man-
aged to locate extra funds in our times of need.

To Taylor & Francis Limited (P.O. Box 25, Abingdon, Oxfordshire, Eng-
land OX14 3UE) for permission to include in chapter 6 some material first
published in Research Papers in Education, 14(3).

To St. Helena Island. It would not have been practicable to undertake
the research project without the help of so many of our colleagues on St.
Helena. In this respect we are grateful to Basil George who was chief edu-
cation officer when the idea for the research was first presented, to the ed-
ucation committee at that time and successive committees since then, and
to Pamela Lawrence the current chief education officer. Additionally, we
acknowledge the help and support given by administrative and other col-
leagues—particularly Pat Duncan, the senior executive officer—who were
working in either the Teacher Education Centre or the education offices at
the Canister. Their contributions were never given without smiles and
they were always undertaken without complaint. Our thanks are due as
well to Tony Leo for his filming and recording work over the years. His in-
valuable assistance included the filming of children at play in first school
playgrounds and the recording of television programs broadcast on the is-
land. Our St. Helena colleagues on the island, particularly Cilla Thomas,
Pamela Lawrence, Betty Crowie, Lilla Yon, Susan O’Bey, Evie Bailey, Betty
Joshua, Corinda Essex, and Barbara George, provided invaluable assis-
tance with data collections for the research. We acknowledge, as well, the
support provided by personnel at the Cable and Wireless Office on St. Hel-
ena, particularly George Stevens (former manager) and Hensil O’Bey (the
present manager). Their contributions enabled the work to continue.
Without the support of our island colleagues, the project would never
have commenced.

Most of all we are indebted to the staff and pupils in the island’s schools
who helped with the research. They gave freely of their time and energy to
support us. Our regret is that we had so little to offer in return. In addition
to their help and support, they left us with an insight into a remarkable
community with so much to commend it. As a small token of our gratitude
to them, we dedicate this book to the staff, pupils, and parents linked to
the first and middle schools and the Prince Andrew School on St. Helena.
We hope this volume will provide more than a cursory indication of the



PREFACE xvii

enviable qualities of the teaching staff, nonteaching staff, and pupils as
well as the community in which they live, work, and study.

—Tony Charlton

Barrie Gunter
Andrew Hannan
December, 2000



This Page Intentionally Left Blank



Contributors

Daniel Charlton is Head of Communications at the South London and
Maudsley NHS Trust and the Institute of Psychiatry. He graduated with a
degree in Media Studies from the University of Westminster.

Tony Charlton, a psychologist, is Professor of Behavior Studies at
Cheltenham and Gloucester College of Higher Education and is Director
of the St. Helena TV Project. Most of his books and research articles have
focused on children with learning and behavior difficulties. Since his ini-
tial visit to St. Helena in 1992, where he learned that broadcast TV’s avail-
ability was imminent, he has developed a close interest in media effects on
children’s behavior.

David Coles is a mathematician in the Faculty of Education and Social Sci-
ences at Cheltenham and Gloucester College of Higher Education. He is
completing his PhD in the area of student teachers’ mathematical experi-
ences. With Tony Charlton, he has cowritten several research papers on
the St. Helena project.

Ronald Davie is Visiting Professor of Child Psychology at Cheltenham and
Gloucester College of Higher Education, a member of the Social Educa-
tional Needs Tribunal, and adviser to the Bishop of Carlisle on child pro-
tection matters. Previous positions include Director of the National
Children’s Bureau, Professional Adviser to the All-Party Parliament Group
on Children, and Professor of Educational Psychology in Cardiff.



XX CONTRIBUTORS

Barrie Gunter is Professor of Journalism and Director of Research in the
Department of Journalism studies at the University of Sheffield. He is a
chartered psychologist who has specialized in media research and has
been published widely and has written numerous technical reports on
media, marketing, and management topics. Publications include three
books about children and television.

Andrew Hannan is Professor of Education and Research Coordinator in
the Faculty of Arts and Education at the University of Plymouth. He holds a
degree in Social and Political Science from Cambridge University and a
PhD from the University of Leicester. His research interests include inno-
vation in higher education.

Pamela Lawrence obtained her BEd degree at Gloucester College of
Higher Education and Worcester College of Higher Education, in 1982 be-
fore returning to St. Helena to teach in middle and secondary schools. In
1991, she published a book on Island cookery recipes; a second edition of
the book was published in 1997. In 1994, she was promoted to Education
Officer for Middle Schools before being appointed in 1999 to Chief Educa-
tion Officer in St. Helena.

Charlie Panting obtained a degree in Sociology and Social Policy at the
University of Plymouth. After conducting voluntary work in an isolated
community in the Dominican Republic, she was appointed research assis-
tant, and then research officer to the St. Helena Research (ESRC funded)
Project. She was also an interviewer for the National Centre for Social Re-
search, an institute that conducts social research on behalf of numerous
organizations and UK government departments.

Alexander Hugo Schulenburg is an historian and social anthropologist
working on the St. Helena project at Cheltenham and Gloucester College
of Higher Education. His research interests include the foundation and
constitution of colonial and post-colonial societies and identities, and he
is well known for his work on St. Helena, for which he received a doctoral
degree. He is the author of several articles about St. Helena.

Cilla Thomas is currently an Education Officer for Teacher Training, Spe-
cial Educational Needs, and Resources at the Teacher Education Centre in
St. Helena. Her teaching experience includes general primary, mathemat-
ics coordinator, Special Needs coordinator, and Emotional and Behavioral
Difficulties. During the past several years she has become increasingly in-
volved in the St. Helena project both as a field worker, researcher, and
writer. In 1999 she completed her MEd at the University of Bristol.



CHAPTER ONE

Background of the
Research Project

Tony Charlton
Cheltenham and Gloucester College of Higher Education

Barrie Gunter
University of Sheffield

This chapter focuses on two distinct yet connected themes. First, the chap-
ter briefly reflects on island history to help illustrate the sociocultural con-
text within which the St. Helena Research Project is grounded. Second,
the research project itself is introduced and aspects of it are discussed in
more detail before the various substudies are highlighted, many of which
are inextricably intertwined.

AN “OASIS” IN THE SOUTH ATLANTIC OCEAN

In the middle of the South Atlantic Ocean occupying a landmass of only
122 sq km, nearly 2000 km from the western shores of Africa, and almost
3000 km from the east coast of South America, lies one of the world’s most
isolated, inhabited islands: St. Helena. Although its location is set inside
the tropic of Capricorn, the surrounding sea is somewhat cooler than ex-
pected with the water temperature averaging 19.5-21.5° by the end of
winter and 24.5-25° in the summer. In his treatise on the fish and fisheries
of the island, Edwards (1990) talks of the diversity of marine life inhabit-
ing these cool waters including whales, turtles, devil rays, conger eels,
sharks, and dolphins. Elsewhere, in the preface of his book, he provides
an outline of St. Helena and reflects on an island that:



2 CHARLTON AND GUNTER

Erupted a few hundred kilometres east of the Mid-Atlantic Ridge as a great
volcano about 15 million years ago. ... Above water the craggy volcanic
cliffs, often rising a few hundred metres sheer from the sea, create a spectac-
ular coastline. Only 17 kms long by 10 kms wide the island rises to 818
metres above sea level giving rise to stunning scenery. (p. 1)

Despite the diminutive dimensions of the land, its undulations add to its
size; steep hills and deep guts (valleys) amplify its ordnance survey meas-
urements.

Notwithstanding its genesis many million of years ago, it is only in re-
cent times that the island has experienced human occupancy of any per-
manence. However, in spite of this recency, St. Helena Island’s past re-
mains both expansive and engaging: a past that has been chronicled in a
surprisingly large number of books. Gosse (1938), for instance, provides a
compelling account of the island’s history, as does Cross (1980), whereas
Evans (1994) gives an intriguing and well-documented record of educa-
tion on St. Helena up until the mid-1990s. Those with ecclesiastical inter-
ests may well be attracted to Cannan’s (1991) book on churches in the
South Atlantic, and others more curious about marine life can turn to Ed-
wards’s (1990) illustrated work about fish and fisheries.

Much of St. Helena’s more distant past must have been forlorn, impov-
erished in fauna and flora, and devoid of animal life (marine and other-
wise). Nonetheless, several million years later from around the time of the
16th century onward, the island gradually gained prominence as it be-
came an important port of call for the sailing ships traveling from the East
Indies. For the crews of boats at anchor in James’ Bay, the island supplied
rest, fresh water, and when available, fruit and fresh meat. Opportunities
also existed for harvesting the sea and “a few fish were often caught” (Ed-
wards, 1990, p. 4). Yet, the frequency of the sailing ships’ visits did little to
help establish a residential community of any size on the island. Apart
from the occasional sick mariner and escaped slave, residents of any per-
manence remained infrequent.

St. Helena’s period of austere independence ended in 1633 when the
island was seized by the Dutch. Yet only a short time after this seizure, St.
Helena was claimed by the English East India Company whose representa-
tives (it is believed) were given permission by the Lord Protector Oliver
Cromwell to colonize and fortify the island. This took place in 1659. It was
nearly 2 centuries later before St. Helena became a Crown (UK) Colony,
and today St. Helena together with its two dependencies, Ascension Is-
land and Tristan da Cunha, form a single territorial group under British
sovereignty known as “St. Helena and its Dependencies.” A UK appointed
governor administers the government of the island, with assistance from
the island’s legislative and executive councils; both dependencies come
within the jurisdiction of the St. Helena’s governor through the offices of a
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locally based administrator. Since the seizure of the island by the Dutch, a
series of events have abetted the evolvement of today’s indigenous popu-
lation, commonly referred to as “Saints.”

SAINTS

The ancestors of today’s Saints were drawn to the island from disparate
parts of the globe and represent a kaleidoscope of cultural and religious
backgrounds. In earlier days the East India Company settled soldiers and
farmers on the island. Many of the planters or farmers came to St. Helena
accompanied by their wives and children, and some either brought slaves
with them or purchased them later. Over the years, settlers of this kind in-
termingled with others who disembarked (voluntarily or otherwise) on
the island. For example, efforts by the UK government to break up the
slave trade on the west coast of Africa through the seizure of ships en-
gaged in such trade brought an unexpected influx of people. Vessels
seized in this way were brought to St. Helena and resulted in over 10,000
liberated slaves being shipped ashore where they were given shelter and
food until they were ready to be shipped out to the British West Indies
where employment awaited them. Some of the slaves elected to remain
behind on the island to work as house servants and laborers. Later other
more notable “guests” were brought to the island, albeit on this occasion,
against their will. This natural island fortress, insulated from other conti-
nents by the immensity of the South Atlantic Ocean, provided a natural
high-security penitentiary for distinguished individuals and others whom
the government wished to incarcerate (chiefly to remove them from posi-
tions of influence that were considered unacceptable to the English gov-
ernment). After his defeat at Waterloo in 1815, Napoleon Bonaparte—es-
corted by a complement of advisory and other staff—was exiled to the
island. Many of the island’s fortifications were added around that time to
help fend off those who might attempt to end Napoleon’s incarceration,
return him to France, and reestablish his former power, authority, and
policies. Gosse (1938) indicates the magnitude of this defensive “wall,”
which included fortification by troops.

First of all, with the squadron accompanying HMS Northumberland came
the 53rd Foot Regiment. Later, the 66th Regiment from India arrived and
still later, in 1819, the 20th Foot Regiment. Beside these British regiments
there were the H.E.I.C. St. Helena artillery and infantry regiments. (p. 270)

Even so, it was not a triumphant rescue that finally snatched Napoleon
from St. Helena but death. He died in 1821 at Longwood and was buried
in Sane Valley on the island. In 1840, Napoleon’s remains were returned
to France. Some years later in 1890, one of Cetewayo’s sons—the Zulu
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chief, Dinizulu—was imprisoned with his wives at St. Helena. Shortly af-
terward in 1902, around 6,000 Boer prisoners of war were held captive in
tented encampments on Deadwood Plain and Broadbottom; the Boer sen-
ior officer General Cronje was among them. By 1903, many of the Boers—
but not all, for some elected to remain behind—had returned to South Af-
rica. On earlier occasions, there was the “import” of indentured Chinese
laborers in 1810 and the practice of “charging” ships to Madagascar each
time they anchored in the harbor at Jamestown. The charge demanded a
slave as payment for each anchored ship.

Each of these sojourns and others on the island (whether enforced or
otherwise) usually resulted in some settlers, their families and servants,
mariners, soldiers, prisoners, and slaves remaining on St. Helena. Thus,
the early foundations were laid for the constitution of an indigenous pop-
ulation. One interesting impression of this ethnic and cultural mix is given
by Cross (1980) when he traces the origins of islanders’ names. He talks of
clearly English surnames such as Green, Young, Williams, and Reynolds
before referring to names that originated when slaves were given names
by their slave owners and were in:

... many cases known by a single classically derived appellation and when
this has been kept as a surname the lineage is apparent, eg Scipio, Mercury,
Caesar, Leo, Augustus, Plato, Constantine, Joshua and Isaac. To find Caesar
and Plato playing in the same cricket team has caused amusement to more
than one scholarly visitor. (p. 90)

Furthermore, a plenitude of evidence is located in the Cable & Wireless
Telephone Directory of islanders’ surnames that derived from the first
names of the landowners for whom their foreparents once worked (e.g.,
Thomas, Duncan, Henry, and Benjamin).

Given the nature of the influx of people from different parts of the
globe to this small island often overlooked in such a vast ocean, it is unsur-
prising that today’s Saints number among their foreparents a multitude of
ethnic origins. Circumstances have encouraged this remarkable mix to
blend into an indigenous population that, for the most part, has fashioned
a coexistence that allows individuals to live and work alongside each other
with a degree of equanimity and a kind of good will that is uncommon in
most other parts of the world (see chaps. 2 and 06).

EDUCATION ON ST. HELENA

Arrangements for education on St. Helena are well organized and often re-
flect policies and practices within UK education. Between 1947 and 1987,
schooling was arranged around a two-tier selective system with transfer to
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secondary education for 11-year-olds. High academic performers were
given opportunities to proceed to the secondary selective school where
they studied subjects to O and A level. Additionally, in 1973 nursery edu-
cation became available from the age of 3%. In 1988 the two-tier system
was superseded by a three-tier system composed of first schools (age
5-8), middle schools (age 9-12), and a single nonselective secondary
school (age 13+) for a pupil population that averaged around 1,100 pu-
pils between 1992 and 1996 (see Evans, 1994, for a history of schooling
in St. Helena). In 1998 the admission age to nursery classes was lowered
to 3 years (albeit entry was permitted only at the beginning of the
academic year). All nursery pupils admitted must have their fourth birth-
day during the academic year. Although attendance at nursery classes is
not obligatory, the overwhelming majority of youngsters take advantage of
this facility.

In 1990 when the TV research project was first beginning to take shape,
there were 7 first schools, 3 middle schools, and a secondary school. The
first schools were sited close to the more populous communities. The
smaller communities of Blue Hill, Levelwood, St. Pauls, Sandy Bay, and
the larger communities of Longwood, Half Tree Hollow, and Jamestown
(the capital) had their own first school with nursery provision. Over the
next few years, decreasing school rolls and a trimming of Education De-
partment expenditure forced the closure of the Blue Hill, Sandy Bay, and
then Levelwood first schools with the pupils being bused to other first
schools. Middle schools remained in close proximity to the most popu-
lous areas of the island at Longwood, Jamestown, and St. Paul’s; the is-
land’s only secondary school, the Prince Andrew School, is built on Fran-
cis Plain and occupies one of the few flat areas on the island. Pupils leave
the middle schools at age 12+ to transfer to the secondary school, which
has a technical element attached to it. At the time of writing, plans are
afoot to again reorganize the educational system; this time changing the
age of transfer in all sectors from September 2000. First schools will cater
for pupils from age 4-7, middle schools from age 7-11, and secondary
school pupils will range from age 11-18. Plans are also in hand to raise the
school learning age to 16 in the year 2001. On this occasion however (un-
like practice in the earlier two-tier system), secondary education will re-
main nonselective.

All of the central organization for the educational system is undertaken
in the Canister at the top of Main Street—the “home” of the chief educa-
tion officer, administrators, and most of the other education officers. Fur-
ther up from James’ Bay, in the direction of Ladder Hill, is the Teacher Ed-
ucation Center where teacher-trainees follow a 2 year course with a
further 2 year probation period in schools. Nursery assistants undertake a
1 year training course followed by 1 year probation.
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THE RESEARCH PROJECT

The genesis of the St. Helena Research Project was a fortuitous one. In
1990, one of the editors (Tony Charlton) was working on St. Helena for a
6-week period. On that occasion and again in 1992, he was employed as a
consultant (i.e., as a psychologist) by the UK Overseas Development Ad-
ministration, now called the Department For International Development
(DFID). His brief was to assist the island’s teachers with the identification
of those children who were evidencing special educational needs in terms
of their emotional or behavioral functioning and in making assessments
of, and then devising associated programs to help meet, identified learn-
ing needs. On the second visit, in 1992, he discovered that plans were
afoot to introduce broadcast TV services to the island, although it was un-
clear at what time these services would be introduced. The opportunity to
undertake a pre- and post-TV research project of this kind in an almost
unique setting was compelling and one that was readily grasped. Arrange-
ments needed to be devised that would permit a study of a limited kind to
proceed in the first instance (given the lack of financial resources available
at that time), but allow opportunities to expand the research at a later
time. Taking into account the island’s isolation as well as the restricted op-
portunities to travel to and from the island, it became clear that any plans
to undertake a research project of this kind needed to be organized and
dispatched with some haste: timing was essential because a follow up visit
was unlikely within the next 12 months. Moreover, any arrangements had
to be undertaken in a manner that did not adversely impinge upon the
consultancy responsibilities.

As part of his work in the island’s schools, Charlton had already ob-
tained teachers’ ratings on the behavior of first and middle school pupils,
which indicated that the young children were uncommonly well-behaved.
Some of this information was used later as part of the pre-TV data collec-
tions. The consultancy duties at that time made it difficult for him to be-
come heavily involved in collecting other data. But with the help of staff in
the secondary school, and the first and middle schools in particular, as
well as colleagues from the Education Department and from elsewhere on
the island, he was able to begin making arrangements for other additional
data collections. Although teachers’ ratings were used to obtain informa-
tion on pupils’ behavior, an over-reliance on this type of measurement
was ill advised. Other forms of measurement needed to be incorporated,
including observations of children’s behavior in the playground and in
classrooms (measurements of a kind which Scott, 1996 refers to as “Gold
Standard” measures). In the short time available, it was neither practical
nor practicable to train observers to collect data on children’s antisocial
and prosocial behavior in playgrounds. Subsequently, a compromise was
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reached and arrangements were made for the video recording of free-play
behavior in playgrounds of two of the larger first schools in Half Tree Hol-
low and Jamestown. (The behaviors on these early videotapes remained
uncoded and were not analyzed until 1997. Later video recordings tended
to be coded as soon as they arrived in the UK.) A decision was also made to
obtain additional pre-TV data on pupil behavior in classrooms, on nursery
class pupils’ video-viewing habits, about middle school pupils’ leisure-
time pursuits, and on first and middle school teachers’ perceptions of
problem behavior in classrooms and around school.

The observations in first and middle school classrooms that focused on
6- to 10-year-olds were difficult to undertake because experienced observ-
ers were not available. However, with the agreement of the chief educa-
tion officer, 8 first and middle school teachers were trained to use Merrett
and Wheldall’s (1986) Observing Pupils and Teachers in Classrooms (OP-
TIC) coding schedule, so information was collected not only on young
children’s on-task behavior in classrooms but also on selected aspects of
class teachers’ behavior. Observers collected data only in schools other
than their own. Elsewhere, in order to obtain information on nursery class
children’s video-viewing habits, preschoolers completed video-viewing di-
aries showing how much time they viewed as well as the type of programs
they watched. In first and middle schools, teachers completed question-
naires asking for their perceptions on pupils’ around school behavior
(e.g., how much and what kinds of misbehavior did the teachers encoun-
ter). Finally, in order to investigate not only content effects but also dis-
placement effects, information was collected through questionnaires
about children’s (age 10-12) leisure-time pursuits, where they undertook
them, and with whom. Information from this source also provided data on
the leisure-time activities they liked best.

In the pre-TV phase, the following data were gathered for later compar-
ison with post-TV data (collected at several points in time between 1995
and 2000):

1. Teachers’ ratings of nursery class, first, and middle school children’s
behavior (checklist completion for each pupil);

2. Teachers’ perceptions of first and middle school pupils’ behavior
(questionnaire completion by each teacher);

3. Middle school pupils’ leisure-time pursuits (questionnaire comple-
tion by each pupil);

4. First school pupils’ free-play behavior in playgrounds (videotape re-
cordings for later coding and analyses of group level data);

5. First and middle school pupils’ on-task levels (observations in class-
rooms on small groups);
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6. First and middle school teachers’ classroom behavior (observations
of individual teachers); and

7. Nursery class pupils’ video-viewing habits (diary completion by each
pupil).

In the post-TV phase from March 31, 1995 to roughly 2000, the above
measures (apart from 2, 5, and 6) were readministered and augmented by:

1. Content analyses of television programming (recordings of all pro-
grams over 6 days in 1997 and 1998);

2. Focus group discussions with 16- and 17-year-old students at the
Prince Andrew School (audiotape recordings); and

3. Pupils’ records of their broadcast television viewing habits (diary
completion by 8-year-olds).

All data were analyzed in the UK.

RESEARCH PROBLEMS

From its conception in 1992, the research project encountered a number
of problems most of which were logistical. Some of these were relatively
easy to overcome; others were more troublesome. The source of the most
pressing problem was the remoteness of an island located some 2,000 km
from the western coastline of the African continent. Inextricably linked to
this isolation were transport difficulties. Although air transport can take
one most of the way to the island (i.e., to Ascension or Capetown), the re-
mainder of the journey is dependent wholly on one ship, the Royal Mail
Ship St. Helena, a luxury cargo vessel with cabin space for 128 passengers.
The RMS travels regularly between Cardiff (UK) and Capetown (South Af-
rica), calling at Tenerife, Ascension, and St. Helena en route. When the
ship leaves St. Helena on its voyage north to Cardiff, it is normally around
6 weeks before mercantile links are restored to the island (e.g., unloading
mail, groceries, clothes, machinery, furniture, fabrics, and passengers).
The longest route involves a 2-week journey from Cardiff sailing on the
RMS to the island by way of Tenerife and Ascension Island; the quickest
route (usually, but not always) is by air to Capetown and then embarking
on the RMS for a 5-day passage north. An alternative route requires board-
ing the Falklands’ flight from RAF Brize Norton (UK) but landing at Ascen-
sion Island and remaining there for a few days before embarking on the
RMS for the 2-day voyage south.
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In reality, none of these itineraries was without difficulties. At times, the
RAF flight was delayed by inclement weather or mechanical failure some-
where along its flightpath to and from Mount Pleasant in the Falklands.
Outbreaks of hostilities in the Middle East and elsewhere meant that
flights were often fully booked with troops returning from Mount Pleas-
ant, and the RMS occasionally broke down. (On one occasion, Tony
Charlton arrived at the airport at Cape Town and was told by the taxi
driver who was taking him to the city that the RMS was in dock with a hole
in the bottom! Thankfully this tale proved to be untrue, although the
ship’s departure was held up because of rudder problems.) Predicaments
such as these could thwart the best arrangements and delays could have
grim consequences. Travel obstacles of this sort usually reduced the num-
ber of project “working” days on St. Helena; they could also impose addi-
tional expenditure on a modest budget and present frustrations.

One other constant problem concerned publicity. In unison, the is-
land’s remoteness, its rich heritage over the last 4 centuries, and its un-
common delay in receiving broadcast television combined to make the re-
search attractive to newspapers, radio, and television. On those occasions
when media attention was drawn to the study, the island’s remoteness
presented them with substantial difficulties. More often than not, the is-
land’s relative inaccessibility dissuaded the media from traveling to St.
Helena. One agreeable consequence of this hindrance was that reporters
often had to rely upon the researchers to name islanders whom they could
interview. This arrangement suited the team in their efforts to manage the
media in ways that helped forestall inaccurate and misleading coverage of
the study. This strategy was assisted by carefully planned press releases
that were prepared in detail and usually accompanied a questions and an-
swers (Q & A) information sheet to keep reporters well-informed on re-
search results. (The publicity machinery and press coverage is considered
in more detail in chap. 7.) In consequence, much of the research was re-
ported in the press without interviewing the research team. Alternatively,
reporters made use of the press releases, the Q & As, as well as radio inter-
views with islanders recommended to them by the researchers. Of the
hundreds of press reports, fewer than a handful produced inaccurate or
misleading coverage.

On other occasions, the time required to travel to and from St. Helena
(normally at least 6 days), as well as the travel and subsistence costs associ-
ated with these visits, restricted the number of trips that were undertaken
by the UK-based research team; however, several trips did take place be-
tween 1990 and 1998. This meant that much of the research data in the
post-TV phase had to be collected by someone other than project team
members. Fortunately, the team had developed much valued links with
the Education Department and especially with the island’s schools. Educa-
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tion officers and schoolteachers gave generously of their time and energy
to assist with the research. In particular, help was much valued from Lilla
Yon (now education officer, primary schools), Cilla Thomas (now educa-
tion officer, training), Betty Crowie, Betty Joshua (now head teacher of
Two Boats School on Ascension Island), and Susan O’Bey (now education
officer, head of Prince Andrew School). All five have been educated to
masters degree level and have successfully completed a two-term program
in Methods of Educational Inquiry. Hence, arrangements were in hand for
some data collections to take place in the absence of a UK researcher, al-
though all data were always coded, entered, and analyzed in the UK.
Other key assistance was given by Tony Leo (the manager of the radio sta-
tion in St. Helena). He arranged both for the video recordings to take
place in the 2 first school playgrounds and the recording of broadcast tele-
vision programs so that they could be analyzed for violence and prosocial
content in the UK. Without this help, it would have been difficult (if not
impossible) for key aspects of the research to be undertaken.

Another enduring concern was linked to funding. The study was ini-
tially supported in part by faculty research moneys from the UK academic
base, Cheltenham and Gloucester College of Higher Education and the
University of Plymouth (through Andy Hannan). Other moneys were
added from the proceeds from articles written for newspapers and radio
interviews. However in late 1994, discussions with The Sunday Times
helped to secure some financial backing for the research from 1995 to
1997 when a grant was obtained from the UK’s Economic and Social Re-
search Council. This funding allowed the study to proceed on sound fi-
nancial footing for the next 3 years and facilitated the appointment of a re-
search assistant for the final 2-year period. The research team had already
been strengthened in late 1992 by the addition of Andy Hannan (to work
on the displacement study), and Barrie Gunter joined the project in 1995
(to focus primarily on the content analysis of TV programming). Ron
Davie was welcomed into the team in 1996. Later, in 1998, Charlie Panting
was appointed as the research assistant (later changed to research officer).
With this last appointment, the research team was complete. It included
four principal researchers in the UK (although there were others also in-
volved who worked on the project from time to time) together with col-
leagues from the Education Department on the island.

PRIOR EXPOSURE TO VISUAL MEDIA

Over the years, it has become an increasingly rare event to encounter a
“westernized” community that has not experienced regular access to vi-
sual media of one kind or another (e.g., cinema, video, or television).
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Most communities have been exposed to all of these media (for a lengthy
period of time in most cases). Furthermore, for the large majority of com-
munities there is a common logical sequence in their access to the various
media. In most instances, the cinema appeared first, much later followed
by the television, and then by the video.

Since television’s availability in the 1950s, much improved technologies
linked to both the transmission and reception of broadcast signals have
helped popularize television. Improvements of this kind particularly in
the 1960s and 1970s, so enhanced TV reception opportunities that those
westernized regions and communities, for example, hitherto denied ac-
cess to TV (mainly because of their geographical location or isolation),
were able to access it at last. As a consequence, within the last few decades
it has become more and more difficult to locate a (broadcast) TV-naive
community in the westernized world. Hence, most naturalistic studies
of TV effects have had to make use of communities that—although not
TV-naive—have had only limited access to television. For example, Wil-
liam’s (1986) North American study focused on a small community (given
the nom de plume “Notel”), deemed not to have access to TV but soon to
have access to it. Prior to the availability of “faultless” television reception,
the town was located in a geographic blind spot that hindered full-
strength TV transmitter signals reaching the town. Yet in reality, at least
some households were picking up broadcast TV signals, albeit weak ones.
Additionally, some of the inhabitants were viewing as guests in houses
other than their own either within Notel or elsewhere. The town had
also enjoyed long experiences with the cinema. Even so, despite the
confounding intrusion of viewing experiences of this kind (in research
terms), access to broadcast television was a novel encounter for most of
the Notel population.

In St. Helena, for economic considerations together with technological
reasons linked to the island’s remoteness, the natural progression in the
availability of the various media was transposed. The modest size of the is-
land population offered few, if any, commercial incentives for others to
provide costly satellite arrangements for television reception. Neverthe-
less, although the video preceded the arrival of broadcast television, other
visual media arrived in a logical and expected order. Magic lantern presen-
tations were available and popular from the 1900s onward, and the first
cinematograph show was given in 1927. Later in that year, large cinema
audiences were attracted by the on-screen appearances of Buffalo Bill Jr.
and Buddy Roosevelt. Even at that time, however, exposure to cinema
generated anxieties among some islanders about untoward outcomes of
the screen’s influence. The St. Helena Diocesan Magazine (1929) wrote of
such shows as being “more baneful than beneficial” (p. 152). Whether
baneful or beneficial, for some in the audience there was an added incen-
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tive to sitting before the “large” screen. A glimpse of the grandeur, opu-
lence, and “spirit” of the “accommodation” (reserved for a few chosen
ones) on those viewing occasions is captured in the same journal with the
following report:

We sat upstairs in armchairs with cushions, on one side of the gallery, whilst
the Governor with his party sat on the other. They were all in evening dress!
The cinema did not start until the Governor had arrived, which was about 8-
30 p.m. . ... Then the St. Helena Band started, a stringband consisting of
three players. They had no sooner started to play than the whole audience
took up the tune and sang lustily. We’ll never forget, “I'm Sitting on Top of
the World,” or “I'll be Loving You Always,” or “Show Me the Way to Go
Home.” (p. 61)

In 1940 the “talkies” arrived. The first film was entitled Shipmates For-
ever and featured Dick Powell. An indication of the popularity of the cin-
ema at that time is shown by the several cinemas available to a population
of only around 5,000: the Ladder Hill Drive In overlooking Jamestown and
the Queen Mary Theatre in Napoleon Street in Jamestown (which could
house over 500). Sadly with the advent of the video, the public screen be-
came obsolete. All the cinemas had closed by the mid-1980s.

The video first arrived in 1979. Although video hire shops were soon es-
tablished in Jamestown and surrounding communities, videotapes were
also sent to the island from the UK and South Africa. According to the is-
land’s 1987 census, 29% of households owned one or more video sets. Al-
though financial circumstances could limit the widespread availability of
the sets, so could the unavailability of electricity. At that time many house-
holds, particularly those located in more remote and less accessible re-
gions on the island, were not connected to a main electricity supply. Even
so, in 1994 (the year before broadcast television’s availability) most 3- to 4-
year-old children were watching videos for around 11 min per day and
much of their viewing diet consisted of cartoons (e.g., “Tom and Jerry”
and “Woody Woodpecker”).

THE LAUNCHING OF THE TELEVISION
SERVICE ON ST. HELENA

On March 24, 1995 the St. Helena News announced that at 9:00 a.m. on
Friday, March 31, 1995 the St. Helena Television Service would be
launched. The island’s governor would open the service by talking to is-
landers on the television. The weekly paper carried the following account
of the television service to be provided:
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The base station has initial capacity for two channels but the service will start
with only one in use. The 24 hour continuous news and information chan-
nel, CNN International Program, will be available from 31st March with the
second channel coming into service in September 1995, following the
launch of a new satellite. It is planned that this second channel will carry
programmes from the BBC as well as other entertainment channels. (p. 1)

By April 19906, the St. Helena News talked of a subscriber base of around
a third of householders; additionally, a large number were receiving the ser-
vice but not yet paying for it. On November 1, 1996, an expanded service
was made available including the additional services of Cartoon Network,
Hallmark (films), Supersport, and Discovery. One more change was made
in June 1998 when the program line up was changed to M-Net Brochure
(KTV, Movie Magic, and BBC), Discovery, and Supersport. The addition of
more transposer sites meant that an increasing number of islanders had op-
portunities to tune in. In March 1998, the service became fully encrypted;
from this point onward reception required a decoder.

BROADCAST TELEVISION VERSUS THE VIDEO

Although the St. Helena TV Research Project monitors children’s social be-
havior across the availability of broadcast television, it is important to con-
sider how islanders’ prior experiences of cinema and video may have in-
truded on the current study. In one very fundamental yet central sense,
they did not. The aims and objectives of the St. Helena TV Research Proj-
ect were specific; the focus of the project was restricted to a search for
changes in social behavior across the availability of broadcast television.
Given ubiquitous claims that viewing videos encourages some viewers to
act in violent and other antisocial ways (see Gunter, 1998, for review),
some may question the value of undertaking the St. Helena research in the
sense that—according to video critics—video viewers on the island were
already likely to have been corrupted by their viewing experiences. There
are at least four plausible responses to such a query.

First in the pre-TV phase, nursery class children (i.e., 3- and 4-year-olds)
and middle school pupils (i.e., 9- to 12-year-olds) were found to be among
the best behaved worldwide (Charlton, Abrahams, & Jones, 1995; Charl-
ton, Bloomfield, & Hannan, 1993). Furthermore, 7- to 10-year-old pupils
were found to spend more of their class time on-task (doing what the
teacher had instructed them to do) than most of their overseas peers
(Charlton, Lovemore, Essex, & Crowie, 1995). Moreover in the first and
middle schools, teachers’ perceptions of the kinds and extent of pupil
misbehavior they encountered suggested that such problems were less
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frequent and less serious than those experienced by their overseas col-
leagues (Jones, Charlton, & Wilkins, 1995). Given this commendable be-
havior by pupils in the pre-TV phase (even though many of them had ac-
cess to video), it is difficult to consider a more testing baseline against
which to search for any pernicious effects linked to live television viewing.

Second in the pre-TV phase, nursery class children (who were a central
focus in the study) were found on average to be viewing videos for around
only 11 min daily and most of their viewing diet was confined to cartoons.
(It is worth noting that in 1987 although around 30% of households had
videocassette players and recorders, the recorder function was redundant
because of the absence of live programs to record. The recording and asso-
ciated playback facility became functional only with the arrival of broadcast
television in 1995.) So, neither the amount of time given by these children
to their video viewing or the nature of their viewing diet was of a kind indi-
cating any serious cause for concern according to findings in much of the
voluminous literature on adverse viewing effects for video or TV.

Third, by comparison with seeing videos, watching television (particu-
larly where more than one channel is available) can encourage more unin-
terrupted viewing. Individuals can persist in viewing television even when
their preferred program finishes. This involuntary viewing can be tempt-
ing because it requires minimal effort other than “attending.” Individuals
can acquire the “habit of viewing out of ritual to fill time or to relieve bore-
dom” (Rubin & Bantz, 1987, p. 483). Along these lines Dorr and Kunkel
(1990) remark that the “long-standing axiom of television-viewing behav-
ior, for both children and adults has been the decision to watch typically
supersedes the decision of what to watch” (p. 7). This easeful and effort-
less habit is less easy to sustain with the video for the operations entailed
can make the varied tasks wearisome and laborious. With video viewing,
labor is usually required, for example, for selecting and renting a video;
the physical loading into the player; operating the video controls; chang-
ing and storing cassettes at the end; and returning the video if rented.
Tasks such as these can help discourage immoderate amounts of video
viewing (particularly when rental expenses are considered). Thus, the
television is the more likely of the two services to encourage persistent or
even heavy viewing. The provision of more than one channel and service
(e.g., CNN, BBC, and M-Net) makes persistence viewing more likely. What
is more, the television effects’ literature suggests the amount of viewing
(particularly where this is heavy and includes violent programming) is an
important predictor of harmful effects occurring (Abelman, 1991; Singer
& Singer, 1986a).

In summary, the above remarks support the merits of investigating
viewing effects across the availability of broadcast television in St. Helena
for several reasons. First in the pre-TV phase, young children in St. Helena
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tended to be only light viewers of videos (mainly cartoons). Second,
young children’s good behavior before the availability of television gives
little, if any, indication that they had been affected adversely by their video
viewing experiences. Finally compared to the videoplayer, television is
more likely to encourage viewing for longer periods of time (e.g., because
of its facility to “kill time” and encourage persistence viewing).

Even after their limited experiences of watching videos, in the pre-TV
phase of the study young children in St. Helena remained uncommonly
well-behaved and seemingly outwardly unaffected by their video viewing.
However, the availability of broadcast TV threatened the maintenance of
this good behavior because it can encourage viewing additional to view-
ers’ preferred choice; the more they watch, the less selective they become
(Sun, 1989). Consequently, this involuntary viewing increases risks of ad-
verse effects stemming from both extended viewing and heightened expo-
sure to antisocial TV (see chapter 6). Hence, this “good behavior base” in
the pre-TV phase provided a useful baseline against which to test for view-
ing effects across the availability of broadcast television. Likewise given
that the availability of broadcast television was likely to increase viewing
times, it seemed appropriate to study how time was displaced from other
leisure-time pursuits and dedicated to viewing television (see chapter 4).

THE STUDY

In a naturalistic setting, the St. Helena Research Project has monitored
and studied children’s behavior across the availability of broadcast televi-
sion as well as across an expansion of television services (1991-2000).
Both qualitative and quantitative methodologies have been used to inves-
tigate content and displacement effects linked to television viewing (al-
though to date prominence has been given to quantitative data collec-
tions, imminent research will rely more heavily upon qualitative data).
The project is comprised of a number of interlocking substudies that have
all been concerned with investigating effects of broadcast television on
young children’s school behavior and leisure-time pursuits.
The study is remarkable in many ways:

« It has the methodological advantages of a longitudinal (quasi-) exper-
iment being undertaken in a naturalistic setting;

« It offers exceptional opportunities in an English-speaking western-
ized culture to investigate both TV content and displacement effects
upon (broadcast) TV-naive participants;

» The island’s isolation reduces opportunities for contamination effects
(e.g., pupils as “guest viewers” overseas and participant attrition);
and
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« Finally, the study offers scope to investigate TV’s influence in a re-
mote community to determine if pupils’ isolation makes them more
dependent on television or less reliant because they have become
adept at devising their own pastimes (Himmelweit, Oppenheim, &
Vince, 1958).

RESEARCH DESIGN

The inquiry—a longitudinal field design in which phenomena under
study are observed, measured, and evaluated in a natural setting—is con-
cerned with investigating any effects not only across the availability of
broadcast television but also across an expansion of television services
(e.g., CNN, M-Net, and BBC). To investigate content effects, we used a lon-
gitudinal cobort time-interrupted series model combined with a cobort
time-lag cross-sectional model as the principal design. Although all 3- to
12-year-old pupils (and some older students) were participants in one or
more of the substudies, successive cohorts of nursery class children were a
major focus for the inquiry. Displacement effects were evaluated through
a cross-sectional sequential design using 9- to 12-year-olds in 1994, 1995,
1997, and 1998. Coding and data entries from leisure-time diaries made
use of the categories set out originally by Himmelweit et al. (1958).

Procedure

Most pre- and post-TV data collections took place annually in October and
November. Data collections on the island were either supervised or over-
seen by the project researchers (Tony Charlton, Barrie Gunter, and Andy
Hannan) with the help of education officers and teaching staff from the
Education Department on St. Helena. A local technician undertook most
of the video filming in playgrounds and made the arrangements for the re-
cording of television programs.

Participants

In selecting participants, efforts were made not to inundate particular
classes and teachers as either data collectors or data collection sources, al-
though all pupils attending first and middle schools (ages 5-12) and some
older students from the Prince Andrew School were involved in aspects of
the research. Additionally, all nursery class students (ages 3—4) from
1993-1999 were followed for the life of the investigation.
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Measuring Instruments

Quantitative and qualitative data were obtained using:

The Preschool Bebhaviour Checklist (PBCL;
McGuire & Richman, 1986)

Teachers rated young children’s behavior on 22 items (e.g., concentra-
tion, fighting, teasing, temper tantrums, destructiveness, and interference
with others). In this study, the PBCL was used annually with preschoolers
(1993-1999).

The Rutter Bebhaviour Questionnaire (RBQ;
Rutter, 1967)

In 1992 and 1998, teachers rated their pupils’ overt behavior on 26
items (e.g., truants, bullies, poor concentration, worries, fights, and rest-
lessness). The RBQ provides antisocial, neurotic, and undifferentiated
subscores. The RBQ was used with 6- to 12-year-olds.

OPTIC (Merrett & Wheldall, 1986)

OPTIC allows observers both to estimate pupils’ on-task behavior and
to obtain information on teachers’ behavior in response to pupils’ aca-
demic and social behavior. In each 30 min observation session for five pe-
riods of 3 min (Section A of the schedule), the measurement tool samples
the teacher’s use of approvals and disapprovals to pupils’ academic and
social behaviors. In the remaining 15 min (Section B) observers sample
pupils’ on-task behavior for five periods of 3 min. OPTIC has been vali-
dated against more lengthy observation schedules (interobserver agree-
ment averages over 90%; Merrett & Wheldall, 1986). During 1994, it was
used in the present study with 7- to 10-year-olds (V = 169) from three of
the larger first schools and the three middle schools.

TV-Viewing of Aggressive Bebhavior

The content analysis study focused on depictions of violence and
prosocial behavior on screen. In both 1997 and 1998, the television pro-
gram output was sampled over 3 days (6 days in total). Viewing data were
collected on programs broadcast between the hours of 6:00 a.m. and mid-
night on Tuesdays, Thursdays, and Sundays. Programs broadcast between
the school hours of 9:00 a.m. and 3:00 p.m. on weekdays were excluded.
The output was recorded from the two broadcast TV channels and the
television services that share these channels. The analysis of the program
recordings was undertaken by trained coders in the UK. The coding frame
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comprised normative definitions of violence and prosocial behavior and
definitions of the unit analysis (e.g., violent incidents or events); attribute
codes were used to identify contextual features of the violence and
prosocial behavior. The latter was defined through reference to audience
opinion and TV effects research.

Children’s TV-Viewing Logs

For each of 3 days in 1998, 8-year-old pupils completed a TV-viewing di-
ary showing viewing hours and programs watched in addition to program
and character preferences. Individuals’ program viewings were given anti-
social and prosocial loadings taken from the TV program analyses under-
taken on the same day as the completion of the diaries (see previous para-
graph). RBQ scores were obtained for the same participants at the same
time. PBCL ratings were available for the same group from 4 years earlier
when they attended nursery classes.

Video Recordings of First School Children’s
Bebavior in Playground Settings

Aggregate measures of 3- to 8-year-olds’ antisocial and prosocial behav-
ior in free-play settings were obtained in October and November 1994
(pre-TV), 1995, 1996, 1997, and 1998 (post-TV). Each year, behavior was
filmed in two first school playgrounds on 10 days during morning and af-
ternoon break times. Nearly 2,000 min was filmed in this way. Recorded
behaviors were coded and analyzed in the UK using the Playground Be-
haviour Observation Schedule (PBOS; see Charlton, Gunter, & Coles,
1998). The schedule includes 26 categories of behavior (e.g., kicking,
pushing, turn taking, consoling, fantasy play, games, observing others, af-
fection, and helping others). Playground behaviors were then coded and
analyzed with genders separated and combined. Group size was consid-
ered also (i.e., 1, 2, 3-5, 6+). In the post-TV stage, imitation of television
characters was also included (e.g., imitating facial expressions, gestures,
dress, and acts).

Children’s Leisure-Time Pursuits Diaries

In October 1994 (pre-TV), November 1995, February 1997, and Octo-
ber 1998 (all three post-TV) all 9- to 12-year-old pupils were asked to com-
plete diaries under supervision in classes about their leisure-time habits
before and after the arrival of broadcast TV. They were requested to docu-
ment on an hour-by-hour basis what activities they engaged in, with
whom they undertook such activities, where such activities were under-
taken and which three of the leisure-time pursuits they enjoyed best. Sub-
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sequent coding entries made use of categories originally set out by Him-
melweit et al. (1958).

Focus Group Discussion

In 1997, a small group of 16- to 18-year-olds attending the Prince An-
drew School participated in a group discussion that considered effects of
broadcast television on the island. Although this discussion was relatively
brief and unstructured, interesting and potentially important explana-
tions were put forward to account for some of the findings from the other
studies; findings on the whole showed little change in children’s behavior
following the introduction of broadcast television on the island. The stu-
dents’ discussion threw light on potentially mitigating environmental fac-
tors.

Teachers’ Perceptions of Around-School Bebavior
in First and Middle Schools

A questionnaire was distributed to 54 first and middle school teachers
on the island to inquire whether they thought they were spending more
time than they ought to on problems of order and control and to find out
the most troublesome behaviors they encountered as well as how often
they encountered them.

Data from two or more of the above measures were sometimes com-
bined. For example, data were merged from the content analysis of TV
programs and diary measures of children’s viewing to obtain more precise
measures of the quantity of antisocial and prosocial content that children
have consumed. These data were then linked to measures obtained on
their behavior both before and after the availability of broadcast TV. These
mergers allowed investigations that were focused on individuals rather
than on being pitched at the aggregate group level as with the data ob-
tained from analyses of the video recordings of children’s free-play behav-
ior. Both individual and group data collection approaches have their
strengths and limitations; these are discussed in chapter 6.

CONCLUSION

The St. Helena Research Project took advantage of a remarkable opportu-
nity to monitor children’s social behavior across the availability not only of
broadcast TV but also of an expansion of TV services. It included the meth-
odological advantages of a longitudinal (quasi-) experiment that was un-
dertaken in a naturalistic setting. There were other benefits linked to the
study, too. These included the good behavior of young children in the
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pre-TV phase; opportunities in an English-speaking westernized culture to
investigate both TV content and displacement effects on (broadcast) TV-
naive participants; and the island’s isolation, which helped reduce
chances for contamination effects (e.g., pupils as guest viewers elsewhere
and participant attrition). The remaining chapters in this book focus on
the various aspects of the study before considering ways in which the re-
search might be extended in the future.



CHAPTER TWAO

“They Are as if a Family”:
Community and Informal Social
Controls on St. Helena

Alexander Hugo Schulenburg
Cheltenham and Gloucester College of Higher Education

Since 1992, the St. Helena Research Project (Charlton, 1998b) has been
studying the impact of broadcast television in one of the most isolated
Western island societies, the British Overseas Territory of St. Helena
(Cross, 1980; Foreign and Commonwealth Office, 1999; Schulenburg,
1998). Research presented in this volume claims that nearly 5 years after
television was introduced to St. Helena there has been no significant in-
crease in levels of antisocial behavior among young children on the island.
Instead, the high rates of good behavior among young pupils noted before
television’s arrival appear to have been maintained. These findings are
contrary to claims that exposure to television encourages children to be-
have violently (Joy, Kimball, & Zabrack, 1986; also see Barker & Petley,
1997).

As is suggested in a number of publications (Charlton, 1997, 1998a,
1998b) and in later chapters of this book, adverse effects of the introduc-
tion of television on St. Helena have been negligible so far perhaps as a
consequence of “a kind of uncoordinated pastoral network within the
community” (Charlton, 1997, p. 59). Hence, Charlton (1998a) states, “a
strong argument can be made that where families and communities are
‘watchful’ and caring over youngsters’ and adults’ behaviour, dominant
(harmful) determinants of behavior exclude TV” (p. 29). In other words,
“watchfulness encouraged individual and collective accountability; quali-
ties which appeared both to underpin acceptable social behaviour in St.
Helena” (Charlton, 1998b, p. 170). On St. Helena, exposure to violence

21



22 SCHULENBURG

on television is not currently a cause of violent and other antisocial behav-
ior in young people because “a healthy family, school and community en-
vironment” (p. 171) are more important than television in shaping the be-
havior of the island’s children.

The St. Helena Research Project’s findings do not question claims that
viewers learn antisocial behavior from television. Instead, they highlight
the role of environmental cues in mediating between the learning and
practicing of antisocial behaviors. According to this hypothesis, children
will be less inclined to perform antisocial behaviors in settings where so-
cial controls such as watchfulness and care are exercised over them.
Rather than reproaching television in cases where antisocial behaviors are
evident, more often than not it is the absence of reasonable and consis-
tently applied social controls that offer a more likely explanation (Charl-
ton, 1998b; Laub & Lauritsen, 1998).

To substantiate these early, tentative thoughts on the nature of St. Hele-
na society and its role in maintaining levels of good behavior, this chapter
presents details of qualitative research into young people’s accounts of so-
cial and community relations on St. Helena. But first, a context for this re-
search is provided by a review of relevant debates on informal social con-
trols and the character of small communities.

SOCIAL CONTROLS

Despite being far from novel (Downes & Rock, 1995), theories of social
control or control theories come in a wide variety of guises (Brewer, Lock-
hart, & Rogers, 1998; Green, 1982). Although macrosocial perspectives
explore formal modes of control (including government, the legal system,
and law enforcement), microsocial perspectives focus on informal modes
of control, such as reputation and the family. With respect to the latter,
most authors agree with one version or other of Hirschi’s (1969) claim
that the common property of social control theories is their assumption
that “delinquent acts result when an individual’s bond to society is weak
or broken” (p. 106).

An insightful, yet neglected variation of Hirschi’s microsocial approach
can be found in Tittle’s work on sanctions and sanction fear as contribu-
tors to social order. Tittle (1980, p. 42) defines deviance or nonconformity
as “behavior that is considered unacceptable, inappropriate, or morally
wrong by the majority of people in a given social group,” and suggests
“community cohesion” as a principal variable in explaining conformity.
Cohesion, according to Tittle, “grows out of frequent mutual interaction
and collective cooperation in meeting challenges, both of which become
logistically more difficult with larger numbers” (pp. 280-283). He further-
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more argues that “cohesion is reflected in a sense of community spirit,”
two indicators of such cohesion being the “number of residents in the lo-
cale” and the amount of “community spirit.”

A related approach to questions of order and cohesion in society is evi-
dent in network analysis and rational choice theory, both of which suggest
that it is in the self-interest of all individuals to maintain social order. Ex-
tensive research into questions of social cohesion or “solidarity” is cur-
rently being undertaken by the Institute for the Study of Cooperative Rela-
tions (ISCORE) at the University of Utrecht. According to ISCORE (1999),
“solidarity is a pattern of behavior within groups: helping others in need,
contributing to common goods, resisting the temptation to breach agree-
ments at the expense of others.” This pattern of behavior arises in specific
forms of medium- or long-term collective action in face-to-face groups.

Indeed, perhaps the most important feature of small communities is
that their members interact in stable and durable relations. If people
know for sure that they will interact with each other in the future, then
they will have no incentives to cheat on others or display distrust. Accord-
ing to Raub and Wessie (1990), dense social networks, which are a typical
feature of small communities, make a reputation of trustworthiness partic-
ularly useful. Furthermore, a common past provides individuals with
learning opportunities to establish which partners can indeed be trusted.
Violating social norms is costly if others observe or perceive this violation,
for any such violation reduces the availability of resources possessed by
others, which they would be willing to share if one could be trusted (i.e., if
one had a good reputation).

Tittle (1980, p. 179) in particular has focused on what he calls “reputa-
tion-effect” as a means of social control, identifying nine specific indica-
tors of different aspects of “the probability of . . . suffering negative conse-
quences.” These include:

1. The chances that somebody who does not approve of it would find out
(discovery); 2. the chances that people known personally would find out
(interpersonal exposure); 3. the chances that most people in the community
would find out (community exposure); 4. the amount of respect the respon-
dent would lose among people known personally if they found out about it
(interpersonal respect loss); 5. the amount of respect the respondent would
lose in the community if they found out about it (community respect loss).

In the words of Kiesler and Kiesler (1969), “whether a person will con-
tinue to comply when a group is not present depends partly on whether
he feels that the group would be aware of deviant behavior” (p. 63).

Although Tittle (1980) concludes that “the most important component
of sanction fear is that derived from interpersonal and other nonlegal
sources” (pp. 180-182), that is, from informal sanctions, most recent re-
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search into “surveillance” as a mechanism of social control has focused on
formal and technological methods or at least on processes in which the
observer is socially distant (in location, status, or involvement) from the
person being observed. Research on the importance of surveillance or
monitoring for informal social control has been somewhat scarce in re-
cent years. Yet, there are exceptions. Borg (1997, p. 273), for one, has ex-
amined “the concept of social monitoring, defined as the process of col-
lecting, storing, and exchanging conflict information,” and suggests “a
framework for quantifying the process” and proposes “several factors as-
sociated with its variation.” Overall, Borg concludes “that the quality and
quantity of social monitoring within a group varies in response to the so-
cial distance, social status, and interdependence among its members.” Ac-
cording to Richard W. Wilmack (personal communication, 1999), it hence
“seems reasonable to hypothesize that the efficacy and efficiency of infor-
mal social control depends on the ability of other people to witness, moni-
tor, or otherwise become aware of the behavior to be controlled.” Draw-
ing on the results of research into alcohol abuse, Wilmack (personal
communication, 1999) has stressed the “inhibiting effects of multiple role
obligations,” which “make a person’s drinking behavior and its conse-
quences more readily observable to more people.” In consequence, it can
be argued that “in a small community with relatively high rates of interac-
tion among the community members, drunkenness or any other overt and
abnormal behavior would presumably be more conspicuous and more
widely witnessed.” Similar conclusions were drawn by Linden, Currie, and
Driedger (1985) and are also evident from a longitudinal study of the role
of parental monitoring and of family cohesion in preventing alcohol abuse
and delinquency (Barnes, 1995; Barnes & Farrell, 1992, 1993). The impor-
tance of informal surveillance can hence be studied not only at the level of
“the community,” but also at the level of smaller groups such as the family.
Research by Langellier and Peterson (1993), for instance, has focused on
“family storytelling as a strategy of social control” (p. 49).

According to A. P. Cohen (1982b), what he terms the “publicness of
knowledge” has “profound consequences for the conduct of social life. It
characterizes the elaboration of culture, the organization of social struc-
ture; it pervades all the ways and circumstances in which people confront
each other socially” (p. 10). The primary consequence of this publicness
of knowledge is the achievement and maintenance of social conformity or
discipline. Cohen argues, “because people know a great deal about each
other and because everything is salient as public knowledge, people have
to behave in particular ways” (p. 11).

In a study of parenting in a rural community, Valentine (1997) found
that local parents explained that in “a village where everyone knows every-
one else, they could feel confident that there were always ‘eyes on the
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street’ to keep their children under observation,” although “some argued
that the gaze of nosy neighbors could be rather too intrusive” (p. 144). A
result of such nosiness is gossip, which is not only the principal medium
of the flow of information underlying public knowledge but also a key
mechanism of social control (Jones, 1999; McFarlane, 1977). According to
Scott (1990), gossip reinforces “normative standards by invoking them
and by teaching anyone who gossips what kinds of conduct are likely to be
mocked or despised” (p. 143). Moreover, gossip is used “to include and
exclude; . .. to judge and constrain others; to confer and deny favors”
(Emmett, 1982, p. 298). Consequently, the “degree of knowledge of each
other which small-town people have, the lack of privacy, can be and often
is oppressive and felt as constraining.”

With respect to St. Helena, the relationship between the inevitable inti-
macy of social relations and the resultant existence of social controls has
been explored in a short story, “The Pepper Tree,” by Basil George (1960),
one of the island’s few local authors.

The walls of the valley rose sharply on three sides of the town, making it one
big house with a sky roof and a sea door. . . . The people lived secure within
the shelter of the valley like one big family. And like one big family their
cares and tears and fears hung scattered on a clothes line. (p. 2)

Under these circumstances, the story’s central character, a boy called
Numes, “would learn his life could not be contained within himself in a
neighborhood where you don’t dry clothes indoors” (p. 2), that is, where
it is nearly impossible to keep family matters private.

The effectiveness of social controls in small communities has indeed
been found to be largely attributable to their “restrictive, bonding charac-
ter” (Crow & Allan, 1994, p. 11). Yet, without such mechanisms says Elias
(1974), a locality

ceases to have the character of a community if the interdependence of the
people who live there is so slight, if their relative independence is so great
that they are no longer involved in the local gossip flow and remain indiffer-
ent to any gossip control or, for that matter, to any other form of communal
control. (p. xxviii)

“COMMUNITY”

Issues of informal social control are indeed central to the extensive an-
thropological and sociological literature on community and on small rural
societies. The present state of “community studies” or the “sociology of
community” has been reviewed extensively by Crow and Allan (1994) and
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Harper (1989), as well as with particular reference to rural communities
by Cloke (1985), Harper (1989), Saunders, Newby, Bell, and Rose (1978),
and Wright (1992). With respect to St. Helena, a range of comparative eth-
nography can be found in studies collected in two volumes edited by A. P.
Cohen: Belonging (1982a) and Symbolising Boundaries (19862), which
alongside his introductory text The Symbolic Construction of Community
(1985), also cover a diversity of relevant theoretical approaches.

For Cohen (1985, p. 15), community denotes “that entity to which one
belongs, greater than kinship but more immediately than the abstraction
we call ‘society’ ” (p. 15). However, community is not to be mistaken for
uniformity. Rather, community is constituted by:

A commonality of forms (ways of behaving) whose content (meanings) may
vary considerably among its members. The triumph of community is to so
contain this variety that its inherent discordance does not subvert the appar-
ent coherence which is expressed by its boundaries. (p. 20)

Indeed, A. P. Cohen (1986b) considers community “as a masking sym-
bol to which its various adherents impute their own meanings” (p. 13).
Distinguishing between the “public” and “private” faces of communities,
he argues that:

The boundary as the community’s public face is symbolically simple; but, as
the object of internal discourse, it is symbolically complex. . . . In the “pub-
lic” face, internal variety disappears or coalesces into a simple symbolic
statement. In its “private” mode, differentiation and variety proliferate, and
generate a complex symbolic statement.

In other words, boundaries symbolize a community to its members in
two different modes, a “typical mode” and an “idiosyncratic mode.” In the
public face or typical mode of a community internal variety disappears,
whereas in its private face or idiosyncratic mode there is a proliferation of
differentiation, variety, and complexity (A. P. Cohen, 1985). Cohen
(1982b) hence warns that social scientists have to be able to distinguish
between “the locality’s voice to the outside world, and its much more
complicated messages to its own members,” and to avoid “the gross sim-
plifications of the politician, the bureaucrat, the journalist” (p. 8). Unfor-
tunately, social scientists are frequently “fooled as much as have lay com-
mentators into treating this simplification as an accurate statement of the
community, and into using it as a formulaic key to unlock the mysteries of
its culture and organisation.”

However, communities may well present to their own members those
very same public faces that belie the private faces of which members them-
selves are aware. According to Ward (1959), writing about his native St.
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Helena, “there is no place in the world where everyone greets everyone
else as is done by custom on this Island” (p. 430). Phillips (1986), how-
ever, does not consider such a practice to be indicative of the existence of
a community in which everyone does indeed know everyone else. On the
basis of his study of the English village of Muker, where people usually ex-
change greetings and address each other with first names or nicknames,
Phillips argues that

In this everyday practice one sees how the representational notion of the
Dales community as a familiar social world wherein everyone knows every-
one also serves as a normative notion: it shapes and informs people’s cus-
tomary behavior; it implies that everyone should know everyone and there-
fore should act as if they do. (p. 150)

Phillips (1986) also argues that “the idea that ‘everyone’s related to ev-
eryone’ is a collective representation of the local community which Muker
people represent to people from the outside world” (p. 143). In a seminal
study of a Welsh community, Frankenberg (1957) likewise noted that al-
though people freely admitted to having “hundreds” of relatives in the vil-
lage, they were reluctant to specify their identity beyond the first cousin
range.

The belief that everyone is related to everyone else helps to maintain the ex-
clusiveness of [the village] as a community and its unity against the outside
world. At the same time, were villagers to analyze the precise nature of their
interrelationships in all situations, they would reveal their disunity to the
outside world. (p. 49)

The reflexive use of a community’s public face is also evident in another
aspect of life in small communities, namely in what A. P. Cohen (1982b),
calls “equalitarianism,” or “the intentional masking or muting of social dif-
ferentiation, rather than belief in equality as a moral principle (egalitarian-
ism).” That is, “the pragmatism of egalitarianism leads people to mute ex-
pressions of difference to which they are, nevertheless, sensitive” (A. P.
Cohen, 1985, p. 33). In the course of his research in Whalsay, Shetlands,
A. P. Cohen (1982b) found that “assertiveness of any sort, unless con-
ducted within highly conventionalized and limiting idiomatic forms, is
proscribed. . . . Even in the closest social association, relations of inferior-
ity and superiority are rarely expressed, although they may well be tacitly
recognised” (p. 11). Hence, according to McFarlane (1986), there exists a
“shared idea that being ‘decent’ with other people requires playing down
any objective superiority . . .” (pp. 97-98). In turn, “there is a general ten-
dency to deny what are presumed to be non-merited claims to superiority
by the subtle put-down and gossip. . ..” Nevertheless, given the public
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and private faces of communities, “such ideas and practices co-exist with
quite clear ideas that hierarchies of all kinds do exist in local society and
elsewhere. At most what is demanded is the playing down of hierarchical
differences, a kind of polite fiction” (p. 98). As Anderson (1991) has like-
wise argued with reference to “the nation,” the latter “is imagined as a
community, because, regardless of the actual inequality and exploitation
that may prevail in each, the nation is always conceived as a deep, horizon-
tal comradeship” (p. 98).

Given that equalitarianism is indeed no more than a “polite fiction,” it is
an expedient one to maintain, for “consideration of the relationships be-
tween groups within the locale illustrates that statements of collective
identity and reputation frequently provide a vehicle for the pursuit of ad-
vantage amongst different community interests” (Young, 1986, p. 138).
Hence, “asserting a generalised collective identity, local groups legitimise
their particularistic aims by depicting them as perpetuating solidary val-
ues. . ..” In this respect, equalitarianism is no more than a convenient

ploy.

BACKGROUND AND SURVEY DESIGN

In order to verify the St. Helena Research Project’s initial assessment of St.
Helenian society, not least in the context of the above debates on small
communities and informal social controls, the following sections of this
chapter provide an insight into local perceptions of social and community
relations through the eyes of some of St. Helena’s young people. Although
such perceptions may not provide a detailed ethnographic and analytical
description of St. Helena, they do give expression to fundamental, yet oth-
erwise implicit, notions about the character of island life; as Cullingford
(1992) has shown at length, “the society they grow up in is closely ob-
served by children” (p. 3). On the basis of the material presented, I sug-
gest that informal social controls, such as gossip and equalitarianism, are
indeed integral to the character of social relations on St. Helena, as are the
contrasts between the public and private faces of the island’s community.
Research into the perceptions, attitudes, and aspirations of children
and young people on St. Helena has been carried out by Charlton and
O’Bey (1997), R. Cohen (1983), Gillett (1979), a team from the Overseas
Development Administration (1993), and Royle (1992); yet none of this
research explored the complexities of local experiences and perceptions
of community, not least with reference to informal modes of social con-
trols. Instead, the character of St. Helenian society and culture has largely
been taken for granted, not least because of long established Arcadian
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imaginings of St. Helena as the “Island of the Blessed” (Schulenburg, in
press).

On the basis of previous St. Helena field research, which I carried out in
1993-1994, it was decided that perceptions of community could be best
elicited by asking pupils at St. Helena’s only comprehensive school, Prince
Andrew School, to write essays on the topics “The Community in Which I
Live” (Year 8) and “People on St. Helena” (Years 9 and 10). Both R. Co-
hen’s (1983) and Gillett’s (1979) research employed essays to good effect.
Given that pupils were to be made aware that these anonymous essays
would be evaluated by a nonislander, it was assumed that they would feel
free to express their views of their fellow islanders—views that would not
necessarily be verbalized, let alone be put in writing. This did indeed turn
out to be the case, although it was found that the essays on community
primarily provided descriptions of the geographic rather than the social
dimensions of a given pupil’s habitat. In consequence, the statements
drawn on in this chapter are taken solely from the essays entitled “People
on St. Helena.”

The essays that formed part of this study were written during normal
class hours in December 1998. The exercise was set by teachers in one
class in Year 9 and one class in Year 10. No guidance was given on the
completion of the exercise. At the time of the exercise, the total number of
pupils in the years taking part amounted to 81 pupils in Year 9 (ages
14-15) and 78 pupils in Year 10 (ages 15-16). A total of 41 essays were re-
turned, representing the number of students in these two classes on the
days in question, which in turn constituted 22% of the nominal number of
pupils in all classes in Years 9 and 10. Although they had not been re-
quested by me, an additional 6 essays were returned by pupils in one class
in Year 11 (ages 16-17); this was 7% of the nominal number of 84 pupils
in that year (the remainder of their classmates had been occupied with an-
other research exercise). As there was no marked difference in style or
content, all these essays were grouped together. In any case, no informa-
tion on the age and gender of respondents had been requested. There is
no reason to think that the essays are unrepresentative of pupils in the age
groups in question.

Rather than reproducing the essays in the form in which they were writ-
ten, they have been divided into separate statements that were subse-
quently grouped under a number of generic headings. Upon reading the
essays, certain themes began to emerge that formed the basis of the cate-
gories to which particular extracts have been assigned. Within each cate-
gory an attempt has likewise been made to group related statements with
one another and to impose some sort of progressive order on the whole.
Although the essays are not reproduced in their entirety, only those state-
ments have been omitted that were virtually identical not only in senti-
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ment but also in the terms in which these sentiments were expressed. This
was done solely to keep this chapter within manageable proportions de-
spite the loss of a limited quantitative dimension. Also, for the present
purposes, only those statements have been reproduced that had a bearing
on the topic of this chapter, particularly on the character of small commu-
nities and informal social control, although a more exhaustive treatment
of these essays can be found elsewhere (Schulenburg, n.d.). It is worth
noting that there was no need to alter any of these essays in order to pre-
serve anyone’s anonymity, although given the circumstances of this study
it was impossible to preserve the anonymity of the school from which the
pupils were drawn or the community of which they are a part. Last, each
essay has been assigned a number (shown in square brackets) to allow the
reader to identify and relate to each other the remarks of a given respon-
dent, while the idiosyncratic spelling and grammar of the originals have
been maintained.

On what basis, though, can it be assumed that pupils provided honest
accounts of their views? First, given my familiarity with St. Helena on ac-
count of extensive field research undertaken prior to and in connection
with this study (13 months in 1993-1994, and 4 months in 1998-1999), 1
believe that the portrait of St. Helena which emerges from these essays is
consistent with my own and other observers’ (e.g., UNDP, 1999) assess-
ment of the character of St. Helena society. Any deliberate exaggeration or
falsification of fact would have stood out plainly. Second, rather than writ-
ing dishonestly, pupils who chose not to cooperate with this research sim-
ply chose to write little more than a couple of lines. All told, pupils had
nothing to gain from misrepresenting their views.

SOCIAL AND COMMUNITY RELATIONS ON ST. HELENA

Drawing on a total of 47 essays on “People on St. Helena,” this section
provides extracts grouped under the following headings: friendliness,
community, cooperation, social services, nosiness and gossip, conflict and
division, crime, and young people.

Friendliness

The most notable defining characteristic of St. Helenians was seen to be
their friendliness and good manners, a point made by a large number of
respondents.

[9] People on St Helena unlike other countrys or place if you walk pass
anybody they normaly will say hello.



2. SOCIAL CONTROLS ON ST. HELENA 31

[36] People on St. Helena are friendly, caring and loving. They have respect
for you when they pass you on the road.

[40] The people of St. Helena has a lot of maners and will only speck to you
when you speak first, but are very friendly.

[34] The people on St Helena are friendly, kind and to others.

This friendliness is acknowledged despite reservations:

[38] The people on St Helena are friendly but some can be snobbish. [. . .]
In the shops they are very helpful and always smiling. Also the people
are caring and kind.

The friendliness of islanders is identified in particular with their attitude
shown to tourists and visitors, that is, outsiders to island communities.

[21] The people on St Helena are very friendly and that is what most tour-
ists like about the island. When St Helenians see tourists, they wel-
come them with open arms. Even if they don’t say ‘hello’, the Saints
smile or wave to whoever they see. This tends to bring about a calm
feeling on the island.

Pupils know that tourists and visitors are well aware of this friendliness
shown towards them and that they value it.

[30] most people who come here from overseas feel very welcome by the
people of St Helena, and is told they felt really warm welcome by
saints.

Nevertheless, these remarks are once again qualified.

[36] Other people that come to visit the Island, often say we are friendly,
but this does not go for all the Saint Helenian’s.
[6] On St Helena, the people can be very bad mannered, in speech and
ways.
[13] Some people walk pass each other without speaking.

Community

Despite such reservations, the friendliness of St. Helenians is seen to be
reflected in the close-knit nature of island community.

[26] My Opinion of the People on St Helena is that they are unique and dif-
ferent to others of this World. By saying this I mean that they are as if a
family, all cooperating as one, getting on with one another.



32 SCHULENBURG

[33] People on St Helena have a lot of close releiships [relationships]
where ever you go you see them having private times.

[41] almost everyone has a relative on the Island

[23] Everyone like a big family at our high school.

[22] At school children are bounded together. They form groups and every-
one does get along with everyone.

There is one obvious reason why this should be so.

[21] St Helena is a very small island and that is basically why everyone
seems to know everybody.

[22] Due to the island being very small, everyone basically knows almost
everyone even if they do not associate with them.

There are indeed reasons why St. Helenians may not, after all, associate
with one another despite living in such a close-knit community.

[23] St Helena is a very small island. Everybody knows everyone. Even if
they don’t really know them they still speak to the people they don’t
know. If your walking down the street and you see someone you dont
know you will out of habit speak to them. On the other hand, if you re-
ally don’t like a person you make it your business not to speak to them.

[36] Although St Helena is a small Island, not every one on St Helena know
each other. A great many of them don’t even like each other.

Cooperation

Friendliness and a sense of community appear to go hand in hand with a
local spirit of cooperation and mutual assistance.

[21] Because most of the houses are quite close together on St Helena, ev-
eryone treats everyone like their neighbour.

[30] Saints have their own opinion of different things but are willing to help
one another in any way that they can.

[8] People here also likes to help others and they are very understanding
and consider others, in need of help.

[32] They all ways appreciate whatever someone else does, because some
families doesn’t have water or electricity.

[33] People on St Helena they share lots of there fruit and there vegetable
to other family and friends. They have people on St Helena which have
great care for the very old and sick people even if the people hardly
know them by there name or character they are willing to help them all
who is done up and old/sick. The children, young children have great
care for there granparents/old people in there family.
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[22] At this present day there are no home-less people on St Helena or chil-
dren without a family which goes to show that everyone does care for
each other.

[35] In other places of the world its is hard to trust people, but on St Hel-
ena you can trust a lot of people.

Social Services

Local government too is seen to have a share in fostering this spirit of co-
operation, primarily in the provision of social services.

[23] We have one hospital and one place for the mentally disabled, one
place for the handicaped and one place for the older people who can’t
take care of themselves.

[21] If children are unwanted then there is a Children’s Home for them.

[35] the people on St Helena who doesen have any job are provided with
money from the government.

[36] the people on St. Helena depend on Social Service for money if they
are not working.

[14] the social services will provide food and clothes for children and
grownups so people are not always greedy.

Nosiness and Gossip

Alas, a close-knit community also entails attitudes and behaviors that run
counter to the friendly and caring attributes of St. Helenian society.

[39] Although people are friendly they sometimes can be nosy and mind
other peoples business.

[14] People on St Helena are sometimes nosey (grownups) and always like
to gossip about other people.

[23] If you don’t go out on the weekend you can get on the phone and find
the gossip.

[1] On this island the way it seems is that whatevers your business is every-

body elses.

[10] Others are very nosey and don’t mind their own business and call peo-
ple names, but don’t look at anyone else how bad they are in their own
family.

Such behavior, however, is seen to be more than a mere pastime but is
considered to have serious implications for young people’s lives.

[6] Many of the people can be very nosey, and mainly the grown-ups like
to talk about other people’s children instead of worrying about their
own.
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[10] People on the island sometimes over-react especially our parents,
whenever they learn that someone saw you with a boy or just having
fun (which they call bad behaviour) they go and tell your parents,
mainly something that isn’t true and they get you in trouble and be
given a bad name.

[1] Another thing about this island and its people is that when someone
sees a girl with a boy just having a bit of fun they will go tell your par-
ents that you were doing something that you didn’t and this gets you
in trouble.

This is a problem affecting adults as much as children.

[8] Some people also find it hard to find a job because of the bad reputa-
tion they has.

Interestingly, the causes of such nosiness are believed to be the same as
those that account for the perceived sense of community on St. Helena.

[6] Been [? Seeing] as the island is very small, and there’s nothing else to
talk about, so the grown-ups (meaning, mainly women) like to
interfare with [i.e., comment on] other womens clothing, but only be-
cause they are jealous, of not having as nicer clothes as the person they
are interfaring with.

Conflict and Division

Not surprisingly, children note that aside from nosiness and gossip, there
are factors that account for St. Helenian society being characterized other
than by a spirit of cooperation.

[8] People here donot keep together as one big family they all keep with
their familys and friends.
[1] There is a lot of competition on this island, like everybody wants to be
better than each other and I think this is very childish.
[10] There is a lot of competition on St. Helena, e.g the clubs in entertain-
ment, everyone like to beat each other, also the builders each one likes
to have more workers and earn more money than the next.

A particular problem is seen to be what St. Helenians call “big ways,” or
an inflated opinion of oneself.

[18] My opinion of the St. Helenian people are that some have no manners
and got big ways. The trouble is that some of them smoke and drink so
much they don’t even know whats going on.
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[19]

[20]
[15]

The peouple on St Helena they are that some people get big ways like
the police

Some what work for SHG [St. Helena Government] got big big ways

There are people on St Helena who want’s you to respect them but
they will not respect people in public.

Lastly, conflicts on St. Helena can even get physical.

(31]

[27]

Some st [? Saints] are bad because the is lots of frights [fights] on the
island.

Some people on of St Helena who like looking for trouble and some
don’t and the people like looking for trouble always find of the results
like when they fights and come out with brues on them and scars.

35

Some children consider such behavior, including big ways, to be typical
of certain of the island’s districts.

(17]

[20]

Crime

The Longwood people is the crazies people going, because they like to
treated people like saying are going to beat them up that’s why they
called that place ‘TEXAS’.

some people from James Town has big ways and big head[;] some peo-
ple from Longwood is cool

Pupils’ opinions of crime on St. Helena likewise show that some people’s
attitudes leave something to be desired although, as expected, opinions

do differ.

[23] We have one small police force we don’t really need a big one because
to my knowledge there isnt much trouble.

[33] There arent dangerous people on the Island like in other places.

[38] There isn’t always good people on St. Helena, there can be people
who do naughty things.

[13] Some people on St Helena are very naughty. Some people steel and so
are very shy.

[31] same staints [i.e., Saints] try to bring drugs to the island.

[8] Avery few of the St Heleians go to jail for a minor offence nobody have

ever committed a crime.

[23] On St Helena there isnt much law breaking, you won’t find children
taking drugs. You won’t find children in prison.

[21] If there is underage sex, drinking or smoking on the island, then the

people concerned have to go to court.
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[35] People on St Helena are less violent and dangerous, but some time
people cane be dangerous and break the law.

Despite any such incidents, one pupil asserts that:

[21] Most people on St Helena are peaceful and there is rarely much vio-
lence.

The explanation for the acknowledged low rate of crime is found in as-
pects of island society that have already been mentioned earlier.

[22] Itis probably because of this friendship that crime rates are not as high
as they may be else-where in the world.

Young People

Pupils also commented extensively on the concerns and lives of young
people themselves, not least on some of the problems and divisions they
encounter.

[1] Some of the people on this island mainly some of the children criticise
others, they call them names and sometimes there is no reason for this.

[11] so of the teenage boys are womeny. They keep with girls most of the
time anyway. Some of them like making enemys and making fun of
each other and calling people names.

[22] The childrens’ overall behaviour is in my opinion better than that of
other children in the world. They do associate with each other at
school or saturday nights but drug abuse is not to my knowledge a part
of their lives.

Misdemeanors and their consequences are a topic of particular concern.

[23] There is alot of drinking alcohol, smoking cigarettes and sex under age
(16) But everyone concerned is so smart about it nobody gets caught.
Abortions do take place But not very many.

[21] If a woman become pregnant then she can have an abortion if she
wants to.

[31] Some people take part in under age sex because they are attack [at-
tracted] to the oppersiat sex.

[6] Now as the girls of the island is growing up, some of the teenagers, are
starting fights, and doing things that only grown ups should be doing.

Pupils acknowledge that their behavior is not appreciated by all, al-
though they differ on whether and how to take account of this.
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[1] The people on this island sometimes overeact mainly the parents, they
get all angry and upset over nothing and everything is ‘your still under
age’. I know that they are just looking out for you but they look out for
you too much, and when you do something wrong the word
‘GROUNDED’ is then mentioned.

[13] Some people on this island do not respect other people who were
older.

[5] The teenages on this island is getting out of hand but actually I don’t
blame them.

QUANTITATIVE CONTEXTS

According to Cullingford (1992), qualitative data of the kind presented
above do not merely constitute “a series of anecdotes but an overall pic-
ture of a frame of mind shared by the children” (p. 11). Hence, although
such an overall picture “does not lend itself to statistical sophistication,
. . . it does underlie the essential truths” of children’s lives (p. 13). It is also
the case, as Lambert (1968) argued, that children’s views of their experi-
ences do not constitute an “objective evaluation” of those experiences. A
child’s or a young person’s perspective, with its “own slant and narrow-
ness,” may give little expression to some aspects of life, yet “incomplete as
is their perspective, and raw as is their judgement, it provides a penetra-
tion, a sensibility and a freshness of its own” (p. 6).

Statements such as those by St. Helenian pupils quoted in this chapter
are of particular value, according to Brewer et al. (1998, p. 575), in that
they allow for a focus on “people’s accounts of their experiences of local
community,” thus obviating the need to “operationalize community struc-
ture in terms of objective statistical measures,” which “inadequately reflect
variations in social bonding in small localities” (also see Hawtin, Hughes,
& Percey-Smith, 1994). Yet, it would surely be of interest if one were to
compare these young people’s views of their society with appropriate
quantitative data from St. Helena. As the St. Helena Diocesan Magazine
asserted as long ago as 1925:

Of our social life, superficially, there may be quarrels and disagreements as
in every other community all over the world, but look deeper and you will
find that we are a wonderfully contented and peaceable people. Actions for
divorce, libel, scandal, assaults, are practically unknown. (p. 68)

Although the scope of this present chapter does not allow for a thor-
ough comparison between the statements made by St. Helenian pupils
and available St. Helena statistics, a brief examination of such data in the
area of crime does however serve as a useful exemplar. This is instructive
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not only because of current concerns with the relationship between televi-
sion, behavior and violence, but also because there is a common assump-
tion in the words of one pupil, that “[21] most people on St. Helena are
peaceful and there is rarely much violence.”

According to police statistics (St. Helena Government, SHG; 1997b), a
total of 212 crimes were “reported” on St. Helena in 1997 (i.e., 0.042 per
inhabitant on the basis of a population of 5,010; St. Helena Census, 1998).
Of these, 32 offenses were reported under the Offences Against the Person
Act 1861; these do not include assaults against police officers (i.e., 0.005
per inhabitant), although a total of 96 offenses were reported under the
Criminal Damage Order 1979 and the Theft Act 1968 (i.e., 0.019 per in-
habitant).

Interestingly, although offenses against the person make up only
15.09% of all reported crime on St. Helena, according to a recent St. Hele-
na Government survey (1997a), 38% of persons taking part in the survey
and who have had reason to contact the police, did so concerning “a crime
involving violence” (p. 13). Although the above figures would appear to
confirm that crime on the island is indeed lower than elsewhere, reported
and recorded levels of crime on St. Helena are known to be well below
their actual levels. As that same survey found in response to a series of
questions respecting people’s reactions to witnessing crime, “a high pro-
portion of respondents would do nothing in most situations. This is prob-
ably due to the fact that there are small communities and no one wants to
get involved as being a witness etc.” (p. 8). A recent United Nations Devel-
opment Program (UNDP) report on St. Helena (1999) similarly found that
“there is unwillingness by the public to get involved in criminal investiga-
tions due to the fact that everyone knows everyone else and people have
to continue to live with each other” (p. 43). Hence, in small communities
informal social controls not only have the effect of deterring crime but
also of deterring the reporting of crime and the prosecution of offenders.

With respect to the debate on television, behavior, and violence, the
above statistics of levels of crime on St. Helena are also of interest insofar
as according to Gunter and McAleer (1997, p. 100), one of the most pow-
erful factors influencing viewers’ perceptions of television violence is
what they call “familiarity of surrounding,” that is, the “closer to everyday
life the violence is portrayed as being, in terms of time and place, the more
serious it is judged to be.” Gunter and McAleer (1997) furthermore report
that research has shown that “television portrayals of violence not only
taught aggressive behavior, but also demonstrated who is most likely to
fall victim to violence, thus engendering enhanced fear of violence among
certain categories of viewers” (p. 93). Intriguingly, given the perception of
St. Helena as crime free, a recent survey about public attitudes to policing
and fear of crime (SHG, 1997a, p. 7) determined that 30% of women on St.
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Helena were “very worried” about being raped or sexually attacked,
whereas 6% were “fairly worried.” Only 46% were “not very” or “not at all
worried.” Likewise, 48% of men and women were “very” or “fairly wor-
ried” about being assaulted. This compares to the fact that 91% of men
and women respondents said they had never actually been the victim of
“violence or abuse” (p. 5).

Based on an analysis of quantitative data along the lines of the above ex-
emplar, it may well be found that islanders’ accounts of the nature of St.
Helena society do indeed differ from the picture that results from quanti-
tative indices, especially if the former overemphasize a community’s posi-
tive aspects. However, positive accounts must not be considered as false
or even deluded for any such representations have an important norma-
tive role to play (Little & Austin, 1996; see also Holy & Stuchlik, 1983). In-
sofar as pupils on St. Helena view their fellow islanders in a predomi-
nantly positive way and value their society for its positive qualities, these
views inform islanders’ conduct by setting common standards for social
interaction. With respect to these norms, it could indeed be argued that
St. Helena constitutes a generally “healthy community environment.” The
acceptance of such a characterization, however, should not mislead one
into ignoring the less “healthy” aspects of island society. Neither should
the positive nature of community be taken for granted, as if the term did
not need qualification (Little & Austin, 1996; see also Darcy, 1999).

CONCLUDING REMARKS

The arrival of broadcast television on St. Helena and its incorporation into
daily life may well have a welcome effect on the intensity of surveillance in
St. Helena society, above all by diverting the attention of “watchers” to-
ward watching television and away from one another (Morley 1992, p.
152), as well as by creating new “back regions” (Giddens, 1985; Goffman,
1969) or by enhancing existing ones. Although, according to Morley
(1992, pp. 224, 237), “home-based consumption represents a retreat from
the public realm of community,” as “the private individual retreats into his
(or her) house and garden,” the “domestication” of communication tech-
nologies has also “increased the attractiveness of the home as a site of lei-
sure. . . .” Back regions on St. Helena are consequently enhanced by the
fact that the domestic sphere “has come to be centrally defined as the so-
cial space within which individuality can be expressed—the refuge from
the material constraints and pressure of the outside world” (p. 225). Tele-
vision and associated home-based information and communication tech-
nologies may well provide welcome relief from the pressures of St. Hele-
na’s “watchful” society, even if at the cost of the more positive aspects of
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life in a small community. Tomlinson (1997) notes that “fear is already be-
ing expressed that television will begin to erode the special characteristics
of St. Helenian culture and society” (p. 189).

Although radio and television are “mechanical extensions of the experi-
ence of going places and meeting people,” enabling listeners and viewers
to “visit” more places and “meet” more people, “these experiences need
not replace the village club and the Church choir nor the friendships
made in them” (Bracey, 1959, p. 201). Hence, according to Falk (1998), it
is “naive to assume that the advent of the new communication options of
the web will necessarily lead to less face-to-face communication.” Indeed
existing communities, especially diasporic ones such as St. Helena, “may
be reinforced through the use of new communication technologies” (pp.
290-291).

The widening and opening up of previously more confined communi-
ties on account of new communication and information technologies
(e.g., “cyber communities”), may well lead to the additional creation of so-
called weak ties. As Jacob, Bourke, and Luloff (1997) have found, one of
the drawbacks of small or rural communities is that they feature fewer
weaker ties on account of the lack of extensive social networks and a lim-
ited number of possible contacts. “Weak ties are secondary and tertiary ac-
quaintances that are not especially intense, but comprise an important
part of an individual’s support system” (p. 277). Evidence for such sup-
port can be found in studies by Luloff and Swanson (1990) and by Zekeri,
Wilkinson, and Humphrey (1994). Given the relative absence of weak ties
in a community as small and isolated as St. Helena, “the implications of is-
landers becoming hooked into the global media network” (Tomlinson,
1997, p. 189) may well be beneficial ones.

There is, however, evidence to suggest that factors other than new in-
formation technologies have already had a key role in changing the no-
tions and attitudes of St. Helenians. This is attested by a once confidential
government report (St. Helena Government, 1980), which concluded well
before the arrival of television that “wants and expectations have recently
been growing amongst islanders far in excess of the wealth of their is-
land,” not least on account of “employment on Ascension which influ-
ences even those who do not go there by the inflow of goods bought with
money earned there” (p. 1).

According to a recent paper by Basil George (1998), an islander and for-
mer chief education officer, there are troubled times ahead on St. Helena
but not because of any supposed ill effects of television.

The current economic situation of St. Helena is such that many people are
leaving and many more would leave if there were the opportunity. . . . In-
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creasing the number of unemployed increases the social problems which is
borne out for example by the rise in burglaries over the past few years. . . .
The island also has a rising number of elderly people. Many of the popula-
tion who would normally take care of relatives are working offshore.
Though income from this source is the mainstay of the economy, it disrupts
family life and is eroding the fabric of island society. . . . The present social
and economic climate means that with so many people absent from the is-
land, traditional family support is beginning to disintegrate. . . . The number
and age groups of people remaining in the human habitat of St. Helena to
sustain services and accept family and social responsibilities are reaching a
crisis point.

These views are confirmed by the recent Human Development Report
for St. Helena (UNDP, 1999), which was coauthored by both islanders and
expatriate officers. Despite its many flaws, this public report is noteworthy
not least for presenting an usually candid picture of “community, the fam-
ily and social issues” (the title of one of its chapters), thereby countering
prevailing representations of community life on St. Helena and addressing
a number of rather sensitive issues including domestic violence, alcohol
abuse, sexism, and racism. Significantly, especially within the context of
this chapter, the report concludes that:

Perhaps the most striking feature of family life in St. Helena, is the fact that
so many households are missing significant individuals because they have
left to take jobs overseas. ... There is certainly some evidence in the
schools, that children’s behavior is adversely affected by the disruption in
their family lives. (p. 37)

In his interim report on the impact of television on St. Helena, Charlton
(1998a) was hence right to note St. Helena’s “climate of considerable so-
cial, political as well as economic change” and to conclude that “the proc-
esses linked to—as well as the outcomes of—these changes are liable to
make unprecedented impact on family and community life on the island”
(p- 32). In 1994 the possible knock-on effect of this state of affairs had al-
ready been pointed out by George (1994) in an article on the then low
rate of recorded juvenile crime on St. Helena.

Good behaviour is a quality that we must recognise and appreciate in our
young people. It is reassuring to know that this traditional value is still with
our children as they grow up in St. Helena. We need however, to work at
keeping these qualities in the family. It is not going to be easy. We cannot re-
main isolated from the influence of the outside world. . . . Education makes
an important contribution in carrying forward traditional island values and
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in preparing people to accept and adapt to change, though it acknowledges
that parents and the family play the key role. (p. 6)

Despite the pessimism expressed by some, it would appear that such
“traditional values” will indeed survive, as the arguably beneficial, if also
restrictive, aspects of social and community relations on St. Helena are not
peculiar only to St. Helena. Instead, they are an integral aspect of life in
small communities in general, and as such, are unlikely to be subject to
any significant degree of change.
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CHAPTER THREE

The Nature of the
Television Output

Barrie Gunter
University of Sheffield

The principal objective of the St. Helena project is to investigate the im-
pact of broadcast television on the island’s children. As the previous chap-
ter explained, television’s impact in this context has been measured in
terms of observable and reported changes in children’s use of time, lei-
sure pursuits, and social behavior. Two broad perspectives to measuring
television’s effects have been adopted in this research. The first has fo-
cused on the impact of the presence of the new medium per se by compar-
ing behavioral changes among children before and after the introduction
of satellite broadcast transmissions to the island. The second has been
concerned with the effects specific types of content within programs
might have upon selected behaviors.

The effects of television on out-of-school activities, for example, have
been assessed primarily in terms of readjustments the children might have
made to the way they use their time following the introduction of broadcast
television to their community. Here, it is assumed that because watching
television uses up time that time must be subtracted from the child’s daily
time budget. Unless children normally have “spare” time that is unoccu-
pied, one can expect a reduction in the allocation of time to other activities
to accommodate the need to watch television. Behavioral changes of this
sort are hypothesized to be content independent. This means that they are
linked to the introduction of television, rather than to the consumption of
specific types of program. With regard to the effects television might have
on children’s social behavior, however, attention shifts to the nature of tele-
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vision’s broadcast output. The interest in this context centers on changes
to patterns of overt behavior that could hypothetically be linked to a
child’s identification with behavioral examples depicted on screen. Behav-
ioral changes here are therefore more likely to be content dependent. To
explain these types of effect, one must understand the way children use
television and the kinds of programs they typically choose to watch.

In order to assess content dependent effects of broadcast television, it
is vital as a first step to conduct an analysis of the nature of that content.
Television programs represent many different genres. Different genres
have different functions for audiences and, consequently, contain differ-
ent types of subject matter. As with broadcast television in many other
parts of the world, the television services transmitted to St. Helena are de-
signed to provide information and entertainment. Some of the services
are designated as being dedicated to the entertainment of child audiences
and others are designed primarily for adult audiences. It was regarded as
an essential part of the research project that an analysis should be con-
ducted of television output. The main reason for this was so that an exami-
nation of content-dependent effects of television on children’s social be-
havior could be informed by a detailed account of the nature of children’s
viewing diets. The main focus of attention was placed on the measure-
ment of antisocial behavioral effects of television, which meant that an
analysis of program content relevant to such effects would be centrally im-
portant. In particular, any such analysis should aim to establish the quan-
tity and nature of depictions of violence in programs broadcast to St. He-
lena. Within 3 years of the onset of broadcast television, therefore, a con-
tent analysis study was instigated to assess the portrayal of violence on the
island’s television services. This chapter presents the key findings of this
study.

THE SIGNIFICANCE OF TELEVISION VIOLENCE

For nearly half a century, the analysis of violence on television has been a
major area of research enquiry. The establishment of how much violence
is shown on television has been regarded as an important matter for two
main reasons. First, there is a common belief regularly promulgated by
critics of the medium that the general public regards the depiction of vio-
lence on television as excessive and distasteful (Gunter & Stipp, 1992;
Gunter & Wober, 1988). Second, a large amount of published scientific ev-
idence has indicated that televised violence can cause adverse short-term
audience reactions and the development of longer-term patterns of anti-
social behavior. Such effects were deemed to be especially likely to occur
among children who are regarded as more vulnerable than adults to tele-
vision influences (Bandura, 1994; Friedrich-Cofer, 1986; Huesmann &
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Eron, 1986). Although this evidence is not entirely unequivocal (see Lynn,
Hampson, & Agahi, 1989; Wiegman, Kuttschreuter, & Baarda, 1992), the
literature on audience research does provide relevant input to any discus-
sion about the classification of violence on television—a topic that is cen-
tral to the work discussed in this chapter.

Even during television’s early days, portrayals of violence were identi-
fied as regular aspects of prime-time programming (Remmers, 1954;
Schramm, Lyle, & Parker, 1961; Smythe, 1954). The quantification of vio-
lence on television has taken place around the world revealing that vio-
lence is a popular feature of entertainment programming across many dif-
ferent cultures (Bouwman & Stappers, 1984 in The Netherlands; Caron &
Couture, 1977; Cumberbatch, Lee, Hardy, & Jones, 1987; Ginpil, 1976;
Gordon & Singer, 1977; Gunter & Harrison, 1997a,b; 1998 in the United
Kingdom; Haines, 1983; Halloran & Croll, 1972; Iwao, de Sola Pool, &
Hagiwara, 1981 in Japan; Linton & Jowitt, 1977; McCann & Sheehan, 1985
in Australia; Newell & Shaw, 1972; Shinar, Parnes, & Caspi, 1972 in Israel;
Stewart, 1983; Watson, Bassett, Lambourne, & Shuker, 1991 in New Zea-
land; Williams, Zabrack, & Joy, 1982 in Canada).

The established methodology for this work has generally adopted a
standard quantitative analytical approach that utilizes an a priori defini-
tion of violence enabling trained coders to identify on-screen occurrences
of qualifying behavior (see Halloran & Croll, 1972; Gerbner, 1972;
Gerbner & Gross, 1976; Gerbner et al., 1977, 1978, 1979, 1980; Gunter &
Harrison, 1998). In addition, a coding frame is supplied that provides fur-
ther specifications concerning units of measurement and the characteris-
tics of the depicted violence that are to be cataloged. The ways in which
this methodology are applied can vary. Some researchers have studied all
types of television output, whereas others have been more selective, fo-
cusing on specific genres or day parts to the exclusion of others.

In many countries with long-established television services, violence
has typically been found to occur in more than half the programs broad-
cast on mainstream channels and particularly during those hours when
the largest audiences are watching (Cumberbatch et al., 1986; Gerbner &
Gross, 1976; Gunter & Harrison, 1998), whereas in some countries the
proportions of programs with violence are considerably greater than that
(Haines, 1983; Iwao et al., 1981; Menon, 1993). In recent years, the em-
phasis has shifted away from simply quantifying violence on television to a
closer examination of the nature of that violence and the types of pro-
grams in which it predominantly occurs (Gunter & Harrison, 1998; Potter
et al., 1996). This revised perspective recognizes that violence can take on
many different forms and that audiences respond in different ways to vio-
lent scenes. The nature of viewers’ responses can depend critically on the
form of the violent behavior, the nature of its consequences for victims,
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the type of aggressor and victim, and the context or setting in which the vi-
olence occurs (Greenberg & Gordon, 1972a, 1972b, 1972c; Gunter, 1985;
Kunkel et al., 1996; van der Voort, 1986). Some writers have discussed
“risk factors” in relation to on-screen portrayals of violence. These are at-
tributes such as realism of setting, reward and punishment of actions, mo-
tives of perpetrators, characteristics of victims, and form of aggression that
have been previously shown to mediate viewers’ subsequent perceptual,
emotional or behavioral responses to screen depictions (Potter et al.,
1996; Wilson et al., 1996). A more informed account of violent content is
believed to derive from coding frames that incorporate such elements in
their analysis.

CENTRALITY OF CONTENT ASSESSMENT
TO TV EFFECTS

Most of the research into the occurrence of violence on television has
taken place in communities in which television was an established fea-
ture of the social environment. Only a handful of research studies have
taken place in communities for whom television was a new phenomenon
(Brown, Cramond, & Wilde, 1974; Furu, 1962; Granzberg, 1982; Granz-
berg & Steinbring, 1980; Himmelweit, Oppenheim, & Vince, 1958;
Schramm et al., 1961; Williams, 1986). In most of these cases, research
was conducted on the displacement by television viewing of other activi-
ties and the impact of television on intellectual development and social
behavior. The key weakness of much of this earlier work stemmed from
the tendency to consider television as a whole as the main intervention,
rather than to investigate the differential effects that might follow from ex-
posure to particular types of program content. However, in order to un-
derstand more fully the effects that television might have upon its audi-
ences, especially children, one vital ingredient concerns the nature of the
program output being beamed to the community under investigation.
Modern-day television services can broadcast a wide variety of content
to audiences, the effects of which cannot all be placed within a single cate-
gory or assumed to operate in a single direction. In the context of the im-
pact of televised violence, for instance, adopting the mere presence of
television as the key treatment variable in a field study does not indicate
how much the medium is used by viewers in a community, or the different
ways in which individuals use the medium. When measuring content-
dependent effects, it is essential to have detailed data on individual view-
ers’ television exposure patterns and about the content of their viewing
diets. Thus, the children under investigation on St. Helena kept television
viewing diaries to indicate over specified time periods which programs
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they watched. In addition, content analysis was conducted over those
same time periods to establish how much violence, and of what kinds,
these programs contained. It was then possible to weight the children’s
viewing by the content analysis data and obtain precise measures of their
level of exposure to televised violence. The results of the latter analysis are
reported in chapter 5. The remainder of this chapter will discuss the vio-
lence profile of St. Helena television.

ANALYZING VIOLENCE ON ST. HELENA TELEVISION

Content analysis was carried out on small samples of broadcast television
output over 2 years—1997 and 1998. The programs were taken from the
five television services beamed into the island: CNN (news), Hallmark
(films), Discovery Channel (documentaries), SuperSport, and the Cartoon
Network. The research adapted a methodology used in an earlier investi-
gation of violence on British television (Gunter & Harrison, 1997, 1998).

Program Samples

The programs were video recorded from 3 days of television output each
year (Sunday, Tuesday, and Thursday of 9, 11, and 13 February 1997 and
Sunday, Tuesday, and Thursday of 29 and 31 March and 2 April 1998). The
total coded program samples comprised 153 programs in 1997 and 136
programs in 1998. These program samples aggregated respectively to 79.5
and 84 hrs of broadcast output that were available to be monitored. Video
recordings were made in two spells (6:00-9:00 a.m. and 3:00 p.m.-12:00
a.m.) on the 2 weekdays and for one continuous spell (6:00 a.m.—12:00
a.m.) on Sundays). The weekday recordings covered the broadcast hours
available to children before and after their school day.

Coded programs were classified into 27 different genres that were clus-
tered into five superordinate genres: drama, children’s programs, sport,
factual, miscellaneous (entertainment and music, arts, and religion). Ad-
vertisements were not coded. Four broad categories of programs predom-
inated: drama (including cinema films and drama programs from the UK,
USA and elsewhere); children’s cartoons; sports (live and highlight cover-
age); and factual programs (including news, current affairs, documenta-
ries, and magazine programs). The distribution of monitored programs by
genre is shown in Table 3.1.

Definition of Violence

Violence was defined as
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TABLE 3.1
Distribution of Monitored Programs by Genre

1997 1998
N % N %
Children’s cartoons 37 24.2 32 235
Sport 38 24.8 36 26.5
Factual 68 44.4 58 42.6
Drama 13 6.6 9 6.6
Miscellaneous — — 1 0.8
Total 153 100.0 136 100.0

Any overt depiction of a credible threat of physical force or the actual use of
physical force, with or without a weapon, which is intended to harm or in-
timidate an animate being or a group of animate beings. The violence may
be carried out or merely attempted, and may or may not cause injury. Vio-
lence also includes any depiction of physically harmful consequences
against an animate being (or group of animate beings) that occur as a result
of unseen violent means.!

'Further stipulations and considerations were presented to coders to guide their catalog-
ing of violence. An Overt Depiction means that the violence is occurring on the screen. The
threat, the act, or the harmful consequences are shown or heard in the action of the plot.
Verbal recounting of previous threats or acts of physical force or talking about violence does
not count as violence. Physical force refers to action intended to cause physical pain or in-
jury to an animate being or the use of physical tactics (such as strong-arming) that are in-
tended to coerce the action of another in a way that threatens harm. Physical force must be
enacted by an animate being; physical force or harm that occurs as a result of an act of nature
(e.g., an earthquake) is not counted as violence. Physical force can be perpetrated against ei-
ther the self or another.

A Credible Threat means that within the context of the plot the perpetrator must display
an intent to harm. Joking threats that have no believable intent to harm are not included
(e.g., a character who is embarrassed and says “I could kill you for saying that”). An Animate
Being refers to any human, animal or anthropomorphized creature (non-human) that pos-
sess attributes such as the ability to move, talk, think, act against something. A group of ani-
mate beings can involve several creatures or more abstract collections of creatures such as in-
stitutions or governments. Violence must involve at least one human or anthropomorphized
being, either as perpetrator or as victim. An act of nature involving two or more animals that
threaten or harm each other is not considered violence so long as the animals are not
anthropomorphized (i.e., possess human-like characteristics like talking, thinking, etc).

Accidents that involve physical harm are considered violence on/y when they occur in the
context of an ongoing violent event (e.g., police chase a robber who accidentally falls off a
building during the pursuit) or when they involve the use of weapons (e.g., two children are
playing with a gun that goes off and hits one of them). Physical force against Property (e.g.,
breaking a window; setting fire to a building) will be considered violence only when such ac-
tions are directed at intimidating, punishing, vandalism, or seeking revenge against an ani-
mate being. Property damage due to accidents, even in the context of an ongoing violent ac-
tion, will not be considered violent.
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The coders were given a series of further instructions in respect of de-
fining and applying the basic currency of measurement—the “violent act.”
A violent act was defined in three ways. Coders were instructed not to at-
tempt to count every single blow that was struck or shot that was fired.
Thus, as a unit of measurement, a violent act might involve the same re-
peated behavior by the same perpetrator (i.e., A punches B five times
equals one act of violence because A commits the same violent action sev-
eral times). A change of violent act was defined by a change of perpetrator,
a change in the form of violence, or a change of scene. Thus, if A hit B and
then B hit A in return, such a scene would represent two acts of violence;
here A commits one violent act and then B commits another violent act.
Another distinguishing feature would be any change in the nature of the
behavior itself. Thus, different actions by the same perpetrator might rep-
resent more than one act of violence, even if they occurred in an unbro-
ken sequence. For example, A punches B and then immediately afterward,
also kicks him. This would represent two distinct acts of violence, an act of
punching, and a separate act of kicking. Finally, a change of scene would
also serve as a means of dividing up violent acts. If A hit B and then the
camera switched away from this scene for several seconds to a nonviolent
scene before returning to A still hitting B, this would be counted as two
separate violent acts even though the perpetrator, victim, and form of vio-
lence had not changed.

Coding Schedule

The coding schedule contained a series of questions about each violent
act. Initial information was coded for each act of violence concerning the
program in which it occurred, the genre of that program, the channel on
which it was broadcast, and its transmission time. The length of the pro-
gram and of the violent act in seconds was also noted. A number of spe-
cific features of the violence and its setting were then cataloged. These fea-
tures included the historical setting of the action, the country where it
took place, the motivational context of the violence, the injury conse-
quences of violence, the form of the violence, and type of weapon used.
Finally, coders also noted the gender, ethnic origin, age, and occupational
and dramatic role type of aggressors and victims in each violent act, and
for the aggressors, made a note of their individual goals or motives for be-
ing violent.

Coding and Reliability

Coding was conducted by teams that comprised five coders in 1997 and
six coders in 1998, aged 21-50 years. All coders in 1997 and five in 1998
were female and all but one were educated to graduate level. Reliability
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checks were run to ensure that coders used the coding schedule in a con-
sistent fashion. In both years, coders participated in a series of training
sessions before the coding exercise began. These sessions were designed
to familiarize coders with the details of the coding schedule and to ensure
they understood the definition of violence, the instructions for distin-
guishing individual violent acts, and the general procedures under which
the content analysis was to be conducted. Feedback from the coders them-
selves was used in the early stages to confirm that the operational proce-
dures of this exercise were clearly understood.

Intercoder consistency was checked both qualitatively and quantita-
tively. Qualitative checks comprised continuous monitoring of the judg-
ments made by coders at key decision points in the application of the
coding frame. Returned coding sheets were checked thoroughly for inac-
curacies. Consistent errors triggered additional discussion of a coding de-
cision among coders and researchers that were designed to resolve spe-
cific coding decisions.

Quantitative checks on reliability of coding focused on levels of agree-
ment between pairs of coders in their identification of violent acts within
particular programs and levels of consistency in the application of attri-
bute codes and assignment of code values to individual violent acts. Reli-
ability checks at the program level involved double coding of a quasi-
randomly selected 10% subsample of the total program sample, with the
limiting factor being the equal representation of programs from different
channels. There were 15 cases (i.e., programs) of double coding in 1997
and 37 cases of double coding in total. In respect of violent acts and vio-
lence minutage measures, reliability coefficients were calculated using the
alpha coefficient outlined by Krippendorf (1980). There is no simple solu-
tion for the problem of deciding the proper level of reliability. It is impor-
tant to ensure not only that key measures of content achieve reliability but
also remain relevant and meaningful in the context of the investigation
(Holsti, 1969). In both years, reliability coefficients achieved respectable
levels for violent acts (.94 and .92) and violence minutage (.92 and .91).

Attribute coding reliability was measured by having all coders sepa-
rately classify the characteristics of 10 individual prerecorded violent acts
selected from major program genres typical of those transmitted to the is-
land. A coder by attribute matrix was created for each violent act and the
data entered into the Holsti formula. The average level of intercoder
agreement across attribute codes ranged between 58% (historical setting)
to 89% (type of injury) over the 2 years. The overall average level of agree-
ment was 79%. Only those attributes scoring above 75% are discussed in
this chapter. The lowest reliability score was for historical context and re-
sulted from occasional difficulties experienced by coders in being able to
precisely place a scene in terms of its time period. For example, it was not
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always clear whether a program or a scene within a program was pre- or
post-1980.

Amount of Violence on St. Helena Television

There were two principal measures of the quantity or amount of violence
on television: (a) the total number of violent acts and (b) the total amount
of transmission time occupied by violent material. There were also three
principal measures of prevalence of violence: (a) the proportion of pro-
grams that contained any violence, (b) the average number of violent acts
per violence-containing program, and (c) the proportion of total program
running time occupied by violence. Results were compared across the 2
years of analysis.

A total of 679 violent acts were counted in both 1997 and 1998 (see Ta-
ble 3.2). In all, 81 programs (59.6%) contained any violence in 1998, an
increase on the previous year’s figure of 71 (46.4%). These acts produced
an aggregated total of 79.5 min of violence in 1998, compared with 41.7
min in 1997 and represent a year-on-year increase of 37.8 min of violent
content. Thus, violence occupied 1.6% of total monitored program run-
ning time in 1998, an increase on the year before (1%). Much of the vio-
lence consisted of very brief incidents. The great majority of violent acts
were just 1-2 sec (62% in 1998 and 64.6% in 1997) or 3-5 sec duration
(15.4% in 1998 and 22.3% in 1997). More than one in ten (12.3%) violent
acts in 1998 were in excess of 10 sec in duration compared to one in 20
(5.3%) in 1997. Violence-containing programs contained an average of 8.4
acts and 0.98 min of violence per program in 1998 compared with 9.6 acts
and 0.59 min the year before. Thus, although the average rate of violence
showed a marginal year-on-year decrease, the average amount of violence
per violence-containing program increased by 71%.

Tables 3.3 and 3.4 show the distribution of violence by program genre.
The first of these two tables shows the distribution of violent acts and the
second shows the distribution of minutes of program running time occu-
pied by violence in 1997 and 1998. Children’s cartoons contained the

TABLE 3.2
Amount of Violence on Broadcast Television

1997 1998 Change
No. progs with any violence 71 81 +10
Percent progs with any violence 46.4 59.6 +13.2
Total no. violent acts 679 679 0
Amount of violence (mins) 41.7 79.5 +37.8
Ave. No. acts per viol. prog. 9.6 8.4 -1.2

Ave. mins viol.per viol.prog. 0.59 0.98 +0.39
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TABLE 3.3
Distribution of Violent Acts by Program Genre

1997 1998

Number of Percent of Number of Percent of

Violent Acts Violent Acts Violent Acts Violent Acts
Cinema films 53 7.8 28 4.1
UK drama 96 14.1 — —
US drama 15 2.2 79 11.6
Other drama 8 1.2 26 3.8
Cartoons 170 25.0 315 46.5
Sport- Live 230 33.9 43 6.3
Sport highlights 13 1.9 66 9.7
News 84 12.4 81 11.9
Current affairs 2 0.3 29 4.3
Documentary 8 1.2 8 1.2
Sitcoms/Arts — — 3 0.4
Total 679 100.0 679 100.0

TABLE 3.4

Distribution of Violence in Minutes by Program Genre

1997 1998
Amount of Amount of
Violence in Percent of Violence in Percent of
Minutes Violence Minutes Violence

Cinema films 3.5 8.4 4.9 6.1
UK drama 8.2 19.8 — —
US drama 0.6 1.3 6.4 8.0
Other drama 0.8 1.8 1.0 1.3
Cartoons 7.7 18.4 15.6 19.6
Sport- Live 19.2 46.3 40.0 50.2
Sport highlights 0.7 1.6 3.9 4.9
News 0.4 1.0 4.6 5.8
Current affairs 0.1 0.1 2.7 3.4
Documentary 0.5 1.3 0.5 0.6
Sitcom/arts — — 0.1 0.1
Total 41.7 100.0 79.5 100.0

greatest number of separate violent acts of any genre followed by news
programs and US-produced drama. These three genres together ac-
counted for 7 out of 10 violent acts.

When looking at the distribution of violence in terms of time occupied
by violent acts, live sports emerged as the single most significant contribu-
tor of any genre. Around half of all violence occurred in these programs
with most of the remainder occurring in children’s cartoons. Year on year
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there were significant increases in the proportion of violent acts contrib-
uted by cartoons (¥2 = 6.5, df = 1, p <.02) and US drama programs (32 =
6.4, df = 1, p <.02). Furthermore, whereas UK drama programs had con-
tributed 1 in 7 violent acts in 1997, no violence at all was contributed by
this genre in the period monitored in 1998. The proportion of violent acts
contributed by live sports broadcasts showed a significant decrease from
one year to the next (y2 = 18.9, df = 1, p < .001).

There were some shifts in the level of contribution different genres
made to minutes of violence across the two periods of analysis. Year after
year, however, the amount of violence registered in sports broadcasts
more than doubled from 19.2 min in 1997 to 40 min in 1998. As a propor-
tion of total program running time, the greatest amount of violence oc-
curred in children’s cartoons where violence occupied 4.0% of running
time, followed by sport (2.6%), drama (1.4%), and, finally, factual pro-
grams (0.4%). The proportion of violence (in minutes) contributed by US
drama programs increased significantly from 1997 to 1998 (y2 = 4.8, df =
1, p <.05), whereas that contributed by news programs increased by a de-
gree that almost achieved statistical significance (2 = 3.4, df = 1, p <.006).
The proportions of violence (in minutes) contributed by other genres did
not change significantly.

Despite the significant increase in overall amount of violence on broad-
cast television in St. Helena, year on year, perspective is added by noting
that in both years the 10 most violent programs accounted for a substan-
tial proportion of the total amount of violence catalogued overall. In 1997,
60.9% of all violent acts were accounted for by the 10 most violent pro-
grams, whereas in 1998, the top 10 contained 39.6% of all violent acts. In
1997, 81.9% of all violence in terms of minutes of program running time
occurred in just 10 programs, whereas in 1998 the equivalent figure was
70.5%. Boxing and wrestling bouts accounted for significant amounts of
all violence. In 1997, two televised boxing matches and one wrestling
tournament accounted for 42.9% of all violence minutes and in 1998, 47%
of all the minutes of violence registered was contributed by just two
broadcasts—a World Wrestling Federation tournament and a heavyweight
championship boxing match.

Attributes of Violence

Violent acts were classified in terms of their physical form, the contexts
and settings in which they occurred, their consequences for those in-
volved, and the types of characters who featured as either aggressors or
victims. The physical form of violence was categorized according to 29
types of behavior and 31 categories of weapon or instruments of violence.



54 GUNTER

The most frequently occurring forms of violence were similar across
the 2 years of program monitoring. The most frequently coded forms of vi-
olence on broadcast television in St. Helena were incidents involving the
perpetrator physically pushing, tripping, or punching a victim. Otherwise,
aggressors tended to kick, shoot, club, or verbally abuse their targets. The
main changes, year on year, were in the rankings of these violent acts (see
Table 3.5). Year on year, however, there were no significant changes in
proportions of violent acts that involved pushing and tripping (32 = 1.93),
punching (x2 = 1.92), verbal abuse (32 = 1.74), or shooting (2 < 1.0).

A further analysis was conducted to reveal the 10 most frequently oc-
curring types of instruments of aggression (see Table 3.6). By far the most
frequently used instrument of aggression was the hand or fist. Otherwise,
perpetrators of violence used some other body part. In 1998, a new cate-
gory of “voice” was included and showed up prominently, further reflect-
ing the prevalence of verbal aggression in the form of violence analysis. In
contrast to the latter analysis, however, there were more year-on-year
shifts in the composition of the top 10 for types of weapon. Whereas
stones, whips, swords, and knives featured prominently in 1997, by 1998
these had been replaced by rifles and shotguns, other stabbing instru-
ments, throwing instruments, and driven vehicles. The proportions of vio-
lent acts that involved the fist or hand (32 < 1.0), foot (y? = 1.1), other
body part (y? < 1.0), or pistol/handgun (y? < 1.0) did not change signifi-
cantly across the 2 years.

The most violent program genres in purely quantitative terms were live
sport and children’s cartoons. This pattern occurred across both years of
analysis. It is important though to look beyond simple frequency counts at
the forms of violence typically displayed in different genres. Most of the
sports violence occurred in televised wrestling bouts and included a vari-

TABLE 3.5
Most Frequently Occurring Types of Violence

No. of % of No. of % of
Violence Type Violent  Violent  Violence Type Violent  Violent
1998 Acts Acts 1997 Acts Acts
Push/trip 109 16.1 Push/trip 170 25.0
Punch 76 10.2 Punch 119 17.5
Verbal abuse 59 8.7 Kick 54 8.0
Shoot 53 7.8 Shoot 48 7.1
Hit with club 36 5.3 Hit with club 36 5.3
Kick 35 5.2 Verbal abuse 27 4.0
Property damage 33 4.9 Slap 21 3.1
Slap 26 3.8 Bomb explosion 17 2.5
Military bombardment 15 2.2 Property damage 14 2.1

Bite/scratch 13 1.9 Military bombardment 12 1.8
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TABLE 3.6
Most Frequently Occurring Types of Weapon

No. of % of No. of % of
Weapon Type Violent Violent Weapon Type Violent Violent
1998 Acts Acts 1997 Acts Acts
Fist/hand 270 39.8 Fist/hand 266 39.3
Voice 48 7.1 Foot 73 10.8
Foot 44 6.5 Other body part 63 9.3
Other body part 41 6.0 Bow & Arrow 26 3.8
Rifle/shotgun 27 4.0 Stone 17 2.5
Club 23 3.4 Pistol/handgun 16 2.4
Pistol/handgun 21 3.1 Club 16 2.4
Stabbing instrument 16 2.4 Whip/cane 12 1.8
Throwing instrument 15 2.2 Sword 10 1.5
Vehicle 11 1.6 Knife 10 1.5

ety of forms of violence involving the use of the body, usually taking the
form of a punch, a push or trip, or a kick. Verbal abuse was common in
wrestling. In boxing, understandably, most of the violence comprised
punching. In cartoons, for example, there were many varied and some-
times unusual forms of violence with the most frequent being pushing,
hitting with a club, verbal threats and abuse, property damage, punching,
stabbing, biting or scratching, and slapping. Children’s cartoons was the
only program genre to depict stabbing scenes and the only genre with vio-
lence classified as bullying or cruelty, hanging scenes, explosions, fire set-
ting, and electrocution. There were similarities with the forms of violence
recorded in children’s programs in Britain except that in the latter televi-
sion market, shootings featured as the most frequently occurring type of
violence of all in children’s programs (Gunter & Harrison, 1997).

In more serious drama programming aimed at adult audiences, the
principal forms of violence were verbal abuse, pushing, property damage,
slapping, and punching. Small numbers of scenes (fewer than four in each
case) featured kicks, biting or scratching, use of a spraying device, and
strangulation. In cinema films, violence was restricted to shooting, push-
ing, verbal abuse, kicking, and slapping.

Motivational Context of Violence

The context of violence was classified according to eight categories that
qualified violence in terms of the dramatic motives that appeared to un-
derpin it. Across 1997 and 1998, these included civil strife (13.4% and
9.3%), interpersonal conflicts or arguments (12.9% and 36.1%), uphold-
ing the law (4.6% and 3.7%), self-defense (2.7% and 1.6%), committing a
crime (2.4% and 2.4%), war or military combat (2.2% and 2.2%), or do-
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mestic violence taking place in the home (2.2% and 19.5%). Other violent
acts were not unambiguously classifiable under these headings (58.9%
and 17.2%). The major shifts occurred in regard to interpersonal argu-
ments (2 = 11.0, df = 1, p <.001) and domestic violence (y2 = 13.8, df =
1, p <.001), both of which increased year on year by significant margins.

Another measure of the motivational context of violence was classifica-
tion of the goals of aggressors. Violence was distributed across nine sepa-
rate types of aggressor goal. Four of these goal types were altruistic or de-
fensive: upholding the law (6.6% in 1997 and 10.9% in 1998 of violent
acts), self-preservation (5.9% and 10.1%), protection of society (0.9% and
8.4%), and protection of the family (3.7% and 8.3%). Five further goals
were more selfish or antisocial: acquisition of money (3.1% and 8.7%),
ambition or power (2.2% and 6.5%), evil and destructive reasons (4.4%
and 6.6%), sexual motives (0.4% and 0.1%), and religious motives (1.0%).
Thus, violence in the name of selfless or altruistic motives underpinned a
larger proportion of violent incidents than did violence for more selfish or
suspicious motives (17.1% and 37.7% vs. 10.1% and 22.4%). Only the pro-
portion of violent acts motivationally attributed to the protection of soci-
ety, however, exhibited a significant shift year on year (y2 = 6.1,df = 1,p <
.02).

Consequences of Violence

Violence was also classified in terms of the degree of injury incurred by
victims. More than half of all violent acts produced no injurious conse-
quences that could be readily seen on screen (61%, an increase on 52% in
1997). Minor injuries resulted from one in four acts in 1997 and from one
in eight acts in 1998. The latter shift was statistically significant (y2 = 4.2,
df = 1, p < .05). Serious injury and death were relatively rare conse-
quences of violence across both years, with the occurrence of fatalities
showing a drop (nonsignificant), year on year (see Table 3.7).

TABLE 3.7
Degree of Injury Caused

1997 % 1998 %
No injury 52.4 61.0
Minor injury 253 12.7
Serious injury 1.6 1.3
Death 3.8 0.9
Psychological damage 0.3 3.8

Unclear 16.6 20.3
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Aggressors and Victims

One of the key factors of interest in any investigation of the representation
of violence on television is the gender of the aggressors and victims. Table
3.8 shows the distribution of male and female aggressors and victims
across both years. The great majority of on-screen aggressors and victims
of violence were male. There was a significant increase in the number of
females involved in violence as aggressors on St. Helena television across
the two periods of monitoring (> = 7.1, df = 1, p < .01). Although there
was an increase in the proportion of female victims of violence (y?> = 1.8,
ns) and a concomitant decrease in the proportion of victims who were
male (y*> = 2.5, ns), across the two monitoring periods, in neither case
were these changes statistically significant.

The age distribution of aggressors and victims was classified according
to nine categories: babies and toddlers, preschool children, young chil-
dren (5-11), children (12-14), teenagers (15-19), young adults (20-35),
middle-aged adults (36-64), 65+, and mixed age groups. The largest pro-
portion of aggressors fell into the young adult (39.8% in 1998 and 46.8%
in 1997) and middle-aged adult (7.2% in 1998 and 16.7% in 1997) age
groups, as did the largest proportion of victims of violence (young adults:
37.8% in 1998 vs. 46.6% in 1997 and middle-aged adults: 5.4% in 1998 vs.
11% in 1997). In the 1998 analysis, there were 47 violent acts in which
children up to the age of 11 featured as aggressors and 23 incidents in
which they were victims of violence. Young teens aged 12-14 were more
likely than older teens (15-19) to be aggressors (28 vs. 10 incidents) or
victims of violence (26 vs. 17 incidents). There were still many incidents in
which the age of aggressors (35.2%) and victims (42.6%) was unclassi-
fiable. In 1997, just 22 incidents were coded in which children and teenag-
ers were featured as aggressors and 54 incidents in which they were vic-
tims. The great majority of child and teenage victims of violence (41 of 54)

TABLE 3.8
Aggressor/Victim Gender

1997 % 1998 %

Aggressor

Male 84.6 78.8

Female 53 18.2

Other/unclear 10.1 3.0
Victim

Male 81.2 62.2

Female 6.9 12.9

Other/unclear 11.9 24.9
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were in their late teens (15-19 years). Hence, there was a year on year in-
crease in involvement of younger children in violence on broadcast televi-
sion in St. Helena. Across the 2 years, the proportion of aggressors who
were children or teenagers (2 = 5.5, df = 1, p < .02) increased signifi-
cantly, whereas the proportion of victims from the age group (32 < 1.0) did
not alter significantly.

Finally, the dramatic roles occupied by aggressors and victims were ex-
amined in closer detail. For this analysis, aggressors and victims were clas-
sified in 31 categories of role types. These categories represented different
occupational groups and specific dramatic categories. The results for ag-
gressors and victims of violence are summarized separately in Tables 3.9
and 3.10.

Among both aggressors and victims, the predominant categories were
cartoon characters and sports persons. This finding is not surprising given
earlier results showing that cartoons and sports broadcasts (i.e., boxing
and wrestling) contained more violent incidents than other genres. Mem-
bers of the public, criminals, and police were three other role categories
that featured within the most frequent types of aggressor and victim
across both years. The nonspecific category of “general occupation” also
featured among the most frequently occurring aggressor and victim role
types during both years.

Year on year, there were significant increases in the proportions of vio-
lent acts perpetrated by human cartoon characters (y2 = 6.4,df = 1, p <
.02) and by members of the public (32 = 5.6, df = 1, p <.02), and a signifi-
cant decrease in violent acts perpetrated by sports persons (¥ = 5.9, df =
1, p < .02). None of the other top 10 character types that featured both in

TABLE 3.9
Most Frequent Types of Aggressor

1998 1997

No. of % of No. of % of

Violent Violent Violent Violent
Type of Aggressor Acts Acts Type of Aggressor Acts Acts
Cartoon animal 145 21.4 Sports person 246 36.3
Cartoon human 135 19.9 Cartoon animal 111 16.3
Sports person 124 18.3 Cartoon human 46 6.8
Member of public 95 14.0 Knight 42 6.2
Armed forces 59 8.7 Period actor 40 5.9
General occupation 12 1.7 Police uniformed 28 4.1
Rioter 12 1.7 Member of public 27 4.0
Criminal 10 1.4 Hooligan 23 3.4
Police uniformed 8 1.2 Criminal 15 2.2

Cartoon other 7 1.0 General occupation 14 2.1
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TABLE 3.10
Most Frequent Types of Victims of Violence

1998 1997

No. of % of No. of % of

Violent  Violent Violent  Violent
Type of Victim Acts Acts Type of Victim Acts Acts
Cartoon animal 145 21.4 Sports person 246 36.5
Sports person 123 18.1 Cartoon animal 102 15.0
Cartoon human 120 17.7 Cartoon human 62 9.2
Member of public 83 12.2 Member of public 54 8.0
Armed forces 21 3.1 Period actor 48 4.1
Rioter 12 1.8 Knight 28 4.1
Criminal 10 1.5 Police uniformed 22 3.2
Police—plain clothes 10 1.5 Criminal 14 2.1
General occupation 10 1.5 General occupation 11 1.6
Cartoon other 5 0.7 Armed forces 11 1.6

1997 and 1998 exhibited significant shifts in prevalence. Among the vic-
tims of violence, only sports persons exhibited a significant change in fre-
quency of occurrence across the two monitoring periods (32 = 6.2,df = 1,
D < .02).

DISCUSSION AND IMPLICATIONS

This chapter examined the nature of broadcast television output in St.
Helena with special reference to the representation of violence in pro-
grams. The study was based on modest samples of television output on
the island’s two channels recorded in 2 separate years. Findings revealed
that violence was a prevalent feature of television output, though proba-
bly does not qualify as a prominent feature of programs transmitted.

In 1998, a larger proportion of programs monitored (59.6%) contained
any violence when compared with programs in 1997 (46.4%). Although
the program sample in 1998 (n = 136) was smaller than that monitored in
1997 (n = 153), exactly the same number of violent acts was cataloged
over both years (679), but in 1998 this violence occupied a greater total
amount of program running time than had been found in 1997 (79.5 min
vs. 41.7 min). Even so, three quarters of all violent incidents lasted less
than 5 sec and 70% of this violence was found in just 10 programs or 7% of
the programs monitored. In fact more than half the minutes of violence
occurred in just two programs. Hence, although the quantity of violence
on St. Helena television increased year on year, this finding must be put in
perspective by examining its distribution across the output.
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The findings for St. Helena can be benchmarked against the violence
observed on broadcast television in Britain in the 1994-1996 period (see
Gunter & Harrison, 1997a, 1997b, 1998). Average rates of occurrence of
violent acts in violent programs and average amounts of violence in min-
utes per violent program were found in 1997 to be lower than in the UK
(9.6 acts vs. 10 acts; .59 min vs. 1.55 min). In 1998, the average rate of vio-
lence per violent program on broadcast television in St. Helena fell to 8.4
but the average amount of violence in minutes increased to .98 min, still
remaining below the UK average figure. However, when the violence con-
tributed by the two most violent programs (a wrestling bout and a boxing
match) was subtracted from the total amount recorded in 1998, the aver-
age amount of violence in minutes for the remaining violent programs was
.53 min. The latter figure represented a decrease on the already low 1997
figure for St. Helena broadcast television.

Concerns about children’s exposure to violence stem both from the
overall amount of violence to which they can be exposed and the nature of
that violence. Approaching half of all the violent acts cataloged in this
study occurred in cartoon programs aimed at the child audience, and as
these occurred in just 3 days of transmissions, it is clear that this genre
represents the form in which most violence is likely to be seen by children
on the island. Whether this can be regarded as a finding that merits seri-
ous concern depends upon how problematic cartoon violence is per-
ceived to be. One significant factor is whether children themselves take
cartoons seriously enough to copy the behavior they see portrayed in such
programs or to learn longer-term lessons in social behavior from watching
animated characters. Some research evidence has indicated that children
draw distinctions between the highly fantastic contexts of cartoons and re-
ality (Hodge & Tripp, 1986). Children’s viewing tastes and diets change,
however, as they grow older and display increasing interests in more seri-
ous drama productions and factual programming.

Some cartoons have been identified as deserving of special attention
because of their popularity, the fact that the programs are often closely
connected with wider merchandising campaigns, and because anecdotal
observations have occasionally suggested that youngsters appear to copy
the behavior displayed in these programs. Such concerns have focused
most especially on certain children’s action-drama series such as The Teen-
age Mutant Ninja Turtles and The Mighty Morphin’ Power Rangers, in
which human or humanlike characters display a frequent use of violence
and an apparent invulnerability to harm (see Boyatzis, Matillo, & Nesbitt,
1995). Such programs were not broadcast to St. Helena children during
the periods of either of the 2 years of television content analysis.

From the perspective of scheduling, it is clear that there were plentiful
opportunities for children to witness screen violence on the 6 days of tele-
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vision transmissions monitored in this study. Besides the cartoons that
were aimed at young audiences, and were shown during daytime, the
wrestling and boxing were televised at times when many children, poten-
tially, could have been watching. The most violent television drama, “As-
signment Berlin,” however, was not shown until 10:00 p.m. on Sunday
evening. Implications about the significance of televised violence for chil-
dren as indicated by a study such as this, can primarily be found in its anal-
ysis of the forms of violence that occur, the contexts and settings in which
they occur, how much harm or damage is caused, and the types of people
or characters who feature as perpetrators or victims of violence.

The nature of the violence shown on broadcast television in St. Helena
displayed a largely similar character from one year to the next. The most
commonly occurring types of violence coded in this study comprised
largely mild physical assaults where one character pushed, shoved, slapped,
or hit another. There were incidents of shooting and other episodes in
which bombs and military equipment were used. The latter forms of vio-
lence were mostly found in news broadcasts, however, and took place in
geographically distant locations. There were few incidents that featured
more severe forms of violence, such as stabbing or strangulation, that are
known to upset viewers (Gunter, 1985). Violence that involved the use of
sharp instruments almost inevitably took place in animated cartoon con-
texts in which other attributes associated with serious audience reactions,
such as the infliction of serious injury, pain, and suffering in settings close
to home were absent (see Potter et al., 1996; Wilson et al., 19906).

Turning to the motivational context of the violence, the results were
similar across the 2 years. Much of the violence cataloged in this analysis
was apparently motiveless. This finding reflected the major contribution
made to overall violence levels by live sports broadcasts and cartoons,
where perpetrators’ specific motives for violence may not be immediately
apparent. For those incidents which could be categorized by motivational
context or goal of aggressor, however, violence in service of good gener-
ally outweighed violence in the service of evil or negative motives.

A majority of all the violence coded produced no observable harm to
victims (52% in 1997 and 61% in 1998). When harm did occur, it tended to
take the form of only minor injuries. Once again, this pattern is consistent
with observations made of UK television, on which 42% of violent acts
caused no apparent injury or harm to victims. When injuries did occur,
they tended to be minor rather than serious (Gunter & Harrison, 1997a,
1998). The results here reflect the significant contributions of American
professional wrestling and cartoons to overall violence levels. In neither
of these two genres does violence tend to result in injury or harm to those
on the receiving end.

Past observations of children at play have indicated an increase in the
adoption of super-hero themes (French, Pena, & Holmes, 1987; Jennings
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& Gillis-Olion, 1980; Kostelnik, Whiren, & Stein, 1986). Television pro-
grams featuring superhero cartoons have been observed to have increased
significantly following marketing and promotional developments between
the toy industry and broadcast organizations from the mid-1970s. Con-
cern has grown that such programs, along with the reinforcement of toy
action figures, may be contributing to the increase of children’s adoption
of superhero themes in their imaginative play behavior (French & Pena,
1991).

In the current research, perpetrators of violence were dominated by
sports stars and cartoon characters. The contexts of sports violence were
contained within specific competitive environments. Such violence
should be distinguished from violence that occurs in the context of a
storyline in which an attractive character and potential role model for chil-
dren is depicted using violence to overcome a problem, and through
which certain social values might be transmitted to young viewers so that
the use of violence under certain circumstances becomes acceptable. It
was clear from the age profile of perpetrators of violence that very few fell
in child and teenage age groups, with whom young viewers might be ex-
pected most closely to identify (Maccoby & Wilson, 1957; Reeves, 1979).
Although it should perhaps be added that the idea of “identification” is a
complex concept and there may be a world of difference between a child
saying that they like a particular television character, would want to be like
that character, and then actually trying to emulate that character’s behav-
ior (Buckingham, 1993).

Violence shown on television in St. Helena, as with many other coun-
tries, was a predominantly male behavior. There were relatively few fe-
male perpetrators of violence as well as relatively few female victims. This
pattern was significantly shaped by the dominance of sports-related vio-
lence, which occurred without exception between male contenders. Two
interesting trends of significance were the increase in female involvement
in violence across the two monitoring periods, especially as aggressors,
and the increase in numbers of child and teenage aggressors. Although
these groups represented only small minorities of those involved in vio-
lence on television, there was a distinct upward year-on-year trend in
which females and youngsters, especially preteens, got involved in violent
behavior.

In conclusion, the analysis of the representation of violence on St. He-
lena television revealed patterns of portrayals not dissimilar to those
found on mainstream television systems in other countries (Gunter &
Harrison, 1998; McCann & Sheehan, 1985; Watson et al., 1991; Wilson et
al., 19906). Average rates of occurrence of violent portrayals on St. Helena
television were found to match those of other communities in which tele-
vision has been long established. Once again, simple frequency counts
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were found to give a misleading impression of the prevalence of televised
violence. As observed elsewhere (Gunter & Harrison, 1997a, 1998), a few
programs can disproportionately account for the total amount of violence
on television.

Comparing the findings across the two periods of analysis, there was an
increase in the total amount of violence detected, despite the fact that sim-
ilar quantities of program output were analysed on both occasions. The
concern that such a finding might generate on the surface is reduced
when noting that this increase was mostly accounted for by a small num-
ber of live sports broadcasts featuring boxing and wrestling. Further, the
nature of violence depicted on St. Helena television did not exhibit many
changes of character across the two periods of analysis. Where such
changes did occur, however, they indicated increases in domestic violence
and violence arising out of arguments between two or more people, a de-
crease in violence causing only minor injury, and an increased involve-
ment of females and young people in violence as aggressors. These find-
ings are singled out because they achieved statistical significance. The
minor injury finding is perhaps of least social significance because there
were counterbalancing (though nonsignificant) decreases in violence
causing serious injury or fatalities. Increased domestic violence can be re-
garded as a “risk factor,” because it represents greater potential realism
(Wilson et al., 1996). Meanwhile, the greater involvement of females and
young people in acts of aggression where they are the perpetrators could
have implications for potential modelling effects among young people in
the audience. Results, presented later in this book, regarding children’s
social behavior indicate that although no evidence has emerged yet to in-
dicate major shifts in behavior patterns, young children (especially boys)
who exhibited antisocial tendencies before the onset of broadcast televi-
sion later showed preferences for viewing programs with violence. Such
findings indicate the need for continued monitoring of television output
on St. Helena.
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CHAPTER FOUR

The Impact of Television
on Children’s Leisure

Andrew Hannan
University of Plymouth, UK

It is highly unusual to find anything resembling a “natural experiment”
where researchers are provided with an opportunity to observe the effects
of factors held to be influential but impossible to isolate. One such factor
is television. All know it is supposed to have effects on children’s behavior
(Gunter & McAleer, 1990), but it is very difficult to measure these (Gaunt-
lett, 1995; Hodge & Tripp, 19806), especially in natural rather than artifi-
cially contrived circumstances. A number of studies including Brown et al.
(1974) in Scotland, Murray & Kippax (1978) in Australia, Williams &
Handford (1986) in Canada, and Mutz et al. (1993) in South Africa, have
attempted this by studying the impact of television in communities with
different levels of exposure or by monitoring responses to its introduc-
tion. One of the earliest and most influential studies was undertaken in
the UK by Himmelweit et al. (1958), who compared children who were
viewers with controls who were not, making use of a survey of children’s
leisure habits by means of diaries kept by children aged 10-11 years and
13-14 years. They also undertook a rare “before and after” study of the in-
troduction of television to Norwich. The research reported here is a some-
what similar study that took place over the period 1994-1998 of the ef-
fects of the introduction of broadcast television in St. Helena on children
aged 9-12 years.

A series of surveys based on children’s diary entries have been carried
out on St. Helena that have attempted to record children’s “leisure” be-
havior and other activities undertaken outside school including “work” in
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or outside the home and daily tasks such as washing and eating. The first
diary—survey took place in October 1994 (before television), the second at
the end of November and beginning of December 1995, approximately
eight months after the introduction of Cable News Network broadcasts,
the third in February 1997, approximately 4 months after the addition of
M-Net, when viewers were offered a mix of CNN, Hallmark (films), Discov-
ery Channel, Supersport and Cartoon Network (M-Net programs were
available as well as CNN for an extra payment), and the fourth in October
1998. In these last two stages, viewing was possible around the clock with
no equivalent of the 9 p.m. threshold for “adult” programs that operates
for terrestrial television in the UK (for information on the content of
broadcasts see Gunter et al., 1998). This diary-survey method has made it
possible to monitor the changing patterns of children’s self-reported lei-
sure activities and to assess the impact of the introduction of television.
We have here, then, some of the characteristics of a “natural experiment,”
although, as we shall see, the real world keeps complicating matters and
spoiling the purity of the research “design.”

OTHER STUDIES

Direct comparisons of St. Helena with other locations in terms of informa-
tion about children’s leisure activities are not easy to make. The report of
the study by Himmelweit et al. (1958) does not give separate detailed in-
formation about the results of the diary-based survey and in any case is
very dated with the information being collected in 1955, forty years before
this study. In general, their study found that the introduction of television
was followed by a reduction in radio listening, comic reading, and cinema
attendance. They explained this in terms of a theory of “functional similar-
ity” (i.e., that television replaces those activities where it better satisfies
certain needs that have previously been met by the most displaced activi-
ties). Himmelweit et al. also put forward the proposition that television
tends to reduce the amount of time spent in relatively unorganized “mar-
ginal” activities. However, they found that the initial loss of time suffered
by some activities, notably book reading, was not prolonged, suggesting
that there was a “novelty” effect that wore off for those activities that were
sufficiently different from watching television.

Another important study of the displacement effects on children’s lei-
sure activities was undertaken in Scotland by Brown et al. (1974), who
compared similar small isolated rural communities, one of which, Arisaig,
was going through the process of receiving television for the first time.
The major contribution of this paper is its critique of the “functional simi-
larity” theory. Brown et al. argue that a theory of “functional reorganiza-
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tion” better explains the complex of factors at work, stating that “Old me-
dia never die; they only change their functions” (p. 110). They found that
the introduction of television to Arisaig resulted in a decline of all other
categories of leisure time activity. The average number of reported “in-
door” leisure activities undertaken at least weekly (excluding watching
television) fell from 5.5 to 3.83. Those that were “outdoor rule governed”
(e.g., soccer, hide-and-seek, and country dancing) fell from 4.44 to 2.94
and the “outdoor nonrule governed” (e.g., cycling, fishing, and playing on
swings) from 4.06 to 3. However, the numbers involved in the empirical
study were very small (just 18 children in the village gaining television)
and the methods of recording leisure activities were fairly imprecise (ask-
ing by interview whether media such as listening to the radio or reading a
book had been accessed “every day,” “most days,” “once or twice a week,”
or “hardly ever”).

The study by Murray & Kippax (1978) that was based on interviews with
a total of 128 children aged 8-12 years in three towns in Australia, is of
particular interest as they discovered that the effects of the introduction of
television were not simply displacement. They found that:

” @

In some instances, such as involvement in outdoor activities and watching
and playing sport, there were linear decreases associated with increasing
availability of television. On the other hand, children’s involvement in play-
ing with friends and toys and sitting around doing nothing manifested linear
increases with increasing availability of television. (p. 27)

Like Himmelweit et al., they discovered that those children who had
long been exposed to television tended to return to their former (pre-TV)
levels of interest in other media and social participation activities, al-
though pursuits such as watching sport, outdoor activities, and reading
comics (but not books or newspapers), which fell sharply initially, tended
not to recover in this manner. Such findings, however, were based on
comparisons of different communities with various levels of exposure to
television rather than a longitudinal study of increasing exposure to televi-
sion in a single community.

A longitudinal study was included in the research undertaken by Wil-
liams & Handford (1986) who reported the pattern of leisure activities in
“Notel,” a town in Canada, both before and after the availability of televi-
sion. Their investigation was based on a questionnaire survey that asked
residents (adults as well as high-school students aged 13-18 years) which
activities they had engaged in during the last year and how frequently
(ranging from once a year to daily). They concluded:

Whereas the effect of television on participation in community activities, es-
pecially active participation in sports, was substantial, its impact on partici-
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pation in private leisure activities, as assessed by either frequency or num-
ber, was minimal. (p. 184)

However, it is difficult to discover from these findings just what the pre-
cise level of each activity was in Notel before the introduction of televi-
sion. In any case, the frequency was given in terms of participation over
the course of the previous year rather than a detailed account of activities
engaged in for each hour of a particular day or days. Furthermore, the age
groups used were outside the scope of the present survey.

More directly relevant research is reported by Mutz et al. (1993) who
describe the large-scale longitudinal project undertaken among White
schoolchildren in South Africa over a period of 8 years, beginning in 1974,
2 years before the introduction of television. This made use of a panel of
approximately 1,900 students who, beginning as 11-year-olds, took part in
each of the annual data collections. It also employed cross-sectional sam-
ples of 1,500 students at each of the eight grade levels (from 5th to 12th
grade). Mutz et al. conclude that the magnitude of television’s influence
on what they call “important activities” (watching movies, listening to the
radio, reading, taking part in sports activity, doing homework, attending
clubs or out-of-school lessons, engaging in hobbies) “is modest at best” (p.
70). They found that, “When television became available, over 60% of
youngsters’ viewing time came from marginal activities” (p. 71). Unfortu-
nately, they do not attempt to discover the nature or measure the extent of
these “marginal activities,” possibly being restricted by the content of the
questionnaire surveys they carried out, which do not seem to have asked
the students to present diary accounts of all the time they spent outside of
their school activities. Nonetheless, the paper is notable for its excellent
critique of displacement theory and, in particular, for showing that reduc-
tions in the extent of television watching did not result in the restoration
of activities that had lost ground to their previous levels of eminence (a
finding which conforms to the functional reorganization rather than the
functional similarity theory).

Clearly, though, the monitoring of the impact of television’s availability
upon youngsters’ leisure time pursuits has received inadequate attention.
It can be argued, also, that television watching is itself an activity that has
changed over time, given the shifts in the nature and extent of program
provision as well as program content since the 1950s. More recent and de-
tailed information on children’s leisure activities before and after the avail-
ability of television is needed to enhance our knowledge and understand-
ing of the ways in which (and the extent to which) watching television
impinges on aspects of youngsters’ social lives. The St. Helena Research
Project offered an almost unique opportunity to undertake such inquiry in
an English speaking, westernized culture.
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THE POPULATION

It was intended to include in the survey all 9- to 12-year-old children on
the island by targeting those attending all three of the island’s middle
schools (St. Paul’s, Pilling, and Harford). In 1994 a total of 269 pupils took
part, which represents all those present at the schools on the days in-
volved (except for a missing batch of Year 3 pupils from one of the
schools). This number fell to 258 in 1995, to 206 in 1997, and to 167 in
1998, as any of those for whom the coding of identities was inconsistent
were excluded from the analysis (so as to be sure that children given the
same code number were indeed the same individuals), as well as losing
those included previously who were absent on subsequent occasions. The
characteristics of the respondent population are given in Table 4.1.

METHOD

The research was based on the use of a diary form from Himmelweit et al.
(1958). See Fig. 4.1 for the version used for a weekday.

In the first (pre-TV) phase in 1994, the diaries were kept for Sunday,
October 9, Tuesday, October 11, and Thursday, October 13 (other de-
mands on both teachers and pupils made it impracticable to obtain re-
cords of a whole week). In the second (post-CNN) phase in 1995 the
schools were unable to use the same days: St. Paul’s used Sunday, Tues-
day, and Thursday, November 19, 21, and 23; Harford used Sunday, Tues-
day, and Thursday, November 26, 28, and 30; Pilling used Thursday, No-
vember 30, Sunday and Tuesday, December 3 and 5. In 1997 in the third
(post-M-Net) phase, all three schools used Sunday, Tuesday, and Thurs-
day, February 16, 18, and 20. In the fourth phase, in 1998, the days used
were Sunday, Tuesday, and Thursday, October 11, 13, and 15. Ideally, of
course, all schools would have used the same week at the same time of
year in each phase but this was not possible to arrange. However, al-
though some allowance needs to be made for the different times of year
(e.g., the high number of time slots devoted to “indoor hobbies” in 1995
when children were making various items for Christmas celebrations),
seasonal variations in temperature and hours of daylight are not great.

The class teachers introduced the exercise to the children using the
same form of words set out in Himmelweit et al. (1958, pp. 417-418),
with similar respondent coding devices being employed and teachers be-
ing asked to provide information on each child in terms of year group and
gender (see Table 4.1). The variations from the Himmelweit et al. original
(see Figure 4.1) were confined to substituting ‘After 10 o’clock in the eve-
ning’ for ‘Between 10 and 11 o’clock in the evening’ and using ‘Before 8
o’clock in the morning’ as the first such time slot on the form for the
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To be filled in on the of Code Number
DIARY SHEET FOR

afternoon and evening

WRITE DOWN ALL THE THINGS For each thing you did, say

WHICH YOU DID whether you did it by you
self or with someone else,
say who this was

r-

Between 4 and 5 o’clock in the afternoon

Between 5 and 6 o’clock in the afternoon

Between 6 and 7 o’clock in the evening

Between 7 and 8 o’clock in the evening

Between 8 and 9 o’clock in the evening

Between 9 and 10 o’clock in the evening

After 10 o’clock in the evening

Please think back again over everything you did yesterday afternoon and evening.
Write down the three things you really enjoyed:

a) I enjoyed most of all
b) I enjoyed next most

c) I enjoyed third most

FIG. 4.1. The diary form.
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Sunday (which also asked for three ranked preferences across the whole
day). Using these labels for the final slot on all 3 days and the first slot on
the Sunday was intended to give children the opportunity to record activi-
ties undertaken unusually late and (in the case of Sunday) early in the day.
However, there was also a complication here in that the forms for the sec-
ond and third phases were erroneously amended to add an additional
slot, so that the last two of these referred to ‘Between 10 and 11 o’clock in
the evening’ and ‘After 11 o’clock in the evening.’ This, of course, compli-
cates comparisons with the first and fourth phases. However, because the
entries for ‘After 11 o’clock in the evening’ were almost always ‘sleeping’
(92% in phase two and 94% in phase three), it was decided not to include
entries for this time slot in the analysis. Thus, for the second and third
phases where children undertook activities other than sleeping after 10
p.m., these were almost always entered in the penultimate (10 p.m.-11
p.m.) rather than the ultimate (after 11 p.m.) slot. It was, therefore, justifi-
able to compare responses for the after 10 p.m. slot for 1994 and 1998
with those for the 10 p.m. to 11 p.m. slot for 1995 and 1997.

The coding and data entry were carried out making use of the catego-
ries set out in Himmelweit et al. (pp. 418-419), except for ‘cinema visits,’
‘reading newspapers,’ and ‘school,” which were not cited by the children
in this survey, and adding others as appropriate. It should be noted here
that distinguishing between entries for ‘watching video’ and ‘watching TV’
was a difficult task, especially in 1997 and 1998. However, these were re-
corded under the latter heading unless the prerecorded nature of the pro-
grams was clearly apparent. It must also be taken into account that, with
the exception of ‘Before 8 o’clock in the morning’ for the Sunday diary
and ‘After 10 o’clock in the evening’ for all 3 days, each of the slots was an
hour in duration. However, the coder (who was the same person for all
four phases) entered only one activity for each slot (the first mentioned,
except when another was identified as one of the three favorites in the
preferences list at the end of the form or was the first entered for the pre-
vious slot), which means that other activities may also have been present
(although this was the case for only approximately 3% of entries). In real-
ity, it needs to be acknowledged also that activities were not likely to have
been neatly split into whole hour segments, each clearly demarcated.
Splitting the day up in this way, however, was thought preferable to mak-
ing use of narrower divisions such as 15 min used with 12- to 15-year-olds
by Curr et al. (1962; 1964), as these smaller time slots may have con-
founded the youngsters.

Responses for each time slot were coded into one of 44 categories (in-
cluding ‘nothing’ where this was actually written and ‘missing’ where
there was no response or the response was unclassifiable). Each of these
activities (i.e., responses) was coded also with reference to with whom it
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was carried out, in terms of 6 categories (viz., ‘unclassifiable’, ‘alone’,
‘with family’, ‘with friends’, ‘with family and friends’, and ‘with sitter’ (this
information is not included in the analysis given here). All data were en-
tered into an Excel spreadsheet.

FINDINGS

Patterns of Leisure Behavior

Table 4.2 gives a breakdown of the categories into which children’s diary
entries were coded. There are 27 discrete headings plus an ‘other’ cate-
gory that includes all those activities for which entries for any of the

TABLE 4.2
Frequency of Activities for each Phase

Activity 1994 % 1995 % 1997 % 1998 %
active participation in sports 156 2.03% 207 3.00% 177 3.13% 69 1.61%
activities with animals 203 2.64% 182 2.63% 166 2.94% 76 1.77%
clubs/brigade/guides 143 1.86% 61  0.88% 65 1.15% 24 0.56%
cycling 122 1.59% 138 2.00% 82 1.45% 55 1.28%
drawing/crafts 60  0.78% 85 1.23% 39  0.69% 49 1.14%
dressing/undressing 115 1.49% 97 1.40% 69 1.22% 49 1.14%
eating 1032 13.41% 895 12.96% 668 11.82% 492 11.45%
gardening/outdoor jobs 172 2.23% 163 2.36% 94 1.66% 90 2.09%
go to town/shopping 97 1.26% 114 1.65% 42 0.74% 41 0.95%
homework 74 0.96% 91 1.32% 44 0.78% 83 1.93%
indoor hobbies 1 0.01% 179 2.59% 48 0.85% 13 0.30%
indoor jobs 216 2.81% 28 0.41% 186 3.29% 142 3.30%
listening to radio/music 92 1.20% 99 1.43% 92 1.63% 54 1.26%
other 336 437% 245 355% 170  3.01% 149  3.47%
party/trips/family outings 116 1.51% 148 2.14% 52 0.92% 73 1.70%
reading books 298 3.87% 250 3.62% 272 4.81% 191 4.44%
sleeping 1391 18.07% 1170 16.94% 880 15.57% 845 19.66%
Sunday school/church/

Kingdom Hall 90 1.17% 127 1.84% 98 1.73% 74 1.72%
swimming 63  0.82% 18  0.26% 84 1.49% 8 0.19%
traveling 226 2.94% 170 2.46% 124 2.19% 96 2.23%
unorganized indoor play 248 3.22% 170 2.46% 100 1.77% 154 3.58%
onorganized outdoor play 450 5.85% 426  6.17% 155  2.74% 184  4.28%
visiting peers 137 1.78% 92 1.33% 55 0.97% 44 1.02%
visiting relatives 146 1.90% 110 1.59% 108 1.91% 81 1.89%
walking 156  2.03% 116 1.68% 56 0.99% 21 0.49%
washing 572 7.43% 580  8.40% 433  7.66% 321 @ 7.47%
watching TV 0 0.00% 155 2.24% 873 15.45% 615 14.31%
watching video 985 12.80% 792 11.46% 419 7.41% 204 4.75%

Totals 7697 6908 5651 4297
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phases did not exceed 1% of the available time slots in any year (viz., ‘aim-
less wandering’, ‘at work’, ‘being visited by peers’, ‘boating’, ‘dancing’,
‘fishing’, ‘hospital visits/illness’, ‘looking after other children’, ‘nothing’,
‘playing computer games’, ‘playing musical instruments’, ‘reading com-
ics’, ‘talking’, ‘telephone calls’, ‘visiting graveyard’, and ‘watching sport’).
Each category is listed alphabetically, for each phase of the study.

In interpreting Table 4.2, the reader needs to take into account that
there was a total of 30 time slots (all of 1-hr duration except the first on
Sunday and the last on all 3 days), over 3 days for each child for each phase.
Thus, in the case of the 1994 survey, 269 children were included with 30
entries each giving a total of 8,070. This figure includes 373 ‘missing’ en-
tries where time slots were left blank on the diary forms or where entries
were unclassifiable. Percentages indicate the proportion of the time slots
that children have allocated to each of the activities (as coded), with the
missing entries removed. This has been done so as not to distort the picture
in terms of gains and losses that might simply be the product of an increase
or decrease in the percentage of missing entries, which were 373 (4.62%)
in 1994, 832 (10.75%) in 1995, 529 (8.56%) in 1997, and 713 (14.23%) in
1998. In what follows, the percentage of time slots is given with the miss-
ing entries removed, unless an indication is made otherwise.

The second phase survey, carried out in late November and early De-
cember 1995 (when only CNN was available) shows that the impact of TV
was then relatively minor. Only 2.24% of time slots were spent ‘watching
TV’, although it was already the 13th most often identified activity. How-
ever, by the time of the third phase survey in February 1997, when both
CNN and M-Net were available, the impact was considerable, with watch-
ing TV taking up 15.45% of the available time slots as the second most fre-
quently identified activity with sleeping the first.

Possible displacement effects can be seen by means of a direct compari-
son between the first pre-TV phase in 1994 and the third phase in 1997,
when watching TV reached its highest level. Those activities that lost more
than 1% of the available time slots over that period were ‘watching video’
(5.39%), ‘unorganized outdoor play’ (3.11%), ‘sleeping’ (2.5%), ‘eating’
(1.59%), ‘unorganized indoor play’ (1.45%), and ‘walking’ (1.04%). How-
ever, there were other ‘gainers’ additional to watching television, includ-
ing ‘active participation in sports’ (1.1%), ‘reading books’ (0.94%), ‘indoor
hobbies’ (0.84%), ‘swimming’ (0.67%) and ‘Sunday school/church/King-
dom Hall’ (0.56%), to name only those with gains of over 0.5%.

However, some of these shifts are no longer in evidence when we take
account of the findings from the fourth phase survey. It is noticeable that,
comparing February 1997 and October 1998—4 months and 24 months,
respectively, after the introduction of multiprogram, two-channel satellite
television—we find that ‘watching TV’ dropped from 15.45% to 14.31% of
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the available time slots, a fall of 1.14%. Among the other activities that ex-
perienced a fall, the biggest was recorded by ‘watching video’ (from 7.41%
to 4.75%), with ‘active participation in sports’ (3.13% to 1.61%), ‘swim-
ming’ (1.49% to 0.19%), and ‘activities with animals’ (2.94% to 1.77%) be-
ing the other categories that fell by more than 1%. Those categories that
gained by more than 1% were ‘sleeping’ (15.57% to 19.66%), ‘unorgan-
ized indoor play’ (1.77% to 3.58%) and ‘unorganized outdoor play’
(2.74% to 4.28%). The ‘other’ category stayed fairly stable as a proportion
of the overall time but it is perhaps worthy of note that it includes ‘playing
with computer games,” which, although it had increased from 0.5% of the
time slots available in 1997 to 0.98% in 1998, had only just overtaken the
level of 0.96% it had obtained in 1994.

It is apparent that three of the categories that lost most from 1994 to
1997 (viz., ‘unorganized outdoor play’, ‘sleeping’, and ‘unorganized in-
door play’) experienced gains from 1997 to 1998, with only ‘unorganized
outdoor play’ remaining below its 1994 level, whereas the other three
continued to experience losses (‘watching video’ losing 2.67%, ‘eating’
0.37%, and ‘walking’ 0.5%). All of the biggest gainers from 1994 to 1997
experienced losses from 1997 to 1998, viz. ‘watching TV’ (from 15.45% to
14.31%), ‘active participation in sports’ (3.13% to 1.61%), ‘reading books’
(4.81% to 4.44%), ‘indoor hobbies’ (0.85% to 0.3%) and ‘swimming’
(1.49% to 0.19%), although ‘Sunday school/church/Kingdom Hall’ re-
mained at much the same level (falling from 1.73% to 1.72%). It must be
acknowledged that some of these falls were very slight (and of little signifi-
cance given the small numbers involved). However, it is worthy of note
that ‘active participation in sports’ and ‘swimming’ had by 1998 dropped
to below their levels in 1994.

First Preferences

Such changes in the patterns of leisure activities are obviously influenced
by children’s likes and dislikes. The diary—survey collected information on
which activities on each of the days were enjoyed ‘most of all’, ‘next most’,
and ‘third most’. Again, a comparison of the position in 1994 (pre-TV) and
1997 (when ‘watching TV’ was at its highest level) makes the direction of
shifts in leisure-time activity most apparent. Thus, in terms of first prefer-
ences, although ‘watching TV’ had reached the lofty position of 25.19% of
such choices by 1997 (excluding the ‘missing’ entries), gains had also
been recorded by ‘active participation in sports’ (gaining 4.24% of the to-
tal), ‘reading books’ (3.11%), ‘swimming’ (1.29%) and ‘indoor hobbies’
(1.11%). The biggest ‘losers’ were ‘watching video’ (losing 13.55% of the
total), ‘unorganized outdoor play’ (6.14%), ‘eating’ (2.2%), ‘unorganized
indoor play’ (2.07%), ‘visiting peers’ (1.98%), ‘clubs/brigade/guides’
(1.68%), and ‘party/trips/family outings’ (1.21%).
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However, some interesting shifts also took place between 1997 and
1998 in activities ‘enjoyed most of all’. Table 4.3 gives first preference to-
tals for the 3 days combined for each year, ‘missing’ responses having
been removed from the calculations.

Here, the most dramatic falls were experienced by ‘active participation
in sports’, from second in 1997 to eighth in 1998 (11.85% to 4.42% of first
choices for the 3 days) and by ‘swimming’, from joint 6th in 1997 to joint

TABLE 4.3
First Preferences 1997 and 1998 in Rank Order

Third Phase 1997 Fourth Phase 1998
Activity Number % Activity Number %
watching TV 136 25.19% watching TV 67 18.51%
active participation in sports 64 11.85% watching videos 29 8.01%
reading books 37 6.85% unorganized outdoor play 26 7.18%
watching videos 35 6.48% reading books 23 6.35%
unorganized outdoor play 31 5.74% cycling 19 5.25%
activities with animals 25 4.63% unorganized indoor play 18 4.97%
swimming 25 4.63% sleeping 17 4.70%
unorganized indoor play 22 4.07% active participation in sports 16 4.42%
cycling 21 3.89% indoor jobs 15 4.14%
gardening/outdoor jobs 18 3.33% party/trips/family outings 12 3.31%
clubs/brigades/guides 14 2.59% activities with animals 11 3.04%
sleeping 11 2.04% clubs/brigades/guides 10 2.76%
visiting relatives 10 1.85% drawing/crafts 10 2.76%
eating 9 1.67% eating 10 2.76%
playing computer games 9 1.67% playing computer games 10 2.76%
walking 9 1.67% Sunday School/church/
listening to radio/music 8 1.48% Kingdom Hall 10 2.76%
looking after other children 8 1.48% gardening/outdoor jobs 9 2.49%
indoor jobs 7 1.30% go to town/shopping 9 2.49%
drawing/crafts 6 1.11% homework 9 2.49%
indoor hobbies 6 1.11% listening to radio/music 5 1.38%
party/trips/family outings 5 0.93% visiting relatives 5 1.38%
nothing 4 0.74% playing musical instruments 4 1.10%
Sunday School/church/ visiting peers 4 1.10%
Kingdom Hall 4 0.74% hospital visits/illness 3 0.83%
go to town/shopping 3 0.56% walking 3 0.83%
visiting peers 3 0.56% indoor hobbies 2 0.55%
dancing 2 0.37% telephone calls 2 0.55%
travelling 2 0.37% nothing 1 0.28%
watching sport 2 0.37% swimming 1 0.28%
at work 1 0.19% travelling 1 0.28%
fishing 1 0.19% watching sport 1 0.28%
playing musical instruments 1 0.19%
talking 1 0.19%
Totals 540 100% Totals 362 100%
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28th in 1998 (4.63% to 0.28%). The loss of popularity of these activities is
reflected in their similar losses in terms of their share of children’s time as
recorded in the diary entries. It is interesting to note that over the same
period ‘reading books’ had retained a very similar share of first prefer-
ences (third in 1997 with 6.85% and fourth in 1998 with 6.35%). Paradoxi-
cally, ‘watching video’ gained in the number of times it was chosen as the
activity enjoyed most of all (fourth in 1997 with 6.48% and second in 1998
with 8.01%), but lost in the time slots where children indicated that they
had been undertaking that activity (from 7.41% to 4.75%).

Changes Over Time: The Cohort Studied Over the First
Three Phases of the Study

However, measures of the displacement effects of the introduction of tele-
vision are perhaps best made by looking at the changing patterns of choice
exercised by the cohort who went through the first three stages of the
process (the 9- to 10-year-olds in Year 2 in 1994, the 10- to 11-year-olds in
Year 3 in 1995 and the 11- to 12-year-olds in Year 4 in 1997). These chil-
dren were not included in the 1998 survey as they had left their middle
schools. Table 4.4 gives the leisure pursuits recorded for each of the first
three phases by the same 73 children, here identified as the ‘1994-97’ co-
hort. ‘Missing’ entries of 100 in 1994 (4.57%), 123 in 1995 (5.62%) and
165 in 1997 (7.53%), are excluded.

By 1997, for these children who had experienced the first three phases,
‘watching TV’ had reached the lofty position of 23.27% of activities ‘en-
joyed most of all’ (compared to 25.19% for all children at that time). How-
ever, for this 1994-1997 cohort, considerable gains in popularity over the
three years had also been recorded by ‘active participation in sports’ (gain-
ing 5.69% of the total of first preferences compared to an increase of
4.24% for all children at that time), ‘listening to radio/music’ (2.97% com-
pared to 0.01% overall), ‘reading books’ (2.79% compared to 3.11% over-
all), ‘swimming’ (2.79% compared to 1.29% overall), and ‘looking after
other children’ (2.48% compared to 0.68% overall). The biggest ‘losers’
for them were ‘unorganized outdoor play’ (losing 12.03% of the total
compared to 6.14% overall), ‘watching video’ (9.99% compared to 13.55%
overall), ‘gardening/outdoor jobs’ (3.61% compared to 0.27% overall),
‘unorganized indoor play’ (3.15% compared to 2.07% overall), ‘visiting
peers’ (2.6% compared to 1.98% overall) and ‘cycling’ (2.23% compared
to 0.25% overall).

Nineteen of the children from this 1994-1997 cohort indicated that
they had watched television for at least 20% of the available time slots over
the 3 days in 1997 (up to a maximum of 40%). For these ‘heavy viewers’,
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TABLE 4.4
Frequency of Activities for Each Phase for the 1994-1997 Cohort

First Phase Second Phase Third Phase

Activity Number % Number % Number %
active participation in sports 45 2.15% 60 2.90% 74 3.65%
activities with animals 40 1.91% 50 2.42% 52 2.57%
clubs/brigade/guides 28 1.34% 21 1.02% 38 1.88%
cycling 49 2.34% 45 2.18% 31 1.53%
drawing/crafts 24 1.15% 32 1.55% 10 0.49%
dressing/undressing 32 1.53% 30 1.45% 26 1.28%
eating 291 13.92% 249 12.05% 238 11.75%
gardening/outdoor jobs 42 2.01% 38 1.84% 14 0.69%
go to town/shopping 21 1.00% 32 1.55% 14 0.69%
homework 19 0.91% 12 0.58% 23 1.14%
indoor hobbies 0 0.00% 68 3.29% 13 0.64%
indoor jobs 49 2.34% 0 0.00% 73 3.60%
listening to radio/music 17 0.81% 37 1.79% 36 1.78%
other 69 3.30% 84 4.06% 57 2.81%
party/trips/family outings 19 0.91% 38 1.84% 19 0.94%
reading books 84 4.02% 79 3.82% 93 4.59%
sleeping 424 20.29% 343 16.59% 325 16.05%
Sunday school/church/

Kingdom Hall 21 1.00% 13 0.63% 29 1.43%
swimming 15 0.72% 2 0.10% 59 2.91%
travelling 78 3.73% 58 2.81% 59 2.91%
unorganized indoor play 56 2.68% 76 3.68% 18 0.89%
onorganized outdoor play 167 7.99% 153 7.40% 51 2.52%
visiting peers 36 1.72% 34 1.64% 22 1.09%
visiting relatives 28 1.34% 34 1.64% 44 2.17%
walking 35 1.67% 23 1.11% 19 0.94%
washing 153 7.32% 193 9.34% 162 8.00%
watching TV 0 0.00% 47 2.27% 260 12.84%
watching videos 248 11.87% 216 10.45% 166 8.20%
Totals 2090 2067 2025

‘watching TV’ was indicated in 29.8% of the available time slots over the 3
days (excluding ‘missing’ responses). Other gainers for this group of 19
children since 1994 (increasing their percentage of the total by more than
0.5%) were ‘visiting relatives’ (2.37%), ‘active participation in sports’
(0.85%), ‘clubs/brigade/guides’ (0.71%), ‘watching sport’ (0.55%), ‘look-
ing after other children’ (0.55%), ‘Sunday school/church/Kingdom Hall’
(0.54%), ‘swimming’ (0.53%) and ‘indoor jobs’ (0.51%). For the same
group, losers of more than 1% were ‘watching video’ (9.71%), ‘sleeping’
(6.14%), ‘eating’ (4.03%), ‘unorganized outdoor play’ (3.94%), ‘cycling’
(1.87%), ‘gardening/outdoor jobs’ (1.68%), ‘activities with animals’
(1.51%), ‘walking’ (1.49%) and ‘unorganized indoor play’ (1.13%).
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The 39 children who took part in the surveys in both February 1997 (as
9- to 10-year-olds) and October 1998 (as 11- to 12-year-olds), after a fur-
ther 20 months of being exposed to television, are worthy of particular at-
tention. For these children, the biggest fall in the level of activity for any
category was ‘watching TV’ (from 17.95% to 15.02% of their total time
slots minus ‘missing’ entries of 95 in 1997 and 165 in 1998), followed by
‘watching video’ (from 7% to 4.38%) and ‘unorganized indoor play’ (from
2.88% to 1.39%). The biggest gainers were ‘sleeping’ (16.37% to 20.3%)
and the catchall ‘other’ category (from 2.33% to 3.98%). In terms of activ-
ity ‘enjoyed most of all’ (taking out of the reckoning the ‘missing’ re-
sponses), ‘watching TV’ dropped from 31.4% to 20.5% of favorite activities
chosen over the 3 days, but remained the most popular. Interestingly, in
1997 the second favorite activity was ‘active participation in sports’ (at
9.8%, dropping to 4.6% in 1998), whereas in 1998 this was ‘reading
books’ (9.1%, rising from 2.9% in 1997).

Comparisons of Children of the Same Age

However, for the whole (1994) cohort followed for the first three years,
the differences in reported leisure activities might well be explained by
the process of maturation, the changing patterns of behavior that oc-
curred as children progressed from Year 2 to Year 4. In order to take ac-
count of possible maturational effects, we need to compare different chil-
dren of the same age at each of the points in the process (although even
this is not strictly comparing ‘like with like’ because these are not the same
individuals, and aspects of the culture and environment other than the
availability of television may have changed over the period). Thus, com-
paring the leisure activities of 9- to 10-year-olds in both 1994 (before tele-
vision was introduced) and 1997 (when a wide range of television pro-
grams was available and ‘watching TV’ was at its height), we find that
television had encroached upon a considerable proportion of the time
slots (17.22% in 1997). However, other activities had also increased their
proportion of the total, viz. ‘reading books’ (1.07%), ‘Sunday school/
church/Kingdom Hall’ (0.99%), ‘listening to radio/music’ (0.9%) and ‘in-
door hobbies’ (0.57%), to name those gaining by more than 0.5% of the
total. Losers by more than 1% of the total were ‘watching video’ (4.72%),
‘unorganized outdoor play’ (4.4%), ‘eating’ (2.95%), ‘sleeping’ (2.72%),
‘walking’ (1.8%) and ‘travelling’ (1.17%).

A comparison of the leisure activities of 10- to 11-year-olds in 1994 and
1997 shows that, by 1997 when ‘watching TV’ was at its highest level, tele-
vision had taken 14.8% of the time slots available. Other activities had also
increased their proportion, with ‘activities with animals’ (1.59%), ‘active
participation in sports’ (1.16%), ‘indoor hobbies’ (1.02%) and ‘garden-
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ing/outdoor jobs’ (0.84%) gaining by more than 0.5% of the total. How-
ever, it is noticeable that the proportion of time slots the 10- to 11-year-
olds claimed to watch television (14.8%) was lower than that for 9- to 10-
year-olds (17.22%). Furthermore, all the other activities that made gains of
more than 0.5% of the total for 10- to 11-year-olds were different from
those that did so for 9- to 10-year-olds. The list of activities that lost more
than 1% of the total, however, includes most of the same items, viz.
‘watching video’ (5.44%), ‘sleeping’ (4.36%), ‘unorganized outdoor play’
(3.11%), ‘eating’ (2.34%), ‘unorganized indoor play’ (1.77%), ‘visiting
peers’ (1.57%), ‘travelling’ (1.42%), ‘visiting relatives’ (1.33%), ‘clubs/bri-
gade/guides’ (1.22%), ‘party/trips/family outings’ (1.15%) and ‘swimming’
(1.15%).

For 11- to 12-year-olds in 1997 (the 73 in the ‘1994-1997’ cohort plus
five newcomers who were not present in 1994), 13.3% of the time slots
were taken by ‘watching TV’ when this activity reached its highest level in
1997. Again, other activities also increased their proportion of the total by
more than 0.5% compared to 1994, viz. ‘swimming’ (gaining 2.54% for
this age group, although being a ‘loser’ for 10- to 11-year-olds), ‘active par-
ticipation in sports’ (1.33%), ‘reading books’ (1.3%), ‘indoor hobbies’ and
‘indoor jobs’ (both 0.64%). Losers by more than 1% of the total of avail-
able time slots were ‘watching video’ (6.39%), ‘unorganized indoor play’
(2.26%), ‘gardening/outdoor jobs’ (1.9%), ‘unorganized outdoor play’
(1.71%), ‘sleeping’ (4.36%), ‘activities with animals’ (1.17%) and ‘eating’
(1.01%). Worthy of note is that the proportion of the time slots taken by
‘watching TV’ was lower (13.3%) for 11- to 12-year-olds than for both 10-
to 11-year-olds (14.8%) and 9- to 10-year-olds (17.22%).

Viewers and Nonviewers

An alternative way to consider the possible displacement impact of televi-
sion is to make a comparison between the 151 children who claimed to
watch at least some television in the third phase (1997) when ‘watching
TV’ had its greatest incidence, and the 55 who did not. Compared to those
who watched no television, viewers were less likely to spend time ‘watch-
ing video’ (4.93% less of the total), ‘listening to radio/music’ (1.98%),
‘swimming’ (1.89%), ‘washing’ (1.45), ‘dressing/undressing’ and ‘reading
books’ (1.3%), to pick out those activities where negative differences were
greater than 1%. Overall, for those who watched television, viewing took
up 20.8% of the total. Interestingly, the only other activity which was more
than 0.5% greater as a proportion of the whole for these children than for
those who watched no television, was ‘active participation in sports’
(0.51%).
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However, nonviewers are a very special group and it is perhaps fairer to
compare those who watched television in 1997 with all children in 1994,
before the advent of television. The children who watched television in
1997 spent an average of 20.8% of their time doing so, but also devoted
considerably more of their time than children did in 1994 to ‘active partic-
ipation in sports’ (1.24% more of the total time slots), ‘indoor hobbies’
(0.89% more), and ‘reading books’ (0.61% more). So although those who
watched television in 1997 spent less time ‘reading books’ than non-
viewers, they spent substantially more time doing so than children did
overall in 1994. The familiar ‘losers’ in these terms (of more than 1% of
the total) are ‘watching video’ (6.65%), ‘unorganized outdoor play’ (3.39%),
‘sleeping’ (2.75%), ‘eating’ (2.26%), ‘unorganized indoor play’ (1.6%),
and ‘walking’ (1.22%).

DISCUSSION

The arrival of television has had a considerable impact on the leisure activ-
ities of these 9- to 12-year-old children of St. Helena. However, care must
be taken not to exaggerate this impact. By 1997 when the children identi-
fied an activity as that ‘enjoyed most of all’ for each of the three days, only
approximately a quarter (25.19%) of these choices were for ‘watching TV,
and by 1998 this had fallen to 18.51%. Even so, ‘watching TV’ was by far
the most popular of choices (the next best being ‘active participation in
sports’ in 1997 with 11.85% and ‘watching video’ with 8.01% in 1998).
Similarly, although by 1997 when ‘watching TV’ was at its peak, 14.13% of
the available time slots over the three days (16 on the Sunday and 7 each
on Tuesday and Thursday) were allocated to ‘watching TV’ (15.45% of the
total excluding ‘missing’ responses), this still represented little more than
four time slots per child (i.e. 4.24 from the 30 available). Time spent
‘watching TV’ very roughly approximated to an average of 4% hours of
viewing per child or 1 hour on a weekday (Tuesday or Thursday) and 2%
hours on a Sunday. However, a weekday average of 1 hour and a weekend
average of 2V hours, would give a weekly total of just 92 hours. Even if
we combine ‘watching video’ with ‘watching TV’, which together took
6.27 time slots from the 30 available or 20.91% of the total, this would give
an average weekly total viewing time of 14 hours. This compares to an av-
erage of 19 hours a week spent just watching television for children of a
similar age in the UK (Central Statistical Office, 1994). By October 1998,
the amount of time spent watching TV had fallen slightly from even this
modest level.
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This overall picture conceals extremes. Some children watched very lit-
tle, if any, television. As already mentioned, 55 of the 206 children (26.7%)
who completed diary forms in 1997 did not allocate any of their time slots
to ‘watching TV’. Others watched it for most of their leisure time. In 1997,
ten children (4.85%) claimed to do so for more than 40% of the available
time slots (i.e., more than approximately 12 hours over the three days or
two and three quarter hours on a weekday and six and a half hours on a
Sunday). The heaviest viewer (a 10- to 11-year-old girl) claimed to view
television for 23 of the available time slots, ie 76.67% of her leisure time.
Using the overall figures, by 1997 only ‘sleeping’ was identified more of-
ten than ‘watching TV’ (15.57% compared to 15.45% of time slots once
‘missing’ entries are removed from the total), with ‘eating’ (11.82%) the
only other activity above 10%.

It is a difficult task to deduce what activities television viewing dis-
places. The most straightforward answer is probably ‘watching video.” St.
Helena is an unusual case of video preceding television, whereas most
other studies examine the impact of the reverse sequence (for references
and a research report see Lin, 1992). Discounting ‘missing’ entries,
‘watching video’ was 12.8% of time slots in 1994, but only 7.41% in 1997,
a fall of 5.39% of total time indicated. However, ‘watching television’ grew
by more than this amount (15.45%) and, as described earlier, there were
several other gainers including ‘active participation in sports’ (1.1%),
‘reading books’ (0.94%), ‘indoor hobbies’ (0.84%), ‘swimming’ (0.67%)
and ‘Sunday school/church/Kingdom Hall’ (0.56%), to name only those
with gains of over 0.5%. Paradoxically, when ‘watching video’ fell to 4.75%
of time slots in 1998 (a fall of 2.66% since 1997), this coincided with a
1.14% fall for ‘watching TV’ over the same period. No evidence here, then,
of a decline in ‘watching TV’ coinciding with a return to ‘watching video’
as a former favorite. This would concur with the predictions of Mutz et al.
(1993) and Himmelweit et al. (1958), given the functional similarity of the
two activities, but conflicts with the findings of Murray and Kippax (1978)
that would lead us to expect a return toward pretelevision levels of inter-
est in other media.

Other activities that lost more than 1% of the total of available time slots
were ‘unorganized outdoor play’ (3.11%), ‘sleeping’ (2.5%), ‘eating’
(1.59%), ‘unorganized indoor play’ (1.45%), and ‘walking’ (1.04%). Else-
where, small gains and losses were spread across a wide range of activities.
Similar findings are evident if we compare those who watched television
when that activity reached its peak in 1997 with all children in 1994. There
is no easily discernible pattern. The ‘gainers’ listed previously include two
activities that could be carried out at home (whilst waiting for a favorite
television program to start), viz. ‘reading books’ and ‘indoor hobbies’, but
the other three (‘active participation in sports’, ‘swimming’, and ‘Sunday
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school/church/Kingdom Hall’) involve getting out, at least two of them be-
ing highly active in nature. The ‘losers’ other than ‘watching video’ again
indicate a rough balance of the indoor and outdoor.

Comparing findings from this study with those of prior research, as dis-
cussed earlier, we can identify considerable differences. Himmelweit et al.
(1958) found that among children in the UK the introduction of television
led to the decline of radio listening, comic reading, and cinema atten-
dance. Because there were no cinemas in St. Helena at any time during the
survey, the third of these is obviously not a factor. ‘Reading comics’ in St.
Helena does not seem to have been a popular activity at any stage and has
stayed almost steady as a proportion of total leisure time between 1994
and 1998. ‘Listening to radio/music’ (a category that included all types of
radio listening and any references to listening to music whether or not on
the radio) had increased from 1994 to 1997 (from 1.2% to 1.63% of the to-
tal) along with ‘watching TV’, in apparent contradiction to the ‘functional
similarity’ hypothesis, but fell back to 1.26% in 1998. Again, as for ‘watch-
ing video’, the decline in the amount of time spent ‘watching TV’ from
1997 to 1998 does not appear to have led to more time being spent on
other forms of mass media, but rather, the opposite.

Nevertheless, the functional similarity theory appears to fit the experi-
ence of ‘watching video’ up until 1997 as it took a large share of the im-
pact of the advent of live television, i.e. the rise of TV led to the decline of
video because these were likely to fill similar leisure needs. Perhaps its
functional similarity to ‘watching TV’ also explains the fact that they both
declined together from February 1997 to October 1998 (in accordance
with Himmelweit et al., 1958), but only if we can assume that other sorts
of needs were becoming more important.

It is true also that the other activities which lost more than 1% of the to-
tal between 1994 and 1997, viz. ‘unorganized outdoor play’, ‘sleeping’,
‘eating’, ‘unorganized indoor play’, and ‘walking’, can fit into the category
of relatively unorganized ‘marginal’ activities which both Himmelweit et
al. (1958) and Mutz et al. (1993) would predict would suffer reductions.
One of the contributions of this study is to give details about the nature of
such activities and the pattern of shifts that has emerged within them.

In other respects, the ‘functional reorganization’ theory proposed by
Brown et al. (1974), might be thought to fit better the outcomes of the
study of St. Helena than that of ‘functional similarity.” Thus, the ‘func-
tional similarity’ theory might have led us to expect a fall in the amount of
time devoted to ‘reading books’ (assuming the needs met by such an activ-
ity are in some ways also met by ‘watching TV’). However, to a limited ex-
tent, the opposite was the case, which suggests that ‘reading books’ might
take on new purposes in these circumstances. It is even possible that
some of the time spent ‘reading books’ might be promoted by ‘watching
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TV.” However, in other respects the empirical findings from this study are
at some variance with those from Brown et al., with ‘active participation in
sports’ in St. Helena experiencing substantial gains comparing 1994 and
1997 in contrast to losses in the number of ‘rule governed outdoor activi-
ties’ in Arisaig. Again, it is worthy of note that when ‘watching TV’ declined
over the period February 1997 to October 1998, so did ‘active participa-
tion in sports’ (from 3.13% of time slots in 1997 to 1.61% in 1998).

The findings of Murray & Kippax (1978) in Australia are similar to those
of this study in one important respect, in that activities other than watch-
ing television experienced increases after its introduction. However, the
pattern of gains and losses is markedly different between the studies, with
some of the activities losing the most in Australia being gainers in St. Hele-
na, the most notable of these being ‘active participation in sports’, al-
though, as noted above, this activity declined along with ‘watching TV’ be-
tween 1997 and 1998.

Williams & Handford (1986) found that television’s ‘negative impact
was greatest for sports, and the effect was stronger for youths than for
adults’ (p. 183) and that the substantial effect of television was especially
great on ‘active participation in sports’. The St. Helena findings show that
‘active participation in sports’ outside of school time by 9- to 12-year-olds
actually increased over the period when television was introduced (by
1.1% of the total) up until 1997. Even a comparison between those who
watched and those who did not watch television in 1997 in St. Helena
shows that viewers engaged in more ‘active participation in sports’ (3.26%
compared to 2.75% of the total).

In this study there appears to be no systematic loss of out of home com-
pared to in-home activities, which the work of Williams & Handford
(1986) would imply (although Brown et al. would lead us to expect the
opposite). To test this further, all activities were classified as either ‘out-of-
home’ or ‘in-home’ (removing the ‘missing’ entries from the calculations).
The balance of gains and losses were then calculated, comparing chil-
dren’s responses in 1994 (before TV) and 1997 (when ‘watching TV’ was
at its highest level). The out-of-home activities lost 6.4% of the total over-
all, with those in-home gaining that proportion. However, it must be re-
membered that ‘watching TV’ itself constituted a major part of the in-
crease for in-home activities (an increase of 15.45% of the total). If the
gains for ‘watching television’ are removed from the calculation, the loss
for in-home activities is 9.05% of the total, which compares to the loss of
6.4% for out-of-home activities. This finding would seem to fit with the
predictions of Brown et al. rather than Williams and Handford. It is un-
likely that this phenomenon is created by the fact that only one activity
could be entered on the spreadsheet for each time slot, thus leaving out
other in-home activities carried out concurrently with ‘watching TV’. Re-
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examination of the forms showed that only just over 1% of entries gave an-
other activity in the same time slot as ‘watching TV’ and the majority of
these referred to ‘eating.” However, previous studies referred to in Rob-
erts et al. (1993, p. 199) have given much higher estimates for shared ac-
tivities, which suggests that there is an element of underrecording in this
survey. Nonetheless, it seems that in the case of St. Helena, out-of-home
activities tended not to lose out to watching television to a greater extent
than other in-home activities and that there is some evidence to the con-
trary.

As shown above, the patterns of displacement vary according to vantage
point, e.g. looking at the shifts experienced over the first three phases by
the same cohort, comparing different children of the same age before and
after the advent of multiservice television, examining the contrasts be-
tween viewers and nonviewers in 1997, comparing 1997 viewers to all
children in 1994, and comparing frequencies and first preferences in 1998
with those in 1997. The influence of age-related factors is clearly apparent,
with differences between the ‘1994-1997’ cohort and the total population
of children who took part in 1994 and 1997 best explained by such fac-
tors. For those ‘heavy viewers’ who were members of the 1994-1997 co-
hort, the pattern of displacement effects was not very different to that for
the others of similar age, although the magnitude of the shifts was in some
instances greater for the ‘heavy viewers’.

CONCLUSION

On the basis of the evidence collected so far from this ‘natural experi-
ment’, the children of St. Helena seem to have taken to watching televi-
sion enthusiastically, but not (for the great majority) to the extent where
their lives have become dominated by it, even in 1997 when interest was
at its height. There is no evidence of a sizeable shift from common sense
notions of what might be considered developmentally or educationally
‘desirable’ towards ‘undesirable’ activities (see also the critique of the dis-
placement hypothesis in Roberts et al., 1993). The children of St. Helena
have continued to engage in a wide range of out-of-home and in-home ac-
tivities, with no great shift from one to the other to provide for their view-
ing time. Overall, in 1997 when ‘watching TV’ reached an early peak, 9- to
12-year-olds spent somewhat less time in ‘unorganized outdoor play,’
‘sleeping,” ‘eating,” ‘unorganized indoor play’ and ‘walking’ (together fall-
ing by 9.68% of the total time slots) than their equivalents in 1994, but
they also spent a total of 4.12% more of their time slots engaged in ‘active
participation in sports’ (which increased from 2.03% to 3.13% of total time
slots), ‘reading books’ (which increased from 3.87% to 4.81% of total time
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slots), ‘indoor hobbies’, ‘swimming,” and ‘Sunday school/church/King-
dom Hall. The losers were some activities that involve little prior organiza-
tion, or which like sleeping and eating, already take up large amounts of
time where losing a little makes an insignificant difference. But, by far the
greatest loser between 1994 and 1997 was ‘watching video’ (from 12.8%
to 7.41%), which apparently experienced the most direct loss of time to
‘watching television.” Arguably, this may have been beneficial because
much of the live material was news and other programs of educational
value whereas videos watched before television arrived were mostly films
and prerecorded soap operas.

In terms of the longer-term effects, as evidenced by the differences be-
tween the findings from the surveys in February 1997 and October 1998, it
would seem that Himmelweit et al. (1958) were right in their prediction
that the ‘novelty’ effect of television would eventually fade. This is indi-
cated by both a fall in the number of time slots filled by ‘watching TV’ (by
1.14%) and the decline in the proportion of choices it received as the ac-
tivity ‘enjoyed most of all’, from 25.19% to 18.51%. However, it is less
clear that the activities that have regained lost ground are those which are
sufficiently different (functionally dissimilar) from watching television.
Overall, the biggest gainers from February 1997 to October 1998 have
been ‘sleeping,” ‘unorganized indoor play,” and ‘unorganized outdoor
play,” which were amongst the biggest losers between 1994 and 1997. The
position is also complicated by the fact that for the period between Febru-
ary 1997 and October 1998, ‘watching video’ has been a bigger loser than
‘watching TV’ and that falls in ‘active participation in sports’, ‘swimming’,
and ‘activities with animals’ have also been substantial. All the biggest
gainers from 1994 to 1997 have experienced losses from 1997 to 1998.
However, the shifts in activity are by no means unidirectional. It is clear
that the overall pattern of leisure activities of the children of St. Helena is
undergoing a process of change in which television viewing habits are
merely one factor.

To talk of restoring other leisure activities to levels obtained before the
introduction of television is to fail to take into account that the children of
1998 are not those of 1994, and the world, even as experienced in St. He-
lena, is also not the same in other respects. Nor was it the case that the ad-
vent of television merely subtracted from all other activities which, with
the relative decline of the ‘novelty’ effect, are awaiting restoration. Other
activities grew as a proportion of children’s time concurrently with the ar-
rival of television, such as ‘active participation in sports’, and ‘swimming’,
which have now fallen back to below their pretelevision levels. The gainers
since February 1997 seem to be some, but not all, of the relatively unorgan-
ized ‘marginal’ activities such as ‘sleeping’, and unorganized indoor and
outdoor play, which seemed to suffer the greatest losses between 1994 and
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1997 (to television and other expanding activities). Of these, only ‘unorgan-
ized outdoor play’ had not by 1998 reached the levels previously occupied
in the pretelevision era. There is no evidence of a repetition of what Murray
& Kippax (1978) found in terms of the shift back to levels of interest in
other media and social participation activities but this is partly because in
St. Helena, these losses had not always been initially sustained.

Overall, then, the advent of television in St. Helena cannot be consid-
ered in isolation from other developments. The apparent clash between
the global cultures represented by television and the localized cultures
prevailing in an isolated community has not taken place in a vacuum. For
the children of St. Helena the experience of change is part of the process
of growing up and watching television has been another aspect of that ex-
perience. Changes are taking place in the pattern of leisure activities of the
children of St. Helena. The arrival of television has clearly been an impor-
tant influence, but we cannot assume it has been the only contributory
factor. Further research in St. Helena is necessary to study the wider social
context and the next steps in this process of change.
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The study of children’s playground activity revealed few changes in pat-
terns of behavior following the introduction of broadcast television to St.
Helena. Those results contrasted with findings from earlier similar re-
search in which children from a community that experienced the intro-
duction of television reception for the first time did exhibit increased ver-
bal and physical aggression in their playground behavior after television
transmissions began (Joy, Kimball, & Zabrack, 1986) Even if significant
shifts in playground behavior had been observed across observations
taken before and after television transmissions to the island began, it
would be difficult to attribute such behavioral changes to television with
any precision. The reason for this is quite simply that these group-level ob-
servational data provided no information about the television viewing
habits of the individual children observed. Although it is possible to spec-
ulate that certain patterns of play monitored after the introduction of tele-
vision broadcasts seemed to contain activities, not previously seen, that
could be modelled on those of television characters, without further ex-
planation from the children, we could never be certain that such reason-
ing was correct.

This chapter considers whether any evidence emerged to indicate rela-
tionships between specific patterns of television viewing and antisocial be-
havior among young children on St. Helena. Rather than examining group
play behavior, the analysis presented here was built on viewing data and
social behavior data obtained for individual children. Questionnaire-
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based ratings of antisocial behavior patterns for specific children were re-
lated to their diary-based measures of television viewing. In addition, the
programs listed in the viewing diaries were separately analysed for how
much violence they contained. This meant that precise measures could be
produced for each participating child of amount of televised violence to
which they had been exposed in their unique viewing diet.

CAN ADVERSE TELEVISION EFFECTS BE EXPECTED?

There is a long history of concern about the impact of televised violence
on children’s behavioral development. Research has been carried out
around the world on this subject. Much of this research has been con-
ducted in developed communities with large populations. St. Helena pre-
sents a different kind of social environment comprising a remote and
tightly knit community with levels of crime and particularly violent crime
that are lower than in many other westernised societies. This type of soci-
ety may already be inoculated against social and moral infection from the
alien invader of broadcast television. Equally, a relatively low benchmark
of antisocial conduct may more readily reveal shifts in conduct of signifi-
cance than would be found in a community with much higher rates of
crime.

In the United States, from where most of the research has derived, ma-
jor commissions of enquiry into the causes of social violence were equivo-
cal in their conclusions about the role of television in this context (Na-
tional Commission on the Causes and Prevention of Violence, 1969;
Surgeon General, 1972). Later reviews of the social scientific evidence
concluded that most of the research does suggest a link between violence
on television and aggressiveness in children and teenagers (Huesmann &
Eron, 1986; Pearl, Bouthilet, & Lazar, 1982). Major studies funded by the
American television networks during the 1970s produced conflicting con-
clusions about the effects of television-mediated violence or antisocial
conduct on the antisocial and delinquent tendencies of viewers (Belson,
1978; Milavsky, Kessler, Stipp, & Rubens, 1982; Milgram & Shotland,
1973).

The voluminous research literature can be reduced to a small number
of scientific methodologies. Laboratory experiments have used contrived
and artificial conditions in which to observe the direct impact of exposure
to media violence on narrowly defined forms of carefully controlled ag-
gression. Field experiments have attempted to transport laboratory proce-
dures into nonlaboratory environments such as institutional contexts,
where media exposure can be controlled and participants’ behavior in
semicaptive environments can be continuously monitored. Field surveys
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have moved even further into the natural environment of media consum-
ers and measured relationships between television viewing and social be-
havior tendencies that occurred under normal, unconstrained conditions.

Survey research suffers from its reliance on self-report data from re-
spondents about their past behaviors. These accounts may lack the accu-
racy and precision to demonstrate the reality of individuals’ behavior pat-
terns. Furthermore, survey data are restricted to showing correlations
among variables, such as television viewing and aggressiveness, which do
not in themselves demonstrate causality. Cause—effect analyses can be
conducted in laboratory experiments, but have been viewed by some crit-
ics as lacking sufficient ecological or external validity to be of any use
(Barker & Petley, 1997; Cook, Kendzierski, & Thomas, 1983; Cumber-
batch & Howitt, 1989; Gauntlett, 1995; Stipp & Milavsky, 1988). Critiques
of survey-based evidence have found the scientific evidence problematic
for methodological reasons associated again with the strength of the mea-
sures used to establish television viewing and personal aggressiveness or
because of inappropriate interpretation of statistical relationships be-
tween these variables (Freedman, 1984, 1980).

During the 1980s and 1990s, more sophisticated conceptual models
emerged about viewers’ involvement with media violence that revealed
modified thinking about the psychological mechanisms that underpin au-
diences’ reactions to such material (e.g., Berkowitz, 1984; Berkowitz &
Heimer, 1989). The viewer was regarded as playing a cognitively more ac-
tive role in the context of media content interpretation and choice of re-
sponse to media stimuli. Even so, comprehensive reviews of the scientific
evidence have emerged from the USA that have reached the broad conclu-
sion that a cause—effect relationship between violence on television and
child or teenage aggressiveness has now been demonstrated (Comstock &
Paik, 1991; Wilson et al., 1996). This largely political position on a still de-
batable social scientific conclusion does not entirely square with argu-
ments that more attention needs to be given to the context in which vio-
lence occurs on television and to the attributes of the violence itself
(Wilson et al., 1996). Specifying the relative significance of these features
when applied individually or in combination to the overall strength of im-
pact of media violence portrayals is a matter on which further research is
needed. In addition, the reactions of audience members to television con-
tent and choices of what to watch may be further mediated by their indi-
vidual personalities (see Conway & Rubin, 1991; Krcmar & Greene, 1999).

More sophisticated psychological models of the processing by viewers
of television content represent important developments that enhance the
conceptual and methodological ability of media researchers to under-
stand the nature of the medium’s potential effects in complex media envi-
ronments. Although these models are helpful, they do not reduce the
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problems of poor ecological validity experienced by most experimental re-
search on the mass media. What is needed therefore is a research design
that has conceptual and methodological measurement precision and ob-
tains data on naturally occurring behavior. The ideal environment to study
the impact of television is one where the population has had little or no
prior exposure to the medium. This phenomenon is a rarity today. Few
reachable communities exist in which television is being introduced for
the first time. Early research of this sort in “virginal” television communi-
ties took place when the medium was in its infancy and indicated effects
upon children’s allocation of time to tasks and the displacement of certain
activities by television viewing (Himmelweit, Oppenheim, & Vince, 1958;
Schramm, Lyle, & Parker, 1961). As television spread, later studies were
pushed out to study more remote communities left behind in the televi-
sion era by quirks of geography. In these communities, leisure activity dis-
placement was observed in the short term (Coldevin & Wilson, 1985; Wil-
liams, 1986). However, evidence emerged in at least one case that such
displacement effects weakened in the longer term (Coldevin & Wilson,
1985).

Displacement effects are not surprising. Television viewing uses time.
This time must be found somewhere. This means that certain other activi-
ties, whether they involve hobbies, sports pursuits, work, socializing, or
sleeping may be expected to have time subtracted from them to make time
available for watching television. More worrying were findings that indi-
cated upward shifts in the prevalence of antisocial conduct among young-
ster following the onset of television in a community that had previously
had no television reception (Williams, 1986). The extent to which chil-
dren in remote communities react with increased aggression upon experi-
encing television entertainment for the first time may depend on whether
they perceive the Western lifestyle and its role models as attractive or
whether they regard such things as a threat to their local heritage (Granz-
berg, 1985).

What these previous studies lack is any detailed measurement of the na-
ture of individual children’s viewing experiences. In the Canadian three-
community study reported by Williams and her colleagues, behavior
changes were measured before and at some point after the introduction of
television using (a) group-level observational data where the only treat-
ment variable was the presence of television and (b) data from individual
children on estimated television viewing (self-report) and aggressiveness
(peer and teacher ratings; e.g., Williams, 19806). It was previously noted
that observations of children’s playground behavior have limited value in
relation to showing effects of television because they provide no indica-
tion of how much television the children being observed generally
watched. Although individual-level data were reported on children’s ag-
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gressiveness and television viewing in this study, the viewing data were
limited to children’s own estimates of how much television they watched
in hours before and after school on weekdays and at weekends (Williams
& Boyes, 19806). These viewing data provided no indication of the types of
content to which the children were exposed. In the context of demon-
strating the effect of television on the development of child aggressive-
ness, it is important to know not just how much television was viewed but
also what kinds of programs were viewed. The key question is whether
children are attracted to watch programs that provide good or bad behav-
ioral examples.

What is really needed are data at the level of the individual child about
his or her particular viewing habits and about the types of program con-
tent that have featured prominently in their viewing diet. The value of
knowing the kinds of violence to which children were exposed stems in
part from long-standing concern about children copying antisocial behav-
ior depicted on the small screen, especially when it is enacted by attractive
characters with whom they identify (Bandura & Walters, 1963; Boyatzis,
Matillo, & Nesbitt, 1995).

Previous studies that have explored links between exposure to violence
on television and children’s aggressiveness in natural environments have
tended to restrict their measures of television violence exposure to self-
reported viewing of programs, endorsed from lists of program titles or re-
corded in viewing diaries. Programs are then generally classified by inde-
pendent judges or the researchers themselves as violent or nonviolent
(e.g., Eron, Huesmann, Lefkowitz, & Walder, 1972; Huesmann & Eron,
1986; Mclntyre, Teevan, & Hartnagel, 1972; Milavsky, Kessler, Stipp, &
Rubens, 1982). However, these violence measures usually comprise very
generalised ratings of programs rather than detailed analyses of broadcast
output. In this study, children’s exposure to television violence was meas-
ured by merging content analysis data and viewing diary data for the same
programs. Thus, the programs viewed by children could be weighted in
terms of content analysis-based measures of violence. More precise meas-
ures of violence exposure could therefore be derived in terms of more
specific units of analysis such as numbers of violent acts or program run-
ning time occupied by violence within programs children reported to
have seen.

The Research

Questionnaire-based surveys were carried out in two phases, before and
after the introduction of satellite broadcast television, to measure chil-
dren’s social behavior tendencies. Television viewing diaries were used to
measure children’s viewing experience. Pre-TV data were collected among
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the child cohort in November 1993, when they were attending nursery
classes, 18 months before the first satellite television transmissions. Post-
TV data were collected in 1998, some three years after television had been
introduced, at which point the child cohort were attending first schools.
Viewing data were further elaborated by merging content analysis scores
for programs listed in viewing diaries that indicated how much violence
each program contained. This enabled viewing data to be further
weighted by these violence values to provide measures of children’s expo-
sure to televised violence.

Participants

A core group of 47 children provided data about their television viewing
and were rated by their teachers on social behavior measures before and
after the introduction of broadcast television. There were 23 boys and 24
girls who were first surveyed in 1993 when aged 3.5 years and again in
1998 at age 8. This cohort represented the population of children on the
island who had reached the nursery school entry age threshold of 3.5
years. This study focused on this young age group because of their predi-
lection to imitate (see Bandura, 1985).

Social Behavior Measures

Two different behavior rating scales were used in this study that had been
especially developed for evaluating the behavior of children aged under 5
years and 5 to 8 years. There is considerable overlap between these two
scales however in terms of the types of behaviors they assess. Both operate
on the principle of having a cutoff score with children scoring above that
threshold being classified as manifesting behaviors that require special ed-
ucational provision.

Pre-television social behaviour data were collected via the Pre-School
Behavior Checklist (PBCL) (McGuire & Richman, 1988). The PBCL was de-
veloped for two to five-year-olds and comprises 22 items referring to four
areas of behavior in group settings: emotional functioning, conduct, social
relations, and concentration. With the exception of four items, scoring is
based on a choice between three alternatives; no problem (0), possible
problem (1), and definite problem (2), giving a total scale score range of
zero to 44. Low scores suggest good adjustment. Children scoring above
the cutoff point (12 or more) are deemed to require further investigation.

Examples of PBCL items are: “hardly ever concentrates for more than a
few minutes on any table play” (2), “concentration varies, sometimes finds
it difficult to concentrate on table play” (1), or “has good concentration,
usually stays at table play for 10 minutes or more” (0); “frequently very dif-
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ficult to manage or control; problems (e.g., defiant, disobedient, or inter-
rupts during group activities); almost every day” (2), “sometimes defiant,
disobedient, interrupts during group time, or difficult to manage” (1), or
“easy to manage and control” (0).

Test-retest reliability is given as 0.88 and the total test has high re-
ported internal coherence (Cronbach’s alpha = 0.83). Validity of the test
has been established by comparing PBCL scores with ratings from inde-
pendent observers and interviews with teachers. In addition, PBCL scores
have been found to identify prediagnosed clinical samples known to be
experiencing behavioral problems (McGuire & Richman, 19806).

The post-introduction of television social behavior was measured using
the Rutter Behavior Questionnaire (RBQ). This instrument was used by
teachers to rate pupil’s school behavior and is appropriate for use with
primary age children. The questionnaire used in this study—Child Scale
B—comprised 26 statements to which the teachers could respond “cer-
tainly applies” (scored 2), “applies somewhat” (scored 1), or “doesn’t ap-
ply” (scored 0) in the case of each child’s inschool behavior. The state-
ments are associated with the most common behavioral or emotional
problems that occur in school settings and the score range is 0-52. Low
scores of 8 and below indicate satisfactory adjustment.

The questionnaire has been shown to have a high test-retest reliability
(0.89) over a 3-month period and can discriminate between children at-
tending child guidance clinics and peers in the general population
(Rutter, 1967). A cutoff score of nine or more suggests a child is likely to
require further assessment. A neurotic sub-score is found by summing the
responses of four statements (“often worried, worries about many things”;
“often appears miserable, unhappy, tearful or distressed”; “tends to be
fearful or afraid of new things or new situations”; “has had tears on arrival
at school or refused to come into the building this year”). An antisocial
sub-score is obtained by summing the response of six statements (“often
destroys own or others’ belongings”; “frequently fights with other chil-
dren”; “is often disobedient”; “often tells lies”; “has stolen things on one
or more occasions”; “bullies other children”).

Both social behavior tests have been used worldwide over many years
with repeated research evidence testifying to their robustness as indica-
tors of problem behaviors among the age groups for which they were de-
veloped (Charlton et al., 1993; Richman & Graham, 1971; Rutter, Tizard,
& Whitmore, 1970; Rutter, Cox, Tupling, Berger, & Yule, 1975).

Television Viewing Measures

A three-day television viewing diary was used to measure children’s televi-
sion viewing (covering Sunday, 29 March, Tuesday 31 March, and Thurs-
day 2 April, 1998). Viewing data were collected on programs broadcast be-
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tween the hours of 6.00am and midnight. Programs broadcast between
the school hours of 9.00 a.m. and 3.00 p.m. on weekdays were excluded.
The diary was divided into 1-hour time slots and the children were re-
quired to write in the names of the programmes they had watched, for
how long, on what services and at what particular time of day. The diaries
were distributed by their school teachers who advised the children to
complete the diary immediately after viewing a program. Because broad-
cast television reception is not available in all parts of the island, the chil-
dren were also asked to state if they ever watched television elsewhere, for
example, at a friend’s house. Although a 3-day viewing period is not very
long, the researchers were concerned to avoid over—burdening respon-
dents (teachers and children), especially given their involvement in other
aspects of the larger project (i.e., provision of data on leisure activities and
school performances).

Viewing behavior was classified according to program genre and the
level of violence programs contained. Programs were categorized in 6
principal genres; cartoons, films/dramas, sport, magazines, factual pro-
grams, and news/current affairs. The violence classification was derived
from a separate content analysis conducted on the programs transmitted
during the time periods covered by the viewing diary. The content analysis
results are reported in detail elsewhere (Gunter & Charlton, 1999). The
analysis was conducted on 136 programs, comprising 34 news and cur-
rent affairs programs, 9 magazine shows, 15 factual documentaries, 36
sports broadcasts, 32 children’s cartoons, and 9 films/dramas. There was
also one arts program. Using a standard a priori definition, violence was
measured in terms of violent acts and amount of program running time
occupied by violence. Both of these measures were used to weight view-
ing diary data. In addition, two other measures, number of violent acts
perpetrated by male actors and by female actors were also included as
weighting criteria. Children’s viewing profiles were therefore classified in
terms of total number of violent acts, total number of male and female vio-
lent acts, and total amount of violence in program minutes/seconds to
which they were exposed.

Procedure

During survey wave one in 1993, prior to the introduction of television,
initial contact was made with the child cohort. PBCL (McGuire & Richman,
1988) measures were obtained from the children via ratings made by their
nursery teachers (n = 6). Each child’s behavior was rated on each of the
22 PBCL items. Five years later in 1998, and three years after the introduc-
tion of satellite broadcast television, an expanded child cohort was con-
tacted again during the final year of their first school. The RBQ (Rutter,
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1967) was used by school teachers to rate the behavior of each child. At
this time, the teachers also handed out and explained to children the use
of the television viewing diaries. These diaries were completed by the chil-
dren themselves when viewing at home.

Use of Television

Just over half the children (55% or 26 out of 47) watched some television
on the three diary-keeping days. This evidence does not mean that those
children (45%) who did not record any viewing on those days had not
watched on other days. For the purposes of this study, however, compari-
sons were made between viewers and nonviewers on the three criterion
viewing days. Among those children who reportedly watched any televi-
sion during the period of viewing measurement, 13 were boys and 13
were girls.

Children who watched any television at all on the three survey days
viewed for an average of 3 hours 10 minutes across that period. Girls were
heavier viewers than boys. Boys watched for an average of 2 hours and 36
minutes and girls watched for an average of 3 hours and 51 minutes. The
most popular program genre with children was cartoons, occupying more
than half the viewing time (55%) of those who registered any television
viewing on the three survey days. Most of the additional viewing by girls
compared with boys was devoted to watching films.

Viewing of Television Violence

The amount and nature of violence on St Helena television during the
three survey days was analysed elsewhere (Gunter & Charlton, 1999). The
content analysis data were merged with children’s viewing diary data to
produce measures of exposure to televised violence for individual chil-
dren. Among those respondents who registered any television viewing,
the mean number of violent acts watched was 95. This figure was higher

TABLE 5.1
Television Viewing by Program Genre (in Minutes)

All Males Females
Cartoons 103.46 80.00 118.13
Films 45.19 22.50 59.38
Sports 14.62 27.00 6.88
Magazines 12.12 12.00 12.19
Factual 10.38 14.00 8.13
News/current affairs 4.04 0.00 6.56

All television 189.81 155.50 211.27
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for girls (107) than for boys (75). More acts of violence seen by these chil-
dren were perpetrated by male actors (n = 59) than by female actors (n =
22). This pattern was true of boys (72 versus 16) and girls (65 versus 29).
This pattern was true of boys (51 versus 12) and girls (63 versus 28).

In terms of program running time, the mean amount of violence seen
by these children on the three survey days was 7.28 minutes. This figure
was higher for boys (10.23 minutes) than for girls (5.43 minutes). Thus, al-
though girls watched more television overall than did boys and were ex-
posed to more individual acts of violence, boys saw a greater quantity of
violence in terms of the duration for which violence was present on screen
when they were watching.

Relations Between Programs Viewed and Violence
Seen

A series of zero-order Pearson correlations were computed between pro-
gram genres watched and measures of exposure to televised violence for
those children who watched any television. Total amount of television
watched was positively correlated with the total number of violent acts
seen (r = .83, p < 0.001), the total number of male violent acts seen (r
=.72, p <0.001), and the total number of female violent acts seen (r = .68,
p < 0.001). Across child viewers, viewing of cartoons was positively corre-
lated with total number of violent acts seen (r = .91, p <0.001), total num-
ber of male violent acts seen (r = .90, p < 0.001), and total number of fe-
male violent acts seen (r = .53, p < 0.01). Viewing of films was positively
correlated with the total number of female violent acts seen (r = .68, p <
0.001). Finally, viewing of magazine programs was positively correlated
with total number of violent acts seen (r = .55, p < 0.05), total number of
male violent acts seen (r = .44, p < 0.05), and total number of female vio-
lent acts seen (r = .39, p < 0.05).

For boys, total television viewing positively correlated with total num-
ber of violent acts seen (r = .81, p < 0.001) and total number of male vio-
lent acts seen (r = .83, p < 0.001). Among boys who watched television,
cartoon viewing was positively correlated with total number of violent acts
seen (r = .92, p < 0.01) and total number of male violent acts seen (r =
.95, p < 0.01). Also for boys, magazine viewing was positively correlated
with total number of male violent acts seen (r = .77, p < 0.02).

For girls, total television viewing was positively correlated with total
number of violent acts seen (r = .85, p < 0.01), total number of male vio-
lent acts seen (r = .68, p < 0.01), and total number of female violent acts
seen (r = .70, p < 0.01). Among girl viewers, viewing of cartoons was posi-
tively correlated with total number of violent acts seen (r = .90, p <
0.001), total number of male violent acts seen (r = .87, p < 0.001), and to-
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tal amount of violence seen in minutes (r = .81, p < 0.001). Viewing of
films was positively correlated with total number of female violent acts
seen (r = .77, p <0.001). Magazine viewing was positively correlated with
total number of violent acts seen (r = .51, p < 0.05).

TELEVISION VIEWING AND SOCIAL BEHAVIOR

Social behavior measures were taken before the introduction of broadcast
television, using the Pre-School Behavior Checklist (PBCL) and again after
the onset of television transmissions using the Rutter Behavior Question-
naire (RBQ). The RBQ also provided separate measures of anti-social con-
duct and neurotic tendencies.

A series of independent samples t-tests were computed to compare
viewers and non-viewers in the wave two survey sample on each of the so-
cial behavior measures. The mean scores on these tests are summarised in
Table 5.2. There were no significant differences between viewers and
nonviewers on any of these measures. Large standard deviations relative
to the mean scores were observed here. These are accounted for by the
fact that most of the children exhibited low mean scores, but a few chil-
dren scored greatly above the mean. On the PBCL, 14 children scored
zero, 22 scored between 1 and 5, 8 scored 6 to 10, and three scored over
10. On the RBQ, 14 children scored zero, 18 scored 1 to 5, 8 scored 6 to
10, and five scored more than 10.

Similar comparisons were made between boys and girls to reveal no
significant difference between genders on their pre-TV social behavior
scores on the PBCL (boys = 4.35, girls = 4.08; t = .23. ns), no significant
between gender differences on post-TV neuroticism scores on the RBQ

TABLE 5.2
Mean Scores on PBCL and RBQ

RBO

Viewing Status PBCL RBQ total RBQ Neurotic Antisocial
All Children Mean SD Mean SD Mean SD Mean SD
Viewers 3.73 3.69 4.62 5.00 0.92 1.02 1.35 2.21
Non-viewers 4.81 4.56 5.24 4.73 0.90 1.18 1.33 2.01
Boys

Viewers 4.10 3.90 6.00 5.50 0.60 0.97 2.20 2.70
Non-viewers 4.54 3.26 6.92 5.11 0.77 0.73 2.15 2.19
Girls

Viewers 3.50 3.67 3.75 4.63 1.13 1.02 0.81 1.72
Non-viewers 5.25 6.39 2.50 2.33 1.13 1.73 0.00 0.00

Note. Standard deviation.
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(boys = 0.70, girls = 1.13; t = 1.38, ns), but a significant between gender
difference on post-TV RBQ antisocial behavior scores (boys = 6.52, girls =
3.33;t = 2.37,df = 72, p < 0.02), and on post-TV RBQ antisocial behavior
scores (boys = 2.17, girls = 0.54, t = 2.87, df = 45, p < 0.01).

Further analyses were computed to examine the relationships between
social behavior scores and television viewing measures among children
who watched any television across the three survey days in the post-
television wave. In these analyses, all television viewing measures were
correlated with each social behavior measure. The two sets of social be-
havior measures, pre-TV and post-TV, were also intercorrelated. Over all
children, the PBCL score was nonsignificantly correlated with the total
RBQ score (r =.16), the RBQ Neurotic score (r = —.18), and with the RBQ
Anti-social behavior score (r = .29). Among boys and girls examined inde-
pendently, there were still no significant correlations between pre-TV and
post-TV social behavior measures.

Only one television viewing measure was significantly correlated with
social behavior measures across all child viewers. Viewing of cartoons was
correlated with the post-TV, RBQ total score (r = .41, p < 0.05) and the
post-TV, RBQ antisocial behavior score (r = .50, p < 0.05). When pre-TV
PBCL scores were partialed out, the correlations between cartoon viewing
and total RBQ score (r = .92, p < 0.001) and RBQ Anti-social behavior
score (r = .44, p < 0.03) remained significant.

Among boys only, none of the television viewing measures was signifi-
cantly related to pre-TV or post-TV social behavior measures. Among girls
only, cartoon viewing was positively correlated with the post-TV RBQ anti-
social behavior score (r = .63, p < 0.01). When partialing out pre-TV anti-
social behavior scores from the PBCL among these girls, the correlation
between cartoon viewing and the post-TV RBQ measure of antisocial be-
havior remained significant (r = .60, p < 0.02).

TV Violence Viewing and Social Behavior

Further correlations were computed between measures of exposure to
television violence and social behavior measures taken before and after
the onset of broadcast television. Again, these analyses were computed
over all child viewers and among boys and girls separately.

Across all child viewers, significant correlations emerged between the
total number of violent acts seen and total post-TV, RBQ score (r = .39, p
< 0.05) and the RBQ Anti-social behavior score (r = .45, p < 0.05). There
were also significant correlations between the total number of male vio-
lent acts seen and total post-TV RBQ score (r = .50, p < 0.01) and with
RBQ Antisocial score (r = .56, p < 0.01). No other significant zero-order
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correlations emerged between television violence viewing measures and
pre-TV and post-TV social behavior scores.

Among boys only, total number of violent acts seen was not correlated
with and pre-TV or post-TV social behavior measures. Number of male vio-
lent acts seen was correlated with pre-TV social behavior scores only (r =
.65, p < 0.04). Among girls only, the total number of violent acts seen was
correlated with post-TV RBQ Antisocial behavior scores (r = .62, p <0.01).
Again among girls only, the total number of male violent acts seen was cor-
related with post-TV RBQ total social behavior score (r = .60, p < 0.01)
and post-TV, RBQ Antisocial behavior score (r = .74, p < 0.001).

Among boys and girls, all correlations between television violence view-
ing measures and the post-TV RBQ measure of antisocial behavior re-
duced to levels of nonsignificance on introducing controls for pre-TV
PBCL measures of antisocial tendencies.

Given the correlations that occurred earlier between viewing of certain
categories of program, amount of televised violence seen and social be-
havior measures, further partial correlations were computed to explore
relationships between amount of television violence seen and social be-
havior when controlling for the effects of viewing certain program genres
and between viewing of selected program genres and social behavior
when controlling for the effects of amount of televised violence witnessed
by children. These analyses were computed over all children only.

In the first set of analyses, first-order statistical controls were imple-
mented for cartoon, magazine, and film viewing while examining correla-
tions between total number of violent acts seen, male perpetrated violent
acts, female-perpetrated violent acts, and social behavior measures. On
controlling for the effects of cartoon viewing, just two significant relations
emerged between total number of violent acts seen and scores on the
neuroticism scale of the RBQ (r = .40, p < 0.05), the number of male-
perpetrated violent acts seen, and neuroticism (r = .50, p < 0.01).

On controlling for the effects of magazine viewing, four significant rela-
tions emerged: total number of violent acts seen and total RBQ score (r =
.45, p <).02); total number of violent acts seen and RBQ antisocial behav-
ior score (r = .40, p < 0.05); total number of male-perpetrated violent acts
seen and total RBQ score (r = .55, p < 0.004); total number of male-
perpetrated violent acts seen and RBQ antisocial score (r = .53, p <
0.000).

Finally, on controlling for the effects of film viewing, five significant re-
lations emerged: total number of violent acts seen and total RBQ score (r
= .55, p < 0.004); total number of violent acts seen and RBQ antisocial
score (r = .59, p < 0.002); total number of male-perpetrated violent acts
seen and total RBQ score (r = .57, p < 0.003); total number of male-
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perpetrated violent acts seen and RBQ antisocial score (r = .01, p <
0.001); and total number of female violent acts seen and total RBQ score
(r = .40, p < 0.05).

In the second set of analyses, first-order controls were implemented for
numbers of violent acts seen when examining correlations between view-
ing of cartoons, magazine programs or films, and social behavior scores.
Controlling, first of all, for the effects of total number of violent acts seen
on television, five significant correlations emerged between program
genre viewing and social behavior scores: cartoons and PBCL scores (r =
41, p < 0.04), cartoons and RBQ neuroticism scores (r = —.42, r = 0.03);
magazine viewing and RBQ neuroticism scores (r = —.43, p < 0.03); film
viewing and total RBQ scores (r = —.51, p < 0.008); and film viewing and
RBQ antisocial scores (r = —.50, p < 0.01).

Controlling next for number of male-perpetrated violent acts seen, four
significant correlations emerged: cartoon viewing and RBQ neuroticism
scores (r = —.51, p < 0.009); film viewing and total RBQ score (r —43, p <
0.03); film viewing and RBQ antisocial scores (r = —.40, p < 0.05); and
magazine viewing and RBQ neuroticism scores (r = —.42, p < 0.03).

Controlling finally for number of female-perpetrated violent acts seen,
6 significant correlations emerged: cartoon viewing and PBCL scores (R =
.43, p <0.03); cartoon viewing and total RBQ score (r = .44, p < 0.03); car-
toon viewing and RBQ antisocial scores (r = .54, p < 0.005); film viewing
and total RBQ score (r = —.50, p < 0.01); film viewing and RBQ antisocial
scores (r = —.44, p < 0.03); and magazine viewing and RBQ neuroticism
score (r = —.42, p < 0.04).

Discussion and Conclusion

This chapter examined relations between the viewing patterns of children
on St. Helena and changes in their antisocial behavior across a period dur-
ing which broadcast television was introduced to their environment for
the first time. A longitudinal survey was carried out among young children
aged 4 to 8 years before and after television transmission began in 1995.
The children’s social behavior patterns were measured through teachers’
reports and verbal self-reports. Viewing behavior was assessed through
viewing diaries in which the children kept a record of their own use of
television (see Charlton & O’Bey, 1997; Charlton, Gunter, & Coles, 1998).
Data were also collected on the nature of the program output on broad-
cast television in St. Helena, with particular reference to the depiction of
violence (see Gunter, Charlton, & Lovemore, 1998; Gunter & Charlton,
1999; and in chap. 3).

The analysis reported in this chapter focused on children who were age
3 to 4 during the first phase of data collection and age 7 to 8 by phase two.
The special feature of this study is that it merged data from television con-
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tent analysis with children’s personal viewing reports that they registered
in TV diaries covering the same broadcast output as the content analysis.
The principal concern of this analysis was to examine relationships be-
tween children’s social behavior measures (focusing on measures of anti-
social behavioral tendencies) and their reported TV viewing, and to utilize
antisocial behavior measures taken before and after the introduction of
broadcast television. The TV viewing measures included scores for total
amount of television watching and for watching of specific programming
genres. The measurement of children’s TV viewing was further enhanced
by combining with viewing data content analysis measures that quantified
the amounts of violence contained in the programs the children reported
having watched. This procedure yielded more powerful measures of chil-
dren’s TV violence viewing experiences than had those used in previous
longitudinal studies of relations between reported viewing of TV violence
and antisocial behavior among children (e.g., Joy, Kimball & Zabrak, 1986;
Wiegman, Kuttschreuter, & Baarda, 1992).

Following a series of different statistical tests that explored relation-
ships between TV viewing experiences and measures of antisocial behav-
ior, little evidence emerged that watching television had had any deleteri-
ous impact on individual children’s propensities to misbehave, at least
among those children still in elementary school. These findings corrobo-
rated group level observations that failed to demonstrate any consistent
patterns of behavioral change in children, with specific reference to their
play behavior on the school playground, before and after the introduction
of broadcast television on St Helena (see chap. 6). The latter data provide
only limited evidence for either the presence or absence of an effect of
television on children, however, because they were not based on viewing
records for the individual children observed. The current analysis, in con-
trast, did obtain data at the level of the individual child, but could still find
no strong evidence that antisocial behavioral tendencies among 8-year-
olds who watched television during the period of analysis were linked to
their television viewing experiences.

Overall amount of television viewing also emerged as a relatively insen-
sitive measure of potential relations between TV viewing and social behav-
ior. This finding contrasts with earlier research from the 3-community
study in Canada which reported that a self-report measure of children’s
television viewing (in hours per week) did emerge as a significant predic-
tor of physical aggressiveness (Joy et al., 1986). However, this analysis was
conducted only among those children in the two communities that had
television reception throughout the study, and not among children from
the community to which television was introduced.

It has been argued, however, that children’s viewing of specific genres
of programming may be a more sensitive measure than one of self-
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reported hours of viewing where no content preferences are differenti-
ated. The gender of the child also emerged as a key factor. What is
significant in a social sense is that although reported viewing patterns, as
defined by the genres that dominated the child’s viewing, were associ-
ated with how much screen violence the children had been exposed
to, genre viewing patterns were not strongly linked to antisocial behavior
tendencies. Thus, boys and girls who often viewed cartoons were also
the ones exposed to the largest number of violent incidents. Viewing of
films and magazine programs was also positively correlated with total
number of violent acts seen. Out of the three genres of cartoons, films,
and magazine shows, only cartoons exhibited any relation with social
behavior measures. The nature of these relations differed between boys
and girls. For boys, heavier viewing of cartoons was associated with their
pre-TV scores on teacher-rated antisocial behavior. Among girls, heavier
cartoon viewing was associated with higher scores on the post-TV mea-
sure of antisocial behavior. The latter correlation remained significant
when statistical controls were introduced for pre-TV antisocial behavioral
tendencies.

When measures of exposure to TV violence were further enhanced by
merging content analysis data for programs with children’s TV diary data
for the same broadcast output, significant correlations emerged over all
children between the total number of violent acts they had seen and both
their pre-TV and post-TV antisocial behavior scores. Once again, different
patterns emerged for boys and girls. Among boys, the number of violent
acts they had seen was significantly linked only to the pre-TV antisocial be-
havior scores, and not to their post-TV antisocial behavior scores. Among
girls, this result was reversed. The latter relationship for girls, however,
did not survive statistical controls for their pre-TV antisocial behavior
scores.

Given that both the viewing of specific program genres and degree of
exposure to televised violence were independently related to some social
behavior measures, further analyses were run to examine the relations be-
tween each of these viewing measures and social behavior, with the other
viewing variable statistically controlled. In doing this, it emerged that on
controlling for the independent effects of cartoon viewing, the amount of
exposure to violent acts on television was significantly related only to the
post-TV measure of neuroticism and not to any measures of antisocial be-
havior. Controls for the independent effects of watching films, however,
resulted in significant relations between degree of exposure to televised
violence and measures of antisocial behavioral tendencies after the intro-
duction of broadcast television. Turning this type of analysis around and
implementing exposure to televised violence as the statistical control vari-
ables, resulted in significant relations emerging between cartoon viewing
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and pre-television measures of social behavior and post-television meas-
ures of neuroticism. In the presence of the same control variable, viewing
of films was related to post-television antisocial behavior tendencies.

These findings indicated that it was cartoon violence rather than that
situated in more serious drama, such as films, that was linked to antisocial
behavior tendencies among children. Indeed, on controlling for the ef-
fects of exposure to televised violent acts, film viewing was negatively cor-
related with antisocial behavior tendencies. Omitting the effects of view-
ing televized violence, however, revealed that children who exhibited
stronger antisocial behavior tendencies prior to the introduction of televi-
sion were the most strongly attracted to cartoon entertainment on televi-
sion. Cartoon viewing per se was linked to the absence of anxiety rather
than to the presence of antisocial tendencies in the broadcast television
environment.

Magazine show viewing exhibited significant relationships with amount
of televised violence witnessed by children and with measures of neurot-
icism among children. Because magazine programs were found to contain
virtually no violence, however, such relations must be regarded as spuri-
ous. In fact, they can probably be explained by the fact that magazine view-
ing was highly correlated with cartoon viewing (r = .54, p < 0.005), a phe-
nomenon that was in turn a function of program scheduling. Thus,
heavier viewers of cartoons were also heavier viewers of magazine shows.

In summary, the results indicate that so far there is little evidence to
suggest that a heavier diet of TV violence is linked to concurrent levels of
antisocial behavior for the 8-year-olds of St. Helena. Whereas initial signs
of such a relation emerged for girls, these disappeared once their pre-
existing dispositions to misbehave had been taken into account. For the
boys studied, there were no signs that their current TV viewing habits, es-
pecially their propensity to watch programs with violence, were linked to
their tendency to misbehave. However, for the girls only, there was an in-
dication that viewing of cartoons was linked to a tendency to misbehave
during their early school years even after the effects of their pre-TV antiso-
cial behavior had been controlled. Thus, the viewing of cartoons was more
powerfully related to antisocial behavior tendencies than was the amount
of violence viewed.

In the presence of controls for total number of violent acts seen, how-
ever, cartoon viewing was significantly linked to post-introduction of tele-
vision measures of neuroticism, but not to measures of antisocial behav-
ior. In this case, cartoon viewing was associated with weaker neurotic
tendencies. This suggests that, if cartoons are having an effect on these
children, it could be something other than the violence content of these
programs that is the vital ingredient here. One possibility could be the hu-
mor and activity levels within cartoons, ingredients that can be themselves
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sufficient to cause increased excitability in audiences (Zillmann, 1991;
Zillmann & Bryant, 1991).

These results provide another useful piece of the puzzle of children’s
developing relations with television that is being compiled for this remote
TV-naive community. The current findings, however, must be tempered
with some important caveats.

First, television is still a new medium in St. Helena and children on the
island have had just a few years experience of it. In time, as the choice of
channels grows and the range of material to which the island’s audience is
exposed expands, the relations observed to date could change. Presently,
the island’s children have been observed to be among the best behaved in
the world (Charlton, Abrahams & Jones, 1996; Charlton, Bloomfield, &
Hannan, 1993). Compared to the British secondary school counterparts,
secondary school teachers on St. Helena reported fewer instances of prob-
lem behavior in classrooms (Jones, Charlton, & Wilkin, 1995) and pupils
were recorded as remaining on-task for longer periods of time than their
overseas’ peers (Charlton, Lovemore, Essex, & Crowie, 1995). This
closeknit community has low tolerance for misbehavior among children
and has traditionally experienced a crime rate that is lower than most
other westernised societies. Crime, however, has not been nonexistent,
nor has accompanying fear of crime among certain sectors of the popula-
tion, as noted by Schulenburg in chapter 2. In the longer term, it will be
important to monitor whether any subtle changes in behavior patterns oc-
cur that might be linked to television. This continued monitoring could be
especially important given the already noted relation between TV violence
viewing for boys and their earlier tendencies to misbehave.

Finally, the data collected in this study derive from fairly small samples
of children and of television output. Both the content analysis and viewing
data derive from just three days of television output. This small sample
may be sufficient to yield indicative results but cannot be assumed to be
representative of either the nature of television output across the year or
of children’s year-round viewing experiences. In partially offsetting this
weakness in the current methodologyj, it is perhaps worth noting that year
on year changes to the nature of the broadcast television output, either
in terms of the genre composition of the broadcast schedules or incidence
of TV violence, have not yet been substantial (Gunter & Charlton, 1999).
Television services in St. Helena are dominated by thematic channels that
present content that varies only within a fairly narrow range. Nevertheless,
future research should and will, subject to resources, aim to improve the
sampling frame and expand on the TV output analysed.
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This chapter reports on three research studies, each using separate and in-
dependent measures of behavior to monitor young children’s behavior
across the availability of broadcast television on the island of St. Helena.
Outcomes from all three studies are consistent in suggesting that social
behavior has not altered significantly since the availability of television.

Study 1 involved cohorts of nursery class children (i.e., 3- to 5-year-
olds). As with many other investigations of television viewing effects, this
study incorporates teachers’ ratings of children’s behavior around school.
Experienced teachers become both skilled at watching over their chil-
dren’s behavior in social settings, and sensitive to any changes that take
place. Hence, their vigilance (as well as the judgments they formulate
from this activity) can make important contributions to inquiries studying
television’s effects on young viewers’ behavior.

Study 2 investigated 3- to 8-year-olds’ freeplay behavior in two school
playgrounds in 1994 (before the availability of broadcast TV), and on two
post-TV occasions in 1997, and 1998. A notable mark of this study is its sin-
gularity. A literature search uncovered just one naturalistic pre- and post-
TV study examining children’s freeplay behavior (Williams, 1986). How-
ever, whereas Williams’ study used proximal observations, the St. Helena
study is unique in undertaking analyses of freeplay behavior taken from
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videorecordings of children filmed both before and after the inception of
television.

Study 3 centered on a focus group discussion with 16- to 18-year-old
students from the island’s Prince Andrew Secondary School. Although this
discussion was relatively brief and unstructured, interesting and poten-
tially important explanations were put forward to account for some of the
findings from the two other studies; findings which on the whole showed
little change in children’s behavior following the introduction of broad-
cast television on the island. The students’ discussion threw light on po-
tentially mitigating environmental factors.

LEARNING BY OBSERVING

Learning often takes place through copying, modeling or imitating other
people’s behavior. Emotions, vocational and sporting skills, prosocial and
antisocial behaviors, as well as attitudes and values typify the learning
which is accessible through this process. Considerable evidence for this
learning process has been gathered. For instance, Bandura and colleagues
in the 1960s (e.g., Bandura & Walters, 1963; Liebert & Baron, 1972;
Bandura, 1986) carried out a great deal of experimental work in labora-
tory settings on imitative learning by children. The results of this work led
them to postulate and then establish a distinction between their subjects’
acquisition of a response capability (as a result of observing a model’s be-
havior, mostly on film) and the actual performance of that response. The
distinction emerged from the experimental finding that differential pat-
terns of results were found for these potential and actual responses in
relation to the experimental variables which were used. For example,
Bandura and collaborators discovered that these two response modes dif-
fered depending on whether the model was rewarded or punished for her
or his behavior. Clearly, subjects were unlikely to practice a behavior that
was expected to lead to punitive consequences. Also the complexity of the
model’s behavior differentially affected the experimental outcome as be-
tween these two aspects of imitative learning. (This distinction—largely
overlooked in research on the effects of TV viewing—is in our view an im-
portant one, and it figures in the theoretical framework which we advance
in the St. Helena study.) Thus, it was shown that the “actual performance
of imitative response patterns is not always necessary for the learning of
them” (Mussen, Conger, & Kagan, 1969, p. 119). Whereas earlier studies
focusing on observational learning used real-life and filmed models, later
research has turned its attention increasingly on effects of television pro-
gramming (Wood, Wong, & Chachere, 1991).
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LEARNING AGGRESSION FROM VIEWING
TELEVISION VIOLENCE

Since its availability a half century ago, television’s popularity has bur-
geoned, and today in the United States 99.4% of households possess a set
(von Feilitzen, 1999). Consequently, much of youngsters’ leisure-time is
now preoccupied with viewing. By way of illustration, in the UK 4- to 15-
year-olds tend to view for around 18.5 hours weekly (Office for National
Statistics, 1998). Almost identical figures were reported by Truglio,
Murphy, Oppenheimer, Huston, and Wright (1996) for a large sample of
3- to 7-year-olds in the United States. Moreover, Sprafkin, Gadow, and
Abelman (1992) estimated that American 18-years-olds will have given
more time to viewing than to any other activity apart from sleeping. Never-
theless, this popularity has been responsible—at least in part—for televi-
sion attracting frequent criticism on grounds not only that observing anti-
social acts encourages imitations of them but, also, that viewing displaces
time away from other more essential and productive pursuits (see chap.
4). Murders, rapes, robbery, and bullying are among a plenitude of antiso-
cial acts for which television is often blamed. According to McGilvery
(1991), concerns about imitational learning are amplified by estimations
that real-life mayhem in newsreels and violent portrayals in films and
other programs, for instance, mean that: The average American child will
see 32,000 murders, 40,000 attempted murders and 250,000 total acts of
violence on television before reaching the age of 18 years (p. 3).

Furthermore, because viewers are especially likely to imitate models
with prestige (Bandura & Walters, 1963), an added worry is that:

Good characters frequently are the perpetrators of aggression on TV. A full
40% of the violent incidents are initiated by characters who have good quali-
ties that make them attractive role models to viewers. Not only are attractive
characters often violent, but physical aggression is frequently condoned.
More than one third (37%) of violent programs feature ‘bad’ characters who
are never or rarely punished ... (Wilson et al., 1998, p. 71).

CONTRADICTIONS AND INCONSISTENCIES
IN THE LITERATURE

Claims are often reported in the literature—particularly in the United
States—that viewing violence leads to antisocial behavior, fear and emo-
tional desensitization, and that any argument over these effects is at an
end (e.g., Smith, Nathanson, & Wilson, 1999). At other times, counter-
claims are voiced that credible evidence is lacking to underpin conten-
tions of this kind (Gauntlett, 1995), whilst others have paradoxically
found increases in aggression to be linked to nonviolent rather than vio-
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lent programming (Sawin, 1990). Additionally, allegations have been made
that some of the research is suspect on epistemological as well as method-
ological grounds (Barker & Petley, 1997). Thus, the television-viewing ef-
fects’ literature appears both equivocal and perplexing.

Unquestionably, much of this confusion emanates from the disparate
methodologies used to investigate links between viewing and behavior
(e.g., laboratory, field, qualitative, and naturalistic). For example, labora-
tory studies frequently make robust claims that viewing aggression en-
courages imitations of it (e.g., Bandura, 1986) and weakens restraints
about behaving aggressively (Jo & Berkowitz, 1994; Potter et al., 19906).
However, whereas these experimental studies allow causal inferences,
generalizations of results to real-life settings remain problematic due to
tendencies to measure only immediate or short-term behaviors, as well as
exclude natural consequences of misbehavior. In contrast, field studies in-
corporate more realism (e.g., naturally occurring consequences are usu-
ally present) although at the expense of diminished experimental con-
trols. Whereas outcomes lend a measure of support to laboratory findings
(e.g., Boyatzis, Matillo, & Nesbitt, 1995), results have to be treated cau-
tiously as subjects are frequently atypical (e.g., youngsters from institu-
tions, and others who are initially more aggressive). Finally, the naturalis-
tic, or quasiexperimental, inquiry though lacking experimental controls,
provides scope for effects to be observed in real life. Yet results from such
studies are themselves often discrepant. By way of illustration, although
Joy, Kimball, and Zabrak (1986) found physical and verbal aggressive
behavior among pupils in playgrounds increased significantly two years af-
ter the availability of television, others have failed to replicate these findings
(e.g., Wiegman, Kuttschreuter, & Baarda, 1992) and some have reported in-
creased rates of prosocial behavior after observing TV aggression (De Ko-
ning, Conradie, & Nel, 1990). Moreover, too few opportunities have arisen
for pre- as well as post-television data collections in naturalistic settings to
allow for either convincing claims or counterclaims for television effects.

Aware of the above limitations and contradictions, Gauntlett (1997) ar-
gued that if:

after sixty years of research effort, direct effects of media upon behavior have
not been clearly identified, then we should conclude that they are simply
not there to be found. (p. 2)

REFUTING SIMPLISTIC LINKS

Conflicting findings and opinion of the above kind strengthen arguments
that a single, elementary explanation is insufficient to explain effects of
television programming. Most likely, a plenitude of contextual and per-
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sonal characteristics interact with television exposure to determine if (and
if so, how much) imitational learning takes place and whether or not this
learning becomes translated into performances.

The significance of contextual variables has been stressed in recent re-
views of the literature (e.g., Wilson et al., 1998), and the debate about the
potential harm of viewing violence is seldom conducted without reference
to contextual risk factors. Huesmann (1980), for example, talks of the
child’s intellect, social popularity, the extent of her or his identification
with TV characters, belief in the realism of program content, and the
amount of fantasizing about aggression. Elsewhere, Singer and Singer
(1980) referred to dangers of children being overly exposed to violent and
arousing programming “through parental laxity or ignorance” (p. 302),
and more recently, Wilson et al. (1996) identified a number of other po-
tential mediators of viewing-behavior links including whether the violence
viewed is justified or rewarded, and the degree of harm caused to victims.

Other contextual considerations include the social contexts of an indi-
vidual’s upbringing and the ways she or he typically views television and
how these directly mediate the learning and performing of imitational be-
havior. When viewers learn antisocial behaviors from their viewing they
may elect not to (or may be dissuaded from attempting to) perform them,;
resolutions of this type are based chiefly on the predicted consequences
of performing a behavior (Rotter, 1966). Predicted consequences can en-
courage or discourage the practice of learned behaviors regardless of
whether they stem from viewing experiences. Younger children however
are less experienced and are less expert in making these predictions; con-
sequently their behavior needs constant checking and correcting by adults
around them. However, for many children (young and older) the frag-
mentation of the “traditional family” means they grow up distanced from
the watchful and caring eyes of grandparents, aunts, and uncles. Although
this loss is difficult to compensate for, Singer, Singer, and Zuckerman
(1990) cautioned that for an increasing number of children the television
set is replacing the extended family.

Across research studies, similar amounts of imitational learning may oc-
cur among viewers. The extent to which this learning is performed is con-
nected to the kind of contextual factors referred to earlier. It is this per-
formance—not the imitational learning which precedes it—which media
effects’ studies measure, for the amount of learning acquired is difficult, if
not impossible, to gauge. In which case, conflicting results from media ef-
fects’ inquiries may often arise because they show only the extent to which
children translate such learning into overt behavior, rather than measure
the amount of imitational learning which takes place. As mentioned ear-
lier, with younger children in particular, the degree to which this learning
is practiced is inextricably linked to the degree to which families, commu-
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nities and others check and correct youngsters’ behavior. Thus, contex-
tual influences are often more influential (for better or worse) in shaping
children’s behavior than is simple exposure to television programming.
Clearly, reasoning of this kind does not entirely match assertions that the
debate about whether televised violence does any harm is over, as claimed
by some, mainly North American, researchers (e.g., Smith et al., 1999).
Laboratory experiments offer empirical support to the differentiation
between learned and practiced behavior. As already mentioned, Bandura,
in 1965, demonstrated that the acquisition of a particular imitative re-
sponse pattern does not necessarily require the actual performance of the
response. He showed that whether such responses are performed de-
pends largely on external stimuli (e.g. the availability of contingent soci-
etal sanctions and rewards). However, from a media effects’ standpoint,
few occasions have arisen to test this reasoning in a naturalistic (i.e.,
quasiexperimental) setting. This paucity is predictable if regrettable, for
the only way of testing this reasoning in an unaltered natural setting is to
locate a broadcast television-naive community with low rates of antisocial
behavior and a social milieu which watches over—and undertakes regular
successful checks on—youngsters’ behavior; and then to monitor behav-
ior across the availability of television. If the milieu remains influential,
then television’s availability should have little impact upon behavior. For-
tunately, the island of St. Helena offers a rare opportunity to undertake an
inquiry of this kind, and the three studies which follow, all consider young
children’s behavior across the availability of broadcast television.

Study 1
TEACHERS’ RATINGS OF NURSERY CLASS
CHILDREN’S BEHAVIOR BEFORE
AND AFTER BROADCAST TELEVISION
Participants

Participants were two cohorts of similar-aged boys and girls (M age =
3-10) attending nursery provision attached to the first schools. Nursery
children were selected because their dynamic quest for learning, the
amount of time they spend viewing and their proclivity to imitation sug-
gest they may be the most susceptible to television’s influences.

The 1993 cohort (28 boys, 31 girls) includes children in nursery educa-
tion at the beginning of the 1993-1994 academic year. The 1998 nursery
class cohort (24 girls, 24 boys) attended classes at the commencement of
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the 1998-1999 academic year. Over 68% of the 1998 cohort regularly
viewed television in either their own, or friends’ homes.

Instrument

McGuire and Richman’s (1988) Pre-School Behavior Checklist (PBCL) was
used by nursery teachers to rate their children’s school behavior. The
checklist includes 22 items on emotional functioning, conduct problems,
social relations, concentration, and speech and language functioning.
Most items allow choices between three behavioral descriptions scored 0
(no problem), 1 (possible problem), or 2 (definite problem). Reliability
and validity data are provided by the authors. Test-retest reliability is
given as 0.88 (p < 0.0001) and internal consistency is measured using
Cronbach’s alpha (0.83). Validity was established through comparing
PBCL scores with ratings from observers and interviews with staff.

Procedure

In November 1993, and 1998, nursery teachers completed the PBCL for
children in their class. Completed checklists were marked by researchers.
A random sample of these pupils (N = 14) was rated again by nursery class
assistants in 1998 to provide an inter-rater reliability check. The reliability
index was calculated by dividing the number of agreed ratings by the total
number of ratings (i.e., the sum of agreed + disagreed ratings). In the ab-
sence of a directional hypothesis, data from the two cohorts were sub-
jected to two-tailed t-tests.

RESULTS

The PBCL total mean score for the 1993 cohort was 3.2 (median score =
1.0; modal score = 0). Cronbach’s a coefficient was 0.85. The 1998 co-
hort’s PBCL total mean score was higher at 4.9 (although there was no
overall difference between the two groups which was not likely to be ac-
counted for by chance fluctuations), the median score higher (2.0),
whereas the modal score remained the same. Cronbach’s a coefficient was
0.89.

Boys’ PBCL total mean score increased non-significantly from 4.2 in
Phase 1 (pre-TV) to 6.6 in Phase 2 (post-TV). The difference in means for
the boys of 2.4 represents an effect size of 0.42, a medium effect according
to Cohen’s (1992) classification. A post-hoc power analysis for a two-tailed
t-test using an alpha level of 5%, the combined standard deviation of 5.74
and the sample size of 52 gave a power of 0.32 suggesting that there was
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only a 32% chance of identifying an effect of this size. 18 of the 22 cross-
sectional comparisons for boys showed no statistically significant changes
(see Table 6.1). However, significant differences were noted on the re-
maining 4 items; 1998 boys were rated as having lower concentration,
t(50) = 2.96, p < .05 and higher activity levels, t(50) = 2.24, p <.05, and as
being both more fearful, t(50) = 2.25, p < .05 and more inclined to whine,
t(50) = 2.85, p < .05. Girls’ PBCL total mean score increased nonsignifi-
cantly from 2.30 to 3.00 in Phase 2. There were no statistically significant
shifts in any of the 22 cross-sectional comparisons.

Inter-rater reliability in Phase 2 for nursery teachers’ and nursery assis-
tants’ ratings was 0.86.

DISCUSSION

Forty-four months after the availability of broadcast television, nursery
class teachers’ ratings of their children’s social behavior suggested a con-
tinuance of much of the good behavior noted prior to the availability of
television in 1993. Across nearly four years of television, there was no sig-
nificant difference between cohorts’ PBCL total mean scores with boys
and girls combined. Similar results were found for girls over the same pe-
riod. Furthermore, no significant differences were noted between the co-
horts in the incidence of antisocial behavior (e.g., “fights,” “interferes with
others,” “teases,” “difficult to manage,” and “destructive”). However, teachers
rated the 1998 cohort boys as having significantly poorer concentration,
higher activity levels, being more fearful and more inclined to whine.

There is no obvious explanation for these differences, although Singer
and Singer (1986b) concluded that their studies of pre-schoolers sup-
ported the idea that viewing high action and fast pacing programs can con-
tribute to children’s restlessness and fearfulness. Singer and Singer
(1986b) argued also that television:

fosters dependence on external stimulation as a sustaining resource in peri-
ods of delay, empty time, or frustration. Thus, at the very least, we can ex-
pect heavy viewing to create an increased restlessness in those children who
have not already acquired play skills. (1986, p. 109)

Following this line of reasoning, it is feasible that some young viewers,
and boys in particular, in St. Helena have become dependent on a fast-
pace and undemanding television diet to the extent that, for some of
them, nursery class tasks overtax—and so distract—their concentration
thus allowing for increased (off-task) activity levels. However, as already
mentioned, these increases may be unconnected to television’s availabil-
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ity. By way of illustration, the comparatively low viewing rates noted in
1998 (on average around 65 minutes daily), hardly suggest that children,
and boys in particular, have so immersed themselves in the new visual ex-
perience that they have become adversely affected in the manner outlined
by Singer and Singer. Even so, this study’s findings in general provide a
useful external validity check on those reported elsewhere within the
project (e.g., see Study 2 and Study 3).

Study 2

FIRST SCHOOL CHILDREN’S PLAYGROUND BEHAVIOR
ACROSS THE AVAILABILITY OF TELEVISION

Participants

Participants in this study were boys and girls in the playgrounds of two of
the larger first schools. Their freeplay behavior was video-taped in Novem-
ber 1994 (pre-TV), and again in 1997 and 1998 (post-TV). Over the three
filming occasions the combined roll of the two schools averaged 250 3- to
8-year-olds. Young children were selected for this inquiry because com-
pared to their older peers they are less likely to be aware of being ob-
served (Sluckin, 1981), are less self-conscious in playground settings
(Pepler & Craig, 1995) and their proclivity to imitation suggests that they
are more prone to be affected by their television viewing.

The Setting

School playgrounds in two of the larger first schools were selected for
filming. Playgrounds were chosen as they present an ideal venue “for
viewing naturalistic peer interactions and processes” (Pepler & Craig,
1995, p. 548).

Videorecordings

In this study, videorecordings were made of young children’s playground
behavior in the two schools during morning-, lunchtime- and afternoon-
break periods. In 1994 and 1997, filming was undertaken within a 2-week
period, and in 1998 it was delayed by an additional 2 weeks owing to in-
clement weather. During filming, a video camera was sited at a corner in
each playground, with an operator close by. Videorecordings started
when the operator’s presence ceased to attract attention. There were four
videorecorder placements, at the corner of each diagonal, in order to en-
able corners of the playgrounds to be covered by the filming. Placements
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were changed at the beginning of each filming session. The children en-
tered into, and exited from, the video frame at will. School staff continued
with their normal supervisory duties during recording sessions, thus offer-
ing protection to children on those occasions when children were ex-
posed to harmful or dangerous behavior from peers, thereby lessening
any need for intervention by the camcorder operator. There were 968
minutes of freeplay recorded on three filming occasions. The year 1994
produced filming times of 139 minutes for School 1 and 117 minutes for
School 2. In both 1997 and 1998, the filming time on every occasion was
178 minutes.

Videorecordings were preferred to proximal observations because they
help control for observer drift over time (i.e., beyond the 4 years of the
longitudinal study so far), they allow opportunities for repeated analyses
of children’s recorded behavior where disagreements arise between cod-
ers, and they help limit reactivity to adult observations and simultaneous
coding responses. Moreover, of all the sources of information available to
assess behavior (e.g., questionnaires, semi-structured interviews, observa-
tions) the observation procedure is viewed by many as the “Gold Stan-
dard” of assessment (Scott, 1996, p. 105).

Coding Behaviors

Videotaped behaviors were coded by trained coders (5 females; 1 male)
selected for their experiences in similar coding exercises. Coders partici-
pated in 6 hours of training focusing on the observation, coding and re-
cording of videotaped behavior on the Playground Behavior Observation
Schedule (see Appendix 1) used for registering occurrences of 26 behav-
iors (e.g., games; fantasy play; character imitation, antisocial and prosocial
behavior) and the number of children involved on each occurrence (i.e.,
1, 2, 3-5, and 6+). The schedule is a revised version of the schedule used
in an earlier study (Charlton, Gunter, & Coles, 1998). (1994 and 1997
videorecordings were re-analyzed using the revised schedule. 1998 re-
cordings were examined only with the revised schedule.) The schedule in-
cluded four categories of antisocial behaviors: Gesture, verbal; Kicking,
pushing, hitting; Seizing, damaging property; Non-compliant holding,
forcing. In training sessions, preliminary discussion with coders centered
on inclusive and exclusive examples of behavior in each of the four catego-
ries. Using videotapes, coding practice was undertaken followed by dis-
cussion on agreements and disagreements.

A coder reliability index was calculated by computing the number of
agreements, then dividing by the number of disagreements plus agree-
ments, and multiplying by 100 to give a percentage agreement (Hall,
1974). Agreements were occasions when coders assigned observed behav-
iors to the same category (e.g., seizing, damaging property) and grouping
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(i.e., 1, 2, 3-5, 6+). Reliability was established at two levels. First, during
training sessions, paired coders viewed identical 30-second time slots
from videotapes, and then separately coded observed behaviors using the
Playground Behavior Observation Schedule. Comparisons were then
made between the types of behavior and group size noted by the two cod-
ers. Disagreements were resolved by replaying the particular video se-
quence and re-coding. Pairings were changed and further reliability
checks undertaken. Training sessions continued until agreement levels
reached at least 75%, at which point the observers’ reliability was consid-
ered satisfactory. Across the 27 checks, reliability ranged between 56% and
96%, with a mean of 81%. Secondly, all actual coding sessions (n = 50)
were preceded by reliability checks. Coding continued only when the 75%
agreement level was reached. Across the 56 reliability checks, agreement
levels ranged between 78% and 97%, with an 86% mean.

Coders were blind to the videorecording dates (i.e., if behavior occurred
in pre- or post-TV phases). Working in pairs, they coded behavior from each
1 minute video time slots. Pairings were changed so coders spent approxi-
mately the same time working with all others; changes took place after a
maximum of three hours of coding. Each time slot was timed using either a
digital on-screen timer or a cassette “donk” tape. While observing each
video sequence, coders made independent notes of observed behaviors,
and then compared them. Agreed behaviors—and groupings—were trans-
ferred to the PBOS schedule. To aid observations, the television screen was
divided using fine string. Each coding session began with coders scanning
all behavior presented on the whole screen (step 1). Next the foreground
was scanned up to a point where coders found it impossible to identify the
gender of the children (if the gender of the children could not be identified,
the behavior was not coded). Then, behaviors presented in the left triangle
(step 3), and finally, in the right triangle were observed (step 4) and coded.
If one coder observed behaviors which the other did not, the time slot was
replayed, and checked. When the playground was crowded, replays of each
1 minute time slot could occur up to seven times.

Coded behaviors were entered on the schedule according to the actual
behavior, the sex of the behaver(s) (m = boy, f = girl and x = boy and girl)
and the number of children involved. Where two behaviors were pre-
sented at the same time both behaviors were recorded. For example, two
girls walking arm-in-arm were recorded as follows:

Playground Bebavior 1 Pairs 3to5 6 or more
traveling (walking, running) g
hand holding, arm-in-arm g

FIG. 6.1.
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Only antisocial behaviors are reported here; data on other behaviors
are to be reported elsewhere. Antisocial acts involved 4 of the 26 behavior
categories listed in the schedule.

RESULTS

The infrequency of the anti-social behaviors on the videotape recordings
precluded the use of the Playground Behavior Observation Schedule’s 30-
second time segments as units for analysis (on average, antisocial behavior
occurred in fewer than 20% of the 1 minute time segments). Therefore,
data analyses involved computing the number of antisocial behaviors oc-
curring within 30-minute time units (using data from 60 x 1 minute sched-
ule sheets) for the 1994, 1997 and 1998 videotape recordings.

Mean Number of Antisocial Acts Over Years

Over the three years, the overall mean rate of anti-social behavior per 30
minutes (i.e., with years and genders combined) was 13.03 acts (SD =
8.44). Boys committed more of these acts (8.76 events; SD = 6.20) than
girls (3.24 events; SD = 2.67). The most common individual category of
antisocial behavior was one boy kicking or pushing another boy (5.24
events per 30 minutes). The incidence of mixed group antisocial behav-
iors (i.e. involving boys and girls) was small and involved only 34 of a total
of 430 anti-social acts.

Mean Number of Antisocial Acts Across Years

The overall mean rate of antisocial behavior declined from 16.4 events per
30 minutes in 1994 to 14.5 in 1997, and to 9.0 events in 1998 (see Table
6.2). Boys’ mean rates of antisocial behavior decreased from 9.33 in 1994,
to 7.00 in 1998. The 1997 mean rate was 10.08. A one-way ANOVA showed
no statistically significant changes in antisocial rates either for rates overall
(boys and girls combined), or for boys. A Scheffé test identified no differ-
ences between groups at the 5% level either for boys and girls combined,
F(2,30) = 2.50, p = 0.10, or for boys alone, F(2,30) = 0.78, p = 0.46. The
Levene test for homogeneity of variance for both boys and girls combined,
and for boys alone, confirm that the assumption of equal variances is ac-
ceptable. For girls a one-way ANOVA identified significant differences be-
tween groups, F(2,30) = 4.56, p = 0.019, and a post-hoc Scheffé test
found a statistically significant difference between the 1994 and 1998
mean rates; 1998 rates were the lower. Caution should be exercised when
interpreting the latter results, because the Levene test for homogeneity of
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variance suggests that the equal variance assumption should be rejected.
Nevertheless, overall it seems safe to interpret the data as showing that for
girls the change in mean rates and the spread of antisocial behavior across
the three years does show a significant decline.

Analyses were also undertaken across years, with genders separated
and combined, for each of the four categories of anti-social behavior (Ges-
ture, verbal; Kicking, pushing, hitting; Seizing, damaging property; Non-
compliant holding, forcing). Although there was a general tendency for
scores to decline over the four years (see Figures 6.2, 6.3, 6.4, and 6.5),
only one category showed a statistically significant change (i.e. noncom-
pliant holding, forcing). For this category, a one-way ANOVA for girls
found a significant difference between groups, F(2,30) = 5.03, p = 0.013.
A post-hoc Scheffé test found a statistically significant difference at the 5%
level between the 1994 and 1998 rates; girls in 1998 evidenced fewer
physical acts of aggression of this type.

DISCUSSION

There is an important aspect that should not be forgotten when interpret-
ing this study’s results. It was not possible to link the behavior of the chil-
dren at the individual level to their personal viewing patterns. Further-
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FIG. 6.2. Mean number of antisocial acts per 30 minutes (seizing, damag-
ing property) for girls and boys.
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FIG. 6.5. Mean number of antisocial acts per 30 minutes (verbal abuse)
for girls and boys.

more, there could be no control over changes in children’s social and
cultural environment. Therefore, it is difficult to attribute any observed
behavioral changes to television. Regardless, what has emerged from this
study is that even at an aggregated group level, few behavior changes were
observed that reached statistical significance. Even when changes reached
levels of significance these were contrary to the direction of change re-
ported in studies of viewing effects in the large majority of laboratory in-
vestigations (e.g. Bandura, 1965; Liebert & Baron, 1973) and in most of
the field and longitudinal panel studies (e.g., Boyatzis et al., 1995; Joy et
al., 19806). For example, Joy et al. (1986) reported that two years after the
inception of television in a small Canadian community, youngsters be-
came significantly more verbally and physically aggressive in 10 of the 12
cross-phase comparisons examined; and for the other two comparisons a
similar, though statistically nonsignificant, trend was noted. This was
found to be true for both boys and girls, and at more than one age level.
Other inquiries have failed to uncover links between television viewing
and aggressive behavior (Wiegman et al., 1992) or have found that viewing
aggression encourages pro-social behavior (De Koning et al., 1990). More-
over, as long ago as 1984, Freedman’s review of research (undertaken
when research outcomes and commissioned inquiries, more often than
not, showed few doubts on the pernicious effects of viewing violence) led
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him to conclude that “the available literature does not support the hy-
pothesis that viewing violence on television causes an increase in subse-
quent aggression in the real world” (p. 244).

Other commentators in the 1980s cast doubt on the consistency and
strength of evidence for the effects of television violence based on natural-
istic studies of the causes of violence in real life.

In summary, this study observed children’s behavior prior to, and fol-
lowing, broadcast television’s arrival, using videorecordings of their
freeplay behavior. Across that period of time only two significant changes
were found and these were in the direction of declining antisocial behav-
ior on the post-TV occasion. Both of these significant changes involved
girls’ behavior. As such, these findings challenge simplistic notions that
viewing television leads to increased levels of antisocial behavior. Study 3
offers one plausible explanation for this largely “no change” situation.

Study 3

STUDENTS’ PERCEPTIONS OF TELEVISION’S IMPACT
IN ST. HELENA

Participants

A group of 16- to 18-year-olds (N = 9) scheduled for an A level history
seminar at the Prince Andrew Secondary School agreed to give time to dis-
cuss television’s impact on island life. This group was selected for this
study because their age, maturity, and experiences both before and after
18 months of broadcast television, suggested they were well-equipped to
reflect on, and make judgments about, any influences of television. The
study was used as a pilot inquiry to identify discussion areas ripe for fur-
ther, and more intensive, inquiry at a later date.

The Setting

The students grouped themselves around classroom desks in their semi-
nar room. They were invited to discuss among themselves their percep-
tions of broadcast television’s impact in St. Helena. No guidance was given
to the group. One of the group volunteered to manage the discussion.
With the group’s approval, their conversation was recorded on audiotape.
The exercise began after the teacher and researcher had left the room.
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Over an hour’s audio-tape recording allowed time for debate on a range of
matters covering parental preoccupations with “the box,” adult protest
marches, a decline in adult socialization at public houses and community
centers, imitational behavior on the football pitch, educational benefits of
viewing, and wider community effects on youngsters’ behavior. Only se-
lected excerpts are included here, in particular those which point to
imitational learning (antisocial or otherwise). A fuller account is found in
Charlton and O’Bey (1997).

As indicated earlier, the discussion was, at times, directed mostly to-
wards the viewing effects on adults. During the preceding months, two
demonstrations had been held on the island. One protest was concerned
with teachers’ pay, the other opposed to cuts in UK grant-in-aid to the is-
land. To the students these demonstrations were novel, and were a form
of group-organized behavior rarely seen in St. Helena. They were in no
doubt about where such behavior had been learned:

We’ve had two protest marches in the last two years.
Two years! Two months you mean.

They got the Governor by the necktie. Big riots and everything. And
then you got the teachers marching. But that was a good cause, though.
Now where did they learn that?

By watching the News. You always see them doing that sort of thing. It
works . . . then you copy it. Like the teachers and the Longwood people
(residents of one of the larger inland communities).

There were no marches like that before TV. That’s the older generation
being influenced by what they see on TV.

Nevertheless, the group acknowledged that this learning was helping
islanders to stand up for themselves. For the first time, they could visually
access world news instantly, and they could learn ways—and then make
use of them—to fend for themselves.

Other comments gave the impression—at least in the early days of view-
ing—that the TV was left switched on for much of the time. One student
found it difficult to undertake her homework reading because “they (the
parents?) draw the curtains, and the noise . . . !” Another was wearied by a
television diet based chiefly around CNN and world sports. Even so, some
admitted that TV (the news, in particular) helped them with their home-
work. Geography became more alive, and history too. It could supple-
ment their schoolwork by showing “different countries and how different
people behave and live.”
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Who was affected by TV? Students were not short on opinion about
who was being affected. It wasn’t the younger ones; it was parents and
other adults. One student remarked “Look at the old people. You never
see them (outside?).” Another added “They don’t talk. They’re not cook-
ing properly,” whereas someone else exclaimed “I think the old people,
they never had TV, and now they’re getting excited (laughter): but they’re
getting excited in their own homes, watching TV.”

At other times, some admitted that their lives were changing because of
the TV. One student confessed that on Sundays she “used to get up and do
things” but now she would “get out of bed and switch on the TV.” Else-
where, TV “took over your time. When Newcastle is playing (football) . . .
we don’t get the homework done.” Others agreed with the comment that
with the set switched on, “half the time I don’t know what I'm watching. I
guess I'm just too lazy to turn the TV oft.”

A preoccupation with the visuality of this new broadcasting medium ap-
peared to be displacing long-running interests in Radio St. Helena. An in-
terest in, and an appreciation of more parochial matters appeared to be
on the wane, being replaced by glimpses of famous faces from the pop
music and film worlds. Moreover, to some of the group, the attractions
(despite repetitions) of frequent news updates were often rated as more
popular than Radio St. Helena programs talking about local affairs and in-
terests. More to the point “TV took you to real places” and courtroom dra-
mas such as the O. J. Simpson trial enabled “your eyes to focus on” world
events.

When the discussion turned to concerns over violence viewing and its
alleged undesirable effects on behavior, the students spoke as one. They
all admitted to watching violence on TV. For example:

When we come home in the afternoon, we watch a bit of violence. . . . Some
of the films on Hallmark (one of the TV services) are packed with horror and
violence. Blood and brains . . . ugh! And Supersport (another service), that’s
as bad.

And the football, that’s violence as well. You see players fighting, and kick-
ing ...

You watch the wrestling. That’s violence for you. And the crowd are scream-
ing them on, telling them to ‘Kill them.” And in the cartoons there’s always
someone bashing someone: that’s violence for you. That’s murder.

The previous comment was challenged by at least two peers, one of whom
raised the point “Yeah, but that’s cartoons, isn’t it. Not like you get on
CNN. You got real murders and real deaths there.”

There was some consensus in the group that drama, cartoons and films
were of less concern to viewers and that the “worst things to see were wars
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and riots, and children being crippled by mines and guns.” Two or three
confessed to not being particularly interested in the news, but “. . . if any-
thing drastic happens . .. then I'm there. Up the front. There was that
spacecraft trying to reach the earth. I sat there watching; nothing would
shift me.”

Even so, students were sensitive to widespread fears that “TV could
make you violent.” But not in St. Helena, in their opinion. The group ac-
knowledged that this might be the case elsewhere in the world, but as one
student commented “I don’t think we get more violent or such things . . .
Maybe in Britain or America, but not here.”

Why was St. Helena the exception, and presumed to be a safe haven
from such ill-effects? They acknowledged that it was difficult to indulge in
antisocial acts on the island “Because everyone watches you,” and “every-
one knows you (sigh).” “You’ve just got to behave when there are people
around. And people are around most time on St. Helena.” “If you don’t
behave someone you know will see you. And they’ll tell.”

DISCUSSION

The students recognized that TV was bringing about changes in the ways
in which people, mainly adults, spent their leisure time on St. Helena. For
the most part, these shifts were taking place in the ways adults organized
their lives; particularly in the ways in which they apportioned their time to
the various recreational and other out-of-work activities. At least in the
short term, according to the students, adults appeared to be withdrawing
into their homes to view supersport and the news, for instance. The “los-
ers” in this displacement exercise often were the socializing activities that
took place in the community centers, and public houses. There was a rec-
ognition, too, of the educational benefits of viewing. There was evidence,
also, in their eyes, of adults learning from their viewing and putting that
learning into practice. So the protest marches were seen as a direct mani-
festation of imitational learning. They were aware, as well, of the potential
dangers linked to viewing aggression, but life in St. Helena made it diffi-
cult for this to happen on the island. Perhaps, it was the remoteness and
isolation of the island and, in particular, the extended family and neigh-
borhood supports that operate within a largely caring community (a com-
posite of many smaller communities) which helped construct a bulwark
against untoward effects arising from the viewing of television.

This reasoning is not intended to elevate the island communities as ex-
emplars; for the island has its own peculiar predicaments and concerns
(see Foreword to this volume). Many of the parents employed off-island
leave their children behind on St. Helena in the care of grandparents and
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other family members. There are mixed perceptions on the consequences
of this arrangement (United Nations Development Programme, 1999).
Nevertheless, all societies and communities fall far short of flawlessness,
and compared to societies elsewhere St. Helena has managed beneficially
to retain links between neighbors, and much of the extended family net-
work (despite some members being absent temporarily). If these charac-
teristics are convincing, then what was the precise makeup of them that
seemed to hold more sway over youngsters’ behavior than simple expo-
sure to television? Such matters are discussed below.

GENERAL DISCUSSION OF THE THREE STUDIES

Studying the effects of TV viewing can be carried out at the micro level
(i.e., gathering data on individuals’ viewing habits and personal character-
istics in relation to their pre- and post-viewing behavior), or it can be pur-
sued at the macro level, where the data gathered are of an aggregate na-
ture. Both of these approaches have their strengths and limitations. For
example, the micro analysis enables a potentially more precise study of in-
dividual characteristics but may place limitations on the extent of
generalisability from what will be normally a small sample. However, the
micro level study also holds out more potential for pinpointing causal fac-
tors. On the other hand the use of grouped data, will usually produce a
more robust and more reliable analysis in statistical terms but only reveals
associations or correlations between variables rather than directly examin-
ing possible causation. The two methods are ideally complementary—the
one throwing up findings and hypotheses which the other can test. The
methodology adopted in this chapter has been of the macro kind and
chapter 5 makes use of the micro analysis.

Given the nature of the findings from the three studies and the way in
which they conflict with outcomes from many other viewing effects’ stud-
ies, it is worth noting one other aspect of the St. Helena Project. Gunter,
Charlton, and Lovemore (1998), and Gunter and Charlton (1999) under-
took a content analysis of violence levels on St. Helena television pro-
grams on two weekdays and a Sunday in both 1997 and 1998 (see also
chap. 3). They reported that levels of aggressive minutage on the sampling
of the island’s television programming did not differ greatly from levels on
UK television. On the post-TV research occasions in Study 1 and Study 2,
the majority of children were regular viewers of programming reported to
encourage antisocial behaviors in young viewers including films, news
broadcasts and cartoons (Van Evra, 1998; Jenson & Graham, 1995). There-
fore, it is unlikely that the absence of significant increases in antisocial be-
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havior noted in Study 1 and Study 2 could be attributed to a vacuity of vio-
lent programming of one kind or another.

For the most part, the exemplary social behavior noted in the pre-TV
phase was sustained—some 44 months after the inception of television.
One possible explanation for this constancy has a potential importance
wider than the more focused study of television and behavior. In Study 3,
the older students were unconvinced that television would encourage
anti-social behavior among youngsters on St. Helena. They said that it was
difficult to indulge in anti-social acts on the island “Because everyone
watches you ... everyone knows you. ... You've just got to behave”
(Charlton & O’Bey, 1997, p. 134). Remarks in their discussion, suggested
the existence of a “neighborhood watch” on St. Helena, a kind of uncoor-
dinated pastoral network. The vigilance and supervision linked to this net-
work helped shape youngsters’ behavior for the better, in homes and
schools as well as in the wider community. It helped, also, to check unac-
ceptable behavior. Thinking of this kind is strengthened by Pamela Law-
rence’s remarks in the Foreword of this book when she reflects on per-
sonal expectations on the island. She talks of “mirror images” which
families and community reflect back to individuals about their behavior.
Consequently, for most islanders there is a obligation to behave as ex-
pected. Those who do not, risk the consequences. In like manner, in chap-
ter 2, young students make reference to the informal vigilance whereby it
becomes difficult to engage in misbehavior without someone seeing you
and informing your parents.

If perceptions of this kind are substantiated by further work of a more
empirical nature (which work is now in hand) the possibility emerges that
the students’ shared opinion suggests one convincing explanation for the
continuation of good behavior across the availability of broadcast televi-
sion. In other words, children’s behavior was influenced mainly by super-
vision (or social control) over their behavior, both with and without televi-
sion.

A number of social scientists have noted similar ‘inducements’ at work
in small, and mainly rural, communities in the UK and elsewhere. Valen-
tine (1997), for example, makes the point that in communities where
most people are known to most others, feelings of being watched over are
commonplace because of the “eyes on the street” (p. 144) which keep
youngsters and others under surveillance. Likewise, Cohen (1982) spoke
of individuality giving way to communality, although Jones’ (1999) com-
ment about the reasons for this, namely the “power of gossip” (p. 9) to
produce conformity, is unflattering yet with a ring of truth about it.
ISCORE (1999) although extolling the merits of small communities, cau-
tion that many societies today are in danger of adopting a radical individu-
alization with a concomitant “decrease in civic virtues and care for com-
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mon good, a decay of family values, [and an] erosion of solidarity between
generations.”

The significance of family, neighborhood and community factors in
shaping behavior has attracted the attention of many others (e.g., Pater-
son, 1980; Reiss, 1995; Elliott et al., 1996; Laub, & Lauritson, 1999). For
example, in two of the disadvantaged communities they studied, Elliot
and colleagues (1996) found that high levels of social control, strong in-
formal support networks and a high consensus on community norms and
values were influential in the maintenance of good behavior among
youngsters. In a similar vein, Laub and Lauritsen (1999) talk of the import
of guardianship behavior and “social capital.” Social capital they see as be-
ing unique, and define it as:

the extent to which one has others to rely on for assistance and support. In
terms of family management, increased social capital means residents share
information about children and others in the neighborhood, thereby estab-
lishing community norms regarding acceptable and unacceptable behavior.

(p- 138)

Whereas neighborhood and community influences are important so
too is the family. Paterson (1980), for instance, talks about delinquency
and aggression among children being related to their parents’ ability to
care about, to monitor, to supervise, and to punish the children’s antiso-
cial behavior appropriately. More evidence for contextual or situational ef-
fects on behavior stem from work by Rutter, Tizzard, and Whitmore
(1970) who showed that many children who presented problems in
school, did not do so in the home, and vice versa. Given these findings it is
understandable why Campbell, Bibel, and Muncer (1985, p. 176) are criti-
cal of models of antisocial behavior which ‘pay only nominal attention to
the social and situational parameters’ which govern the social expressions
of behavior.

This social control thesis is not new. Situational considerations of this
kind form an integral component of social learning (and most other) theo-
ries going back, for example, to Mischel (1970) and Rotter (1966). More-
over, the importance of their influence was tested empirically by Potts,
Huston, and Wright (1986). They studied effects on young boys’ behavior
of a systematic manipulation of situational cues (in this case, aggressively
and prosocially cued toys) after exposing youngsters to varied television
stimuli (i.e., high and low action, high and low violence). Their findings
led them to conclude that particular environmental factors, or cues, can
expunge the influences of exposure to television violence (although, in
terms of the performance of, not the learning of, violent behaviors).

Together, this reasoning and experimental work imply that where envi-
ronments actively check on and correct children’s behavior, television’s
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capacity to adversely affect young viewers’ social behavior is lessened or
removed, in general. Likewise, television’s scope for prompting perni-
cious effects on young viewers is heightened where parents, neighbors,
schools and communities are unwilling, or unable, to provide these
checks, and cues. Thus, where parents and others, or the community at
large, appear permissive of aggression (either by deliberately ignoring,
overlooking, or actively condoning it), they increase chances that children
will behave aggressively, with and without television. Regrettably, desir-
able checks and cues appear now to be less commonplace. In the UK for
example, many families—and communities—are now judged to be less
able (or inclined) to watch over their children, and it is sometimes even
claimed that families, and communities in particular, have become less
caring (see Davies, 1997). Without family, neighborhood and community
infrastructures to promote and support desirable behavior and values,
children are unlikely to be externally reinforced for adopting and practic-
ing those values. Lacking this reinforcement, children can stay baffled
about which values to adopt, for often they have access elsewhere to more
dubious ones; for example, ones which are readily reinforced within anti-
social peer groups; they become more susceptible to what Campbell et al.
(1985) refer to as “street norms.” Put more simply, deliberations on televi-
sion’s influence on viewers should not overlook the fact that television is
embedded in a broad social context, and its influence can be best under-
stood with reference to that context (see Charlton, 1996, 1998). More spe-
cifically, homes, schools, neighborhoods, and communities can, in combi-
nation, better shape children’s behavior than can simple exposure to
television, without or with violent programming. This is not to deny that
the latter—lacking beneficial societal influences—can have adverse conse-
quences.

Although the three studies’ findings are supportive of beliefs that
home, school, and community influences can be more persuasive in shap-
ing children’s behavior than exposure to television, such thinking does
not exclude a recognition of other situational and personal factors that
help mediate TV-behavior links. (Clearly, any links between viewing and
viewers’ behavior are not as uncomplicated as some have argued.) None-
theless, a mere acceptance of family, school and community influence is of
limited value—except perhaps that it may help lessen some of the criti-
cism directed toward the television. However, this value is enhanced with
a greater understanding of particular ways in which those influences
work. Knowledge and understanding of this kind can inform efforts in-
tended to help maximize, beneficially, children’s broad educational expe-
riences. One of these “experiences” could include provision to encourage
better parenting skills, whilst others can be linked to promoting aware-
ness of community and citizenship responsibilities. The absence of “good



132 CHARLTON ET AL.

enough parenting” skills (see Charlton, Coles, Panting, & Hannan, 1999),
and the loss of a good community ethos, can place insuperable strains on
individuals, families and communities. In combination, helping children
to become better parents, more responsible citizens and more effective
contributors to their community seem to offer more pragmatic ways for
limiting pernicious outcomes of television viewing (and other environ-
mental influences), than many of those currently considered in schools
and elsewhere.

Thinking of the above kind emphasizes the need for further research
for at least four reasons. First, a continuation of the research will help de-
termine whether short-term results persist. Secondly, the continuation of
the monitoring of the 1993 nursery class cohort’s behavior will help test
Centerwall’s (1989) theory that media effects become apparent only some
10 years after viewing. Thirdly, more qualitative inquiry into the intuitive
“pastoral network” operating within and across families will help identify
particular elements of the youngsters’ social milieu which encourage the
maintenance of good behavior with and without the availability of televi-
sion. Finally, further inquiry is needed to investigate the lowered concen-
tration levels and raised activity levels found among boys (Study 1) in
attempts to determine if they are linked—directly or otherwise—to televi-
sion viewing.

CONCLUSION

Given that these studies’ findings challenge many others’ results on televi-
sion-behavior links it is important to assess particular characteristics and
strengths of this study.

First, the research was rooted in an unaltered natural environment, as
opposed to an experimental setting. Whereas laboratory and field settings
can test the processes through which television affects viewers, the natu-
ralistic study is best able to determine if those effects occur in real life
(Comstock, 1983). Results from the playground behavior study, for exam-
ple, can be generalized to other real-life settings with much more confi-
dence than those emanating from laboratory settings. Second, pre-tele-
vision measures showed that young children in school were both
uncommonly well-behaved (Charlton, Abrahams, & Jones, 1995; Charl-
ton, Bloomfield, & Hannan, 1993) and task-oriented (Charlton, Love-
more, Essex, & Crowie, 1995). It can be argued that there is more scope
for good—as opposed to bad—behavior to be affected adversely. In that
event, it would be difficult to arrange a more functional baseline against
which to test for television effects. Third, the study monitored social be-
havior across the availability of broadcast television. Most naturalistic (and
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field) research has been restricted to collecting data after television’s ar-
rival, whereas St. Helena offered exceptional opportunities to monitor so-
cial behavior before, and after, the inception of television. Fourth, the
studies discussed in this chapter used three separate and independent
measures of social behavior, the results from which were consistent in
suggesting that social behavior had not worsened significantly after the
availability of television. The behavior measures used in most other field
and naturalistic studies have been restricted to teacher and peer ratings.
Observations of playground behavior have been used seldomly (e.g.,
Singer & Singer; Joy et al., 1986), and a search of the literature failed to
uncover any study using videorecordings to monitor playground behavior
prior to and following access to broadcast television. The videorecordings
utilized in this inquiry allowed scope not only to test for consistency of
coding over years, but also to check behaviors where disagreement oc-
curred between coders. Moreover, a degree of objectivity is possible with
the observational procedures used in this sub-study which is denied meas-
ures dependent on peer and teacher ratings (Williams, 1986). Finally, the
island’s remoteness and seclusion reduced opportunities for confounding
intrusions such as “off-island” guest viewing (i.e., the nearest land mass is
several hundred miles away), and possibilities for subject attrition were
minimal.
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APPENDIX
Revised St. Helena Playground Behavior Coding Frame

1 minute of behavior per sheet Sheet

Playground Bebavior 1 Pairs 3to 6 6 or more

Isolated, no involvement

Observing peers

Reading, drawing

Talking

Traveling (walking, running)

Skipping, hopping, jumping

Running around

Tag

Ring games

Rhythm games, clapping, footwork, dancing

Play equipment, hopscotch, hoops, balls, skip rope
Football

Fantasy play, nonaggressive-realism

Fantasy play, nonaggressive-absurd

Fantasy play, weapons

Fantasy play, noncontact, martial arts

Fantasy play, contact wrestling, holding, capturing
Antisocial, gesture, verbal

Antisocial, contact, kicking, pushing, hitting
Antisocial, seizing, damaging property

Physical contact, non-compliant holding, forcing
Prosocial, gesture, verbal

Prosocial, sharing, turn taking, helping

Prosocial, consoling, affection

Hand holding, arm in arm

Physical contact, rough & tumble, piggy back, lifting

Note. Record m (male), f (female), or x (mixed) for each behavior within the 1 minute
observation. Record all visible behavior every 1 minute. Circle behavior visible for more than
10 seconds. Bracket partially visible behavior.
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This volume reported findings from a research project that set out to de-
termine the impact of broadcast television on a remote island community.
The events surrounding the introduction of television broadcasts to St.
Helena in 1995 provided a rare opportunity to conduct systematic social
scientific research into how people are influenced by television within a
naturalistic setting. Conducting research on this topic in a location as diffi-
cult to reach as St. Helena presented considerable challenges. As well as
problems posed by geography, there were problems of a political nature
to be faced. How would a tiny, closeknit community react to be investi-
gated at close quarters by outsiders? As with any social science research
about media effects, the project suffered from various limitations. In some
instances, these limitations arose because of limited financial resources. In
other instances, the research was deliberately constrained by the need to
avoid intruding excessively on the lives of the participants being studied.
Another important aspect of this project was the prominence that it at-
tained in print and broadcast media around the world. It attracted high
profile media coverage in the United Kingdom, it was featured in newspa-
per, magazine, radio, and television news reports as far away as the United
States, South Africa, Japan, Australia, Greenland, and South America.
Some of this coverage was engineered by the project’s researchers, and in
other instances one medium fed off another in picking up the story. This
coverage provided an opportunity to examine the perspective favored by
the media in reporting on this type of research. In the event, it was not
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surprising to find that most of the media’s attention focused on the poten-
tial harm that may arise from watching television within this remote com-
munity. This news angle was to be expected, given the early emphasis that
had been placed on the quality of children’s behavior on the island as
compared to other parts of the world (Charlton, Bloomfield, & Hannan,
1993; Charlton, Jones, & Abrahams, 1995; Charlton, Lovemore, Essex, &
Crowie, 1995). However, it would be misleading to say that St. Helena is
an island without social problems or crime (see chap. 2). Indeed, UK press
coverage was often drawn to the island (independently of this research
project) by matters such as a small-scale protest about the British govern-
ment’s proposal to cut its £8 million annual grant to St. Helena (Wig-
glesworth & Vulliamy, 1997). This chapter considers the significance of
this project in terms of its methodological robustness, attraction of media
coverage, and opportunities for further investigation into the impact of
television.

LIMITATIONS OF THE RESEARCH

Despite the opportunity presented by this “natural experiment,” the re-
search was restricted in its scale by a mixture of resource limitations and
the need to avoid being too intrusive. Nevertheless, it is important to ac-
knowledge certain weaknesses in this investigation, as is the case with
most other research particularly outside the laboratory. There are several
elements of this research program for which strengths and weaknesses
need to be considered: (a) sampling of children; (b) sampling of television
output for content analysis; (c) length of time for which viewing behavior
was measured; (d) validity of observation periods; (€) instruments used to
measure behavior; (f) controls for prior audiovisual entertainment experi-
ence; and (g) research intervention effects.

Sampling of Children

On the first measurement occasion there were around 1,300 children
in the island. Different child samples/ populations were taken for the vari-
ous surveys of time use and social behavior assessment. Furthermore, dif-
ferent age groups were included in the leisure activities and social behav-
ior sections of the study. Time use research was conducted among
children aged 9- to 12-years toward the start of this part of the study in
1994. Leisure activity diaries were completed by an initial contact sample
of 269 pupils before the introduction of television broadcasts. This sample
became gradually eroded during two subsequent, post-TV waves to 258 in
1995, and 206 by 1997. Individual-level social behavior research was con-
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ducted mainly among successive populations (i.e., cohorts) of nursery
class children. All studies were dependent on the voluntary participation
of children, their parents and their teachers. The application of random or
quasi-random sampling frames was precluded by the willingness of partic-
ipants and the need to maintain a non-intrusive scale of operation. Never-
theless, these respondent numbers represented significant proportions
(on many occasions, the population) of the total available children in their
respective age groups.

Sampling of Television Output for Content
Analysis

Small nonrandom samples of television broadcast days were used for
the violence content analysis of television output. Three days of broad-
casts, covering all major services, were sampled for analysis in two consec-
utive years. Around 80 hours of programming was analysed on both occa-
sions. It must be acknowledged that these samples are nonrepresentative
and may not therefore fully reflect the nature and variety of television out-
put on the island over an entire year. It can be noted, however, that the
distribution of programs by genre across the two small television samples
showed little variation year-on-year. Because these two program samples
were not drawn at exactly the same time of year, this finding does suggest
a somewhat stable genre composition to the broadcast television sched-
ules in St. Helena.

Length of Time for Which Viewing Bebavior
Was Measured

The integration of the children’s viewing data with content analysis
data on the portrayal of violence for the same sample of programs was a
particular strength of this study. Earlier researchers who had conducted
similar naturalistic experiments had used very general measures of chil-
dren’s television diets based on self-reported estimates of hours watched
per day or nominations of favorite programs from program lists (Him-
melweit et al., 1958). A viewing diary method was used in the current
study that enabled the researchers to further classify children’s television
diets in terms of the types of programs they watched. However, even these
data cannot reveal the nature of an individual program episode’s content.
To enhance these viewing measures in ways that would be of particular
value when linking viewing to children’s social behavior patterns, violence
content analysis data were obtained for the television programs covered
by the viewing diary. Each child’s individual viewing habit could then be
weighted for amount of violence. This data integration procedure proved
to be worthwhile because the violence exposure measures proved to ex-
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hibit the more significant relationships with children’s antisocial behavior
scores.

The weakness in these data stems from the brevity of the period for
which children’s television viewing was measured. The diaries used to
measure television exposure, covered three-day periods only. Further-
more, all three days occurred within the same week. Such a brief period of
viewing measurement poses a number of problems. Three nonrandomly
selected days of viewing cannot represent children’s viewing across any
given year. There is a possibility that children classified for that period as
nonviewers may watch as much television as those classified as heavy
viewers across the year as a whole. For a variety of reasons some children
may have been unable or unwilling to watch television on those three
days. However, this could have been due to unusual circumstances. The
days on which viewing was measured were a Sunday, Tuesday, and Thurs-
day. There is a possibility, therefore, that nonviewers on those days never-
theless watched television on the other days of that week, while some of
those children designated as viewers for those three diary-keeping days,
did not watch on any other days of the same week. Further work is needed
to establish whether the viewing patterns and viewer/nonviewer distinc-
tions made for children for these 3-day periods do not depart significant
from the patterns and distinctions that may be found for other 3-day peri-
ods or for longer periods of viewing throughout a given year. Until this
validation exercise is completed, a degree of caution must be attached to
the current television viewing data. Future research will aim to extend the
periods of television output for which program content assessments and
viewing assessments are made, and sample more extensively from broad-
cast output across the year.

Validity of Observation Periods

Children’s interactions were observed in school playgrounds during
morning, lunchtime, and afternoon breaks. These observations were
made over 2-week periods in two of the larger first schools on the island a
few months before television reception was introduced and then annually
two years after transmissions began. All observations were captured on
videotape and analysed in depth at the project’s administration centre in
the UK. Thus, observations were limited to children aged 3 to 8. This age
group was believed to be a particularly interesting one to study given their
proclivity to imitation. A coding schedule was developed through which
playground behavior was categorized into 26 different types of action or
interaction. A number of different types of antisocial behavior were distin-
guished including verbal hostility, aggressive gesturing, aggressive physi-
cal content with another child, and damaging property. There was little
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evidence of significant changes to patterns of behavior over time, follow-
ing the introduction of broadcast television.

Whereas one interpretation of such results could be that the presence
of broadcast television in these children’s home environment was not as-
sociated with any observed change in behavior at school, a note of caution
is necessary. The data obtained from this observational exercise made
largely group-level assessments of children’s behavior. Although the be-
havior of children playing on their own was cataloged in the same way as
that of children playing in groups, these observations were then averaged
over all the children observed. Moreover, the behavioral data obtained
here were not linked back for specific children to their individual televi-
sion viewing diets. Indeed, no data were collected on how much televi-
sion or what kinds of programs the observed children normally viewed. In
the absence of such data, it is impossible to attribute, with any confidence,
changes in observed behavior in the playground to television viewing.
Such findings have more general value in confirming broad patterns of
children’s conduct indicated, by other verbal test measures, where links
with individual television diets were made.

Instruments to Measure Social Bebavior

The behavioral measures that were linked directly to children’s televi-
sion viewing derived from paper-and-pencil tests in which teachers pro-
vided ratings of their pupil’s social behavior. These tests comprised check-
lists of activity descriptions. For each item on the list, the teacher indicated
for a particular child, whether this behavior represented a problem he or
she would associate with that child. In the television and antisocial behav-
ior study, different tests were used to assess the children at age 3 to 4 years
(Pre-School Behavior Checklist) and age 7- to 8-years (The Rutter Behavior
Questionnaire). These tests were selected from the literature on the basis
of their proven ability to provide effective measures for these age groups
(McGuire & Richman, 1986; Rutter, 1967). There was a considerable de-
gree of overlap between these tests in terms of item composition and simi-
larity between the kinds of teacher ratings required.

Both these tests have been demonstrated to have a high test-retest reli-
ability. The issue over which there is less certainty—as with all other occa-
sions where the tests are used—is the way the tests were applied by teach-
ers and the degree of variability of conditions where individual child
ratings were made. Furthermore, with adjectival check lists, a question
can be raised about whether a teacher’s rating of a particular child reflects
that child’s behavior over a period of time (as the questionnaire requires)
or merely reflects the way the child behaves the day when the ratings are
made.
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Controls for Prior Audiovisual Entertainment
Experience

It was known that although broadcast television transmissions were
new to the island, the availability of audiovisual entertainment was not.
There had been limited prior experience of onscreen entertainment re-
layed through a television set in those households that had possessed
videorecorders (VCRs) before broadcast television was phased in. In the
total absence of reliable statistics on VCR ownership and viewing, it was
not possible to control for this factor. It is possible that some of the chil-
dren who participated in this study had prior video viewing experience.

Research Intervention Effects

One point that has been emphasised earlier was the need to ensure that
the research project itself was not overly intrusive. The St. Helena commu-
nity is small and close-knit. This means that whenever anything unusual
happens on the island, everyone quickly gets to hear about it. It was essen-
tial to avoid contaminating the social environment of the individuals being
studied by overburdening them with project-related tasks. Otherwise, this
intervention in itself may have been sufficient to invoke certain patterns of
responding that were unnatural and not solely the result of the introduc-
tion of broadcast television to the island.

MEDIA COVERAGE

It was inevitable that the St. Helena Research Project would attract the fas-
cination of journalists—first, because the media relish discussion of their
own importance and influence; secondly, because of the project’s far
reaching implications for the long-running debate regarding the potential
harmful effects associated with portrayals of violence on television.

The project offered a rare opportunity to conduct a naturalistic field ex-
periment on the impact of the world’s most prominent mass medium
among a television-naive community. Few such communities still exist. In
addition, for many years, important questions have been discussed in the
media about the effects of television upon young viewers. This coverage
has tended to focus on potential harmful effects associated with portrayals
of violence on television.

The level of media interest in the research soon became apparent in
1993 when unsolicited approaches to negotiate exclusive access to the find-
ings were received from BBC Panorama, ITV’s World in Action, two of the
leading current affairs programs on British television at the time, and the
Mail on Sunday. In this context, the question that needed addressing was
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not whether to involve the media in the St. Helena Research Project, but
how to ensure that discussions of the findings in the public sphere were as
accurate and well-informed as possible, and conducted in a way that did
not reflect badly on the inhabitants of the island of St. Helena.

Subsequently, a schedule was devised to ensure the timely, controlled
release of salient information to journalists at regular, designated stages
throughout the research process. The aim of this was to inform coverage
of the project by proactively placing information in the public domain. It
was also a practical way of allocating specific time and resources to man-
age media interest. Information was promoted in the form of press re-
leases backed up by written question and answer briefings that provided
more factual detail on the research process and outcomes. This publicity
was initially targeted at UK-based broadsheet media and serious broadcast
news outlets, as well as local media on the island of St. Helena itself.

The importance of disseminating factual, written information was well
illustrated when, on the basis of one interview, a national newspaper jour-
nalist misunderstood the use of video-recordings in the school play-
grounds and reported that the project team were using “secret spy cam-
eras” in the playground to monitor children’s behavior. This inaccuracy
caused understandable concern on the island and provided an early les-
son in the need for careful media management. The incident also raises an
interesting question about media accountability and the limited available
opportunities to redress in inaccurate coverage. Arguably, changes in reg-
ulation which obliged newspapers to correct inaccuracies on the same
page of the newspaper in which they originally appeared would provide a
much-needed incentive for well-balanced, accurate reporting.

The launch of the project was officially announced to the media in
1995. At this point, the information provided concentrated on a descrip-
tion of the situation on St. Helena and the project’s aim to monitor the im-
pact of broadcast television on the island’s children. At the outset, the key
factors mentioned were that the children were naive to broadcast televi-
sion, that they were known to be among the most well behaved young-
sters in the world. Whereas criminal behavior is not unknown on the is-
land, misdemeanours, delinquency, and other antisocial behavior are
relatively uncommon. This paucity is often attributed, in part, to the sup-
port individuals receive from their families and the wider community. Fur-
thermore, the lack of electronic entertainment meant that the Islanders
had to make their own recreation in the form of games, sports and dances
which served to cement a high degree of social cohesion.

The project leader, Tony Charlton, was extensively quoted placing em-
phasis on the project’s objective to consider both potentially positive and
negative effects of television. Within the selected quotes was an implicit
message that perhaps St. Helena might serve as a beacon to the rest of the
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world where television consumption was concerned. Given the island’s
reputation for family-centeredness and good behavior, perhaps the re-
search would uncover a recipe for the control of television’s alleged ills. A
society that expects and maintains high moral standards, takes child-
rearing seriously, and displays low tolerance for antisocial behavior—a
value that is regarded as the responsibility of and is endorsed by every-
one—may severely restrict the chances that television will lead children
astray. In this, there may be an important lesson for the rest of the world.
It was therefore with a degree of optimism that the project was greeted at
its outset.

An update on progress with the project was issued the following year
linked to a conference at which some early findings were unveiled; an il-
lustration of the use of “news pegs” (i.e., a specific event or occurrences)
to encourage media coverage. Further regional and national press cover-
age followed in the June to October period headlining with the project’s
initial indications that television was, on balance, having more positive
than negative effects on the island’s children. This finding was highlighted
with headlines such as “TV may not be to blame for violence” (Western
Daily Mail, June 21, 1996), and “St. Helena study shows benefits of televi-
sion” (The Times, 3 August, 19906).

Despite the project’s aims to study effects of television upon chil-
dren’s leisure activities as well as their social behavior, the main point of
interest for media were the social behavior findings. The first results to
be revealed derived from quantitative research involving videorecorded
observations of children’s behavior at school and involved measures of
aggressive behaviors in the playground. The principal feature of this
news angle was that it counterpoised the St. Helena results with the
more common view that television violence causes harm. In this sense,
the St. Helena results were seen as welcome, but also conflicting of the
established wisdom. The explanation for this apparent contradiction in
results was that St. Helena is a closeknit community where people look
out for each other.

A fresh wave of publicity was triggered by the publication of the pro-
ceedings of the previous year’s conference at which some of the earliest
results from the project had been unveiled (Charlton & David, 1997). This
coverage appeared predominantly in the local and regional press, but sig-
nificant national newspaper spreads were received in The Independent
(21 July, 1997), The Express (22 July 1997), and The Sunday Times (3 Au-
gust, 1997). The project even featured in the leader column of 7he Ex-
press. Throughout, this coverage continued to report on the favorable and
socially positive response children on St. Helena had apparently shown to
television. In fact, these reports covered the same ground as the previous
year’s press coverage. The essence of these findings was again neatly cap-
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tured in the headlines: “Island airs good news on TV for children” (Inde-
pendent); “Where innocence lives on” (The Express) and “Kids turn on the
TV for good behaviour” (Sunday Times).

In its opinion column, The Express referred to the island’s children as
“remote but controlled.” The point that set apart this commentary piece
from the other reporting was its strong note of caution over the results. It
noted that the observation that the children were no worse behaved after
two years of experience of television than before it arrived was based on
interim findings. It would be more significant to monitor what would hap-
pen in the longer term. The island’s community exhibited closer kinship
ties than most and this social cohesion was the main reason for televi-
sion’s lack of impact.

The article in The Independent was the only one to interview anyone on
the island. Susan O’Bey, head teacher at the secondary school, com-
mented on the popularity of the sports channel among children, espe-
cially for watching English football, and also noted that television news
had superseded radio news. For once, the reporting went beyond the con-
cern with whether watching television made children more badly be-
haved. To understand the full extent of television’s impact in any commu-
nity, it is essential to establish how the medium is used and what kinds of
programs and program ingredients viewers pay most attention to.

The issues of program ratings and the V-Chip were further elements im-
plicitly linked to the project in some news coverage. Such issues had en-
tered the British government’s agenda for broadcasting, following the en-
actment of new legislation in the United States. This legislation mandated
that all new television sets from the beginning of the 21st century should
have functional V-chips. It required, also, broadcasters to establish a vol-
untary program ratings system (see Kunkel et al., 1998). The St. Helena
findings entered the equation as an illustration of what could be achieved
in the way of control over television and its effects via family and commu-
nity influences.

Further results were released in April 1998 that concerned the impact
of television on children’s leisure activities and use of time. These were re-
ported in The Times (27 April 1998), The Guardian (29 April, 1998), and
The Express (29 April, 1998). Although repeating again earlier observa-
tions that no increase in behavioral problems had been noted following
the onset of broadcast television, the leisure activities results held more
good news. The Times, headlining with “Children read more after arrival
of TV,” reported that the study had found small increases in time spent
reading and doing homework two years into the television era as com-
pared with pre-television benchmarks (Frean, 1998). Additional evidence
that the children may have grown more gregarious, with television serving
as a source of conversation, was also reported.



144 GUNTER, CHARLTON, CHARLTON

In contrast, regional press coverage during the same period almost to-
tally ignored the leisure activity findings, despite their significance to any
overall understanding of television’s impact upon St. Helena’s children.
The Gloucestershire Echo (30 April, 1998) headlined with “Boffins say TV
doesn’t turn on violence,” The Post (6 May, 1998) with “Researchers show
island children unaffected by exposure to TV violence”; and the Western
Daily Press (6 May, 1998) with “TV cleared over child violence in island
study.”

Press coverage continued during 1999 with attention again being
drawn to the implications of the project’s findings for the debate about
the effects of televised violence. The quality of this coverage varied. Na-
tional coverage in The Express represented the view that the influences of
television cannot be considered in a vacuum. The impact of television on
young viewers is dependent on their family background and social envi-
ronment. Whereas all youngsters can be considered potentially vulnerable
to various television effects, some children must be regarded as especially
vulnerable if they come from backgrounds which neglect to check, and su-
pervise, their behavior.

One misrepresentation of this view occurred in a regional newspaper
(Gloucestershire Echo, 3 June, 1999) where Tony Charlton, the project’s
leader was quoted as saying that parents themselves should shoulder the
blame for children’s antisocial behaviors. In a subsequent rebuttal of this
point and clarification of his position, Charlton (1999) presented the view
that the implications of the research findings from St. Helena were that
healthy family, school, and community influences can combine to shape
children’s behavior and may, together, prove to be a much more potent
source of influence than is television. Where these resources are lacking, a
situation could be created where television’s influences can become more
potent. This must not be seen as the fault of parents who may try hard to
bring up their children to the best of their abilities in a social environment
that offers very little support.

The coverage of the St. Helena project generally conformed to the typi-
cal predominant news frame offered by the press when reporting televi-
sion violence effects, namely conceiving of television violence as a public
health problem. Often, this hazard is depicted as one for which broadcast-
ers must accept primary responsibility (Gunter & Ward, 1997; Hoftner,
1996). Rather than encouraging viewers to switch off (in the same way
campaigns intended to warn people about the dangers of smoking, exces-
sive alcohol consumption, or recreational drug-taking may encourage
those users to give up these habits) journalism’s treatment of the televi-
sion violence problem places the blame firmly at the door of producers
and regulators. In the St. Helena project, however, the allocation of re-
sponsibility centered more on the role and importance of parents rather
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than of the broadcasters. The subtext of this news frame was that the po-
tential ills of television have not gone away; they have merely been sup-
pressed by, or have been controlled by, other social forces.

The absence of adverse effects of television among children in St. Hel-
ena was explained, in part, by the tight-knit, family-oriented community
that, generally, provided a warm, supportive, and disciplined develop-
mental environment. Without this environment to depend on, however,
children could still fall prey to the evil influences of television. The ques-
tion that remains unanswered is whether this remote community can
withstand the cultural onslaught of television and maintain its high social
standards. The issue most of the media coverage has so far not considered
is whether the continuance of television will create further appetites and
demands, and give further reason for social unrest within a community
whose remoteness helps shelters it for the most part from temptations of
the “outside world.”

WHERE NEXT?

This volume explored the impact of broadcast television upon children in
a small, remote community following the introduction of satellite televi-
sion transmissions in 1995. The findings examined so far have covered the
first few years of broadcast television experience on St. Helena. Although
no major shifts in children’s behavior have been detected so far, this was
perhaps not surprising given the unusual qualities of social cohesion, fam-
ily-centeredness and friendship on this island. In the longer term, how-
ever, certain effects of television may gradually begin to be felt. Initially,
these may not be manifest in terms of deterioration in social behavior or
the abandoning of social and leisure activities that play such an important
part in knitting together this close social fabric of the island. Rather, televi-
sion influences may be much more subtle.

There is little doubt that children on the island have already been ex-
posed to fresh experiences, courtesy of television broadcasts. The me-
dium provides an important source of world news. It brings into chil-
dren’s homes images of far-flung places they may never get to visit
themselves. Television will introduce the children of St. Helena to other
cultures and lifestyles. Eventually, they will make comparisons between
their own situation at home and the alternatives that appear through tele-
vision to be offered by other societies. Television will also bring new role
models for the children. Already the sports channel has proved one of the
most popular to watch. Heroes of football, athletics, and wrestling may
provide models children may wish to emulate in different ways. In due
course, the channel package will no doubt offer popular music channels,
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allowing children and teenagers to follow the exploits and talents of their
favorite music celebrities. Advertising messages will also open up an ex-
panded world of consumerism and possibly desire on the part of the
young people of St. Helena.

There is therefore considerable potential, in the longer-term, for televi-
sion to contribute to changes to St Helenian society. Many of these
changes may be beneficial, but some may not. The changes (or absence of
them) observed during the very earliest years of the television era on the
island may not reflect what will happen in the years to come. In consider-
ing what should come next then in terms of further research, it would
seem to be important to broaden the base of the study so far to include
some analysis of television effects upon children’s awareness, knowledge
and perceptions of the wider world, on their consumer socialisation, and
following up on wider social trends in relation to crime and antisocial be-
havior, leisure activities, and the continuing significance of the traditional
family. It will of course be important to continue monitoring social and
behavioral trends on the island because certain behavioral effects of
broadcast television may only become apparent in the long term.

To date, little is known about the nature and influence of the environ-
mental conditions that moderate any links between viewing and behavior.
Opportunities to investigate these environmental conditions increases the
St. Helena project’s potential for helping to account for conflicting re-
search findings and apparent contradictions in the research literature.
Hence, arrangements are in hand to build on indicative findings from the
project by observing and analysing contextual factors within the home and
community which may mediate the nature and extent of any effects of TV-
viewing on children’s behavior. Research of this kind has the potential to
contribute a great deal to our knowledge of ways that not only the televi-
sion, but also other electronic media and interactional media, may affect
the user.

The research so far has focused primarily on behavioral changes among
very young children. However, it is equally important to consider the im-
pact of the medium on older children who experience a relaxation of pa-
rental control as they grow older and seek independence. Because televi-
sion will bring the world to the island’s children in a way never before
experienced by them, it will be important to examine whether this has any
influences on their personal aspirations. Given their nature, such effects
may not become manifest in young people until they reach adolescence
and begin to think seriously about the lives they want to live as adults. St.
Helena lacks an economy of its own, being largely dependent on British
government grants for its income. Will the younger generation of “saints”
want more than the island can offer? Will they call for greater opportuni-
ties to make the island self-sufficient through economic development pro-
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grams, or will they simply wish to leave the island and make a life for
themselves elsewhere?

The media environment has gone through a period of unprecedented
evolution in the past decade. Future research must embrace these devel-
opments as they begin to reach and impact on the island. What will be the
effects of further growth in television channels, multi-set households, in-
creased penetration of home computers and access to the Internet? How
will a close knit social community respond to an influx of entertainment
and information sources to which younger generations will undoubtedly
demand access? The current multiservice television provision with only
two channels can be monitored by parents and children’s consumption of
these services can be controlled. This situation will change as the number
and range of home entertainment sources grows and involves the use of
interactive technology with which children will have far greater confi-
dence and familiarity than their parents.

Although the developments identified above represent important top-
ics for investigation, researchers are aware that they must avoid the temp-
tation to attempt too much detailed study of the island. For one thing, the
existence of such a research project and the presence of researchers can be
strongly felt in such a small community unless handled with sensitivity and
skill. Its mere presence may therefore have a significant social and psycho-
logical impact in itself. All this means that as much data as possible should
be collected using passive, observational, or document research techniques
that can be conducted as unobtrusively as possible and that do not place an
excessive data provision workload on the island’s population.
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