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Introduction

Journalism Today and in the Future

The Information Age continues to reshape how we gather and dissemi-
nate information. Every day we use cell phones, e-mail, and the Internet.
We watch cable TV channels on every topic and tune in anytime to the
24-hour news cycle of TV and radio. New screen media continue to sup-
plement traditional print material. The Web delivers on-line newspapers,
magazines, and journals that instantly reach a worldwide audience.
E-zines present open forums for writers. And writers of all levels can
publish their works in cyberspace for millions to read.

Even though the lines between print and cyberspace continue to blur,
there will always be a need for reporters and editors. The world will
always need people who can write and deliver society’s information,
whether that information is presented in print or in on-line news. And
today, the world depends on continuous news coverage of big events. For
example, people everywhere closely followed the minute-by-minute
events of September 11, 2001, when terrorists attacked the World Trade
Center and the Pentagon. Then they relied on daily news accounts of
President Bush’s war on terrorism. On the local level, residents of cities
everywhere will always need to hear their regional news, from city council
meetings to school events. It doesn’t matter whether news appears in a
newspaper, on a TV news program, on a Web site, or through some as-
yet-undiscovered means. It’s not the delivery system but the information
itself that counts.

The people of the world need that information. And they need
insightful commentary. Thoughtful, well-written editorials and in-depth
news analyses help people understand and interpret the news. But
whether journalists are presenting the facts or their own slant on what
those facts mean, all journalists have an obligation to the public.
Journalists must remain true to the essentials and ethics of journalism: to
report the news fairly, accurately, and well. In 2003, journalism suffered a
blow from the inside when the New York Times revealed that one of its
reporters had resorted to plagiarism and fabricated "facts” in his stories.
He resigned, but not before critics seized upon the case as "proof” of
journalism’s failings. As a result, media organizations across the nation
reviewed and tightened their ethical codes and rules of conduct.

XV
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Introduction

As a journalist, you should cherish the traditional values—ethics, con-
cern for the community, and honesty—which are essential to the true
craft of journalism. And examining ethical issues will always be critical,
from how a criminal case is handled in the press to the way guests on talk
shows are treated. In the Appendix to Journalism Today, you will find ethi-
cal standards that journalists are expected to live up to.

As you develop the craft of writing that is so important to good jour-
nalism, try out and adapt the writing strategies presented in the TIME to
Write feature in Journalism Today. These strategies will help you complete
the wide range of assignments taught in this book, from news columns
and sports stories to editorials. As a student of journalism, you can learn
from experienced professionals such as TIME writers and editors. Their
writing is strong, and the facts they use are accurate, but TIME staffers
also struggle with many of the same challenges that you as a student face
in the process of writing—from generating and developing ideas to draft-
ing, revising, and editing.

You learn journalism by doing journalism. And developing the skills
that will make your writing clear and concise will make you a better jour-
nalist. These skills will allow you to help your audience understand the
complex issues and opinions in the news of today.

Contents

Journalism Today is divided into seven sections. The first section,
“Journalism in a Democracy,” covers the rise and responsibilities of
American media. Chapter 1, “Looking Back: The History of American
Media,” covers the development of journalism in America. The roles and
responsibilities of journalists are covered in Chapter 2, “Meeting Ethical
and Legal Responsibilities.”

Sections Two, Three, and Four are “how-to” chapters, with an
emphasis on newspapers. Section Two, “Gathering News for the School
Newspaper,” focuses on student publications. In Chapter 3, “Deciding
What Is News,” you will learn what makes a good story. Chapter 4,
“Organizing the Staff to Capture the News,” covers new ways to structure
your staff. How to conduct an interview and then write it up are the
focus of Chapter 5, “Making the Interview Work.”

Section Three, “Writing and Delivering the News,” covers writing good
news stories. You will learn how to best capture your audience’s attention in
Chapter 6, “Writing News Story Leads.” The body of the story is the focus




Introduction

of Chapter 7, “Writing News Stories and Headlines.” In Chapter 8,
“Handling Quotes Fairly and Accurately,” you will learn how to use quotes
correctly and to your best advantage. Chapter 9, “Doing In-Depth
Reporting,” teaches you how to do substantive stories. Chapter 10, “Design
and Layout,” gives numerous examples of how to produce effective pages.

Section Four, “Writing Features, Sports, and Editorials,” focuses on
more specialized areas of journalism. Chapter 11, “Writing Feature
Stories,” Chapter 12, “Writing Sports Stories,” and Chapter 13, “Writing
for the Editorial Page,” address effective writing in these areas.

Section Five, “Other Aspects of Scholastic Journalism,” covers a variety
of journalism-related topics. Chapter 14, “Producing the Yearbook,” cov-
ers the elements of producing a yearbook from planning to page layout.
Chapter 15, “Writing for Radio and Television,” focuses on broadcast
journalism. In Chapter 16, “Understanding and Using Public Relations,”
you will learn about public relations, both what it is and how to use it.
The business aspects of journalism, such as budgeting and advertising, are
found in Chapter 17, “Handling Finances: Advertising and Business.”

Section Six, “Photography,” covers both practical and aesthetic aspects
of photography. Chapter 18, “Taking and Using Effective Photographs,”
shows you how to shoot and then use good photographs. In Chapter 19,
“Understanding Technical Aspects of Photography,” you will learn about
the practical side of photography: how cameras work, how to control
exposures, and how to work in a darkroom.

Section Seven, “Computers and Desktop Publishing,” covers the techno-
logical resources available. The final chapter, “The Impact of Technology,”
offers an overview of desktop publishing and on-line resources in journalism.

A variety of other features are included to help you learn about jour-
nalism. The On Display features show examples from student newspapers
and yearbooks from around the country. Seeing samples of what other
students are doing can inspire and encourage you. The end-of-chapter
material includes summary material and both individual and team activi-
ties to help you practice what you have just learned. A final activity
encourages you to explore the Internet in understanding and applying
journalistic concepts and skills.

In addition, each chapter contains a Trends and Issues feature. Each
of these presents an issue at stake in journalism, from on-line resources to
invasion of privacy. The Career Profile at the end of each chapter high-
lights a well-established journalist discussing his or her career path as well
as offering advice for up-and-coming journalists.
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CHAPTER 1

Looking Back: The History
of American Media

KEY CONCEPTS

After reading this chapter, you will

» understand how the printed press in
America developed

» know how the American concept of
freedom of the press came into being

» understand the development and
impact of radio and television

» know how the Internet became a tool
for gathering and disseminating
information

P recognize some of the issues facing
journalism at the beginning of the
21st century

he Information Age has dawned—with
a bang.

Millions—soon to be billions—of peo-
ple around the planet are electronically
linked, building virtual communities with
little regard for international boundaries.

Fiercely independent, sometimes chaotic,
always resistant to government regulation,
the Internet appears to have changed com-
munication as much as any development in
history. In its impact on the way human
beings communicate, the Internet ranks
with the invention of movable type; the
advent of the telegraph, telephone, radio,
and television; and the creation of satellite
technology—or so it seems.

The true significance of the Internet is
unknown. Journalists and communication
scholars struggle to glimpse the ultimate
impact of the changes it has brought. Some
think the world of news and information
has been altered in a fundamental way.




partisan press yellow journalism

penny press muckraking

wire service shock jock

Others think the electronic changes merely
affect the delivery system for news: Your
newspaper is delivered on line instead of
being tossed onto your porch.

Although no one can yet guess where
we're going with new technology, one thing
is certain: We're not going backward.

The amount of information available on
line is staggering. Some of it’s excellent—
and some of it’s trash. That just about
describes information as it has always been.
Somebody has to sort it out, make sense of
it, organize it, judge it, and interpret it.

That’s what journalists do—and have
always done, whether with quill pens,
typewriters, or computers. They scan the
environment, picking from thousands of

global village

computer-assisted reporting

Accessing the Internet is
a part of daily life for many
people today.

news items those that are the most important
or that affect the most people. Information is
gathered, facts are weighed, and stories are
written, packaged, and delivered.

To do this, journalists need the same
skills they've always needed. They need to
be broadly educated. They need to know
about everything because that’s what they
cover: everything. They need people skills
and language skills.

Journalists also need to demonstrate
good sense, good judgment, good writing,
poise under pressure, and ethical and
moral standards. These fundamentals
apply whether information is delivered to
the audience on line or in the traditional
fashion.

:aa
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Publick Occurrences, Both

Foreign and Domestick,

the first attempt at a news-

paper published in the
American colonies, was

Chapter 1 * Looking Back: The History of American Media

The Internet and the technology that accompanies it have created new
and different opportunities for journalists, but the standards remain
unchanged: Be fair. Get it right. And don’t expect the technology to do
the journalist’s work. As former NBC President Bob Mulholland told a
1995 gathering on the future of communication, “The news does not
gather itself.”

Not that it ever did. Think for a moment about communication and
information in “the old days.” If you had lived in colonial America—
indeed if you had lived only 50 years ago—you would recognize how far
the world has come in journalism and in information processing.

The colonists and Native Americans of the 17th century were infor-
mation paupers who rarely saw a newspaper. Communication was by
letter and word of mouth. In contrast, most people today have access to
thousands of information sources—including newspapers, which is how

suppressed by the British it all began.
after only one issue. America’s history is inseparable from the his-
S tory of its journalism. Early newspapers printed
PURBLICEK essays that stirred the revolutionaries and that
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chronicled the historic break from England.
Today, journalists still help set the agenda. They
help a democratic nation make historic decisions
by providing the facts and opinions needed to
elect the leaders who decide national policy.

The first American newspapers didn’t look like
the huge papers you see today. Often they were
only one sheet long and contained little of what
you think of as news. Letters, essays, and material
borrowed from whatever source an editor could
find made up the journalistic fare.

The first attempt, Publick Occurrences, was
published in Boston in 1690 by Benjamin
Harris. After only one issue, the British colonial
authorities suppressed the paper because they
didn’t like what Harris printed.

. contenis B2
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Fourteen years later the colonies had their first P—— . I
continuously published newspaper: the Boston ¢ T ""’}. o R
News-Letter, started by John Campbell in 1704. The Mi ot hﬁ'ﬁ'ﬂ—L; E“H s,
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It was published “by authority,” meaning it had e e i e B

the government’s approval. As pioneers moved N grd E L 0T S ke B
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south and west, more newspapers cropped up. i L L T A A
. « o o i ey e e b L e B Tl g
Most carried the “by authority” tag and were e et TRl e --—-"ﬁ;gf.{'-_-'.._;.;‘!':'-k_:

closely supervised by the British government.

Establishment of Freedom = c:_:f-"g%
of the Press e e

AL

In the early days newspapers that criticized the
government were guilty of sedition—the stirring
of rebellion. The truth of statements was no
defense. The principle then was “The greater the
truth, the greater the libel.” The government fig-
ured that false criticism (which is how libel is
defined today) was easier to turn aside than
well-founded criticism.

1F
(1]

)

A case in 1735 established truth as a defense The Boston News-Letter
against libel charges. In the New York Weekly Journal John Peter Zenger has the distinction
printed articles critical of Governor William Cosby. Zenger wrote few g:):;:lnugog:yf:::ﬂishe d
of the articles himself, but as the publisher he was arrested on a charge newspaper in the
of seditious libel and jailed. The case was considered open and shut. United States.

If Zenger printed attacks on the British crown, he was guilty of libel,
even if his statements were true.

Andrew Hamilton of Philadelphia, considered by many the finest
attorney of the period, defended Zenger. Then in his eighties, Hamilton
was still brilliant and forceful. He stunned the crowd when he said: “I do
confess (for my client) that he both printed and published the two news-
papers set forth in the information. I hope in so doing he has committed
no crime.”

To the court this seemed in effect a guilty plea, since its only concern
was to prove that Zenger was responsible for publishing the articles in
question. But Hamilton continued, “I hope it is not our bare printing

. contenis B2



Chapter 1 * Looking Back: The History of American Media

or publishing a paper that will make it a libel. For the words themselves
must be libelous—that is, false, malicious, and seditious—or else we are
not guilty.”

The judge denied Hamilton the right to prove the facts in the papers,
so Hamilton appealed to the jury: “Every man who prefers freedom to a
life of slavery will bless and honor you as men who have baffled the
attempt of tyranny; and by an impartial and uncorrupt verdict, have laid
a noble foundation for securing to ourselves, our posterity, and our neigh-
bors, that to which nature and the laws of our country have given us a
right—the liberty both of exposing and opposing arbitrary power (in
these parts of the world, at least) by speaking and writing—Truth.”

The Crown had not counted on the will of people—in this case repre-
sented by the jurors—struggling to be free. They deliberated only briefly
before shouting “not guilty,” and the celebrations began.

The Bt of the s

The Zenger trial, and other instances of press suppression at the time,
fanned the flames of freedom that were beginning to burn in the colonies.
The colonial press of the day played a vital role in the birth of the nation.
By 1775, when the Revolution began, 37 newspapers were being pub-
lished. These newspapers generally allied themselves with the patriots, at
least partly because of their anger over the Stamp Act, which imposed
a tax on periodicals. They backed the Revolution and printed the cries to
battle that rallied the rebels. Some historians believe that there would not
have been a Revolution without the support

. of the press.
W Orth qu0t1ng Newspapers then, and for the next cen-
Were it left to me 10 decide vvlne’t_\ﬂer tury, lined up deliberately with pOllFlcal
a government without parties: This was the era of the partisan
WiglSpoUi oS wspapers without a press. Readers who supported the fight for
R PRl t hesitate tO independence bought a Whig newspaper;

i »
=
B
S
@

government, | should nO
prefer the latter.

those who were loyal to the British Crown

rarson (1743-1826), bought a Tory paper. (Most papers today
S U. S. President ‘ try to report political news objectively,

although some ally themselves with a
M’ particular party on the editorial page.)




When the war ended and the
Constitutional Convention met in
Philadelphia, the framers did not, as
many people believe, spend much
time on the question of freedom of
the press. The Constitution made no
mention of a free press because most
state constitutions had already covered
the matter. But the Bill of Rights—
the first 10 amendments to the
Constitution—addressed the issue.
The First Amendment, ratified in
1791, guarantees a free press with the

words “Congress shall make no law . . .

abridging the freedom of speech,
or of the press.”

After the Revolution the young
nation grew rapidly, and so did the
newspaper industry. Hundreds of news-
papers opened all over the new land.
The first daily, the Pennsylvania Post,
was founded in 1783. The first student
newspaper, the Students Gazette, was
founded even earlier at the Friends
Latin School in Pennsylvania, in 1777.

Even small towns had papers. Like

those in the big cities, they were published by printers who had to set
the type by hand, one letter at a time, and print them on clumsy presses.
The Industrial Revolution, however, was at hand, and soon newspapers
joined in the never-ending race for better technology.

The Penny Press
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Student newspapers
appeared in the new
United States remarkably
early. The oldest of these,
the Students Gazette,
published its first issue in
17717. It was handwritten
by Quaker students of the
Friends Latin School in
Pennsylvania.

The Penny Press

Early newspapers carried little actual news. They were filled largely with

opinions in the form of essays, letters, and editorials, plus a few advertise-
ments. Then in 1833, Benjamin Day founded the New York Sun, filled it
with news, and sold it for only a penny. Day’s staff covered the police

. contenis B2




An important publisher
during the penny press
era, Horace Greeley
established the New York
Tribune in 1841 and
advocated many reform
causes in its pages.
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beat, wrote about tragedies and natural disasters, and toned down the
opinions. Thus was born the “penny press,” probably more truly the fore-
runner of today’s newspapers than either Publick Occurrences or the
Boston News-Letter.

Because it was so inexpensive and distributed by street sales
rather than subscription, the penny press achieved a mass
audience, made up primarily of the new working class of the
Industrial Revolution.

With such a large audience, advertising took on a major
role. (To this day, it’s advertising that pays the cost of produc-
ing newspapers and getting newscasts on the air.)

Two years later James Gordon Bennett started the New
York Morning Herald. Although it sold for two cents, it con-
tinued the newsy ways of the Suzn. Similar papers were soon
founded in Boston, Baltimore, Philadelphia, and other cities.

One of the most influential penny presses was the New
York Tribune, founded in 1841 by social reformer Horace
Greeley. The 7ribune’s daily circulation never matched
that of the Sun or the Herald, but its weekly edition had
200,000 subscribers—more readers than any other publica-
tion of that time.

Since colonial times, women had contributed to the growth and
development of American journalism, operating newspapers and print
shops. They continued to do so during the expansion of
newspapers in the 1800s. Cornelia Walter was editor of the Boston
Transcript in the 1840s, and in 1850 Jane Grey Swisshelm, who worked
for Greeley’s Tribune, became the first woman to cover Congress.

In cities such as Pittsburgh, Chicago, New Orleans, Atlanta, St. Louis,
and Louisville, the penny press grew and prospered. Headlines became
larger and designs better as newspapers competed for street sales. By the
mid-1800s, it was not at all unusual for a major city such as New York to
have eight or nine competing newspapers.

The New York Times, which today is considered by many professional
journalists the best newspaper in the country, was founded in 1851 by
Henry Raymond. From the beginning it set a standard for fairness and
accuracy in reporting, a standard that has been widely imitated but rarely
equaled. Adolph Ochs bought the paper in 1896. It was he who gave it
the motto “All the News That’s Fit to Print,” which reflects the paper’s
long-standing attitude to cover legitimate news in a tasteful way.




The Effect of the Telegraph

The ttect of the Telegraph

Newswriting and news coverage began to change in 1861, when reporters
at Civil War battle sites made use of the telegraph (invented 18 years
before) to transmit their stories. To ensure that the outcome of a battle
got into the story in case the telegraph broke down during transmission,
reporters became more concise and developed the inverted-pyramid for-
mat of writing: giving the most important facts in the first few sentences.

Shortly after the telegraph began to speed the reporting of news, the
first news-gathering service was formed: the Harbor News Association.
This service, a forerunner of the Associated Press, began selling news to
client papers in 1849. Other such wire services, including United Press
International, soon sprang up. By 1910 there were 2,600 daily newspa-
pers in the United States; some of them had bureaus in the nation’s capi-
tal and around the world. The information explosion was beginning.

The late 19th century saw an era most journalists would rather forget: the

age of “yellow journalism.” The term refers to an unethical,
irresponsible brand of journalism
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and endless self-promotions by the
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supplements, numerous illustrations, cartoon strips, and dramatic cover-
age of wars and sporting events sent the papers’ circulations soaring.

Nellie Bly

The period was perfect for the circulation-building
exploits of Nellie Bly, the name used by Elizabeth
Cochrane, the most famous of the women journal-
ists beginning to make names for themselves. Bly
worked for Pulitzer’s World and was noted for her

“stunts,” stories in which she made the news her- T
- o
i g

self. Once she pretended to be mentally ill and
was committed to New YorK’s Blackwell Island
Asylum. When she was released after 10 days,

she wrote a story exposing the asylum’s poor
conditions. The story sparked reform around
the country.

Bly’s most famous story was about her trip
around the world. A book of that period,
Jules Verne’s Around the World in Eighty Days,
was very popular. Bly set out to circle the
globe in fewer than 80 days, and as readers
everywhere followed her adventures, she did
it—in 72 days.

Spanish-American War

During the yellow journalism period a move-
ment began in Cuba to seek independence
from Spain. Beginning in 1895, the World
and the Journal whipped up a war climate in
support of the Cuban nationalists and tried
to lure the United States into the conflict.

wt
i

One famous story of the time was about a
Journal artist in Cuba who cabled Hearst that

there was no war and he was coming home. Newspaper reporter Nellie
Bly, working for the New

. ) . , York World, was willing to
remain. You furnish the pictures, and I'll travel anywhera to get—

Hearst is said to have wired back, “Please

furnish the war.” or create—a story.
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Yellow journalism reached

When the battleship U.S.S. Maine blew up in Havana harbor in its peak during the late
1898, the Hearst paper featured a huge illustration and this headline: 1800s. The headline on
this paper exploited the
DESTRUCTION OF THE WAR SHIP MAINE WAS THE WORK  ginking of the battleship
OF AN ENEMY. Congress demanded that Spain leave the island, and U.S.S. Maine and whipped
war resulted. While the press was not solely to blame for the Spanish- up public sentiment to go
American War, the yellow journalism of the time certainly contributed to war.

to an atmosphere of suspicion and conflict.

Muckraking

The end of yellow journalism ushered in a period during which American

newspapers developed a significant social consciousness. Many papers cru-
saded for child-labor laws, promoted hospitals and tuberculosis sanitari-
ums, collected money for the needy, and exposed public graft. Critics of the
crusading journalists called them muckrakers, a term coined by Theodore
Roosevelt, which the reformers came to think of as a term of praise.

A new medium came into its own during the late 19th and early 20th
centuries: the magazine. Such publications as McClures, Colliers, Munseys,
and the Sarurday Evening Post joined the fight for social justice that the
newspapers had initiated. They had circulations in the hundreds of thou-
sands, and they battled corruption in all of its forms. Patent medicine
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As founder of the Chicago
Defender, Robert S.
Abbott was the first to
give African Americans

a public forum for
addressing civil rights
and other issues.
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companies, child labor, the status of African Americans, and the meat-
packing industry all came under scrutiny. The Pure Food and Drugs Act
of 1906 grew out of the crusades, as did many other reforms. Ida Tarbell’s
series on “The History of the Standard Oil Company” in McClures was
one of the first attacks on big business. Her investigative reporting put
John D. Rockefeller, Standard Oil’s president, on the defensive for years
to come.

e Delaument f ity e

As the nation progressed, minority groups began taking on
important roles in American journalism. The Chicago
Defender, one of the nation’s largest and most influential
African-American newspapers, was founded in 1905 by
Robert S. Abbott, whose parents had been slaves. The
Defender took the lead in encouraging Southern blacks to
move to the North in search of better jobs in that region’s
growing industries. The Defender became a daily in 1956
under Abbott’s nephew, John H. Sengstacke, who built a
large chain of African-American newspapers.

African-American magazines, too, have prospered. One of
the most famous, Ebony, has been in circulation since 1945.
Essence and Black Enterprise, though newer, exhibit similar
staying power; and on television, the Black Entertainment
Network has also made its presence felt.

Hispanic media have taken their place on the American
media scene as well. Two of the largest Hispanic-American
newspapers are El Diario—La Prensa in New York City and Diario Los
Americas in Miami. Hispanic-American papers are also published in
Washington, D.C., San Francisco, Dallas, Houston, Los Angeles,
Chicago, and many other cities. One of the highest-rated FM stations in
Los Angeles is Spanish-language KLVE; and Hispanic Online, the elec-
tronic version of Hispanic Magazine, can be found on the Internet.

The first Native-American newspaper was the Cherokee Phoenix,
which appeared in 1828. It was shut down by the government five years
later for publishing ideas seen as antigovernment. Today the independent
(from tribal control) Lakota Times is perhaps the most prominent

. contenis B2
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Native-American newspaper; and its publisher, Tim Giago, is probably
the most prominent Native-American journalist. Giago also publishes
Indian Country Today in Rapid City, South

Dakota.

Asian-American interests are covered by
such publications as Sampan in Boston, or th ment jo n i
the Filipino Reporter in New York City, : ng

Pacific Citizen in Los Angeles, and Korea s
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diversifying newsrooms. Additionally, w
many colleges and universities offer

special job fairs and scholarships designed to make

American Journalists Association, and

young people aware of journalism opportunities. These practices not
only open career doors; they improve the sensitivity of news organizations
covering stories involving ethnic issues.

At the turn of the century, a development was looming that would
change the nature of the news—and of the world—forever. In 1906 Dr.
Lee De Forest made improvements in the vacuum tube that made possi-
ble the new medium of radio. Although no one person invented radio,
De Forest’s vacuum tube was the key breakthrough.

De Forest made the first newscast in 1916, when he broadcast presi-
dential election returns over a limited area. Regular daily programs
started in Detroit in 1920. That same year station KDKA in Pittsburgh,

Pennsylvania, broadcast the Harding-Cox presidential election returns
of 1920, considered a milestone in radio journalism.
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Radio brought many

The National
Broadcasting Company
(NBC) was formed in
1926 and the Columbia
Broadcasting System
(CBS) in 1927. The
Mutual Broadcasting
System went on the air
in 1934, and when part
of NBC’s network was
sold in 1945, it was
renamed the American
Broadcasting Company
(ABQ).

It soon became clear
that the airwaves, which
legally belong to the pub-
lic, had to be regulated.
Stations were saturating
them and interfering with
each other’s broadcasts.
In 1912 a law was passed
that empowered the
Department of Commerce
to assign wavelengths to
license applicants. The
Radio Act of 1927 broad-
ened this power and cre-
ated the Federal Radio

Commission. This was

American families the forerunner of today’s Federal Communications Commission (FCC),

together in the 1930s and
1940s through its mix of o
comedy, sports, and news. and television.

which has jurisdiction—though not censorship power—over both radio

Radio fascinated the American public in the 1920s, 1930s, and 1940s.
Comedians such as Jack Benny, Bob Hope, and Fred Allen drew huge

audiences, and sporting events such as football and baseball became

widely accessible. Today, more than 500 million radios are in use. In the
United States alone there are about 5,000 AM stations and almost as

many FM stations.




The Impact of Television

Shock Jocks and Radio Talk Shows

Radio still occupies an important place among the media. Most stations
play music mixed with news, and millions of Americans get their first
word of major news events from radio as they drive to or from work or
school. In the 1990s, though, radio took an unusual turn. So-called shock
jocks and call-in talk shows began to dominate the air waves, especially on
AM radio. Shock jocks—Howard Stern is one of the best known—make
careers out of being insulting and outrageous, saying whatever comes to
their minds, apparently in the hope that their comments will offend.

Radio talk shows also have wide appeal—and stir wide controversy.
Millions have tuned in to such outspoken conservative hosts as
G. Gordon Liddy, a convicted Watergate figure, and commentator
Rush Limbaugh. Some people find their criticism of the country’s
leaders and other high-ranking officials disrespectful and offensive.
Others argue that their outspokeness is in the finest tradition of
American irreverence toward its leaders.

It's important to distinguish legitimate journalism from the work of
shock jocks and radio talk-show hosts. Journalism is devoted to providing
accurate, objective, untainted information that the public can use person-
ally in decision making, particularly political decision making. Part of the
role of the journalist is to entertain, of course, but that is the exclusive
aim of the jocks and hosts. They’re not journalists; they’re entertainers.
They stimulate conversation and debate, and that’s good, but what they
say should be taken with a grain of salt.

The first television newscast took place in the late 1940s. Early television
pictures were snowy, and transmission facilities were erratic. Both color and
sound quickly improved. By the mid-1960s, more than 60 million TV sets
were in use. Thirty years later, the number exceeded 90 million.

Television dramatically changed radio and newspapers. It took much of
the entertainment role away from radio and claimed much of the spot-
news, or breaking-news, role traditionally held by newspapers. Today
newspapers deemphasize breaking news; it makes no sense for a newspaper

to announce dramatically that an event occurred when most readers prob-
ably saw an account of it hours earlier on television. Modern newspapers
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Information in Wartime

Should news coverage bhe censored in periods of war?

he relationship among
the press, the public,
and the government in

periods of war has varied,
depending on the times and
public sentiment. By the late
1800s newspapers such as the
New York Journal were not
above creating stories to incite
the public and so help force
the government into conflict,
as in the Spanish-American
War. In the 20th century the
media developed ways to gain
quicker, more accurate access
to wartime information. The
government’s reactions to having that information made public
seemed to vary from war to war.

During World Wars | and II, the press and the government
enjoyed generally friendly relations. World War Il, in particular,
regarded by many Americans as “the good war,” had wide-
spread support, and war correspondents such as Ernie Pyle
became public heroes. Radio came into its own during this war,
when President Franklin D. Roosevelt used the medium not only
to pass along selected battle information but to exhort the pub-
lic to cooperation and steadfastness.

In both world wars, information and images transmitted
from the battlefield were carefully censored. Most noncombat-
ants remained unaware of the brutality and horror of war.

The widespread availability of television in the 1960s had a
great influence on the public perception of war. During the
Vietnam War, for the first time, correspondents going into battle
areas had their stories conveyed to the public almost immedi-
ately. If an ambush occurred, the correspondent could tape and
record it as it happened. If soldiers were carried back from the
battlefield bloody and bandaged, or even dead, the public could
see that too. Television brought the horror of war home, often
in living color.

Largely because of its effect on public sentiment, unre-
stricted wartime coverage essentially ceased after Vietnam.

During the Vietnam War, telejournalists for the first time
brought graphic news of the war from the frontlines
to the homefront almost immediately.

In October 1983, when U.S.
forces invaded the island of
Grenada, no reporters were
allowed on the island for two
days after the invasion. This
was the first time in U.S. his-
tory that journalists were not
permitted to accompany sol-
diers into battle zones. Press
restrictions were felt again in
1991 when combined U.S. and
U.N. forces went to war with
Irag. During this so-called Gulf
War, journalists were allowed
limited access to combatants.

In 1999 the trend changed
a bit. In building acceptance for its action against the Serbs in
Kosovo, the government again encouraged the press to convey
the full horror of war. Images of atrocities committed against
the Muslim population, including views of mass graves and
grieving families, helped convince the public that military inter-
vention was necessary.

In 2003 during the Iraq War, American journalists for the first
time were “embedded” in military units. That meant they were
assigned to specific military units and could not move around
without them. With 86 percent of Americans getting their news
from television, these embeds became a primary source of war
news in Irag. Both the government and the media now recog-
nize that even one strong wartime image can vastly influence
public opinion.

FOLLOW-UP

1. Graphic images telecast from Somalia in the fall of 1993
effectively ended U.S. involvement in the conflict in the
area. What exactly was broadcast, and what were the
repercussions?

2. Find and interview someone who watched televised reports
from the Irag War. How did the reporting affect their feelings
about the war? What news stories do they remember as
specifically influencing them?
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The Impact of Television

put more emphasis on examining the background of current news events
and covering trends and lifestyles in depth.

In the 1930s President Franklin Roosevelt reached the American peo-
ple through radio with his fireside chats. Today’s presidents come to us in
color through live news conferences, and presidential candidates debate
each other as the voters watch. Press conferences also give the public a
close-up look at news reporters in action.

During a major news event such as the impeachment of President Bill
Clinton in 1998, the nation stopped to watch television. Competitions
such as the Olympic Games are viewed simultaneously around the world.
Communications philosopher Marshall McLuhan called this phenomenon
the “global village.”

Today the traditional major television networks—ABC, CBS, and
NBC—have seen their audiences fragmented by the growth of other pro-
gramming. The new networks include Cable News Network (CNN), an
around-the-clock news service that is often first with breaking news; Fox,
which scored a coup when it acquired the rights to NFL football telecasts;
C-Span, which provides gavel-to-gavel coverage of many government and
related public-affairs meetings and conferences; and MSNBC, which appears
on cable and the Internet. Most U.S. cities also receive good programming
through Public Broadcasting Service (PBS) stations, although periodic cuts
in government support are a threat to that programming. Additionally, the
hundreds of cable TV stations provide alternatives to the networks by broad-
casting shows that appeal to smaller, more specific audiences.

Sensationalism on TV
In some ways television, like radio, reverted in the 1990s to yellow jour-
nalism practices of 100 years ago. Daytime talk shows featuring dysfunc-
tional guests with unconventional relationships and lifestyles helped
revive the sensational practices of the past. So, too, did some network tel-
evision shows with the look and feel of news documentaries that actually
focused mainly on the exploits of the rich and famous. Serious news
became hard to find. “If it bleeds, it leads” expressed the unspoken philos-
ophy of many local television news shows. A careful look would reveal
that even traditional newspapers and magazines began running more
“trash” news at the expense of serious news.

Yet as the new century begins, there is reason to hope. Interest in sensa-
tional programming seems to be waning. Television may present saturation

17
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coverage of the 1999 Littleton, Colorado, high school shootings, but it
also promotes serious discussion of changes needed to prevent such events.
Always sensitive to criticism (and the possibility of lower ratings), televi-
sion news seems to be examining its practices as never before.

The thtects of Technology

The Internet was the last great media advance of the 20th century. It has
made the transmission of information both amazingly quick and exceed-
ingly efficient.

The Internet began to develop in the 1960s, as scientists at research
institutions all over the world constructed independent computer net-
works that could convey information in the event of a nuclear holocaust.
The Net came into popular use in the early 1990s, when commercial
services such as CompuServe, Prodigy, and America Online made access
to it available to anyone with a computer and a modem. The develop-
ment of the graphical World Wide Web browser allowed users to access
the Internet by categorizing much of the information on it, and computer
programs like Mosaic, Microsoft Internet Explorer, and Netscape
Navigator made surfing the Net not only popular but downright easy.

An Internet user can send a message virtually instantaneously to thou-
sands of people all over the world by using mailing lists, or can chat via
modem in real time with people everywhere. Material can be read and
downloaded at the stroke of a key.

News on the Net

The development of hypertext links, or easy ways to make connections
from one article to another, allows access to newspapers, magazines, gov-
ernment reports, census data, texts of presidential speeches—literally mil-
lions and millions of words, pictures, and sounds about everything under
the sun. Not surprisingly, this vast array of information includes high
school and college on-line publications.

The Internet has changed the ways news is presented and read. For
example, it has freed print journalists from the constraint of space. In tra-
ditional newswriting, stories are brief because space is limited. There’s no
shortage of space in cyberspace, however, so sometimes stories get too




The Effects of Technology

long (and some are worthless). News stories used to be simply linear—
that is, read from beginning to end. Today readers may continue until
they find a link that interests them, at which point they leave the original
story and go surfing for related information. A click of a key returns them
to the original document.

On-line publications offer, in addition to traditional news, links to
restaurant reviews, travel tips, e-mail addresses of columnists and editorial
writers so readers can provide instant feedback, and even community
forums where readers can debate and discuss ideas—just as in the old
days of town meetings. School newspapers are getting on line too, as evi-

denced by the sample in the following ON DISPLAY feature.

On-Line Student Newspaper
Inklings, Staples High School, Westport, Connecticut
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On-line newspapers, such
as this student paper,
offer interactive capacity
and may reach a broader
audience than traditional
paper copies can.
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Computer-Assisted Reporting

Computers have led to another change in journalism. It’s called computer-
assisted reporting, and it’s a valuable new tool for digging out complicated
information in a hurry.

It works this way: Suppose a reporter wants to check police perform-
ance in responding to calls for help. Maybe the hunch is that police
respond more quickly to calls from affluent neighborhoods than from
poor ones. The reporter could pore over hundreds of paper records to dig
out information, but he or she could also access the police database and
probably find the answer in minutes.

Databases all over the world are accessible to journalists. Government
agencies make information available on crops, educational trends, health
threats, crime, and a host of other issues. Private agencies and founda-
tions provide other reliable data. Electronic bulletin boards on various
topics convey not only information but also a sense of how users feel
about it. Listservs bring together people who are interested in the same
subject, including many high school and college journalists. Because any-
one can publish on the Net, journalists must be selective and always ver-
ify the reliability of the sources they use.

Only a little more than a generation ago, it was common for families to
subscribe to two newspapers a day, one in the morning and one in the
evening. Whole families spent large parts of their day reading newspapers.
People today, however, don’t buy and read newspapers in the same numbers
as their parents did, a development that has leaders in journalism alarmed.
To interest younger readers, in particular, they are responding with special
youth pages; with more stories and features that appeal to a younger audi-
ence; and with a program called “Newspapers in Education,” in which
many newspapers provide discounted copies and special services to schools
and journalism educators. They are also striving to make newspapers more
appealing—with charts, graphics, and color illustrations—to a visually ori-
ented population.

Today, the Internet is a major means of providing information, and on-
line news holds limitless possibilities for journalists. Free of the space restric-
tions of print newspapers, Web news sites can print as much information as
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they like, offer video and audio clips, and operate cooperatively with televi-
sion, radio, and magazines. And since the Internet is a two-way medium,
news sites can interact with readers, especially through op-ed pages.
Thousands of newspapers worldwide operate Internet sites, and readers will
continue to need quality on-line journalism that conveys the best of the day’s
news and analyses.

It’s important that the audience keep up with the news; a less-
informed electorate combined with a media trend away from reporting
on government and toward less serious news creates a potentially alarm-
ing situation. Good citizens should keep abreast of the news . . . and
journalism students must do so.

Students are flocking in record numbers to the schools and depart-
ments of journalism on college and university campuses. Some of the very
best minds are being educated for journalism careers. The job market is
crowded but not impossible, and journalism educators remain confident
that jobs will always be there for students who are well-educated and
enthusiastic. The future of American journalism rests in the hands

of people like you.
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The reporters of tomorrow
are being trained in

high school and college
journalism classes today.
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Wrap-up

The dawn of the Information Age has changed the
world and journalism dramatically. Millions of peo-
ple are connected to each other via the Internet.
Information on virtually every topic is readily avail-
able. Journalism will be affected, but the basic
skills and attitudes journalists need to do their
jobs will not change.

The Internet is the latest in a series of impor-
tant changes in communication. Over the past 50
years the processing of information has speeded
up to the point that important events are known
around the world within minutes of their happen-
ing. By comparison, the people who lived in colo-
nial America were information paupers.

The history of journalism in America cannot
be separated from the history of the country. The
first American newspaper, Publick Occurrences,
was suppressed after only a single issue in 1690
because the British authorities disapproved of it.
In 1735 the authorities tried to suppress John
Peter Zenger's New York Weekly Journal because
of its criticism of the government. A jury acquitted
Zenger, finding that truth, not government
approval, was the standard for publication.

The press was instrumental in the colonial
drive for independence from England, and the
First Amendment to the Constitution of the new
country guaranteed freedom of the press.

In the 1800s newspapers began to devote
more space to events and less to opinion and,
because they cost only about a penny each,
newspapers became immensely popular. The
mass audience attracted more advertisers.

Technology, in the form of the telegraph, accel-
erated the transmission of news during the Civil

War and led eventually to the establishment of
news wire services such as the Associated Press.

The close of the 19th century saw the era of
“yellow journalism,” sensational stories and
screaming headlines aimed at boosting circula-
tion. Joseph Pulitzer’'s New York World and
William Randolph Hearst's New York Journal
helped incite the Spanish-American War and
prompt the U.S. invasion of Cuba.

Gradually, sensationalism gave way to reform.
Magazines such as Collier’s and the Saturday
Evening Post tried, often successfully, to better
society and its institutions.

The improvement of the vacuum tube in
1906 led to the development of radio, the found-
ing of the networks, and the creation of an instant
news source for the American public. Television
added pictures to sound, and a new medium
was born.

Because of television, newspapers figure less
prominently in the lives of students than they
once did; however, this appears to be changing.
Young people are returning to the printed page,
and this encourages journalistic leaders. They
know that the responsibilities of citizenship, of
keeping fully informed, require a deeper under-
standing than TV alone can provide.

The Internet is a rich new source of informa-
tion. Hundreds of newspapers—including school
papers—are on line, along with every other type
of information, all available at a keystroke.
Reporters using databases for their research have
created a whole new category of reporting, com-
puter-assisted reporting, a major development in
news gathering.
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On Assignment

INDIVIDUAL ACTIVITIES

1. Write a brief definition of each of these terms:

computer-assisted penny press

reporting shock jock
global village wire service
muckraking yellow journalism

partisan press

. From this list of journalists associated with
early newspapers in America, select two. Write
a brief biography of each and discuss his or
her role in the history of journalism.

Robert S. Abbott Margaret Fuller
James Gordon Bennett Benjamin Harris
Nellie Bly Jane Grey Swisshelm
Benjamin Day Cornelia Walter
Benjamin Franklin Ida B. Wells

. From this list of 20th century journalists, select
three. Write a brief biography of each and dis-
cuss his or her role in the history of journalism.

Carl Bernstein Molly Ivins
Margaret Bourke-White Marshall McLuhan
David Brinkley Edward R. Murrow

Christine Craft John Quifiones
Katharine Graham Gloria Steinem
Bryant Gumbel Helen Thomas
Bill Hosokawa Walter Winchell

. Research the history of a newspaper in your
area. Find out who founded the paper and
when. Was it ever affiliated with a political
party? Who owns the paper? Write a summary
of your findings.

. Research the history of a radio or television
station in your area. Use the same questions
as in activity 4. Write a summary of what you
find out.

TIME

You may want to
try out the writing

strategies in

TIME to Write,

pp- 505-520, as you
work on your
writing assignments.

6. The following newspapers have interesting

histories. Choose one and do some research
into its background. Write a brief report on
what makes it interesting.

The Philadelphia Inquirer

The Des Moines Register

Chicago Defender

Berkeley Barb

Milwaukee Journal Sentinel

USA Today

Alton (lllinois) Observer

The Wall Street Journal

Lakota Times (Indian Country Today)
The Tombstone (Arizona) Epitaph

. Research the development of cartoon strips in

American newspapers. Who produced the first
one? Which newspaper carried it? Write an
account of your findings.

. contenis B2
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8. Test your critical thinking. Take either side of
the following question and write an essay:
Should the American press be restricted by
the government? Consider these related
questions:

a. If it should be restricted, who decides what
the restrictions would be?

b. What would the penalty be for violating the
restrictions?

c. Would such restrictions change the nature
of American life? How?

d. Are such changes good or bad? Why?

e. Television is to some extent a controlled
industry. Is that good or bad? Why?

TEAM ACTIVITY

9. Work with a team of three or four classmates.
Each of you is to interview two or three stu-

dents in your school to get answers to the fol-

lowing questions. Choose students from all

different grade levels.

a. What newspapers, if any, do you read?
Which newspapers do members of your
family read?

b. Which news programs, including specials,
have you watched recently?

c. Where do you get your information about
world and local events?

d. Do you use the Internet? If so, what do you
use it for primarily?

e. How well informed about what's going on in

the world would you say you are?

Compile the information from all team mem-

bers and summarize it in a report. If you wish,
use graphs to clarify points. Compare your
results with those of other teams in a class
discussion.

Chapter 1 * Looking Back: The History of American Media

B

10. How different are newspapers’ print stories
from those they run on the Internet? Choose
a good-sized paper with a web site, and find
two or three stories that appear in both the
print and on-line editions. What similarities and
differences exist in the coverage? in the writ-
ing style? What might account for the differ-
ences? Present your findings and conclusions
to the class.

SURF THE NET




en Bagdikian began his newspa-
per career by chance. A chem-
istry major in college, he was on

his way to a job interview in Springfield,
Massachusetts, when he passed the
Springfield Morning Union newspaper
office and noticed a “Help Wanted"” sign
in the window.

“I wasn't crazy about chemistry any-
way, so | went in and asked about the
reporter job,” he said. Bagdikian got the
job, and this changed the course of his
life.

“I'loved it right away,” he said. “It's a
kind of license to look into all parts of
society. Reporters are given access to
people and circumstances most people
never see, from the poor, drunk, and
thieves to the governor.”

Bagdikian went to work for the
Providence (Rhode Island) Journal and
Evening Bulletin, the Washington Post,
and the Columbia Journalism Review
before becoming a journalism professor at
the University of California at Berkeley
Graduate School of Journalism. He taught
from 1977 to 1990 and was dean of the
graduate school from 1985 to 1988.

He has been project director for the
Mass Media Technology Study by Rand,
project director for the Markle
Foundation’s Newspaper Survival Study,
and president of the Mallett Fund for a
Free and Responsible Press. Bagdikian has
also written several books and received
numerous honors, including the George
Foster Peabody Award, the Sigma Delta
Chi National Journalism Award, and a
citation of merit from the American
Society of Journalism School

Administrators as “journalism’s most per-
ceptive critic.”

Bagdikian believes that the media
need to do a better job. Most of the
media, he says, are aimed at the middle
class, depriving other socioeconomic
sectors of the population systematic cov-
erage of issues that affect their lives.

“The media are the only view that
most people have of issues and events
that citizens need to decide on,”
Bagdikian said. “The media have to do
a better job to make sure the citizens
get all the information they need to
make informed decisions.”

The media’s role is more important
today than it's ever been, Bagdikian
believes.

“Life was not as complicated 50 years
ago as it is now,” he said. “People didn't
have to make the decisions then that they
have to make now. Most people only had

to make one career choice and lived in one
town their whole life. But the whole world
changed after World War Il and there is so
much going on now that people have to
know about. The media are better today
than they were 50 years ago, but they still
fall short of what the citizens need.”

Being a member of the press
demands a responsibility for fairness,
thoroughness, and accuracy, he said. The
public places a trust in the media that
cannot be betrayed.

“Getting the story means getting it
right, complete, and fair,” he said. “It does
not mean getting a sexy quote or a sound
bite.”

Journalism is not an exatic profession,
he said. “If you're looking for a trench coat
and a job that's filled with romance, for-
getit,” he said.

Nonetheless, to students considering
journalism Bagdikian asks the following
question: “Do you really care about how
your communities work? Because if you
don't really care, you shouldn't go into
journalism.”

_ FOLLOW-UP

1. Do you agree with Bagdikian that
most media are aimed at the middle
class? Bring in specific examples from
newspapers, radio, and television to
support your opinion.

2. How might the media do a better
job of helping the public make what
Bagdikian calls “informed decisions™?
Present your ideas in a class
discussion.

« I )
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| CHAPTER 2

Meeting Ethical and
Legal Responsibilities

he Columbia Journalism Review (CJR),

KEY CONCEPTS produced at Columbia University in

New York City, is a highly regarded publi-

After reading this chapter, you will cation devoted to covering the press. In
» understand the functions the media December 1995, Joan Konner, then pub-
must fulfill in modern society lisher of C/R, wrote the following:

» know criteria to evaluate the

; 3 One of the most awesome changes of our
performance of the various media

. e time is the increase in the power and perva-
» understand the ethical principles of

: 3 siveness of the news media. That's why
journalism

. . e the question of standards is so important.
P recognize some of the major criticisms

of the press Around the world there is growing public

. concern about the performance and behav-
P understand libel laws and what

] 1 ior of the news media. The bottom line is
defenses journalists have

K . ! ) that the public no longer trusts us. And for
P be familiar with major court rulings

: p journalism, that is critical. Trust is our most
regarding the scholastic press

important product.

Konner is right. Journalists increasingly
find themselves under a public microscope,
their motives and sometimes even their
morals questioned. Poll results vary, but by
and large it’s true that what used to be a
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ethics

credibility

objectivity

“composite libel

characters”

right of reply

prior restraint plagiarism

healthy relationship with the audience
(“If you see it in the newspaper it must be
true”) has deteriorated. Trust has been lost.
Increasingly, journalists are viewed by
many people as rude, arrogant, uncaring
individuals who think only about “getting the
story.” People object to intrusive behavior by
journalists—for example, taking photographs
of people during grief-sticken moments.
Such behavior probably is not as common
as people may believe—but it happens
more than journalists like to talk about.
Preoccupation with the trivial or the
bizarre, insensitivity to minority groups or
issues, bias, and flagrant inaccuracies—the
criticism is widespread.

slander fair comment

privileged
statements

in loco parentis

forum theory

Being well-informed
about the news is
essential to many people.
Vast numbers start their
day by reading a paper,
either in print or on line.

The media are also criticized for their
size, especially large media chains that own
newspapers, TV networks, magazines, and
radio stations. These media conglomerates
are seen as pervasive and powerful.

Some criticism is well deserved—and
taken seriously by journalists. Some is mis-
placed. Scandal, crime, rapid social
change—this turbulence is the daily fare of
consumers of the mass media. Journalists
are at the center of these events; they carry
the message and often bear the brunt of the
frustrations such messages arouse.

The public bears some responsibility,
too. Americans criticize what some consider
excessive coverage of sensational or tragic
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events—such as the death of John E Kennedy, Jr., in 1999—but they
tune in to such coverage by the millions. Similarly, many Americans criti-
cize those elements of the press that demonstrate a disturbing return to
old-time sensational journalism—while regularly watching the very shows
and buying the very publications they criticize.

As a citizen, you can become a more discerning consumer of news.
As a journalist, you can work to ensure that you properly use the power
a free society entrusts to you.

The Eunetians o 2 Journal

There are ways to determine how well journalists do their jobs.
Traditionally, journalists in a free society are charged with the following
responsibilities or functions.

The Political Function

Freedom always carries with it certain responsibilities; the guarantee of a
free press carries the obligation of providing the audience with informa-
tion upon which to base political decisions. Thus, the press (by which we
mean radio, television, newspapers, magazines, and all other news-gather-
ing and disseminating agencies, including the Internet) is regarded as the
watchdog of government.

A news organization doing its job properly will cover in detail the
activities of government. It will fight attempts by the government to do
the public’s business behind closed doors. It will watch for scandal and
wrongdoing. It will scrutinize budgets and programs to see if the public’s
tax money is being spent properly. This function is the foremost of the
press’s responsibilities.

Unfortunately, there has been a noticeable decline in press coverage of
government. So-called soft news (features, “news you can use”) dominates
many newscasts and newspapers.

The Economic Function
The public needs information about products, goods, and services in
addition to events. Business, industrial, and agriculture news conveys this
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information, but so does advertising. Although much maligned by
consumers, advertising pays the bills. Without it, there would be no
independent newspapers or broadcasts to convey other information.
Advertising often is criticized for being in bad taste, and some of it is.
You might, for example, find a commercial for a laxative offensive, but the
presentation probably is not. The big question about advertising is this:
Can advertising techniques be used to sell ideas as well as automobiles? To
put it another way, Can advertising cause people to buy something they
don’t need or to vote for one candidate rather than another? Despite dis-
agreement, most people subscribe to the “limited effects” notion of mass
media. That is, consumers have psychological defenses through which they
resist and mold messages from the mass media, including political and
product advertising, to fit their own needs. Consumers are neither chil-
dren, unable to understand a commercial, nor zombies, powerless to resist.

The Sentry Function

The press watches society’s horizons. What is peeking over the horizon to
challenge us tomorrow? Issues of brutality on the part of some police, the
insurance and health needs of an aging population, and hate groups on
the Internet all became public knowledge because the press brought them
to people’s attention. In other words, the press must report not only what

is happening today but also what is likely to happen tomorrow.

In its sentry function, the
media’s responsibility is to
keep the public informed
of current and upcoming
problems. The rise in
homelessness beginning
in the 1980s, for example,
was brought to many
people’s attention through
the media.

. contenis B2




030.

Chapter 2 * Meeting Ethical and Legal Responsibilities

When the United States became involved in the social and political
difficulties of Central America in the 1980s, many experts thought the
press had failed in its duties as a sentry. They believed that journalists
who lacked understanding of the region’s culture, history, politics, and
economics had not alerted the nation to the true extent of the problems
there. On the other hand, in pointing out environmental threats, the
press did better in the 1990s.

The Record-Keeping Function

The mass media should reflect an accurate record of local, national, and
world news. Who was elected to the school board? What bills passed
Congress? What happened to the price of o0il? Who died? Who won and lost
in sports? Who filed for bankruptcy? This function, too, is basic. The jour-
nalism of big headlines and splashy news programs depends on the under-
pinning of record keeping. Consumers need to know many basic things,
including the data often found tucked away in the back of the paper.

The Entertainment Function

Mass media consumers need diversion as well as information. The
comics, entertaining feature stories, and feature photos help meet this
need. The business of the press is serious, of course, but the audience is
made up of people of all ages and interests. Few newscasts or newspapers
should be without an entertaining or light element.

The Social Function

In times long past, people got their news from their neighbors on a
person-to-person basis. Passing along the news created a social situation
in which people discussed their world. Today the mass media perform
this function. “Did you read about the new civic center in the 77ibune
yesterday?” is a reflection of the social function.

The Marketplace Function

The press provides the forum in which all sorts of ideas are presented; it
becomes the marketplace of ideas. If the audience is concerned about
the environment and conveys this concern through the press, perhaps
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something will be done. If citizens don’t want their trees cut down for a
street-widening project, they turn to the forum of the mass media to gen-
erate support. Thus, a city’s agenda is reviewed: Do we want wider streets
for more efficient moving of traffic, or do we want the trees to remain
and the automobile’s dominance of our lives to be curtailed?

The Agenda-Setting Function

Scholars of the media have added another function to the list: the
agenda-setting function. Although journalists don't tell us what to think,
they do tell us what to think about. This concept suggests that far from
dictating our thoughts—a power once attributed to the mass media—
the media have the power to determine what we talk about as individuals
and address as a nation. If the media place environmental issues on

the agenda, people will begin to pay more attention to those issues.

It’s almost impossible to isolate the effects of the mass media, because
certain causes are too complex to trace. In a drought, for example, the
media may emphasize that responsible citizens conserve water. Water
usage may drop. No one will know, however, exactly what is cause and
what is effect.

Here’s another provoking question: Who sets the agenda for the mass

media? Can the government place an item on the media’s agenda (the war
on drugs, perhaps) and then have the media place it before the public?

9
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The media sometimes
use their agenda-setting
function to place certain
issues, such as the need
to protect the environ-
ment, before the public.
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Evaluating the media in
your city or community
can make you aware of
how well they perform
their various functions.
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How well is the press performing its agreed-upon functions? No one can
read every newspaper and magazine; no one can listen to every radio and

television newscast. You can, however, monitor your own news agencies.
Try this system of evaluation.

Newspapers

Study your local newspaper. Is it choked with self-
seeking news releases sent to the media by publicity
departments of various organizations? Are local issues
and problems, as well as local government, covered thor-
oughly? Does the editorial page contain a lively and read-
able forum through a letters-to-the-editor column? Is an
occasional longer and more thoughtful letter published
with special prominence? Do the editorials treat local
issues, candidates, and problems, or do they comment
only on national and international issues? Do the sports-
writers cover the sports scene with probing stories and
questions, or are they cheerleaders for the athletic pro-
grams? Are “minor” sports covered? Are the same people
in the paper every day, with little coverage of minority or
low-income groups? Does the paper have in-depth or
investigative stories? How much space is devoted to sto-
ries of crime and violence? How much is devoted to
trivia: bridge columns, advice columns, and the like?

Radio

Listen to your local radio station or stations. Is the news mostly noisy
bulletins and yesterday’s stories culled from a newspaper? If the city faces
a storm emergency or national disaster, does the station provide continu-
ous, up-to-the-minute information? Are the news reporters real journal-
ists, or do they just read wire-service reports? Is the amount of sports
reporting excessive? Are there special programs centered on critical local
issues? Are in-depth interviews ever aired? Do all talk shows represent
just one side of the political spectrum? Is a forum provided for opposing
viewpoints?




Television

Watch your local television newscasts.
How much of a 30-minute newscast is
devoted to commercials? How much local
news is presented? How much sports?
How much weather? Does the station use
its newscast to entertain you or to inform
you? Do the anchors and reporters devote
precious minutes to inane chatter? Are
there any in-depth or investigative stories?
How much time is devoted to such trivia
as shopping-center promotions, key-to-
the-city presentations, and parades? Do the
stations save their best—or most prepos-
terous—stories for ratings-sweeps periods?

Magazines

The big-circulation, general-interest maga-
zine is a thing of the past. Life, Colliers,
Redbook, Look—names out of journalism
history—folded or dramatically changed
their formats. Except for the news maga-
zines Time, Newswecek, and U.S. News &
World Report, today’s magazine is apt to
appeal to a narrow, special interest.
Magazines abound for every hobby and
line of work, from coin collecting to jour-
nalism (Quzll, for example). Judging their
performance requires special expertise, but
some observations can be made. For exam-
ple, is the magazine fair even when it has a
preconceived position? A magazine pro-
moting hunting should be fair to oppo-
nents of hunting, and vice versa. Are the
articles varied in nature—some light,
some serious? Are the graphics up-to-date?
Does the writing fit the overall tone of the
publication?
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orth mentioning

The nation’s best newspapers. The following
are some of the larger papers consis-
tently mentioned as outstanding by
journalists:

The New York Times

The Washington Post

The Christian Science Monitor
The Miami Herald

The Philadelphia Inquirer

The Wall Street Journal

The Los Angeles Times

The Chicago Tribune

The Boston Globe

The Des Moines (lowa) Register
The St. Petersburg (Florida) 7imes
Newsday

The Bergen County (New Jersey) Record
San Francisco Chronicle
Chicago Sun-Times

Dallas Morning News

Detroit Free Press

Houston Chronicle

Cleveland Plain Dealer
Minneapolis Star-Tribune

San Diego Union-Tribune

The News and Observer in Raleigh,
North Carolina, also has acquired a national
reputation among smaller papers, as have
the Oregonian of Portland, Oregon, the
Times of Seattle, and the Eagle-Beacon
of Wichita.
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As for the three major news magazines, they are prime targets for
study. Identify one important issue and read the coverage it receives in
each publication. What can you conclude about the magazine from
what you read, especially regarding its fairness? Does it seem to have a
political bias? What differences in tone can you identify among the
three magazines?

Application to Scholastic Journalism

Many of the questions just raised apply to school, or scholastic, journal-
ism as well. As you work on your school paper, yearbook, news bureau,
or broadcast, give some thought to how these questions pertain to you.

The K of Journal

Throughout society, value is placed on right over wrong. Journalists are
no exception to these expectations, nor should they be. Just as people
expect their politicians to be honest and the Sunday afternoon football
game to be fairly refereed, they also expect honesty from the press. More
and more, however, polls indicate that the audience is wondering just
how fair and honest journalists are.

Unfortunately, unusual violations to ethical reporting have occurred.
In one well-publicized case in 1981, Janet Cooke of the Washington Post
had to give back a Pulitzer Prize, journalism’s highest honor, when it was
discovered that the main character in her prize-winning story, an eight-
year-old heroin addict, didn’t exist. In 1998, Stephen Glass was fired from
The New Republic for using false information and sometimes making up
entire articles. And in 2003, New York Times reporter Jayson Blair admit-
ted to plagiarism and resigned after the 77mes discovered he had been
making up information and quotes and publishing them as fact. Such
examples of lying in journalism cause readers to distrust the press.

Credibility

Thoughtful journalists are alarmed too. They know that the press must
have credibility—that is, the ability to be believed and trusted. To restore
that credibility, journalists today are putting more emphasis than ever on
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their ethical standards. Erring journalists find their colleagues in no mood
to tolerate or forgive unprofessional conduct.

Many things govern journalists: time, space, economics, competition,
geography, and the law. Above all else, however, it is the journalist’s ethics
that provide the daily working guidelines for deciding what gets into
print or onto the airwaves. The ethical, responsible journalist tries to
serve the audience’s best interest.

Various codes of ethics have been written and agreed upon by journal-
ists. None, however, is enforceable by law. Because the Constitution’s First
Amendment states, “Congress shall make no law . . . abridging the free-
dom of speech, or of the press,” it would be unconstitutional to jail a
journalist who violated ethical codes. A journalist who violates the law, of
course, faces the same penalties as any other citizen.

Nor is it possible to require licensing or exams for journalists such as
those that doctors and lawyers must pass. Licensing laws also run afoul of
the Constitution. You can stop buying an unethical newspaper or watch-
ing an unethical newscast, but you can't lock up a journalist for an ethics
violation unless he or she has actually broken the law.

The framers of the Constitution believed a free press, even though
occasionally irresponsible, is vastly preferable to a government-controlled
press. Does that mean that newspapers, for example, may print anything
they please, without regard to consequences? No. The law does play a
role. If a newspaper prints libel (false defamation), it may be required
to pay money to the libeled person—but note that this penalty comes
after publication, not before. Prior restraint, the halting or forbidding of
publication, is not permitted in the United States except under the rarest
of circumstances, usually pertaining to national security in wartime.
Government censorship is against the law.

With the Constitution and long tradition protecting the right to pub-
lish, what keeps journalists honest? The only answer is ethics.

Accuracy

To the ethical journalist, accuracy has a special meaning. Close doesn’t
count. Names must be spelled exactly right, down to the middle initial.
A journalist can’t say that a person lives at 1010 Sycamore Street if the
address is really 1010 Sycamore Drive. There is no such thing as a small
error. No one lacking a sense of detail should go into journalism. It’s not
sufficient to bat .300 or even .400, averages that would get a baseball
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player into the Hall of Fame. For journalists, the batting average must be
1.000. They must be accurate, in every detail, all the time.

How often does the press achieve this “super-accuracy”? Not often
enough, of course. If you have ever been the subject of a news story, you
may have observed an error. Maybe your name was misspelled, or your
year in school was wrong. What was the effect, for you, the next time you
read a story in this paper? Of course, you questioned what you read. Even
the smallest mistake reduces credibility. Check. Double-check. Ask the
source another question. Never guess about anything. Always verify or
confirm your information with at least one or more sources.

Objectivity

Another of the journalist’s highest principles is objectivity, the state of
mind that journalists acquire to make them fair, neutral observers of
events and issues. Journalists do not permit their personal feelings, their
likes or dislikes, to color news stories. You may not like a speaker or what
is said, but you report it straight, without any hint of your own feelings.
You may think environmentalists or Ku Klux Klan members or any other
group is wrong, but you report what they do and let the audience decide.
(Opinion, of course, is to be desired in columns and editorials.)

Some people say that objectivity is impossible, that it’s impossible to
have opinions and not let them show. Regardless, the journalist still must
strive for that ideal.

If you find the idea of objectivity hard to grasp, think in terms of neu-
trality, fairness, impartiality, balance (telling all sides of a story), and hon-
esty. Whatever you call it, journalists must set aside personal feelings.
Always seek to provide unbiased accounts of the news for the audience.
The journalist who vows to do this has taken a long first step on the road
to professionalism.

The news article in the ON DISPLAY feature on page 37 demonstrates
objectivity in reporting by presenting both sides of a volatile school issue
in an evenhanded, nonjudgmental way.

Other Ethical Principles

Accuracy and objectivity are perhaps the two most important ethical
principles journalists try to live by, but they are by no means the only
ones. Some other important precepts follow.
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Objective Reporting

The Tower, Grosse Pointe South High School, Grosse Pointe Farms, Michigan

Seniors Demand Sophomore Disqualification

by Tim Nicholson

Stating that the Sophomore Class utilized adult help
in the construction of certain Homecoming decora-
tions, the officers of the Senior Class have submit-
ted an appeal which has delayed the announcement
of Spirit Week winners.

Senior Class officers submitted an official letter
of appeal at 10:30 a.m. Saturday. Because of the
protest, all the Homecoming and Spirit Day awards
were given to the Senior Class except for the best
banner award, which is involved in the appeal. The
announcement that an investigation was pending
was made during halftime of the football game.

Specifically, the letter of appeal charges the
Sophomore Class with not adhering to the
Homecoming by-law stating that “All Spirit Week
projects should be the work of the students.” The
by-law also states that “Any other [than the stu-
dents] will result in disqualification.”

The Senior Class officers claim that the sopho-
mores hired Kinko’s Copy Center to assist in their
outside banner production. The seniors also point out
that since the sophomore outside banner was pro-
duced with the aid of a professional, the inside ban-
ner may have also been produced in such a manner.

Members of the Sophomore Class were out-
raged.

“It really takes the heart out of everyone who
put hard work into Spirit Week,” said Sophomore
Class President Cheryl MacKechnie.

MacKechnie said that she worked on the out-
side banner and no outside help of any kind was uti-
lized. According to MacKechnie, the banner was
drawn on graph paper and then scaled up until it fit
the banner. She does not understand where any-
body would get the idea that Kinko’s had anything
to do with it.

She did say, however, that the devil which
adorned both banners and the sophomore Spirit

Day shirts was a non-original tattoo adapted for
their purposes.

Eric Shulte said he was in charge of the four
artists who designed the inside banner for the soph-
omores. He also expressed anger.

“I have drawn and done artwork since I was a
kid. This is a real insult to me. The seniors just can’t
handle the fact that sophomores beat them,” said
Shulte.

Senior Class officers said they are simply asking
for an investigation.

“I think it’s important that all the classes follow
the Homecoming by-laws. I know for a fact that
everything the seniors made for Homecoming was
made by seniors only. It upsets me that our senior
artists worked hard all summer preparing for
Homecoming when other classes may not have
been in compliance with the by-laws. My hope is
that the right and just decision is made in this mat-
ter,” Senior Class President Gretchen Carter said.

The investigation itself will be led by Assistant
Principal Paul Pagel, according to Student
Association (SA) Adviser Rod Scott. According to
the Homecoming by-laws the SA president, adviser
and proper administrator are in charge of any dis-
qualification. Scott said who has the final say on the
issue is not clear.

Pagel would not comment on the issue.

Christine Galnore, SA president, said that the
SA is not trying to accuse the sophomores of cheat-
ing. She said that “we (the SA) are just trying to be
fair to everyone and find out what really happened.”

Galnore stressed that a decision cannot be
made on hearsay and she, Pagel and Scott will only
go with what they positively know is fact.

Scott said that the investigation will most likely
take a few days and all parties involved are being
met with in order to establish factual information.
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Good taste. Avoid sensationalism and stay away from sexually
explicit material. Sex and crime are subjects that require extreme caution
in reporting and editing. Seek understatement, not overstatement.
Never glorify bad behavior. Do not invade the privacy of others.

Avoid profanity and anything else that might be considered obscenity.

Right of reply, or simultaneous rebuttal. If you must print or air
criticism of someone, permit that person to respond to the criticism in
the same story. It’s not enough to run the criticism this week and the
response next week. The response may never catch up with the original
criticism.

Fairness to all. Everyone in your audience—regardless of race, color,
philosophy, religion, gender, age, or economic status—has an equal right
to fair treatment. Do not apply different standards to different people or
groups. In school, no organization or group of any kind should be either
favored or disfavored.

Plagiarism. Do not pass off the work of others as your own. No matter
how much you like someone else’s lead or phrase or story, you may not
publish it as if you had written it. This is an absolute. You may quote
from others’ work, but you must give credit. In most classrooms students
are failed for this offense; in the newsroom, reporters are fired for it.

Attribution. Use primary-source information whenever possible and
identify where it came from (“the President said today . . .”). Then your
audience can also judge the value of the information. Do not use anony-
mous sources.

The truth. Never fake anything—your identity as a journalist, a quote,
a photograph, a detail. Report only what you know beyond a doubt.
Never speculate or guess.

This list is incomplete and is, in some ways, abstract. It is, however,
sufficient to make the point: Journalists must play fair.

To reinforce these principles, the Society of Professional Journalists
(SPJ) has created a code of ethics, which appears in the Appendix on
pages 557-559. Based in Indiana, SP] is the nation’s largest journalistic
group, including professional and student chapters all over America.
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libel Law —

“If you print that, I'll sue you for everything you

own!”

Gulp.

Hearing someone threaten to sue you is an
unpleasant experience. Stay in journalism long
enough, however, and chances are fair that it will
happen. If you are sued, the case will be likely to

involve libel—or at least an accusation of libel.
Libel is printed false defamation of character.
(Spoken false defamation is slander, which we

include under the general heading of libel.) To
defame a person or organization is to reduce Falsely accused of

their reputation. For libel to have occurred, you must have written some- ~ Planting a bomb at the
1996 Summer Olympics,

thing false. : k
. . . . . . security guard Richard
Should an accusation of libel arise, the journalist—and that includes Jewell sued, among
the scholastic journalist—needs to be prepared. The student press is not ~  others, the Atlanta
exempt from libel law. ]l:ulrnzf-fons:“il:;ltion I\Ior
. . . ibel. Alt
Libel laws are complex and changeable. Each court ruling provides e ough Jewell was
e . . cleared of any wrong
subtle shifts in the law. One year it seems the press can print almost any-  gging, he still feels his
thing; the next year the law seems very restrictive. Libel laws vary from good name has been
state to state and often involve whether the person libeled is a private destroyed.

person, a public figure, or an elected official. What follows is a general
overview. Note that this general overview cannot touch on all the minute
details of the law of libel, which fill whole libraries and have broad consti-
tutional implications.

First, libel is seldom considered a crime. It’s usually a civil action,
heard in a civil court. Commit burglary, and you go to a criminal court,
where the docket says, “State v. John Smith.” Libel cases are actions
between citizens; in civil cases the docket says, “Johnson v. Jones.” The
person asserting that libel has occurred, that his or her reputation has
been damaged, is the plaintiff. The person accused is the defendant.

The penalty involves a money judgment, which can run into millions
of dollars, awarded to the plaintiff.

What can reduce the reputation of a person or organization? “She
cheats on exams.” “He is immoral.” “She is a liar.” “They falsified lab
reports.” The possibilities are endless. Certainly, the gravest libels occur
when the basic morality, decency, or wholesomeness of a person or
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organization is questioned. Any publication of information that harms a
person or organization requires the greatest of care. In scholastic situa-
tions it should be avoided virtually all the time.

Assertions that someone is dishonest, associates with criminals, has
committed a crime, has a loathsome disease, or has general low character
are dangerous. Proceed with special care. Remember that even if you may

print or air such a story, you may decide not

ing to for ethical reasons. Be aware that there is
worth quot

QUOTES

often a distinction between what you can get

As the free press develops, the para” away with and what is right.
¢ point is whether the journalist, Also, although by definition libel is
mOU‘:‘ pscient'\st or scholar, puts the printed defamation, the laws and principles
ike the . . .
\tl\r(jth i1\ the first place or in the second. regarding libel and its defenses apply not
1899-1974) only to print media—such as newspapers,

__\Walter Lippmann (

<+ and media critic yearbooks, and magazines—but to broad-
columnis

\ casts, interactive multimedia projects, and

N’wﬂ‘ on-line material.

Defenses Against Libel

The best defense against a successful libel suit is good reporting. Check all
facts. Get the other side. Let the accused person respond to any charge.
Run corrections quickly and prominently.

In the event you are sued, these are other potential defenses:

Truth. The courts have made it clear that no publication will be held
responsible for libel if the story in question is true.

You must, however, be able to prove to a jury that the information is
true. What you know to be true may not seem so to the jury. Your wit-
ness may not be believed or may refuse to testify. Your documents may
not be admitted into evidence. Be careful.

For example, suppose that you are writing a story about a well-known
merchant, and you learn that 30 years ago he was convicted of burglary.
He spent one year in prison for it. If you decide to include that item in
your story, and are able to convince a jury that it’s true, you are almost
certainly safe from successful libel action.

But that’s only part of the story. You may not be safe from an inva-
sion-of-privacy suit. That is a suit in which the plaintiff in the example
says, “Yes, that’s true about the burglary charge, but since then I have had
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no further trouble with the law. In fact, I went to college, earned two
degrees, and have been a successful merchant and civic leader since then.
I have a family and attend church regularly. To dredge up that old case
invades my right to be left alone and to live in peace.”

You probably would lose a privacy suit.

Legal questions aside, be aware that in such cases responsible journal-
ists will ask themselves the right question: Is any good served by bringing
up such an old case? For a fair, honest, and ethical journalist, legal ques-
tions usually take care of themselves.

Another possible trap is the misconception that attribution is always a
defense in libel cases. You cannot duck a libel charge merely by saying
that all you did was report accurately what someone else said.

Let’s say your track coach accused his assistant of stealing expensive sup-
plies from his office and you report it this way: “The track coach said his
assistant was stealing supplies.” Your sentence is true; the track coach did say
that about his assistant. Since truth is a defense, can you be sued success-
fully? The answer is yes—if the charge is false—because you published the
libelous statement. The assistant can therefore recover damages from you.

The principle is, The one who publishes pays. Attribution is no defense.

Under the concept of
privilege, anything said
on the floor of Congress,
in the state legislature,
cial session without fear of a successful libel suit, provided your account is  or in a court is immune
accurate and fair. from a libel suit.

What is said on the
floor of Congress or

Privilege. There are some exceptions to the claim that attribution is not
a defense. You may report whatever is said in an official legislative or judi-

the state legislature or
in a courtroom is privi-
leged, meaning that
publication of such
statements is immune
from a libel suit. If the
track coach accuses his
assistant of stealing in
an open courtroom,
you may print it with-
out fear of a successful
libel suit. If one sena-

tor says that another is
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a liar on the floor of the state senate, you may print that statement (with
attribution, of course). Here the principle is that the public has a large
stake in knowing what goes on in a courtroom or in the legislature. The
press, therefore, may report such activities without the chilling effect that
the fear of a suit can have.

It may seem to you that the laws favor the journalist, but this country
has a deep, fervent commitment to open public debate. Our courts have a
general fear of anything that restricts the information needed for that
debate to be successful. Freedom of the press, properly handled, protects
everyone, not just the person who owns the medium.

Fair comment. Another defense against successful libel suits is known
as fair comment and criticism.

You are free to venture any opinion in reviewing books or records,
theatrical events, movies, and the like. This is because a person who, for
example, makes a movie is thrusting himself or herself onto the public
stage and virtually asking for comment. If you review this book and say
that it’s bad, the authors won’t sue. If you say that it’s bad because it
doesn’t have a chapter on the responsibilities of the media, however, the
authors may sue, because it does. Thus, you may express a negative opin-
ion, but the facts you state must be true. For a fair-comment defense to
convince a jury, you must explain the facts upon which your opinion is
based. If your facts are proven true, your opinion is protected. Of course,
you must limit your comment to the public part of a performance or cre-
ative work. You cannot claim the defense of fair comment if you say that
a singer’s record album is bad and he is also a thief.

Admission of error. A prompt correction of a published article that
has been shown to be false is both a legal and an ethical responsibility. To
do so in a libel case can help if you go to court. In effect, you are saying
to the judge, “Yes, there may be libel here but it wasn’t malicious. As soon
as we found out we were wrong, we ran a correction.” This may reduce
the money judgment against you. In some states, special statutes make it
a better defense.

Don’t overlook the dangers presented by careless layout. For example,
you could be in trouble if you have a photograph of the homecoming
queen above a story on drug use or drunken driving. The implications
would be read by all. As with printed errors, if such a mistake slips
through, you should run a correction as soon as possible.
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Public officials and public figures. When it comes to libel, some
plaintiffs have a tougher time winning their case in court than others.
Elected public officials—for example, the President, a U.S. senator, or the
mayor—must show a greater degree of fault
by the press in order to win a libel suit. Even

nonelected public officials, such as public \\WOP th quotj n g
school principals, may be regarded in this (0p)

category by a court of law. Thus, the senator El.q

who thinks he or she has been libeled must E—
not only show the damage (as all plaintiffs @)

must) but must also show that the press

Wh
. €N a man assumes g public tryst
€ should consider himself :

either knew it was printing a falsehood or <y

exercised reckless disregard for the truth. . 81743‘7826),
1 -9. presi

Both of these circumstances are rare, o SelerE

for the press generally does not knowingly M

print lies or recklessly disregard the truth.

—Thomas Jefferson (

Again, the idea here is the country’s commitment to open debate. The
courts have said that, for such debate to occur, the man or woman who
has sought office or who accepts a position of trust in a public institution
must accept the criticism and attention that come with it.

The courts are continuing to define others besides public officials who
must show a high level of fault by the press in order to win libel suits.
These people may be defined as public figures—those who thrust them-
selves into the public eye on a regular basis. Famous basketball players
and movie stars fall into this category, as do some religious leaders.

The lines that separate public officials, public figures, and private citi-
zens are sometimes fuzzy. The police chief is a public official even if not
elected, but what about the beat-patrol officer? Such distinctions are diffi-
cult and should never be decided without the aid of legal counsel. The
best thing is never to get into libel trouble. The worst is to try to handle
it without expert help.

“Successful” Libel Suits

The alert reader may have noticed that virtually every reference to a libel
suit has been qualified by calling it a successful libel suit. If you have an
absolutely airtight defense, you won’t lose the suit, but that doesn’t mean
you won't be sued in the first place. Anyone can sue anyone, and lawsuits
are financially and emotionally draining.
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Wise journalists avoid lawsuits even if they think they can win.
Exercise extreme care as reporters, editors, and photographers. (Yes, pic-
tures can be libelous, and they can invade privacy.) Avoiding suits and
being ethical are better than counting on legal technicalities. Also, get
the other side in the initial story. People who see their side in print
seldom sue.

Finally, who can sue? Anyone, as we have said. And who can be sued?
The editor? The publisher? The answer is that anyone involved in pro-
ducing the libelous material may be sued—the reporter who wrote the
story, the editor who assigned the story, the editor who drew the layout,
even the copy editor who wrote the headline or caption. All these people
can be sued—for everything they own.

On January 13, 1988, the U.S. Supreme Court handed down a decision
involving the censorship of a school publication. An excerpt from the
Associated Press report on the case, known as Hazelwood School District v.
Cathy Kuhlmeier, appears below.

The Supreme Court on Wednesday gave public school officials broad
new authority to censor student newspapers and other forms of student
expression.

The court, by a 5-3 vote, ruled that a Hazelwood, Mo., high school
principal did not violate students’ free-speech rights by ordering two
pages deleted from an issue of a student-produced, school-sponsored
newspaper.

“A school need not tolerate student speech that is inconsistent with
its basic educational mission even though the government could not
censor similar speech outside the school,” Justice Byron R. White wrote
for the court.

He said judicial intervention to protect students’ free-speech rights is
warranted “only when the decision to censor a school-sponsored publi-
cation, theatrical production, or other vehicle of student expression has
no valid educational purpose.”

The dissenting justices accused the court of condoning “thought con-
trol,” adding, “such unthinking contempt for individual rights is intolerable.”
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This carefully worded report gave no hint of the debate and confusion
that the court’s decision would create in the ensuing years. Generally
referred to today as “Hazelwood,” the case and the ruling remain at the
center of debate over student expression in secondary schools. There are
strong arguments on both sides.

One side says, “The First Amendment of the Constitution applies to
all citizens, including high school students, and therefore school adminis-
trators have no right to interfere with what’s published in a school
newspaper.”

The other side says, “The school newspaper is a school-sponsored
activity, and the principal is the publisher of the paper, acting on behalf of
the citizens of the school district, and therefore has the ultimate, legal
control over what’s published in the paper.”

Before examining in detail the many issues raised by Hazelwood, it’s
helpful to understand the thinking and legal decisions that predate it.

The Tinker Decision

Until about 30 years ago, most people assumed that control of student
expression naturally rested with school authorities. The concept of 77 loco
parentis seemed to cover the question. Under this legal idea, school
authorities acted “in the place of the parent” and assumed a parent’s
rights, duties, and responsibilities. Some people accepted this idea.

Some still do. Some do not.

In 1969, during the uneasy years of the Vietnam War, the U.S.
Supreme Court addressed the question of student expression, if not the
entire concept of in loco parentis, in the case of Tinker v. Des Moines
Independent School District. Before Hazelwood the ruling in the case was
the court’s major statement on student expression.

In the case, three students in Des Moines, Iowa, decided to wear black
armbands to protest the war. School administrators suspended the stu-
dents, and the students sued. They lost in district and appeals courts but
won when their case reached the U.S. Supreme Court. That court
expressed the following:

First Amendment rights, applied in light of the special characteristics
of the school environment, are available to teachers and students. It can
hardly be argued that either students or teachers shed their constitu-
tional rights to freedom of speech or expression at the schoolhouse

e 45 o



Chapter 2 * Meeting Ethical and Legal Responsibilities

gate. ... In our system, . .. school officials do not possess absolute
authority over their students. Students in school as well as out of school
are “persons” under our Constitution.

Later, the court added that students and teachers “are possessed of fun-
damental rights which the state must respect, just as they themselves must
respect their obligations to the State.”

Although the Tinker case did not involve student journalists or free-
press questions, subsequent court rulings made it clear that the principles
applied to student journalists. Prior restraint (censorship) of student jour-
nalists was held to be illegal unless the material to be censored was
libelous, obscene, an invasion of privacy, or “materially and substantially”
disruptive of the school.

The Tinker ruling meant that student editors had the legal right to
decide what would go into the paper, the yearbook, or the broadcast. If
the students wanted to print obscene material, however, they could be
stopped. Libelous stories or stories that invaded someone’s privacy were
not protected either. Advisers or administrators spotting this sort of mate-
rial had the right to overrule the students. This also was true if the stu-
dents printed material that threatened to disrupt the school environment.

Still, as today, it was not the law that truly governed behavior. Ethics
(what is right, not just what is legal), compromise, experimentation, teach-
ing-and-learning tactics—the whole array of elements at work in a school
environment came into play. Most principals and advisers and most students
worked within a reasonable framework, and legal difficulties were rare.

That brings us to the Hazelwood decision.

The Hazelwood Decision
Here are the facts of the case: In 1983 staff members of the Spectrum, the
student newspaper of Hazelwood East High School in Missouri, prepared a
series of stories about student pregnancy and the effects of divorce on stu-
dents. The principal, Robert Reynolds, deleted the two pages of the paper
on which the stories were to have appeared. Reynolds said he blocked the
stories because they invaded the privacy of the students involved, even
though they were unnamed. He feared they could be identified anyway.
“He also believed,” the Supreme Court said in its ruling, “that the arti-
cle’s references to sexual activity and birth control were inappropriate for
some of the younger students at the school.”
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Following the Supreme
Court decision in his favor,
Hazelwood East High
School principal Robert
Reynolds speaks to a
journalism class.

Reynolds took the position that he was publisher of the newspaper
and as such could determine its contents.

The students sued. A federal trial judge ruled in favor of the school
district. But the Eighth U.S. Circuit Court of Appeals ruled for the
students.

When the U.S. Supreme Court came down on the side of school
authorities, it said: “A school may in its capacity as publisher of a school
newspaper or producer of a school play ‘disassociate itself” not only from
speech that would ‘substantially interfere with its work . . . or impinge
upon the rights of other students’ but also from speech that is, for exam-
ple, ungrammatical, poorly written, inadequately researched, biased or
prejudiced, vulgar or profane, or unsuitable for immature audiences.”
The court said only that censorship must be “reasonably related” to edu-
cational goals.

The language was too broad for some people, and reaction came swiftly.

Mark Goodman, executive director of the Washington, D.C.—based
Student Press Law Center, an organization that provides legal help to stu-
dents in censorship cases, said that within hours of the decision he
received two calls from students complaining of censorship where none
had existed before. Both cases involved stories about AIDS.
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Many, but by no means all, school administrators responded favorably.
So did many commercial newspapers, which appeared to favor the argu-
ment that the principal of a school has the same power to control content
as the publisher of a commercial newspaper. Others argued that this is a
bad analogy. They said that what a publisher does is his or her business
because the newspaper is part of private enterprise; but, they said, what a
principal does is society’s business and cannot be capricious or arbitrary,
any more than police officers or judges can. The difference between a
commercial and a student newspaper, this reasoning goes, is that in a
school the publisher is the government—and the United States has never
permitted government control of the press.

Arguments for and against. What follows is a look at some of the
specific arguments on either side of the Hazelwood dispute.

Some people say school administrators should have the final say about
what goes into the newspaper or yearbook because, if there is a successful
libel suit, the school will have to pay. Others argue that lawsuits are
extremely rare in a school setting. Nevertheless, the other side responds,
should a suit occur—rare event or not—it’s the school that pays.

Student advocates say this: If schools grant students the responsibility
for what they print, the students inherit the responsibility to pay any libel
judgments. Naturally, it’s pointed out that students do not usually have
money to pay such judgments, but nowhere is it written that only the
well-to-do have the right to publish.

This argument (who has the ultimate legal responsibility?) remains
unsettled. It should be pointed out, however, that a principal who
watches carefully what his or her students are printing may be doing so
out of concern for the school’s legal liability.

Another argument is that students are too young and too inexperienced
journalistically to make mature judgments about what to print. For some,
this is a compelling argument. There are, indeed, risks in permitting stu-
dent journalists the power of the press. Apart from legal problems, feelings
and reputations can be damaged. People in the news are not abstractions;
they’re human beings, and they need to be handled with care.

On the other hand, many student journalists are surprisingly sophisti-
cated and, if they receive proper guidance from well-trained and well-
educated advisers, usually can be trusted to do the right thing. Students
who embark on irresponsible paths often can be convinced of the error of
their ways by their advisers. Many educators believe it is better to teach,
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Responses to Hazelwood

Whose opinion on the Hazelwood decision do you agree with?

a he Hazelwood case . . . involve[s] two separate and
very distinct issues. One is a constitutional question,
the right of a public school to control its own publi-

cation. The other is an educational question, the wisdom of

exerting such control in ham-handed fashion.”
—Roanoke (Virginia) Times & World-News

“[I]f we're preparing students . . . to face the real world and to
be productive citizens . . . they have to be exposed to as much
reality as they can handle.”

—~Edmund J. Sullivan, Director, Columbia Scholastic Press Assaciation

“[Hazelwood] has caused us to be more careful. It's going to be
on our shoulders to prove that we're responsible enough to han-
dle the rights.”

—Linda Puntney, Executive Secretary, Journalism Education Association

“As a teacher | don't think | can realistically teach what the First
Amendment is and what it means unless | can turn around and
practice it . . ."

—John Bowen, high school journalism adviser

“Do we want a generation of potential journalists coming
through a system that doesn’t encourage freedom of the
press? What's going to happen ten years down the road
from here?”

—ARichard Johns, Executive Director, Quill and Scroll,
International Honorary Society for High School Journalists

“Justice White said the courts may intervene when

censorship serves no ‘valid educational purpose.” If

this decision brings gross abuses, then student

journalists will be back in court with

justice on their side.” —
—Saginaw (Michigan) News

Student Tammy Hawkins, editor of
the Hazelwood East High School

paper, displays the issue announc-
ing the Supreme Court decision. =

“[W]hat is a student to believe when taught about a free press
and the First Amendment in class if the free expression of the
school’s own journalists is suppressed?”

—-Henry Reichman, Censorship and Selection:
Issues and Answers for Schools

“The 5-3 majority is basically correct in upholding the authority
of educators over students of this age. But . . . [i]t's a pity that
the justices . . . could not find space to admonish school sys-
tems to wield their power with wisdom, care, and restraint.”
—The New York Times

“The reality of newspaper publishing includes making responsi-

ble decisions about what to print, in order to avoid unnecessary
lawsuits. . . . To assume that these decisions are most appropri-
ately left to the student journalist escapes all reason.”

—National School Boards Association/National Association of
Secondary School Principals

“[I]f there is no educational, scholastic freedom . . . then all [stu-

dents] learn is to bow down to whatever particular governmental

authority happens to be in charge of the rules at the time.”
—Jack Harkrider, high school journalism adviser

“The real world is different. In a grown-up world, an editor
is subject to a publisher. If the publisher says, ‘Kill the
piece, that's it, sweetheart, the piece is killed.”
—James Kilpatrick, syndicated columnist

__ FoLLOW-uPp
1. Asa class, discuss the quotes and cate-
gorize them according to whether they
support or question Hazelwood. Which
side appears to have the stronger case?
2. Check back issues of your school
newspaper for as far back as they are
available. Do you think that the types
of stories and the way they are
covered would have been different
before Hazelwood? Why or why not?

49
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to tell why something is wrong and should not be printed, than it is to
issue a direct order against publication.

Some people say control of yearbooks and newspapers belongs exclu-
sively to the school because the classes that produce the papers and books
are just that: classes. Student activities. Just as the biology teacher controls
her class and the history teacher controls his—both guided by the princi-
pal—the journalism teacher also exercises control. This is a good argu-
ment, all the better in schools where the publications are financed by the
school and credit is granted for working on them.

Hazelwood has caused other controversies as well. How, ask critics of
the decision, is it possible to teach First Amendment values in a school
where students are censored? What of the educational value of good jour-
nalism classes? Aren't they meant to be learning experiences, and doesn’t
Hazelwood undermine them? These questions worry not only journalism
advisers and students but school administrators too.

Limits on Hazelwood. If a publication is exclusively a class project
and is used only for training and practice by student journalists, it’s diffi-
cult to argue for student control—but not even this issue is totally black
or white.

The Spectrum, the student newspaper in the Hazelwood case, was
determined by the Supreme Court not to be an open forum. Had it been
ruled a forum, the court’s decision might very well have gone the other
way. Under forum theory, once the government creates a forum, it cannot
control the ideas expressed there. A forum is a place where ideas are
exchanged. A city park, where people climb on soapboxes and say what
they think, is a forum. Many universities have a mall or a “speaker’s cor-
ner” where people may speak. These areas are protected by society, and
the ideas expressed there are protected as well. If a school newspaper is a
forum, Hazelwood probably does not apply.

Thus a school newspaper that has been declared a place where mem-
bers of the school community exchange ideas—through columns, letters
to the editor, guest columns—may be in a different legal position from
that of a pure lab newspaper produced by students for practice and train-
ing. This in no way should affect student conduct or judgment, of course.
Again, it’s ethics, not the law, that governs student journalists.

Some states question Hazelwood itself. The Arkansas, Colorado, lowa,
Kansas, and Massachusetts legislatures have passed bills that, in effect,
sidestep Hazelwood. Even before Hazelwood, California had a statute
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protecting student-press rights. Such legislation has been introduced in
several other states and is in various stages of the legislative process. Many
individual school districts also have made it clear that they will stick with
the Tinker rules despite the Hazelwood ruling.

How can this be? Isn’t federal law the last word? Yes. States may, how-
ever, grant more freedom than the federal government; they just can't
grant less. So in this case, state and local rules can prevail—if that’s what
local citizens want.

The research shows without a doubt that there has been a large
increase in censorship in high schools since Hazelwood. Some people
remain unconvinced, however, about Hazelwood’s effect. Although many
advisers express dismay over the decision, others say, “This case is no big
deal.”

One of the most sensible reactions to the decision came from journal-
ism professor and student-press scholar Bob Trager. In a speech just two
months after the Hazelwood decision, Trager urged the following course
of action:

In the majority of schools, where teachers, administrators and stu-
dents have been uncertain about the place of journalism in the curricu-
lum and the extent to which students should be able to exercise their
First Amendment rights, Hazelwood may spur additional discussion and
reflection on these matters. And that can be to the good.

Students, the publications adviser and school administrators should
exchange views on freedom of expression. Ultimately, maybe they can
reach a consensus, one that can be put into a formal, written policy. It
should include a recognition of students’ freedom to report, write and
express their views. Remember, Hazelwood didn't prohibit that—it just
said administrators could censor student-written material if they choose
to. The goal here is to give them a reason not to.

The policy also should make the adviser's role clear—to teach, guide
and be a sounding board for student journalists.

If administrators do review material before publication, they should
commit to discussing with the students any concerns they have, so
they can be resolved in a timely manner, and so students can learn from
the experience. And there should be a means to appeal unfavorable
decisions.

Discussions leading to such a policy could begin by focusing on the
Hazelwood decision itself.

e h1 o
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Wrap-up

Public confidence in the press has fallen. Journal-
ists are often seen as rude and insensitive, at least
in part because they are the bearers of unavoid-
able bad news.

Journalists have many roles assigned to them
by society. Their coverage of government fulfills
the political function expected of a constitutionally
protected free press. Advertising provides infor-
mation about products and services. As the press
surveys the horizon and alerts the public to what's
“out there,” it fulfills the sentry function. Sports
scores, birth announcements, and such informa-
tion keep society’s records. Comics, feature sto-
ries, and other light fare entertain people.
Information in the mass media provides daily
material for conversation and thus enhances peo-
ple’s social lives. The media also help set soci-
ety’s agenda, which can lead to solutions.

Various ways exist to evaluate the media.
Interested citizens can compare newspapers,
radio, television, and magazines with professional
standards.

Journalists try to meet the ethical standards
that, even more than the law, guide their work.
Journalists are expected to be accurate and objec-
tive. Their standards emphasize good taste, fair-
ness, care with attribution, and a devotion to truth.

A large problem for journalists is libel.
Publishing material that is both false and damag-
ing to someone’s reputation can lead to a lawsuit
with heavy financial penalties. Truth is the best

defense for journalists. There is no libel without
falsehood.

The legal situation for scholastic journalists
changed greatly in 1988 with the U.S. Supreme
Court's ruling in the Hazelwood case. In that case,
the court said school officials can legally censor
student newspapers and other forms of student
expression if the censorship is related to educa-
tional needs. The decision tightened up scholastic
journalism freedoms from censorship implied in
the 1969 Tinker decision.

Educators and journalists are divided over
whether the Hazelwood decision was good or
bad, and there is disagreement over its long-term
effects on scholastic journalism.

The decision permits a school principal to
assume the role of publisher of the student news-
paper. In that position the principal can control the
paper’'s content. Nothing in the decision requires
censorship, and many school districts continue to
grant students and advisers final say over the
paper. Some states have passed legislation reaf-
firming this freedom. School newspapers that
are open forums for the exchange of ideas are
generally considered exempt from the Hazelwood
ruling.

People on both sides of the Hazelwood contro-
versy agree that the responsibility of student jour-
nalists is unchanged. The emphasis must remain
on accuracy, fairness, objectivity, balance, good
taste, good judgment, and good sense.
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On Assignment

INDIVIDUAL ACTIVITIES

1. Write a brief definition of each of these terms:

“composite characters” objectivity

credibility plagiarism

ethics prior restraint

fair comment privileged statements
forum theory right of reply

in loco parentis slander

libel

. Test your critical thinking. Have a class discus-
sion about the following news issues. If possi-
ble, invite local news executives to class to
join the discussion.

a. Is the press really preoccupied with “bad
news"? If not, why do so many people think
this? What dilemmas do news people face
in trying to balance news that the audience
wants with news that it needs?

b.In what kind of a climate do your local media
operate? For example, do the owners of
radio and TV stations also own a newspa-
per? Is there only one local paper? Are the
media locally owned or part of a larger con-
glomerate? What conclusions can be
drawn about media independence and
competitiveness?

c. What dilemmas do journalists face because
of lack of time and space? Are there any
solutions?

d. Is it always the fault of the newspaper or
station when the facts come out wrong in a
story? Might it be the fault of the news
source? Might the “error” be in the minds of
the audience?

e. When is it right for reporters to use anony-
mous sources? What ethical questions are
involved?

3. Write a critique of the On Display article on

page 37. Include specific examples of what
makes it objective. Make your critique about
one page long.

TIME

You may want to
try out the writing

strategies in

TIME to Write,

pp- 505-520, as you
work on your
writing assignments.

4. Write a brief essay on each of the following sit-

uations. Be prepared to discuss your position

in class.

a. As a school reporter, you're covering a meet-
ing of the board of education. Suddenly the
president of the board turns to you and
says, “I'm sorry, but this part of the meeting
is off the record. Please stop taking notes
and do not report any of this in the paper.”
What do you do? Why?

b. You're in the school cafeteria and you over-
hear two school administrators discussing
“the massive number of students who
cheat.” Do you have a story? How would
you proceed? Why?

L [ contenis B 2
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5. Assume that you're a high school principal and C@ SURF THE NET
have learned that the school paper intends to
publish the following stories. In each case, tell
what you would do and why.

a. A student created a disturbance in the cafete-
ria, turning over tables, throwing food, and
upsetting an urn of hot coffee. He was sub-
dued and taken to a local hospital for psychi-
atric observation. The story being planned by
the school newspaper is to include the stu-
dent’s name and photographs of the damage.

b. The newspaper staff plans an editorial that
criticizes the football coach for pressuring
the parents of the students he coaches into
buying kitchen appliances from him.

c. Newspaper staff members investigating the
all-school activities fund—money intended
to support all the school’s clubs and organi-
zations—have discovered that school admin-
istrators have spent the entire fund to
support the basketball team.

d. Members of the student council have circu-
lated a petition in the school to have the
council’s faculty advisor replaced.

8. Examine the Internet site for one or more of
these organizations: the Journalism Education
Association, the Student Press Law Center,
and the Freedom Forum. Write a brief sum-
mary of how the site might be helpful in
dealing with freedom of the press and censor-
ship issues.

6. Assume that you're the editor of the school
newspaper for which the articles in activity 5
are planned. In each case, tell what you would
do and why.

TEAM ACTIVITY

1. Working in teams, prepare a code of standards
for the publications in your school. Compare
your code to the code of ethics of the Society
of Professional Journalists reprinted in the
Appendix (pages 557-559). Review the codes
prepared by the teams. Working as a class,
prepare a code for your school.
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he calls for legal help came to
Jane Kirtley at all hours of the
day—and night.

Kirtley, a former reporter turned
lawyer, served until 1999 as executive
director of the Reporters Committee for
Freedom of the Press, a voluntary, unin-
corporated association of reporters and
editors devoted to protecting the First
Amendment. The committee assists
reporters and media organizations when-
ever their ability to report the news is
threatened.

“It’s the kind of job that can take over
your life,” Kirtley said of her work for the
Reporters Committee. “But the rewards
far outweigh the negatives. It's a perfect
job for anybody who loves the First
Amendment and journalism.”

Kirtley believes the responsibility of
the media is to act as watchdog, looking
out for readers’ best interests. Any
attempt to limit or control the ability of
the press to do that must be fought.

“The overriding journalistic ethic is to
inform the public,” she said. As a journal-
ist, one must “tell the truth as best that
you determine it at the time, and trust the
public to have the judgment and the
sense to take the actions that are neces-
sary to ensure preservation of our demo-
cratic system.”

Kirtley began overseeing the legal
defense and publications efforts of the
Reporters Committee in 1985. She also
edited the group’s quarterly newsletter,

Jane Kirtley

the News Media & the Law. Earlier, she
waorked as a reporter for the Evansville
Press, the Oak Ridger, and the Nashville
Banner.

Kirtley warns of hard times ahead for
the media if the public doesn't change its
attitude toward the press.

“There is a lack of public understand-
ing of the importance of the media,”
Kirtley said. “\We're on the cusp of radical
change. For the last ten to twelve years
or so the public has felt it had no stake in
press freedom. They felt the media was
part of the problem and not the solution.”

The public is starting to demand
restrictions, she said, that go against
the principles of the First Amendment. “If
the members of the public don't see a
relationship between free speech and free

press, then we have a major problem,”
she said.

Kirtley continues to be concerned that
as new communication technology, such
as the Internet, is developed, government
officials will find less resistance from the
public to attempts to regulate it.

“ do worry that since the new tech-
nology vendors are not traditional media,
the public won't look at regulation the
same way it would if it were CBS News
or the New York Times being regulated,”
she said.

Kirtley has served on many advisory
boards and committees, including the
First Amendment Congress, the Libel
Defense Resource Center, and the
Student Press Law Center. Presently she
is Silha Professor of Journalism at the
University of Minnesota and writes a
monthly column for the American
Journalism Review.

_ FOLLOW-UP

1. Do some research on what kinds of
cases a media lawyer such as Kirtley
might be involved in. Prepare a report
on one such case and present it to
the class.

2. Is Kirtley's belief in the sacredness of
the First Amendment supported by the
Supreme Court? Find out to what
degree, if any, First Amendment privi-
leges of free speech have been
restricted by the Court.
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| CHAPTER 3
Deciding What Is News

he three chapters in this section are

KEY CONCEPTS about gathering the news. That’s a

more elusive activity than it once was.

=

After reading this chapter, you will We used to think of news in relatively
B v oiinitions Ot Tiefe simple terms. News equaled events. News
have changed over time was automobile accidents, airplane crashes,
> recognize the influence of USA Today violent weather, earthquakes, fires, slayings.
on modern news approaches News was meetings, press conferences,
> be able to measure news values by speeches, births, marriages, deaths. Known
audience interest and need today as “hard news,” its boundaries were
P recognize the classic elements of not hard to define.
news: timeliness, proximity, Then life became more complex, and

prominence, consequence, human

: : the nature of news changed. The press
interest, and conflict

moved away from events and concentrated
on trends, on in-depth coverage of major
issues. News was intricacies of government,

» know how to generate ideas by
brainstorming

P understand the basics of obtaining

\ , damage to the environment, the changing
information by polls

family, population control, educational

reform, automobile safety, health care.

At the same time another change started
to take place. The news began shifting away
from government, social issues, and the
question, Where are we going in this soci-
ety? Several factors account for this change
of direction: declining literacy, loss of young
readers, a drop in circulation generally, the

A

f contents 2



news judgment proximity localization
advance prominence
timeliness consequence conflict

human-interest story

brainstorming
random sample

filter question

mobile society (“Everybody just moved
here. They don’t care about the city coun-
cil”), television’s need for ratings and the
consequent emphasis on the upbeat or the
spectacular, and a feeling that people have
had enough of “bad news,” such as famines
and gang fighting.

USA Today pioneered the new attitude.
Colorful, upbeat, filled with graphics, USA
Today was a tremendous hit, especially with
people on the go across the country. Many
journalists, eager to find the solutions to
the problem of a declining audience, have
followed USA Today's lead. These journal-
ists believe that readers are bored with gov-
ernment news, with endless stories about

Stories about calamities
such as tornadoes or
hurricanes are always
of interest to readers.

squabbles over cable television companies,
sewage plants, urban development, and
zoning laws.

Other journalists argue that the press
has a role to play and society needs the
same kind of news that it always has, with
emphasis on government. Yet many
acknowledge that the changes that have
taken place are based on economic realities.
They wonder if it comes down to a choice
between a newspaper that compromises its
definition of news or no newspaper at all.

So what is news at the start of the 21st
century? It’s “all of the above.” Events and
trends are still covered. To these you can add
lifestyles of the rich and famous, fashion,

59
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health, the arts, leisure, exercise, sex, parenting, recreation, nutrition, film,
video, music. The list is endless because it encompasses all of modern life.

Following this lead, scholastic journalists also have broadened their
approaches to the news. News of homecoming dances, international
exchange students, new teachers, football games, and current events is still
covered, but today there is much more. It’s not uncommon to find stu-
dent journalists examining school budgets, performance on standardized
tests, teacher-tenure cases, and lifestyle issues. Teens worry about getting
into college, about pregnancy, about how to fit in at school, about abor-
tion—and teen journalists respond with information on such issues.

This change makes some people nervous. They don't like to see stories
about the dangers of drug use or sexually transmitted diseases. Yet these
are realities for teenagers today.

The Internet has added a new and as yet undefined element to news
gathering. Now, for good or ill, the world is a few keystrokes away. It can
be easier to download a document from a library in South Africa than to
get an appointment with a school administrator. Whereas once student
journalists had to scour their exchange papers for story ideas, all they have
to do today is conduct a Net search, and in no time at all hundreds of
documents on any subject are on their screens.

The information superhighway can be chaotic, and only Web-wise
travelers should venture on to it. It’s easy to find information today.
Making sense of it, sorting it out, is the challenge. Journalists need to be
as skeptical as ever when dealing with the Internet: Just because some-
thing is in cyberspace doesn’t make it true or accurate.

News Judgment

It is the journalist’s job to evaluate what’s “out there” and to select what
will interest, inform, educate, amuse, or amaze the audience. Decisions
have to be made about what’s important and what’s not, about balancing
what the audience wants against what it needs.

How do journalists do this? They use news judgment, their own good
sense in determining, for example, which of a dozen items should be
included in a story, and which should be in the first paragraph or first
on the newscast. No one is born with news judgment. That’s something
one absorbs through experience, attending to the mass media (reading
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newspapers and magazines; watching newscasts;
surfing the Internet), and hard work.

The so-called elements of news, or news values,
include such factors as timeliness, proximity, and
prominence. These elements and others will be
examined in detail shortly.

1 ?II

A quick shortcut to news judgment can be found in
the “Who cares?” method. That merely means asking
yourself who cares about this story, person, event, or
issue. If you are convinced that there is genuine
interest or that the story, person, event, or issue is
important for the audience . . . you have news. If
there is neither interest nor need, skip it.

Let’s try the “Who cares?” method in evaluating

two simple events; one is news, one is not.
An event that directly

A. The mayor signs a proclamation designating next week Clean- affects your school, such
as the introduction of

. L . closed-circuit broadcast-
B. The mayor announces an investigation into the disappearance ing, would pass the “Who

up, Paint-up, Fix-up Week.

of $75,000 from the city’s general fund. cares?” test for inclusion
in the school paper.
Now, who cares about Clean-up, Paint-up, Fix-up Week? Practically
no one. Politicians constantly issue such proclamations, mostly at the urg-
ing of special-interest groups. In this case the special week is a lure for
newspaper advertising from lumberyards, nurseries, seed stores, and paint
stores. The media pay scant attention to such designations.
Who cares about event B? Nearly everyone in the community. For
taxpayers, and that includes practically every citizen, the handling of
public money is a critical issue. The conduct of public officials draws
intense concern in a democratic society. So, yes, event B is news.
Obviously, few news decisions in a journalist’s life present such a clear-cut
choice as those in this example. As a starter, however, always ask yourself
who cares about the story and you will be on your way to developing
good news judgment.
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Not all events are subject to such evaluation. If your instructor had a
fight with a neighbor, you might get a positive answer to the “Who
cares?” question, but you wouldn’t have news. Why? Because some things
are personal. The journalist’s duty is to rise above the level of spreading
ugly stories that invade the privacy and upset the lives of innocent people.
Like so many things in journalism, taste is the issue. One of your jobs as a
journalist is to cull items that would offend the audience’s taste. This too
is part of news judgment.

The Elements of News

A warning bell should go off in your head when you come across an item
in bad taste. Another bell should ring when an item is legitimate news.
This is just another way of saying that news judgment is, to a great extent,
intuitive. Seasoned journalists don’t need such guidelines as timeliness,
proximity, or prominence. Instead, they rely on the bells in their heads.
This is no help, you say, because you don’t have bells yet. You haven’t
acquired the intuitive judgment, a sort of sixth sense that allows you to
weigh, often in a split second, the news value of an event. This is where
the classic elements of news come in.

Depending on which authors you read, there are anywhere from five to
twelve elements of news. Here are some of the most generally recognized.

Timeliness

Timeliness relates to the newness of the facts. It’s this element that makes
a story about football more timely in November than in June. A story
lacks timeliness for the school newspaper if the daily newspaper down-
town already covered the story at great length two weeks earlier. Instead,
the school paper might concentrate on advance items, stories about com-
ing events.

Proximity

Proximity refers to the nearness of a given event to your place of publica-
tion. Events occurring in your school generally have more news value
than those occurring on the other side of the world. People like to read
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about things they are familiar with, and they are more likely to be famil-
iar with those things closest to home.

This explains the reliance of most journalists on local news, about
which a great editor once said, “A tomcat on the steps of City Hall is
more important than a crisis in the Balkans.” This is no longer true, of
course, as we all witnessed during NATO’s war against Serbia in 1999.
Today such a crisis is recognized as having potentially far-reaching conse-
quences that may dramatically affect the lives of your audience. What the
editor said still makes a good deal of sense, however. To paraphrase him,
“A minor dropout problem in our school is more important than a major
drug problem in a school 500 miles away.”

Prominence

Prominence refers to the “newsworthiness” of an individual or organiza-
tion. It’s true that names make news, but some names make more news
than others. Why? Because they are more prominent. Thus, if the star
quarterback flunks a math exam and is ineligible for the big game, his
troubles are newsworthy. Suppose you flunk the same exam. Is that news?
Not unless some other issue is involved. The quarterback, like it or not, is
more prominent than you, and his failure has more far-reaching impact.
“There goes the ball game,” will be the reaction to the news of his failure.

° 63 -

A story about the home-
coming parade is timely if
it's published near the
time the parade occurs—
not two months later.
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When people learn that you flunked, they will shrug, mutter “How about
that?” and go on about their business.

The element of prominence explains a great deal about how news is
handled. It explains, at least partly, why the press follows movie stars, why
it interviews the governor, and why it runs story after story about well-
known people and organizations.

Most newspapers put the most important news of the day on the front
page. In the front-page sample in the ON DISPLAY feature on page 65,

you can clearly see the issues of significance for this edition of the paper.

Consequence

The element of consequence refers simply to the importance of an event.
To go back to our star quarterback, his failure on the exam is more
important to more people than is your failure on the exam because of the
consequences. The team may lose the big game. Hundreds, maybe thou-
sands, of football fans may be disappointed—or they may be thrilled at
the performance of the substitute who gets his big chance and makes
good.

The element of consequence, incidentally, offers many opportunities
for stories that do not, on the surface at least, seem to have any news
value. For example, if the state legislature passes a bill providing state
financial aid to local school districts, you should recognize that this
action, even though it took place in the state capital, has important con-
sequences for your school. Ask school officials how much money will
come to your school and what will be done with it.

This is an example of localization, the act of bringing out the local
angle in a story. Another example would be the effect on construction
plans for a new school in your town if steel or railroad workers were to go
on strike. It’s important to keep up with the news outside your school;
you never know when an item in a daily newspaper, newscast, or periodi-
cal will lend itself to localization.

Human Interest

As a human being, you're probably most interested in other people and
how they behave. Human-interest stories cause readers to laugh or cry, to
feel emotion. If a little girl is trapped for days in an abandoned well, thats
a human-interest story. If a dog mourns at his master’s grave, that’s a
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Front-Page Coverage
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Animals or children are
usually good topics for
human interest stories.
Photos can draw readers’
attention to the page.

human-interest story. If that substitute quarterback mentioned earlier
throws five touchdown passes, that’s a human-interest story. In other
words, human-interest stories are unusual. They’re about the shortest
basketball player, the fastest track runner, the youngest teacher, or the
oldest custodian. They tickle the funny bone or evoke feelings of sorrow,
warmth, pity, or amazement.

The element of human interest explains why newspapers run a story
when a 15-year-old genius graduates from college or when a bride on her
way to the wedding gets lost and ends up at the wrong church. The fact
that the world has one more college graduate is of no particular signifi-
cance in itself, nor is the fact that someone got married. But wouldn’t you
want to read a story about a 15-year-old college graduate or a lost bride?
Yes, and so would many other people. These stories have human interest.

Conflict

An element of news that enters into many stories is conflict. Why do so
many people attend sports events? Conflict. Why are so many people
interested in elections? Conlflict, at least partly. Why are wars, to take the
most extreme case, news? Conflict. Conflict involves tension, surprise, and
suspense. (Who will win the game? Who will win the election?) People are
in an almost constant state of conflict with their environment. Former
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husbands and wives fight over Orth t&king

custody of their children;
homeowners ﬁght to keep tav- News arithemetic. Here's one way to sum up what is
and isn't news, from Editing the Day’s News by George

erns out of their quiet neigh- .
! & Bastian and Leland Case:

borhoods; scientists fight to

discover cures for deadly dis-
eases; countries ﬁght for 1 ordinary person + 1 extraordinary adventure = news

TIP

1 ordinary person + 1 ordinary life = 0

supremacy in the world arena. 1 husband + 1 wife = 0

1 husband + 3 wives = news

Ly

bank cashier + 1 spouse + 7 children = 0

Other Factors

There are many other ele-

=

bank cashier - $20,000 = news

==

ments of news, including person + 1 achievement = news

L1y

progress, money, disaster, nov- ordinary person + 1 ordinary life of 79 years = 0

elty, oddity, emotions, drama, 1 ordinary person + 1 ordinary life of 100 years = news

animals, and children. It
P el e, RN e, o, Pt R {

would serve little purpose to
discuss each of these at length here. Just keep in mind that news judg-
ment rarely involves simply checking off items in a list of elements to
determine whether the event is news. Professional journalists may not be
able to define news, but they know it when they see it. As a student, you
just have to develop a system of warning bells. Determining news value is
not an exact science. You can't expect to rely on formulas.

Look for news items that will satisfy readers’ curiosity, and remember,
there are no shortcuts. Saying that “it isn’t news if a dog bites a man, but
it is if a man bites a dog” is oversimplification. If a dog bites the President
of the United States, that’s news. If a dog with rabies bites a child, thats
news. Nor does it help to talk about having a “nose for news.” Some
reporters seem to make a career through being in the right place at the
right time because they have trained themselves to know where the right
place is. Their noses have little to do with it.

To begin developing interesting, newsworthy stories, your first step is to

come up with possible story ideas. One way to generate ideas is for the
newspaper staff to hold a brainstorming session.




Getting On Line

What are some basics I need to know to get started on the Internet?

individuals or groups—on the

aybe you're one
of those people
who's on line

every night and could be writ- ..
ing books about it yourself.
Then again, maybe you're not.
If you're in the second cate-
gory, read on. What follows are
answers to some very basic e
Internet questions.

| =]  Web. For example, the news-
M_m = | paper USA Today can be found

at http://www.usatoday.com/.
The http part stands for the
means the browser must

use to get to the source;

— it's short for hypertext
transfer protocol. The www
stands for the Web; and

im usatoday is the host name,

e

How do | get on the E

=1 the computer where that

Internet? Besides a computer
and a modem, you need to
subscribe to an Internet service
provider (ISP) through which
you can get on line. Large national ISPs, such as America Online
and Flash Net, provide you with software and a service that
gives you simple, user-friendly access to the Internet. Other ISPs
just provide the connection and let you find your way through the
Net on your own. Your local Yellow Pages probably lists many
such companies; just be sure they offer local phone access so
you don't have to make a long-distance call to get on line.

What is the World Wide Web? The \Web is an interface that
hooks up a great number of sites on the Internet and lets users
have easy access to them. Web sites are “pages” that may
contain text, pictures, sound, and even animation. On any par-
ticular page you can connect to other pages by clicking on-
screen links (usually words in color). For example, clicking on
the link “Turkey” in an on-line news story about earthquakes will
take you to stories about the 1999 earthquake in that country.

Access to the Web is available through nearly all ISPs via a
browser, a program that lets you get to the information on the
Web. Netscape Navigator and Microsoft Internet Explorer are
two commonly used browsers, but there are others.

What do those labels beginning with “http” mean?
The labels are really addresses of sites—or home pages of

Metacrawler is one of several high-powered
search engines that allow users to find specific
information on the Internet.

newspaper is physically
located. The com at the end
lets you know that the com-
puter is run by a company
rather than an educational institution (edu), organization (org),
or government agency (gov).

If there’s so much information out there, how can | find
what I'm looking for? If you know the exact address of a site,
you can simply enter it on your server screen. Most servers also
let you “bookmark” a site; just click on its name in a list and the
page will appear on the screen.

If you're just looking for, say, information on stress, you can
go to various search engines (or directories), enter your cate-
gory, and find a list of web sites that pertain to it. Search
engines include Yahoo!, Lycos, and Webcrawler. All engines can
be accessed at their own site addresses on the \Web.

FOLLOW-UP

1. In groups, share what you know about the Internet. Answer
any questions that non-Internet users in the group may
have.

2. Use a search engine to research a topic your teacher
assigns to you. Report to the class on how you went about
seeking the information and the usefulness of the sites that
your search produced.
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Generating News Story Ideas

Most newspaper and yearbook staffs meet for an hour a day; some meet
only once or twice a week. There is not a lot of time for discussions that
end in long arguments without resolving the problems at hand. The brain-
storming technique is a fast method of getting a lot of solutions, ideas, or
alternatives for action in a very short amount of staff time. You can use this
technique with large groups or with only two or three participants.

Brainstorming Sessions
Here is one proposal for staging a productive brainstorming session. You
can adapt it to your own needs and situations.

First, have the group leader—editor, business manager, or adviser—
explain the problem to be considered. (Example: We are planning a spe-
cial issue of the paper on problems facing today’s graduate. What stories
should be assigned?)

Give people a few minutes of “think time” in which to consider the
problem. They might jot down two or three ideas.

Now have the group leader call on each participant individually to
raise an issue or make a proposal for action in one short sentence.
Participants need not explain their thoughts or elaborate on them.
There should be no discussion or criticism of any idea presented. (To
continue the example: How does one hunt for a job? What are additional
opportunities for education? How about military opportunities? How

does a person establish residency for voting, in-state tuition fees, and
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Brainstorming is an
excellent way to come up
with story ideas for the
newspaper.
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other benefits?) Each idea is briefly stated;
each can be the basis for a story.

As each idea is given, a group member
in the brainstorming ReE: records it. You mi ght w;tntgto vfrite the
: 3 .
basic step ] S A . &
1. Announce the topic: problem. ideas on the chalkboard or an overhead-
: ' ing session- rojector transparenc
the brainstorm! : proj p Y-
ticipants a few minutes to think.
2. Allow partict

ici i to
3. Encourage each pamcnpant in turn

Go around the group two or three

U 1 63 times. Don't let people get by with stating
offer a brief idea of Suggﬁf}ttf r(;.own all what has already been said. Tell partici-
person as a recor%ergofuse to allow criti- pants always to have more than one idea

. ted. N€

ideas as presen

cism of any idea.

4. Particip

in turn or randomly-

in mind, and urge them to let their imagi-
X tions, nations run wild. Generally, the wilder
tional sugges

ants offer addi

the ideas the more productive the results.

ts receive copies of the list No idea is a bad one unless it’s not
i, -
5. All participan

i of
of ideas, which they rank in order
importance.

i ideas
6. Compile all rankings; discuss top !

further

expressed. Participants can use ideas as
springboards for expanding or building
on suggestions of others. (Example: The

or act on them. original idea might have been, How

N“—M.‘—."“\ does a recent graduate hunt for a job?

Follow-up ideas might be, How impor-
t

ant is the résumé? How do you arrange for and act
during an interview? How do you know if the employer is really interested
in you? Are job-placement services available at our school?)

After you seem to have exhausted the ideas from the group, begin to
narrow your list to one of top priorities. Here is where you can lose con-
trol, unless you are careful about procedure.

Still without discussing the list, have the group look over the sugges-
tions. (If meeting time is a problem, have the recorder type the list and

make each member a copy.) Have each participant select the five best
ideas from the list—or, if the list is small, the best two or three—and
write his or her choices down in order of priority. Don’t let people try to
influence each other; each person must evaluate the list individually.

Now compile the answers. Some common preferences will emerge
quickly. Take the best choices as determined by “secret ballot” and put
them into action.

The editors may need a brainstorming session on each of the best
ideas to think them through to their final conclusions. You may also want

to have a quick brainstorming session on photos or graphics to accom-
pany your chosen stories.




Information from Polls

Advantages of Brainstorming
By now the advantages of this system should be obvious. To begin with,
no one person can dominate the discussion; every idea is important and
equal for purposes of group evaluation. Furthermore, a large number
of ideas can be generated in fewer than five minutes; and the more you
use the system, the better you get at it. Finally, brainstorming conserves
valuable time for more vital functions.

Now, for what planning tasks can the brainstorming system be used?
Why not brainstorm that question through for a starter?

Some of the most interesting news stories are based on the results of polls,
but getting legitimate information from polls can be tricky. Consider the
following:

Not long ago, ABC’s Prime Time Live aired a compelling story about a
reporter who hitchhiked across America. Shots of breathtaking scenery
contributed to a lovely video experience. As he journeyed across the coun-
try, the reporter made it a point to get close to the people who offered

him rides, and he asked them all the same series of questions: Is America
a better place or a worse place than when you were growing up? Is

America more dangerous now than then?

e 71 »

To be accurate, polls
must involve a carefully
selected sample of
participants who are
asked thoughtfully
constructed questions.
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On the night the show aired, anchor Diane Sawyer announced that 90
percent of the people the reporter interviewed had said yes, the country has
gone downhill. That would be scary except for one thing: The reporter’s
information and the opinions of those he interviewed are worthless except
as anecdotes. They show nothing of any real value. Why?

For starters, the reporter’s sample—the number of people inter-
viewed—was far too small to provide any clue about how the population
as a whole might feel. He interviewed 31 people! You don't have to inter-
view a million people to make a good generalization in this situation, but
31 is just not enough.

Furthermore, the reporter’s sample was biased. It systematically
excluded huge numbers of Americans: those too young or too old to
drive, those who do not own motor vehicles, shut-ins, people in hospitals,
people in class or at work. It also excluded all Americans who weren't
driving the roads upon which he was hitching.

Its OK to report what 31 people said about America. It’s bad journal-
ism and bad science to suggest that the opinions of those 31 people have
broad meaning.

Getting a Fair Sample

Polls are popular, and therefore widespread, in student publications, but
unless done right they can spread just as much misinformation as good
information. The key is this: For a poll or survey to have a statistically high
chance of representing not just those surveyed but the population at large,
every member of the group to be surveyed must have an equal possibility of
being included in the survey sample. A sample so drawn is called a random
sample, an important concept for would-be pollsters to know.

A properly created sample—one that complies with the definition just
provided—will yield results at what is called the 95-percent confidence
level; that is, in 95 of 100 cases, the population sampled will respond the
same way as the total population the group is intended to represent.

This is why polls that, for example, predict the outcome of an election
always say the poll can be expected to be accurate plus or minus a num-
ber of points. The doubt stems from the 5 percent of the time (in our
example) that a random sample will not accurately represent the whole
group.

What this means can be summed up easily: Be careful about leaping to
conclusions about polls or surveys. If you go into the hall and ask the first




10 people who walk by a simple yes-no
question, that’s fine. You may discover
that 8 of the 10 received e-mail last week-
end. You can safely report that. You can-
not, however, say that 80 percent of the
student body received e-mail last week-
end, because you don’t know that. After
talking with 10 people who just hap-
pened to be walking by, you have no
information upon which to base a gen-
eralization. You need a random sample.
What you get with people who just
happen to walk by is called an avail-
ability sample. It’s just an accident.
Those were the 10 strolling the halls
when you were asking about e-mail.

Information from Polls
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Sample sizes. How many do you need to talk to in
order to get a random sample? That’s an important question in polls and

surveys but not as important as the one overriding principle that everyone

in the group to be studied—often called the “universe”—has an equal

chance to be in the sample.

Suppose you want to find out what the seniors in your school are going

to do after graduation. The first thing you need to know is how many

seniors there are. If yours is a small school and there are just 25 seniors,

you have no sampling problem. You don’t have to worry about setting
up a good random sample: Just ask all of them. And forget 95-percent

confidence. You are at 100 percent.

If your school is one or two times larger than the first example, you

might still survey all the seniors. A questionnaire distributed in a way that

allows every senior an equal chance of receiving one would work.

Caution is once again in order. You could ask the senior English teach-
ers to distribute the questionnaire. That would catch most of the sen-
iors—but perhaps not all. Are there seniors who aren't required to take

senior English? What about those absent that day? They must have an

equal chance to be surveyed, too.

Watch not only for bias built into the process but also your own bias,

even if accidental. You want to reach the seniors, so you ask your four

favorite teachers who teach senior classes to distribute a questionnaire.
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What’s wrong with that approach is appar-
ent: Your favorite teachers may all teach
social studies, and not all seniors may take
social studies.

So what do you do? Go to the school
office, get a list of all the seniors, and see
to it that each one gets a questionnaire,
even if it means sliding one into every
senior’s locker. An even better idea is to
distribute the questionnaires in senior
homerooms.

What if the school has 500 seniors?
Now the question of sample size is truly
relevant. Generally, the bigger the sam-
ple, the more trustworthy the results
(up to a point). How big is big enough
might surprise you. A properly drawn
sample of 1,000 people can accurately

represent the opinions of 10 million.

Representative sampling. Major public-opinion pollsters routinely
generalize to the entire population of the United States based on inter-
views with 1,600 people. Such a sample must be drawn upon with the
population’s overall characteristics in mind; that is, if 25 percent of the

nation’s population is over 65, then 25 percent of the people in the sam-
ple must be over 65. If 20 percent are African American, then 20 percent
of the sample must be African American as well. However, within that 25
percent of elderly or 20 percent of African Americans people are still
selected randomly.

As a scholastic journalist, of course, you have neither the time nor the
expertise to define your samples so precisely. Still, you can conduct reli-
able polls if you stick to the one main rule: Everyone in the sample must
have an even chance of being questioned.

So what do you do about those 500 seniors? Well, no sample, random
or otherwise, is considered reliable unless it includes az least 50 people.

That’s the minimum number. For a more representative sample, poll 50
people or 10 percent of your universe, whichever is more. (In this case, it’s
the same.) Using your office list of seniors, therefore, sampling every tenth

person on the list would provide a fairly representative random sample.
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Formulating Survey Questions
Sampling errors are not the only possible pitfall. The questions them-
selves must be carefully crafted and unambiguous.

Questions need to be short and simple and should concentrate on
only one item. Can you see the problem with a question like “Levi’s jeans
fit better and last longer. Do you agree or disagree?” A person might agree
with the first part of the opening statement but not the second—so how
should she answer?

“Do you smoke cigarettes?” is an ambiguous question. Tobacco use
among teens, widely believed to be increasing, is a legitimate concern and
one a student journalist might want to learn about, but “Do you smoke
cigarettes?” won't generate much information. If the respondent—the
person you're interviewing—answers yes, does it mean she smokes them
every day or just on her birthday? Does it mean one cigarette a day or two
packs a day?

Filter questions. “Do you smoke cigarettes?” can be what is called (no
pun intended) a filter question. If you ask that question and the respon-
dent filters himself out of the survey by answering no—you're finished
with the interview. If the respondent answers yes, now you can zero in:
“Do you smoke more or less than one pack per day?” “Do your parents
know? If so, do they approve?” “Are you concerned about the health
implications of smoking?”

Asking the right questions. Make sure you ask the right people the
right questions, so that the people in your universe have a good chance of
answering intelligently. For example, don’t survey the freshman class on
whether teachers in your school should have tenure. It’s expecting a great
deal of a freshman not only to know what tenure is but to have a
reportable response.

Then there’s the problem of reporters who stack the deck in the way
they ask a question: “Are you going to go to college after graduation or
just to a technical school?” “Are you going out for football or just joining
the choir?”

Respondents can mess things up, too. Think about it: People all like
to make themselves seem as cool, important, sophisticated, and well-
informed as possible. So if a reporter comes along and asks a certain kind
of question, someone might be tempted to stretch things a bit—or even if
not, to give the reporter the answer he or she seems to be looking for.
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Say that a reporter asks a student, “Did you consume alcohol last
weekend?” (probably a filter question, by the way). There may be individ-
uals in your school who would say yes to the question because they think
it’s cool to drink. So report the results with a large grain of salt or don’t
ask this sort of question in the first place.

Publishing Poll Results

After conducting a poll or survey, make sure that you publish it in a
timely manner so that the results are considered valid. Suppose the foot-
ball team at a major university in your state loses its first six games. A poll
asks if the coach should be fired, and a majority responds yes. A month
goes by, in which the team wins four games. Is the poll still valid?
Probably not.

Be careful about conclusions. Just because two events occur together
does not mean one caused the other. For example, 90 percent of the stu-
dents randomly surveyed in your school say they rented movies last week-
end. At the same time, the school district reports a schoolwide increase in
SAT scores. Does that mean that watching movies makes you smarter?
What do you think?

Remember also that a survey in your school represents only your
school. Even a good sample randomly created still represents only the
universe studied. Thus, do not report that 90 percent of all students in
the world rented a movie last weekend. You didn’t survey all the students
in the world.

Graphic presentation. A final word on polls and surveys: Many lend
themselves to presentation through charts and graphs. (For an example,
see the chart on page 91.) A number of software programs easily convert
numbers to charts or graphs. This can cut down the story about the poll
to a more readable size than if the results have to be recounted within the
story.

Still, sometimes such charts and graphs can be silly: One school ran a
pie chart to give the results of a poll that was split 48 percent to 52 percent.
Clearly, a little common sense is in order.

The ON DISPLAY article on page 77 is based on a poll. In addition to
presenting poll results, the story also includes student reaction to the vari-
ous data compiled.
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Story Based on Poll

.D S‘PLAY The Panther, Miami Palmetto Senior High School, Miami, Florida

Teen Smoking Statistics on the Rise Since 1990

by Michele Kavooras and Palak Shah

kids were only studying the

dangers of smoking, sopho-
more Jennifer Klinker was already
learning the firsthand effects of
nicotine.

“1 quit in the sixth and seventh
grades and | started again in the
eighth grade,” Klinker said.

Although most teenage smok-
ers begin smoking later than
Klinker, it is estimated by the end
of high school 72 percent of high
school students will have smoked
a cigarette and 32 percent will be
labeled as smokers.

Of 183 students surveyed at
this school, 19.1 percent said they
smoked regularly. However many
students feel this statistic is too
low.

“I think it isalot higher than 19
percent. | think at least half the
school has tried smoking ciga-
rettes. | think 35 to 40 percent are
smokers,” junior Alberto
Tassenelli said.

According to the survey, most
smokers began because they were
curious or their friends influenced
them. Either way, al smokers
agree smoking is a method of
relieving stress.

“I’ve tried to quit three times,
but | can't because my friends still
smoke around me. It is a stress
reliever, and | am allowed to

I n the fifth grade when most

smoke at home,” senior Karli
Hansen said.

For some students it took a
while for the habit to slowly
develop over the course of a few
years. Yet for others it seems as if
they were addicted virtualy
overnight.

“When | first started smoking
my friends would always ask me
why | smoked, then they would
ask me for adrag. Then it seemed
like overnight they were out buy-
ing their own packs. They were
hooked really quickly,” junior Joy
Nicholas said.

Many smokers develop an
addiction to nicotine, the most
addictive substance in cigarettes,
and find it very difficult to stop
smoking. There are varying meth-
ods experts recommend to stop
smoking.

“I’ve tried a nerve pinch in the
ear, the patch, the chewing gum,
and smokeless cigarettes. None of
these methods worked for me,”
Assistant Principal Marion Rogers
said.

Many times the habit cannot be
broken and excessive smoking
leads to bodily harm. Cigarettes are
a carcinogen and many smokers
develop lung cancer. It is predicted
that there will be about 13,000 new
cases of lung cancer in Florida this
year and 153,000 people will die of

this type of cancer this year. These
statistics have been on the rise
since 1990. They will continue to
grow each year as long as younger |
people begin to smoke.

“It is very depressing but it is
hard to quit. The only way to
really influence someone is to see
aparent or someonereally closeto
you die of something like that,”
senior Ryan Baldwin said.

While eating in a restaurant
many people are nauseated when a
smoker lights a cigarette.

“1 think the right to ban smok-
ing in public places is fair. The
people who don’'t wish to smoke
have the right to breathe clean air
in public places, however, smok-
ers have the right to have a smok-
ing section,” Tassenelli said.

Many people do not want to
breathe in second-hand smoke
because of the harmful ingredients
in cigarettes. Recently cigarette
companies released a list of 599
possibly harmful ingredients.
Among the ingredients is cit-
ronella, which is a type of insect
repellent, and urea, an excretion
from the human bodly.

With all of the scientific studies
most smokers realize their habit is
detrimental to their health but still
can not kick the habit. “I’'m not
sure why | smoke. | wish that |
didn’t, but | do,” Nicholassaid. =
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Wrap-up

Once-easy ideas of what constitutes news—mostly
events and government—have been revised in view
of changes in society and in people’s interests.
Modern readers, with their busy schedules, appear
to want shorter stories, often in list form, more
color, and less “bad news.” Because of USA Today
and its colorful and upbeat approach, newspapers
are changing. As literacy and circulation decling,
journalists seek different ways to capture a greater
share of an often-mobile audience.

These changes concern some people who
believe newspapers have a constitutional role to
play that mandates coverage of government.
Newspapers apparently must decide whether to
compromise or fade. Thus, although once news-
papers concentrated on government news, they
now deliver information on all aspects of modern
life, including fashion, health, the arts, leisure,
exercise, parenting, film, video, and music.

Despite these changes, students are urged to
read newspapers for knowledge of what editors
consider news. Serious journalism students cer-
tainly need to be informed about news. Reading
newspapers is a good way to hone your news
judgment.

Some people decide what is news and what is
not by applying the “Who cares?” technique. This
means assessing how much reader interest a story
has. The more people who care about the informa-

tion in the story, the greater its news value. Of
course, there is reader interest in mere gossip, but
ethical journalists avoid tasteless items.

Other journalists rely on more formal elements
of news to determine a story’s importance.
Among many, the most-often cited are timeliness,
proximity, prominence, consequence, human
interest, and conflict.

Once a journalist is trained and experienced,
news judgment becomes a matter of instinct.
Professional journalists make judgments without
reference to techniques that beginners often
rely on.

One way to develop ideas for news stories is
to make use of the technique of brainstorming,
the art of obtaining numerous ideas within a short
time. By carefully organizing and controlling brain-
storming sessions, the staff can develop new
ideas quickly and efficiently.

Many interesting news stories in scholastic
publications report the results of polls. These can
make interesting reading provided the poll is a
random one, which means that every person in
the group to be surveyed has an equal chance of
being in the poll. Surveys in which a reporter
grabs the first 10 people he or she sees are called
availability surveys, and while they sometimes
make interesting reading, they are valid only as
anecdotes. Scientific surveys must be random.
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On Assignment

INDIVIDUAL ACTIVITIES

1. Write a brief definition of each of these terms:

advance localization
brainstorming news judgment
conflict prominence
consequence proximity

filter question random sample

human-interest story timeliness

. Identify three possible school news story ideas
for each news element mentioned in this
chapter. State the story idea in a single sen-
tence. For example, one idea for timeliness
might be that grade averages are rising and
causing concern over grade inflation. For each
idea identify the news element(s) present.
Then identify the audiences to whom the story
will appeal.

. Test your critical thinking. Discuss in class or
write an essay on this situation: A 12-year-old
student has been involved in a serious crime.
As a journalist what do you report? What, if
anything, do you leave out about the person?
First, answer in terms of “Who cares?” Then
consider how your code of ethics affects your
decision.

. Brainstorm these subjects to understand how

brainstorming works:

a. What might your school be like in the year
20107

b. To how many uses can you put a jumbo-size
paper clip?

c. What are some possible school yearbook
themes?

d. How many photo ideas can you develop to
illustrate your school’s science program?

e. On what topics could you poll students to
develop relevant newspaper articles?

TIME

You may want to
try out the writing

strategies in

TIME to Write,

pp- 505-520, as you
work on your
writing assignments.

5. Analyze the On Display article on page 77. In

your opinion, were enough survey questions
asked? What others, if any, might you have
included? Make your analysis about one page
long.

. Assume you are totally free to identify a topic

for a special issue of your school newspaper.
Brainstorm a list of topics; then use the com-
plete process to identify the 10 best ideas. For
each idea, brainstorm a list of articles you
would assign to cover the topic adequately.
Narrow that list to the 10 best subjects for arti-
cles. (Keep these lists for use later.)

L [ contenis B 2
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school have ever cheated on a test. How
would you go about learning this with reason-
able certainty that your facts are correct?
Construct a sample and devise a questionnaire
to determine scientifically the number who
cheat (or who say they do, which might be dif-
ferent from the number who actually do so).

TEAM ACTIVITIES

10.

Working in teams, examine the front page of
today's local newspaper and identify all the
news elements in it. Discuss what you have
found out about the news judgment of the
paper.

. On separate cards write a brief summary of

each front-page story that you have been
studying. Ask six to eight students to rate the
stories in order of importance. Is there a gen-
eral agreement? How do the elements of news
affect the raters’ decisions? Compare your
results with those of the other teams.

With a team, find examples of poll results pub-
lished in local newspapers. Identify the sample
used for each one. Decide whether the sample
was truly random and whether the conclusions
drawn are valid. Compare your findings with
those of other teams.

Chapter 3 * Deciding What Is News

1. You want to find out how many juniors in your C@

SURF THE NET

11. Identify one story on the Internet that you can

localize for your school publication. Good
places to start looking are sites such as state
agencies or legislative sites.




ost people don't realize how
much they need a local
newspaper, said Gilbert

Bailon, vice president and executive editor
for metro at the Dallas Morning News.

“Newspapers are still the main source
for people to find out everything they
need to know in their lives,” he said.
“CNN isn't going to tell them what hap-
pened at the local city council meeting or
what the schools are serving for lunch
that day.

“Newspapers provide a great deal of
the sorts of information and entertainment
that people need every day in their lives.
Providing that kind of information is needed,
and it's a lot of fun. It's very important.”

There is another, equally critical role
for the media to play, he said—that of
watchdog.

“It's essential to the people that
someone be able to communicate to
them the information they need while at
the same time provide accountability to
society’s leaders,” he said. “I feel like | am
doing something that’s useful, and not
just making money for a company.”

Bailon entered journalism to find an
outlet for his creative writing.

“I'have always had this love of writ-
ing,” he said. “A lot of us in this profession
like working with words but are shy when
it comes to other people. This lets you
find ways to express yourself.”

After graduating from the University of
Arizona in 1981, Bailon was accepted in

Gilbert Bailon

the Cap Cities Minority Training internship
program and worked at the Fort Worth

Star-Telegram and the Kansas City Star. In
1985 he joined the Dallas Morning News.

He is a 1987 graduate of the
University of Missouri’s Multicultural
Management Program and was elected
president of the National Association of
Hispanic Journalists in 1994. At the
Morning News he has held positions as a
reporter, day city editor, assistant metro
editor, and executive editor. He has also
waorked at the San Diego Union and Los
Angeles Daily News.

Bailon believes there will always be a
demand for people who can digest facts
and write about them.

“It's not as if the medium of the
printed word is going away,” he said.

“There will always be a need for journal-
ists in a greater sense. It may not neces-
sarily be in newspapers—although | don't
think newspapers are going to go away—
but there will always be a need for some-
one who can think, digest, and put out
information.”

Bailon loves what he is doing and
believes students will too, if they get the
proper training.

“The first thing you must do is master
the English language,” he said. “Learn
how to punctuate, learn grammar, and
then practice, practice, practice.”

He also advises those interested in
a journalism career to join a student
publication.

“If you have an opportunity to mess
around with photos, graphics, and words,
do so,” he said.

_ FOLLOW-UP

1. What personality traits would make a
person well-suited for a job such as
Bailon's—dealing with the “metro,”
or local, aspects of the news?

2. Survey at least five people about
where they get their news. To what
extent do they use different types of
media to get different types of news?
Do they agree with Bailon that news-
papers will continue to be an impor-
tant news source?

« I )
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CHAPTER 4

Organizing the Staff to
Capture the News

hange—some would say a revolu-
KEY CONCEPTS tion—has hit the news industry’s orga-
nizational styles in the last decade or so.
After reading this chapter, you will New ways have been devised to organize,
» understand both traditional and and therefore to improve, coverage.
modern newspaper-staff organization Traditional beat systems in which each
» understand the role of teamwork in reporter covered a specific area have given
news organizations way to what one newspaper describes as
» be familiar with ways to break long “topical beat clusters.” From the creation of
stories into more palatable pieces the story idea through the reporting, photo,
» know some of the basic sources for design, and production phases, teams often
news work together in an effort not just to capture

the superficial day-to-day material but to get
at the heart of readers” information needs.
What follows may serve as a guideline.

The Newspaper Saft

Although staff organization has changed at
the newsroom level, the lines of authority

" CONTENTS y



publisher

_ _ reporter
managing editor
jump
beat reporter

general assignment WED
maestro

mainbar

sidebar

future book

and responsibility have remained about the
same. The organization of a school newspa-
per closely parallels that of a commercial
newspaper.

The Publisher

At the top is the publisher. In theory the
taxpayers of your school district are the

“publisher” of your newspaper and yearbook.

In practice the taxpayers can't perform that
function, so they elect a board of education
to oversee the school district, including your
publications. Not even the board, however,
can be publisher and still perform its other
duties, so it appoints a superintendent, who

Even members of a large
city newspaper staff need
to work together to keep
their readers informed.

in turn appoints a principal of your school.
The principal functions as publisher.

Just as the publisher of a commercial
newspaper is rarely concerned with the
minute-to-minute operations of the paper,
neither is the principal in most cases.
Instead, the principal, usually working with
the journalism adviser and the students, sets
certain broad guidelines—general policies
within which the newspaper staff, like
everyone else associated with the school,
must function.

Students who grumble that they are not
free to publish or broadcast any story they
please should remember that the editor of
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the New York Times has the same problem. Sometimes there’s not enough
space, sometimes stories are not in the public’s best interest, and some-
times stories are about unpalatable subjects. This is a fact of journalistic
life. Rarely do publishers issue orders that honest journalists can’t live
with. When it does happen, the journalist—professional or student—has
to decide what to do. Take a stand? Resign? Compromise? You should not
easily compromise your basic values, but neither should you draw a line
in the sand every time you lose an argument.

The Adviser

Sometimes caught between conflicting aims of students and administrators
is the journalism adviser. This person serves as liaison to the publisher, the
public, the faculty, the students, possibly the printer, and everyone else who
wants to talk about the newspaper. The best advisers walk a tightrope and
keep all their various publics happy. That’s not an easy job.

Department Heads

Next in command in traditional organizations are the heads of the
various departments. These include the managing editor, or editor-in-
chief, who has the overall responsibility for the editorial department—
that is, the news operation. Others may be in charge of business and
design.

Subeditors

Under the managing editor are various subeditors. Sometimes these

are organized by “page,” with each subeditor in charge of a page. This
arrangement is often unsatisfactory, because the news can seldom be cate-
gorized by page. Some sports stories rate page-one treatment and some
so-called hard-news stories may belong on an inside page. Many stories
defy simple classification.

Subeditors carry various titles. Sometimes their title is that of a section
for which they are responsible, such as entertainment or sports. There
may be a news editor, who supervises news coverage or may serve as the
chief copy editor and headline writer. There may be an editorial-page edi-
tor, who works closely with the managing editor and probably writes the
editorials that express the newspaper’s opinions.

By whatever names the subeditors go, they form the link between the
top person—the managing editor—and the reporters. Under the sports
editor, for example, there may be two or three sports reporters.




The Newspaper Staff ° 85

Traditional Newspaper Staff Organization

Managing Editor
[ [ [ [ [ [ |
Design Photography Feature Events and Sports News Other
Editor Editor Editor Issues Editor Editor Editor Editors
| Artists | |Photographers| | Reporters | | Reporters | | Reporters | | Reporters |

Team Newspaper Staff Organization
[ [ [ |

Managing Editor
Design Photography Feature Events and
Editor Editor Editor Issues Editor
[ [ [ [ |
Special School Community Sports Other
Events Issues Issues and Clubs Teams
Team Team Team Team
Team
Leader
Reporter

Reporter

Photographer

Artists

A newspaper staff can be
organized in a number of
ways. These diagrams
show two of the more
common ones.

. contenis B2
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Reporters

In a traditional organization reporters are of two types: beat reporters and
general assignment reporters. The beat reporter checks the same news
sources for each edition of the paper. If the beat is the fine arts depart-
ment, for example, the reporter visits each of the art, music, and speech
teachers as often as possible, covers the school plays and concerts, writes
the story about the annual spring music festival, reports on the new band
uniforms, and develops stories about the debate team preparing for its
state competition. Beat reporters become specialists; they may not know
everything that goes on throughout the school, but they'd better know
everything that happens on their beat.

The general-assignment reporter, on the other hand, goes wherever
necessary. He or she may be covering the assembly speaker today and
writing a piece about the lack of parking space tomorrow. Such a
reporter is a jack-of-all-trades, doing the work passed out as the news
editor sees fit.

Some people would include a third classification of reporter, the
“cub.” This is the novice, who may be assigned to pick up brief items
from fairly regular sources or to check weekly with three or four
teachers to see if they have any news to offer. The cub who does this
work willingly and well, and who shows enterprise by coming up with
an important story on his or her own initiative, will not remain a cub
for long.

Traditional ways of organizing the staff for coverage and presentation of
the news worked well enough until a few years ago. Suddenly, journalists
looked up and discovered that a great many of their assumptions about
readers were wrong.

When all the audience had to choose from were newspapers, maga-
zines, and the three major television networks, it was fine for journalists
to produce long-winded stories about oh-so-serious topics. The audience
has more choices now: hundreds of television stations via cable or
satellite dish, movies on tape and disk for home viewing, an explosion
of niche magazines appealing to small, focused audiences, and the
Internet. This explosion of options has forced journalists to take a
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One Adviser’s Tale of Staff Reorganization

How can a student paper be made more appealing and relevant?

rganizing staffs in

new ways can be

almost a matter of
survival. Here, Deanne Heinen
Kunz, adviser at Westlake High
School in Austin, Texas, tells of
her experience:

We glared, disheartened
and forlorn, at the pile of
freshly tallied surveys.
Discovering that less than 40
percent of our student popula-
tion read our beloved newspa-
per caused profound anguish
to staff members.

Although the survey results hurt our egos, we gained valu-
able information: Our readers looked at the photos and graphics
first and remembered them longest. Also, our readers tended to
skip over lengthy articles in favor of shorter ones.

So we took the plunge into uncharted waters. Our primary
focus became the “packaging” of stories into palatable pieces
that we hoped our audience would devour. Our next step was
determining what packaging meant to us and how to achieve it.
Here is what we came up with.

During the initial phase of planning each issue of the paper,
writers work with editors to think through story ideas thor-
oughly, considering items such as the purpose of the story, the
audience, the news values, the possible outcomes, the actual
story content, and its placement in a specific section. Beyond
this, they provide ideas for graphic enhancement, as well as
introduce ways in which the story presentation might entice
readers. They prioritize and break the story ideas down into
small pieces, or factor them.

When packaged into a unit, these factors will provide the
reader with multiple entry points into a story, rather than rely
on just a headline and photo to grab attention. Entry options
include the main story, sidebars, pull quotes, headline and
subhead treatments, tip boxes, quick summaries, checklists,
schedules, scoreboards, and infographics, as well as photos
and art. Treatment may include objective and subjective views,

A team organization allows reporters, photographers,
and editors a say in choosing stories and deciding the
most effective ways to present them.

with staffers determining
which of these options are
suitable for each particular
story idea.

Because we chose to pack-
age news stories, features,
and opinions together, it
became necessary to rethink
the traditional structure of
dividing the paper into four or
five sections. Our new system
of “Inside,” “Outside,” and
“Sports” gives many options.

The “Inside” section prima-
rily contains stories and visuals
linked with events and activities associated with school: clubs,
organizations, student or faculty personality profiles, curriculum
changes, and similar subjects. “Outside” contains nonschool-
related items, such as book, restaurant, music, and college
reviews; and teen issues, such as eating disorders, ethics or
religion, alcohol and tobacco use, and so forth. “Sports” focuses
on school programs and athletes as well as recreational sports,
activities, and hobbies. (We have since added a separate sec-
tion, “Soapbox,” which features staffers’ columns on a wide
range of topics.)

Dividing sections in this manner makes packaging the stories
into reader-friendly units much easier. Readers can select one
part of the package to read or, if we're lucky, might find them-
selves engrossed in story after story until they have read the
entire paper. And isn't that what they ought to be doing?

___ _FOLLOW-UP

1. How well would the specific organization described in this
article work for your school paper? Discuss in class which
parts would work well and which would not.

2. Find or prepare a newspaper page in traditional format and
one using smaller articles and infographics. Show the two
samples to several students and question them about which
format they find more appealing and why.

87




° 88 o

TIP

Chapter 4 * Organizing the Staff to Capture the News

new look at what they do. With fewer resources available to them—

yet more sources available to their readers—editors need to discover

ways to reach an audience whose interests and lives are quickly

changing.

For the most part, this audience doesn’t read long stories. Readers

skim, jumping from one spot to another on a page. If a story jumps to

(is continued on) another page, readers rarely read the jumped part, so

long stories are broken into smaller, punchier pieces. Related stories are

packaged, not strewn about without a plan. Pull quotes, charts, boxes—

all have a more prominent place. Designers strive to provide

more points of entry, or spots that attract a reader’s eye.

orth taking

The newspaper production process. Study the
steps outlined below, which provide a
general overview of how a paper is put
together.

1. Managing editor or team leader assigns
story (or reporter finds story).

2. Team develops mainbar, sidebar,
graphics ideas.

3. Reporters write stories.

4. Photographer takes pictures, provides
caption materials.

5. Artists do illustrations.

6. Reporters pass stories back to editor.

7. Copy editor corrects copy, verifies facts,

writes headlines.

8. Managing editor approves story,
photos, art.

9. Design editor sizes photos, designs
pages.

10. Completed page layouts are sent to
printer.

Jack Kennedy, a longtime adviser
for publications at City High School in
Iowa City, Iowa, wrote the following
in the summer 1994 edition of C:JET
(Communication: Journalism Education

Today):

The traditional award-winning feature
story is a 30-inch monstrosity that mixes
together five authoritative sources, seven
local students, three paper sources and
the quote/transition formula into a tossed
salad that goes “in-depth” on some teen
problem. | have never read one of those
stories that couldn’t be “factored” into

several smaller, more compact pieces.

Smaller. More compact. These are words
to plan by.

The WED Approach

To produce publications following this
new model, many high school journalism
departments have replaced top-down
planning (Sally, do this story. Juan, get
some art. Jim, lay out the page), with all-

in-one writing, editing, and design

(WED) planning,.




News Sources

It works this way: Teams of editors, reporters, photographers, and
designers work together planning stories and graphics before the report-
ing begins. Some people call this the “maestro” approach to gathering,
designing, and packaging news and information. Instead of one writer
doing a “30-inch monstrosity,” one writes a main-bar (the main story that
brings an issue into sharp focus), someone gathers sidebar (related) mate-
rial for perhaps several short stories, someone else turns some of the side-
bar material into charts and graphs for easy reading, and yet another
person puts it all together on a page as a complete package. All of the
work is done under the direction of a team leader.

The concept requires reporters to think visually—to figure out ways
to break long stories into readable chunks, with charts and graphs and
other graphic devices. At the same time, it requires designers to under-
stand reporters’ problems in telling complete stories: The information is
first; how it looks is second. Reporters and photographers must also
work together—that is, go out together to get a story. The walls separat-
ing the newsroom, darkroom, and production space need to fall, literally
and figuratively.

In the ON DISPLAY sample on pages 90-91, notice the many means by
which information about automobile safety has been presented. Different
angles on the same general topic came from many staff members.

News Sources

Both reporters and editors must know where to go to get the news. They

cannot sit back with their feet on their desks waiting for someone to walk
in and hand them their stories. They must go to the source—and dig,
dig, dig, if necessary.

Who are the sources and where are they? Commercial newspapers
receive a considerable amount of their news from wire services, organiza-
tions such as the Associated Press, United Press International, Reuters,
and the New York Times News Service. Wire services provide news around
the clock from all over the world. No newspaper is fully equipped to
cover the world by itself, so newspapers subscribe to services that provide
this news for them. Except for these wire services, there is little difference
between the types of news sources scholastic journalists use and those the
professionals use.

° 89 o
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This sample spread
shows how text and
graphics can be organized
into interesting and
inviting packages of infor-
mation put together by
teams of writers, editors,
and designers.
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The WED Approach

Featherduster, Westlake High School, Austin, Texas
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News Tips

Chapter 4 * Organizing the Staff to Capture the News

Many ideas for news stories come in the form of tips. No newspaper staff,
no matter how large, can be everywhere at once. Often, someone who is
not a member of the staff will inform you of an event you may want to

:~itation of stories
i cosp\ga\TtZ: zg\c‘li‘iinﬂm when James
= 93‘5\?\/ brother of printer, inventor, an :
B lr\’an Benjamin Franklin, announce
'Stat?sxew-Eng/and Courant that he
‘P h:?\est\y desires his friends may fs\o/(r)tr
h(??n from time o {ime \{Vlth some suS .
P"\ece Serious, sarcastick, Ludicrous,

other ways Amusing.

The Future Book

cover. Let it be known that you are on the
lookout for tips, and you will be surprised at
how many people will volunteer valuable
information.

Sometimes material for a school news-
paper comes from school administrators,
teachers, or students who are not on the
newspaper staff. These persons may come
to the newspaper with ideas for stories
or essays. Sometimes they have already
written a story or essay. Often these con-

tributions can be valuable additions to
the paper.

Another valuable source of news comes with the creation of a future
book. A future book is a listing, by date, of events coming up that the
newspaper might want to cover. If you hear in December that the board
of education is going to consider a school bond issue in May, enter that
fact in the future book under “May.” The future book is simply a long-
range calendar of events and ideas. If the paper runs a story this week that
mentions an event that will take place next semester or even next year,
someone should clip the story and put it in the future book.

School District Public Relations

Many school districts have a public relations representative whose job is
to provide newspapers—including yours—with news about what the dis-
trict is doing and planning. If your school system has such a representa-
tive, introduce yourself and make sure the school newspaper is on the

mailing list.

Often, the news releases they send about the district will provide the
incentive for your newspaper to dig deeper, to get a more complete story.
Never assume that a news release is the whole story; always attempt to
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find out if something is missing. Public relations people have the welfare
of their organization uppermost in their minds. Journalists, by contrast,
must consider the welfare of the community they serve. (For more infor-
mation about public relations, see Chapter 16.)

Tips, standard reference works, future books, public relations people—all
are potential news sources, but in the end how well the news is covered
will depend on what the staff knows about the processes of gathering it.
In this area, the reporter is the boss. He or she is on the front lines of
journalism, where the action is. No newspaper, radio, or television news
department is any better than its reporters.

Reporters are the eyes and ears of the news staff, constantly on the
watch for story ideas, but they cannot do the job alone. The entire staff—
each person described in this chapter—has an obligation to be on the
alert for material.

The people at the top of the organization—the editors—have an obli-
gation to maintain good communication with the whole news organiza-

tion staff. Editors need to be in constant communication with reporters,
Reporters are on the

front lines of journalism,
and to settle disputes over turf. Memos, bulletin boards, in-house e-mail,  alert and responsive to

and staff mailboxes all provide story ideas.

ways for staff members to

photographers, designers, and artists to avoid duplicating assignments

keep in touch with what oth-
ers are doing. Frequent staff
meetings are helpful. Such
meetings are also one way for
editors to praise the work of
the staff publicly.

In an efficient news-gath-
ering operation all members
of the group work together
creatively and smoothly to
produce accurate, high-quality
material—no matter what for-

mal organization is in effect.
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Wrap-up

The first requirement for an efficient news-gather-
ing operation is a well-organized staff. In some
places, great changes have occurred in news-staff
organization.

The organization of most school publications
parallels that of commercial publications. At the
top is the publisher. The board of education,
elected by the public, appoints a superintendent,
who in turn appoints a principal for your school.
The principal functions as publisher.

The principal, usually working closely with the
journalism adviser and the students, sets guide-
lines—general policies within which the publica-
tions staff must function.

Serving as liaison to the publisher, the public,
the faculty, the students, and possibly the printer,
is the journalism adviser. He or she has a difficult
job and is sometimes caught between the con-
flicting aims of students and administrators.

In the organization of a publication staff, the
managing editor (or editor-in-chief) is at the top of
the pyramid, determining policies and developing
story ideas. Subeditors, sometimes organized by
the page or section for which they are responsi-
ble, work under the managing editor’s direction.
Sports editors, chief copy editors, and editorial-
page editors are in this group. All help supervise
reporters.

Many high school publications have replaced
the traditional organization with the notion of
teams—editors, reporters, designers, photogra-
phers—all working together to package the news
effectively.

Reporters can either cover a beat, returning
always to the same sources and subjects, or do
general assignment work. General assignment
reporters cover whatever is necessary.

Where does the news come from? At com-
mercial publications, the wire services provide a
great deal of copy. Student publications have no
wire services and have to be staffed by people
willing to dig for stories.

Tips from readers and a carefully kept future
book help keep the news flowing. School public
relations people try to keep publications, including
school publications, informed. They are advocates
of their employers, however, and the material they
generate must be viewed accordingly.

The real eyes and ears of any publication are
its reporters. They are on the front lines. How
good a publication becomes depends on its
reporters and how well they are supported.
Helpful editors who maintain good communica-
tion are great contributors to any publication.
Teamwork is essential to a smooth journalistic
operation.

" CONTENTS
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On Assignment

INDIVIDUAL ACTIVITIES

1. Write a brief definition of each of these terms:

beat reporter mainbar

future book managing editor
general assignment reporter  publisher

jump sidebar

maestro WED

. Test your critical thinking. Why do you think
the team approach to staff organization has
become so popular? What advantages does it
have? What are the possible disadvantages?
Do you think the traditional organization works
better in certain circumstances? If so, in what
circumstances? Discuss your ideas in class.

. Assume that your editor wants a two-page
spread on what to do on a Saturday night in
Yourtown, U.S.A. Using WED, or maestro,
notions of organization, map out who would
do what. What will the mainbar be about? How
will the stories be broken down so none is a
“30-inch monstrosity”? What elements of the
assignment can be done with photos? with
charts? graphs? infographics generally? How
about a column or other editorial comment?
Summarize your ideas in a short report.

. Now try the same WED, or maestro, break-
down for a story that would be more difficult
to make graphic: the budget of your school
district. How do you make large figures such
as $2.3 million mean something to an average
reader? What parts of the story lend them-
selves to charts and graphs? Can the story be
told through the eyes of, for example, one
small middle-class family? Write down your
ideas and be ready to present them to the
class.

TIME

You may want to
try out the writing

strategies in

TIME to Wrrite,

pp. 505-520, as you
work on your
writing assignments.

. Write a critique of the On Display spread on

pages 90-91. How well do the various parts
work together? How effective are the graph-
ics? What changes, if any, would you suggest?
Make your critique about one page long.

. Research the effects of new or recent technol-

ogy (computers, modems, e-mail, fax trans-
missions, satellite feeds, digital photography,
page-design software) on the media and
media organizational patterns. How are the
journalists in your town using the Internet?
How much do they use computer-assisted
reporting to extract information from data-
bases? How do new techniques add to or
detract from working in teams? Write a short
report on your findings.
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1. Interview your journalism adviser or someone C@ SURF THE NET
on the local newspaper staff to learn the steps
involved in newspaper production in precom-
puter days. Find out about several specific
ways in which the computer has made produc-
tion easier—for writing and editing, for layout,
and for photographic reproduction. Report
your findings to the class.

10. Visit the web sites of several professional or
student publications for examples of info-
graphics accompanying articles. (USA Today is
one good source.) Print copies of articles and
graphics that you think work effectively
together. Be ready to explain your choices
to the class.

TEAM ACTIVITIES

8. As a class, invite your school newspaper editor
to talk about the specifics of the paper’s
organization. Who does what? Do staffers’
roles always remain the same? In teams, meet
with staff members of other school publica-
tions in your town or vicinity, including college
and university publications. Ask the questions
above about their organization. See whether
they have ideas you could borrow or adapt to
your special needs.

9. Propose new approaches to the organization
of your school newspaper. Develop a staff
organization chart. Write a short job descrip-
tion for every person on the chart. What regu-
lar beats will you have? What subject-matter
teams will you create? What will the adviser's
role be? In what specific ways will your plan
improve the paper?




ditors at the Boulder Daily
E Camera were faced with the kind

of dilemma editors face every
day: whether to run a story on page 1 or
somewhere inside the paper.

The story was about a controversial
plan to build a large shopping center in a
small neighborhood. The editors had put
the story on page 1 when the developers
announced the plan. The most recent
story was the response from neighbor-
hood groups opposed to the plan.

“We had a long discussion about fair-
ness on that one,” said Addie Rimmer,
then executive editor of the Daily Camera.
“| wanted the editors to be aware of what
the possible conflicts were if they didn't
run the response from the neighborhood
on page 1.”

These kinds of decisions, made sev-
eral times a day, are what open newspa-
pers to criticism about fairness. Rimmer
said that despite what some believe,
most papers don't push for certain kinds
of stories.

“The news is relative,” Rimmer said.
“Much of the public doesn’t consider
what else is competing with certain sto-
ries. It may be a day when there are lots
of big stories to consider.”

Rimmer became executive editor of
the Daily Camera in November 1995. She
previously was editor of the Boca Raton
(Florida) News and deputy features editor
of the Long Beach Press-Telegram. She is
presently assistant managing editor at the
Detroit Free Press.

Addie Rimmer

Rimmer believes in meeting frequently
with city and civic leaders to encourage
better communication.

“People have to know that you are
accessible,” she said. “They know you
from your name on the newspaper, but
they should feel comfortable enough that
they can pick up a phone and talk to the
person with the name.”

Community meetings also allow
Rimmer to find out people’s interests.

“It's real important to know what the
people who live and work in an area are
thinking,” she said. “l don't know that you
can find that out if you just get in an office
every day and talk to other journalists.”

An executive editor is in charge of a
paper's daily news coverage. The job
includes attending news meetings in
which editors decide what stories to

cover and how much emphasis to
give each.

About these meetings, Rimmer has
said, “We try to anticipate questions
readers might have and make sure we've
discussed any balance or fairness issues
that might be raised.”

The editors also decide at news meet-
ings what stories to put on page 1. In the
case of the shopping center, the editors
decided the neighborhood position had
been covered thoroughly in previous sto-
ries and that the story did not warrant
front-page play.

“That was OK with me,” Rimmer said.
“I just wanted to make sure we really
thought about the issue and made the
correct decision.”

_ FOLLOW-UP

1. An executive editor’s job puts more
emphasis on meetings and decision
making and less on actual reporting.
What are the pros and cons of such a
job? Discuss your ideas in class.

2. Consider the issue Rimmer faced con-
cerning where the community
response to the shopping center
should go. Should it be on page 1
regardless of the other news of the
day? What sorts of stories might move
it off page 1?7 How could the paper try
to ensure fair coverage even if the
story were not on the first page?
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CHAPTER 5

Making the

Interview Work

KEY CONCEPTS

After reading this chapter, you will

» know how to conduct an effective
interview, including how to research
and structure the questions

» be familiar with issues related to
notetaking and the use of tape
recorders

» understand the strengths and
limitations of conducting interviews
on the Internet

» know how to prepare and use stock
questions

» know what to do if the source wants
to go off the record or wants to read
your story before it's published

» know the characteristics of an
effective interview-based story

t can be terrifying, edifying, gratifying.
You may need a tape recorder, a telephone,
e-mail—and a pleasant smile couldn’t hurt.

The subject is interviewing. It’s the old-
est and still the most common technique
journalists use to get information.

It’s not a perfect technique. When they
published their landmark 1966 study on
interviewing, Professors Eugene Webb and
Jerry Salancik titled it 7he Interview, or the
Only Wheel in Town. The second part of the
title referred to how a gambler might view a
crooked roulette wheel, and it’s an apt com-
parison with interviewing. The process may
be flawed—a gamble sometimes—but jour-
nalists have to know how to do it.

On the late-late TV show, the reporter
crashes into the police chief’s office and
threatens, “What's going on with that big
murder case? Either I get the full story—
now—or I'll expose you as the incompetent
political hack that you are!”




primary source

-est question
open-ended question stock question

formal interview

off the record

Qand A

Even your first experi-
ence conducting an
interview need not be
frightening if you are
well prepared and ready
to listen.

The chief pleads for time: “Give me until
midnight. If we don’t have the killer by
then, you can go ahead and print the story.”

Reporters rarely threaten news sources
during interviews. That old movie scene
between the chief and the reporter is an
interview, however. An interview takes place
any time a reporter asks a question. It may
be during a quick telephone call, or it may
be in an intimate two-hour chat. The type
of interview will be determined by what the
reporter wants to know: information, facts,
opinions, or personal details.

Interviewers need to be courteous
and well-mannered; they need to try to

accommodate the demands of their dead-
lines with concern for the needs of sources;
and they need to understand and try to
stamp out personal biases that can interfere
with their own clear thinking. Above all,
however, they have to know that their work
has a noble side to it, a public-service side. If
a question is appropriate and it’s in the pub-
lic’s interest to ask, pushing for an answer is
appropriate behavior for a journalist.
Conducting your first interview, espe-
cially when it’s with an intimidating author-
ity figure or celebrity, can indeed be
terrifying. Ask any experienced journalist to
recount his or her own first interview, and
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TIME

For more
information about

analyzing and using
primary-source
information, see
TIME to Write,

p. 517.
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you can expect an anecdote about nervousness, missed follow-up questions—
and, often, a kind source who took pity on a novice and saved the day.

Journalists vary in their interviewing skills and techniques, of course.
Most agree, however, that there are no great reporters who are not good at
the interview. A tough hide, coupled with an open and friendly
demeanor, is essential.

The first step in getting ready for an interview is knowing what you want to
find out. The second step is deciding whom to ask. This means knowing
who can be expected to know what. The rule for interviewing is to go to
the primary source of information, the person who has the best and most
reliable information about the topic. This seems painfully obvious, but
apparently it’s not. An instructor was startled when two of his students, sent
to get information about a power failure, quoted him in their stories. He
had said, “I understand it was caused by construction workers who cut a
power line.” However, that was not the cause—and the stories contained
wrong information. Find the expert, the best-informed person on your cho-
sen topic, and speak with that person. Or,

Orth t,a,king if you need eyewitness information, speak

with someone who was at the event and

: ¢ Information Always 90 tgihe - knows firsthand what happened or what
Primary-Sourc i ation you neea. .
rimary source for the inform was said .
Q-IH > directly with experts and with Once you know what you want to find
» Speak dl know the facts. )
E—-l reliable sources who out and whom to ask about it, you can

Never rely on ord

» When searchin
mation for yourn
analyze the Va“‘?‘
prima\'\/‘source i

information ap

hearsay. . . . .
uote decide what sort of interview is involved.

infor- . .
g for background in If you want information about plans for

tories, always . .
newsnz reliability of the a new building, make an appointment to
ty a . ..
zormation and use the talk to the appropriate administrator. If

propriately. you want 15 opinions about the grading
system in your school, ask 15 instruc-
tors or students. Always identify yourself as a reporter before
asking questions. (There are exceptions to this on the professional level,
but they are not the issue here.) A simple statement such as “I'm _____ of
the paper, and I'd like to ask . . .” will usually suffice.

You must be comfortable with people and be able to meet and talk

with them. Reporters run the risk of distracting their subject if they are




General Interviewing Guidelines

overly nervous. If you're nervous, try to hide it. Remember that most peo-
ple enjoy being interviewed. They enjoy talking about themselves and
expressing opinions to interested people. This works in your favor.

Preparing and Asking Questions

Prepare your questions before the interview. Know what youre going to
ask. Many times this will require doing some research to get background
on your subject or the issues you want to find out about. You can't ask the
drama coach intelligent questions about recent productions if you haven’t
bothered to find out what
plays were performed in e
the last few years. You can’t it ,\‘ i i r I:i .
ask the oldest resident in L ALk A
tion of a local covered
bridge if it was built 20
years before he was born.

2 AN
Heae i

LHH

town about the construc- ' £ Fi | 1
B ' |
- r .-._J
i 1

Use the local library or his-

£y

torical society, accounts in
the professional papers, or
any other sources that will
provide the background
you need.

During the interview,
be straightforward. Don’t
make a speech every time
you want to ask a question.

Avoid questions that can be

answered with a simple yes or no. When you give subjects that choice,
too often they will take it. “No” is not the liveliest quote in the history
of journalism.

Ask open-ended questions that will get a quotable response. “What do
you think about . . . ?” is a better way to start a question than “Do you
think . . . ?” In other words, ask good questions. If your questions are
superficial, the answers will be too. Ask a school administrator what he or
she would do to upgrade the school if unlimited funds were available. Ask
how grading policies could be made fairer. Ask if the student government
is too powerful or too weak.
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Checking through back
issues of periodicals is
one way to unearth back-
ground information on
important news stories.
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orth taking

Stock questions. If you find yourself in need
of stock questions, remember the following
device, invented by Professor LaRue
Gilliland. Sometimes known as GOSS, it will
give you enough questions to get started:

TIR

Goals (“What do you hope to accomplish
with this project?”)

Obstacles (“What obstacles stand in the
way of your achieving your goals?”)

Solutions (“How can you solve this prob-
lem? How can you overcome these
obstacles?”)

Start (“"How did all this begin? Whose
idea was it?")

In lighthearted interviews these stock ques-
tions, included in John Brady's 7The Craft of
Interviewing (Cincinnati: Writer's Digest,
1976), can be intriguing:

What three books (records, movies, pres-
idents) would you take with you if you
were stranded on an island?

If you could live at any time in history,
what age would you choose?

If you could be anyone you wanted to be
today, whom would you be, and what
would you do?

If someone gave you a million dollars,
how would you spend it?

If your house were afire, what would you
grab on the way out?

-Est questions. Some people object to
-est questions (proudest, saddest, biggest,
and so forth) because such questions have

a tendency to be “high schoolish,” and in
their simplicity they can distort people’s
views. Ask a father his proudest moment,
and he may mention the birth of his son—
but that doesnt mean he wasn't proud when
his daughter was born. (The son came first,
that’s all.) Ask the football coach to name
the “best college football team in history,”
and you have forced him to pick just one
team, when he might list five great teams.
In a way, -esz questions are almost like yes-
no questions—they can cut off conversa-
tion—and that’s not usually what a reporter
wants to do during an interview.

Stock questions. When reporters have
to interview someone on short notice, some
rely on stock questions—all-purpose ques-
tions usable in any situation. Because the
idea here is how to handle an interview for
which you have no time to prepare, some-
times stock questions take the form

of -est questions, such as What's your
biggest worry?

Embarrassing questions. Student
journalists often are advised to avoid asking
embarrassing questions. This is bad advice.
As a journalist, you must ask embarrassing
questions—but keep good taste in mind.
Don't pry; don’t snoop. Don’t ask hostile

or leading or loaded questions. You do,
however, have to get the truth; that’s almost
a definition of journalism. Ask, as politely
as possible, what you have to. If you don't
get an answer, ask again.
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Listening to Responses

Pay attention to how a question is answered. Does the subject answer
calmly and easily, as if the question has been asked a thousand times
before? Or does he or she grope a bit? Does the subject, perhaps, pay you
the finest compliment: “That’s a good question”? Note also what ques-
tions the source does not answer. Sometimes a “No comment” can be
very revealing. Above all, if you don’t understand what is said, stop and
ask for clarification.

Don’t ever threaten your news source or use coercion. Don't challenge
what the source says except for clarification (and then don't fail to do so).
Don’t argue; listen. That's important. You can't hear if you're talking. So
be quiet and listen, even when the source seems to be wandering from the
subject. Sometimes the digression is more interesting than what you
asked about.

Just before the interview ends, ask if there is anything else you should
know. Many a routine story has been turned into a good one simply
because the reporter had the good sense to leave time for the source to
volunteer information.

Much of what we have been talking about so far in this chapter applies to
all interviews—that is, all the times when you as a reporter ask ques-
tions—but it’s particularly true in formal interviews, those that are
planned and set up in advance.

When you call to arrange an interview, your choice of language can
work in your favor. The very word interview can scare off a subject, so
perhaps zalk or meeting would be better terms to use.

You have made the appointment, done your research, and arrived on
time at the subject’s house or office. To start the interview—to get your-
self and the subject warmed up to each other—try asking the relatively
trivial but necessary background questions. Get down the basic data:
exact name (including middle initial), family status (if the interview is to
focus mostly on the person), and job title or years in current position (if
the interview involves issues).

You might decide to ask the most important questions first (to ensure
that they get answered in the time allowed). Or you might start with the
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Asking relevant, well-
thought-out questions
often gets your subject
talking freely and
naturally.
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small, unimportant things first and then, as you and your subject become
comfortable and the tension fades, get to the bigger, more important
questions. Avoid the mistake of a student whose first question to the
instructor was “Do you think your contract will be renewed next year?”
The question was blurted out as a result of nervousness, and it certainly
got the interview off to a rocky start.

Observing the Subject

If you want to make the reader “see” your subject, look for quotes that
convey the subject’s personality. When the star of a Rose Bowl game of
50 years ago says, “I'm always glad to talk about that game, because it
gets better every year,” you get a certain insight into his personality.
Similarly, a city official who begins every answer with “I'm not sure I
should be telling you this . . .” may be revealing not only personal inse-
curities but internal controversies over what information should be

made public.
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Actions are important. Does the subject sit on the edge of the chair or
pound the desk for emphasis? Does he or she tell a particularly revealing
anecdote? (If so, consider putting it in the story.)

Being Friendly and Attentive

How do you get subjects to give you solid, interesting information? How
do you get them to open up to you and to talk freely? You already know
the answers intuitively from your personal life. Nobody likes a grinch.
Nobody likes a smart-aleck or a show-off. Nobody likes people who talk
too much or seem to know everything.

Successful interviewers let their pleasant personalities come through.
Smile. Relax. Laugh at your subject’s jokes. Notice the children’s pictures
on the desk and say how attractive they are. You want to establish rap-
port, to connect as a person.

For most ethnic groups in America, good eye contact is considered
a sign of interest. So look your subject in the eye—without staring,
zombie-like, at him or her. Be aware, though, that in some ethnic groups,
eye contact is considered rude—so be sensitive to the other person’s
views. The same can be said of a firm handshake: Remember that a soft
handshake is preferred by some groups (including Native Americans).

Listen carefully. Listening is often overlooked as a communication
tool, and it shouldn’t be. Pay close attention to what’s being said. There’s a
famous story of a journalist who covered a speech and then wrote a story
about youth in Asia when the speaker really had talked about euthanasia.
Listen!

Use the person’s name in the conversation. Most people like to hear
their name, so use it.

Be polite. Don't ever chew gum during any interview. Don't rearrange
the desktop so you can plop down a big notebook or tape recorder. Dress
properly. Say “Hmmmmm” and “That’s interesting” when the subject
speaks. Maintain an alert, not slouching, posture.

If you've prepared well, you should be able to ask thoughtful ques-
tions. Express interest in the subject and what he or she has to say. You
don’t have to agree. You shouldn’t agree. (You're neutral, remember?)
Besides it’s the source’s ideas, not yours, that matter. Examine and
understand your own biases and set them aside.

Try to develop an atmosphere of trust. There are times when a reporter
has to be tough, has to let the source know that it’s clear he or she is not
being straightforward—but being pleasant works better most of the time.
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Tape-recording an inter-
view can assure your
subject that you have an
accurate rendition of
what he or she said.

Chapter 5 * Making the Interview Work

Taking Notes

How does an interviewer take useful notes? People talk faster than
reporters can write, generally. So what journalists do is develop systems
that they can rely on and translate after the interview. Skill in shorthand
can be helpful, for example. Lacking that, you might invent a system of
speedwriting. Then you can fill in the details after you've left the inter-
view. If the source agrees, a tape recorder can also be valuable. Some peo-
ple freeze up when confronted by a tape recorder, but others are reassured
by it, knowing the reporter with a tape recorder has made a commitment
to accuracy.

There are pros and cons to the use of tape recorders. On the plus side
is the fact that they permit you to get exact quotes, quotes that sound
precisely the way the source talks. That’s also the minus side. People talk
funny. They say “Ya know” a lot, and they start sentences that they never
finish, or they switch tenses in the middle of a sentence. You don’t want
to reproduce all of that (see Chapter 8, “Handling Quotes Fairly and
Accurately”). You do want the exact words when they’re important,
however, and that’s what you get with a tape recorder.

Another problem is that tape recorders capture every sound, not just
the sound you want. That’s why you should be careful not to use a tape
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recorder in a crowded restaurant or on a busy street. The sounds you
want may be obscured by sounds you don’t want.

If you have a tape recorder running, you should be able to listen more
attentively than if you're struggling to listen and to take notes at the same
time. Nevertheless, always write down the really important informa-
tion—names, exact figures, dates—just in case the tape recorder fails.
Also, keep taking notes throughout the interview. If you stop taking
notes, the source will think you're not interested and may stop talking—
which usually is exactly the opposite of what you want.

If you use a tape recorder, try to make it a small one, the kind you can
easily hold in one hand.

Conducting Internet Interviews

Nowadays there is a small but discernible trend toward using the Internet
as an interview tool. If you and your source both have e-mail accounts,
your interview can take place over the Net. In so-called chat mode, you
can conduct the interview in real time.

In a sense you can “interview” thousands of people simultaneously on
the Net. It’s very common these days for student journalists doing
research to post a note in a newsgroup to solicit opinions. For example,
say you're doing a story about censorship in your school. A common
practice would be to post a note in a student journalism group asking
other student journalists to relay accounts of their experiences.

Searching for information this way is fine, but remember that not
everyone you meet on the Internet is as honest and committed to accu-
racy as you are. The very fact that so many people on the Internet are
anonymous should make you cautious. Always analyze the validity and
reliability of primary-source information, whether it’s on the Internet, in
pring, or in a recording. For information on identifying, using, and ana-
lyzing primary sources, sece TIME to Write, page 517.

There is nothing wrong with using the Internet for interviews. You
should be aware, however, that the face-to-face interview is almost always
better than one on the telephone or via modem. People send messages in
other ways besides words, and you miss the messages sent by smiles, frowns,
body language, and gestures if youre not in the same room with your source.

Going off the Record
Sometimes sources suggest providing information to a reporter “off the
record.” You need to be prepared should that happen.
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The first item to ponder is what is meant by off he record. Does it
mean that the reporter can use the information but not give the name of
the source? Does it mean the information cannot be used at all? Before
you agree to anything, make sure both parties know the rules.

If you agree to accept off-the-record information, make sure that you
and the source agree about when the interview is back on the record.
Remember also that no information is off the record unless you agree.
No one used to dealing with journalists would ever tell you anything off
the record unless you have agreed that it is off the record—but then not
all sources know the rules.

One thing is certain: If you accept information off the record, you're
honor bound to stick by the agreement. If “off the record” in the context
of your interview means using the information without giving the name
of the source, that’s what you have to do. If it means you can’t use the
information at all, you can't—no matter how much you want to.

When writing the interview story, try to avoid general descriptions of
your subject. Don't for example, say that the store owner is short; tell the
reader that he is 5 feet 2 inches tall. Don't say that the executive is lively
and efficient; say that she moves about the office, juggling projects while
giving an interview. Don’t say that the author is intelligent; point out that
he has written six books. Don’t say that the volleyball coach is athletic;
say that she has won four championships and displays the trophies in

her office. In other words, be specific in your detail.

Using Details
Here are some examples of detail by Gay Talese, a fine American journal-
ist, writer, and researcher. The first describes a man:

[He was] fifty years old, a lean and well-tailored man with gray hair, alert
blue eyes, wrinkles in the right places . . . . He had an angular face that
suggested no special vitality; wavy gray-black hair combed tightly back
from his high forehead, and soft, timidly inquiring eyes behind steel-
rimmed glasses. His voice was not strong; it was, in fact, almost high-
pitched, wavering and imploring when he spoke normally.
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The second describes an office:

Traditional English, thirty-five feet long and eighteen feet wide,
trimmed in draperies of a white linen stripe, it is lined with a blue-black
tweed rug that conceals the inky footprints of editors who have been up
to the composing room. Toward the front of the room is an oval walnut
conference table surrounded by eighteen Bank of England chairs. ... In
the rear of the room, a long walk for visitors, is Daniel’'s big desk and his
black leather chair which, according to the decorator, was selected
because it produces a minimum of wrinkles in Daniel’s suits.

Using Quotes

Use many direct quotes when you write the interview story. Quotes, the I I M E

person’s own words, bring the person or the topic to life. It’s through
these that your readers come to know the subject best, especially if you've

For more about

drafting, revising,

asked the right questions. and incorporating

Probably the single most important question is Why? Others are quotes, see
Who? What? When? Where? How? As you write, remember to stay out of TIME to Write,
the story. Don’t say, “I asked . . .”; just give the answer. pp- 512-518.

Not this: \When asked how it felt to sky-dive, he replied, "It was exciting

and exhilarating.”

This: He said sky-diving was “exciting and exhilarating.”

Q-and-A Technique

One effective story technique that has won acceptance from readers is
what journalists call “Q and A.” In this system the reporter’s exact ques-
tions are reproduced, followed by the source’s exact answers. Instead of a
story, in the usual sense, the newspaper presents virtually a verbatim tran-
script of the interview, although sometimes the questions and answers are
reordered for a more logical story flow.

In using Q and A, the journalist has no way of signaling to the reader
the most important statements in the interview—but that might not be
a bad thing. The Q-and-A technique allows the reader to determine,
without interference, what is or is not important. It’s a good technique,
approved by many sources. Don't try it without a tape recorder, though,
and reserve it for stories that are not breaking news.




*110

Chapter 5 * Making the Interview Work

The ON DISPLAY article on page 111 is based on an interview with a
television reporter in Phoenix. Notice how in this excerpt the writer not
only presents details to characterize the interview subject but also,
through direct quotes, lets the subject do most of the talking.

Prepublication Checking

What if the person you interview wants to read the story before you
print it? At one time, this was considered an open-and-shut case: Tell
the source no. That kind of prepublication checking is an intrusion on
the journalist’s right to print whatever he or she decides. Besides, there’s
no time. Those are still good arguments, and most journalists operate
that way.

There is, however, a trend away from this: More and more journalists
are reading back stories to their sources. In at least one course in the
School of Journalism at the University of Missouri, students are required
to do so.

A reporter may have good reasons to want to read back a story to a
source. First, it's good human relations. It shows the source that you care
about accuracy. Second, it helps eliminate mistakes. There’s a story about
a reporter who asked an official in a telephone interview how many peo-
ple had been killed by a tornado that struck a town. The source answered,
“Three to five.” The reporter heard and reported “35.” Major error! Had
the reporter read back the story, this error would have been eliminated.
(In fairness, of course, reading back a story to a source is probably impos-
sible when working on deadline on a breaking story.) The small errors
that irritate sources will be caught in a readback. If the source says that he
graduated from Arizona State University and you write down University
of Arizona, the readback will reveal the mistake.

Finally, it would be very difficult for a source who sues you for libel
to prove actual malice if you had read the story to him or her. As you
know, for public officials and public figures to win a libel suit against a
journalist, they must show actual malice—that the story was published
with reckless disregard for the truth or with a known falsehood. If you
read the story to the source, you certainly cut off libel suits based on
actual malice.

Advisers and staff members should discuss the issue of prepublication
checking and adopt a policy that applies to all staff members. It would
not be good for some staffers to read back stories and others not to.
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Professional Profile: Mary Kim Titla

by Kara Ritter

From the San Carlos reservation in
eastern Arizona, the pattern of
Mary Kim Titla’s life almost has made
a full circle.

The Channel 12 reporter and fill-in
anchor was born as a member of the
San Carlos Apache Tribe and began
her life in a large family within a small
Indian community.

Although working as a broadcast
journalist for 10 years between Tucson
and Phoenix, Titla thinks breaking
back into that community and culture
on the reservation would be a good
move for her family.

“The way Native Americans are
described is as people who live in two
different worlds. It’s as if there is a
‘mainstream lifestyle’ and an ‘Indian
lifestyle.” Even though I live in the
‘city’ now, I miss the freedom, the
openness, the culture. I want that for
my boys.”

The 35-year-old mother of three
has worked for KPHX-TV Channel 12
for two years, and prior to that, she
hosted a public affairs program for
KVOA-TV Channel 4 in Tucson. Titla
also was an assistant producer for
KTVK-TV Channel 3 in Phoenix.

Being one of a dozen Native
American broadcasters, Titla consid-
ers herself as a role model.

“I'm the only Native American who
is a public figure that people see a lot.
I take that seriously. They need to
hear and see their own people,” she
said.

During an interview on the Gila
River Reservation, Titla covered a
story about some of the NFL players
visiting the area. Before the camera
crews loaded up, she had more chil-
dren and people ask for her autograph
than the players on the Dallas
Cowboys and Pittsburgh Steelers.

“They see me on TV, and I think
inside it makes them challenge them-
selves to say, ‘Well, maybe I can do
that too.”

. Titla started in the Phoenix
journalism market as a news station
receptionist.

“It was the only opening, and I had
to get my foot in the door. I looked at it
as a start, and said to them, ‘Well then, I
will be the very best receptionist I can.’
But they knew I was there because I
really wanted to climb the ladder.”

The receptionist job was just a
small beginning for Titla, who recently
was featured in a Super Bowl pre-
game show. In a fully beaded buckskin
dress, she translated the Star
Spangled Banner into American Sign
Language as musician Vanessa
Williams sang her version.

Although she knows traditional
Indian sign language from her past,
Titla quickly learned how to interpret
American Sign Language, which is a
little more complex with its hand sig-
nals that represent numbers and let-
ters of the alphabet.

“One of the neat parts about being
involved with the production was that

the Native American community here
nominated me to the pre-game com-
mittee. That made me feel pretty
good. ...”

As popular as her name is and as
much as people recognize her, Titla
originally just wanted to write. . . .

“I really liked writing. That's
what hooked me into journalism. I

always thought about teaching
English because that was my strong
subject. . . .

“Going to college was something
we all knew was the next step. It was-
n't ever an option. I grew up in
poverty, and it was really important to
our parents to break the cycle of
alcoholism. My parents wanted their
children to be education-minded and
be successful at whatever we choose
to do.”

Titla’s family of seven all have
their bachelor’s degrees, including
her parents.

“They went back to school after we
were grown, and my mother now is a
social worker and my father is an art
teacher. I think it’s great they went
back. You hardly ever see a family on a
reservation with a few graduating
from college—Ilet alone a family of
seven including the parents.

“I didn’t want to be a negative sta-
tistic. I'm glad I went and finished.
I did think about leaving in the begin-
ning, but I stuck with it, and I'm

glad.”
O

——

|
|
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Protecting Sources

In what situations may using anonymous sources he appropriate?

ost news stories

are the result of

interviews with
people who have useful or
interesting information to
impart. Sometimes the person
with the story is willing to tell it
only if he or she is not revealed
as the source of the informa-
tion. The question then arises
as to when, or in what circum-
stances, a source should be
allowed confidentiality.

Sources request anonymity
for various reasons. For exam-
ple, someone telling an inter-
viewer about shoddy practices
in a manufacturing company may very well be fired if revealed
as the source of the information. Political workers often “leak”
information about the motives, opinions, and decisions of their
employers, particularly if they disagree with what's going on.
One of the most famous political sources was used by reporters
Bob Woodward and Carl Bernstein in breaking the Watergate
case in the early 1970s. This source, known only as “Deep
Throat,” provided extremely sensitive information on the Nixon
administration’s cover-up activities. Although the quality of the
information suggested that this source was a high figure in gov-
ernment, his or her exact identity has never been revealed.

Once a source has been promised anonymity, a reporter
cannot betray that trust. Besides the moral problem of going
back on one’s word, there is the very practical consideration of
using that source in the future. Most reporters take their prom-
ises of confidentiality very seriously; more than one has been
jailed for protecting sources in court cases.

But are all sources worthy of protection? Are all equally
credible? Suppose a reporter states in an article, “According to a
highly placed source, the President had no intention of support-
ing that legislation.” The source’s statement may be true; how-
ever, that source can't be questioned by other newswriters. The
source may be an important, knowledgeable officia—or a clerk

With the help of the anonymous source “Deep Throat,”
Washington Post reporters Bob Woodward
and Carl Bernstein broke the Watergate story.

in the office of such an official.
Because there’s no way to
know, there’s no way to judge
the worth of the statement.

Newspapers have some-
times found themselves in the
situation where a reporter has
promised anonymity to a
source whose motives were
suspect. An example might be
a source who has information
about some youthful indiscre-
tion of a middle-aged political
candidate. On later investiga-
tion, however, it might be
found that the source is a
financial supporter of the can-
didate’s opponent. As protection from an embarrassing situation
such as this, many newspapers have developed strict guidelines
about promising anonymity. They include such things as not let-
ting a reporter be the sole determiner of whether anonymity is
appropriate, not allowing anonymity to be used for personal
attacks, and only permitting its use if there is no way the mate-
rial can be obtained on the record. Furthermore, papers may
decline to publish a story if they feel a reporter has granted
anonymity to an unworthy source. Most will also reveal a
source’s identity if it turns out that he or she has lied. These
common-sense practices help ensure that anonymous sources
are used appropriately.

FOLLOW UP

1. Think of several recent news stories and decide whether you
would have given anonymity to sources in them. Would such
a situation ever arise in scholastic journalism? Be prepared
to discuss your ideas.

2. Do some research on cases in which journalists have been
jailed for protecting sources. Prepare a written report on
your findings. Are there any protections for journalists in this
situation?
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If you decide to incorporate this type of prepublication checking,
make it clear to the source that as a journalist you don’t have to do it and
that you don’t have to accept his or her suggestions about your story. In
other words, retain control of the story.

Prior review. The purpose of prepublication checking is to ensure accu-
racy of information. It’s not quite the same as prior review, which occurs
when a school administrator requires the opportunity to review a publica-
tion prior to printing for the purpose of approving (or disapproving) the
material. Prior review borders on censorship. It clearly becomes censor-
ship if action is taken by the administrator to change or remove any
material. Your school’s publication policy should have clear language

that addresses prior review.
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Wrap-up

Interviewing is an essential journalistic skill. Good
techniques can be learned and should be under-
stood before students begin interviewing. The first
rule of good interviewing is to go to the primary
source. Good reporters select their sources care-
fully and prepare well for each interview, making
up a list of questions and deciding in what order
those questions will be asked. They also listen.
They realize that they cannot learn anything while
doing the talking themselves.

Good questions are clear and understandable,
short and to the point. Open-ended questions
(“What do you think about . . . ?”) usually are bet-
ter than yes-no questions (“Do you think ... ?")
because quotable responses are needed. So-
called -est questions (“Who is your greatest
hero?”) are generally simplistic and not appreci-
ated by some interview subjects. Journalists
sometimes have to ask difficult or embarrassing
questions to do their jobs well, but this should
always be done with care and concern.

Formal interviews require preparation. A
reporter needs to research the subject in advance
and set up an appointment in a comfortable place
to talk. The opening minutes of the interview
should permit the source and the reporter to
warm up to one another. The reporter should use
this time to determine basic data (exact name,
age, job title, and so forth).

A reporter should try to establish rapport with
the interview subject. It helps to dress properly—
that is, not too casually. Try to look directly at the
subject and rely on a tape recorder or a shorthand
system of note taking to make it seem like you are
really conversing with the person. Reporters who

are friendly and relaxed with their sources often
do better than those who are nervous or artificially
tough. It doesn’t hurt to smile or to laugh at a
source'’s jokes.

It's also important to leave the door open for
another talk. Even with the most careful prepara-
tion, a reporter may forget to ask an important
question.

Good quotes and concrete details are empha-
sized in stories based on interviews. Descriptions
of people and their surroundings help bring those
people to life. The quotes should illustrate the
source'’s personality.

One effective story technique, called the “Q
and A,"” reproduces in question-and-answer form
the reporter’s exact questions and the source’s
exact answers. It's a transcript of an interview,
rather than a story. The Q-and-A technique allows
readers to determine what is important.

Scholastic journalists need to be prepared if a
source suggests providing information off the
record. Be sure you know what is meant: Can the
information be used at all or used only without the
source’s name? No information is off the record
unless the reporter and source agree. One thing is
certain: If a reporter accepts information off the
record, it must stay that way.

Journalists typically do not permit their
sources to read stories before publication, but this
practice is changing. Prepublication checking now
takes place more frequently, but only if the journal-
ist wants it to and only if the journalist maintains
control of the story. Prepublication checking can
eliminate inaccuracies in reporting names, dates,

and figures.
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On Assignment

INDIVIDUAL ACTIVITIES

1. Write a short definition of each of these terms:

-est question primary source
formal interview Qand A

off the record stock question
open-ended question

. Test your critical thinking. You have been
assigned to interview a person who, in past
interviews, has answered basic background
qguestions inconsistently—in other words, the
person seems not always to tell the truth.
What additional responsibilities, if any, does
this put on you as an interviewer? How would
you go about interviewing this person?

. Select one of the following historical figures to
interview. Do some research into the person’s
life and times; then develop your interview
questions. You may be asked to role-play the
interview with another student.

Dolley Madison Joan of Arc

Chiang Kai-shek Paul Robeson

Golda Meir John D. Rockefeller
Peter the Great Sitting Bull

Homer Mary, Queen of Scots

. Watch one of the Sunday-morning news-
interview shows and write a critique. What
research went into the reporters’ questions?
How well did the journalists follow up on
vague answers from the guests? How well did
they follow up on one anothers’ questions?
See whether you can find a newspaper
account of the interview the next day. Does
the story reflect what you saw happening?
How would you have written the story?
Compare your perceptions with those of
classmates who saw the same program.

TIME

You may want to
try out the writing

strategies in

TIME to Write,

pp- 505-520, as you
work on your
writing assignments.

. Prepare all the questions you want to ask of

someone newsworthy in your school or com-
munity, in the order you want to ask them.
Exchange your list with that of another student
and critique each other’s approach. What was
missed? Did you include follow-up questions?
Keep your refined list handy for writing an
interview story later.

. Record an interview with a classmate, taking

notes as you interview. Using only your notes,
write a story of the interview, with plenty of
qguotes. Then listen to the tape of the inter-
view. Are your quotes accurate? If not, what
do you think is wrong with your note-taking
techniques?

. Write a critique of the On Display interview

story on page 111. How well did the story
bring to life the person being interviewed?

Do you think that other questions should have
been asked? Make your critique about one
page long.
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8. Do the reporters on TV shows such as C@ SURF THE NET
60 Minutes have an advantage over local
reporters? What techniques are available to a
network reporter who comes to town for one
story that might not be available to a local
reporter, who must deal with the same
sources over and over? Write a short essay
on your thoughts.

10. Conduct an e-mail interview over the Internet.
Observe how your note taking changes
when there is no need for eye contact. What
adjustments did you need to make to ensure
that you completely understood the interview
subject’s responses? Write a short report on
your observations.

TEAM ACTIVITY

9. As a team, brainstorm to develop a list of
stock questions. Review your list and select
the 8-10 best questions. Compare your list
with other teams’ lists. Compile the best
questions from each list into a class resource
book.
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inah Eng is the first Asian-
American columnist whose
commentary is available
nationwide. Her weekly column,
“Bridges,” moves on the Gannett News
Service wire and through the Los Angeles
Times Syndicate.

Eng’s column runs the gamut from
personal relationships to politics. At the
heart of every topic, she examines how to
create bridges in society. She has written
about Asian-American concerns, spiritual
values, and women’s issues.

“The satisfaction | get from other peo-
ple is what keeps me in this business,”
she said. “Because of this business | con-
nect every day with people | might never
meet in person.”

Eng uses her column to work for bet-
ter understanding between people.

“It's a vehicle,” she said. “By writing,
I'm working with other people to promote
understanding.”

Finding something to write about is
not hard, according to Eng.

“The subject matter always varies,”
she said. “Each week | try to look at some-
thing different. | ask myself what issue in
the news most affected me that week.
Then | try to take my personal reaction to
whatever that issue was and turn it into a
broader, issues-oriented column that | can
use to try to bring people together.

“By sharing my reactions with others,
we can find a connection that pulls us
together.”

Dinah Eng

Eng has been national president of the
Asian-American Journalists Association
and was founding president of the
Multicultural Journalists Assaciation.

She has written for the Houston
Chronicle, the National Observer, and
the Detroit News and received several
writing awards.

Eng started her newspaper career as
editor of her junior high school newspaper
“because | knew how to run the mimeo-
graph machine” and later was editor of
her high school paper.

“One of the biggest reasons | became
a journalist is that | had a great teacher in
high school,” Eng said. “He was a former
reporter and taught the class like it was a
newspaper. As a result, | was really inter-
ested in making journalism a career.”

Eng graduated from Syracuse
University in 1975 with a degree in jour-
nalism and English literature. She earned
a master’s degree in journalism from

Columbia University in 1977 and went to
work covering education and county gov-
ernment for the Montgomery County
Sentinel. She has been special sections
editor at Gannett News Service since
1987.

Along the way, she determined she
could use a career in journalism to help
bring different people together.

“Even though I've stayed in newspa-
pers, my life is not about journalism,” she
said. “It is about building bridges between
people. | write about what goes on in the
world and how it relates to who we are,
to what's inside of us.”

Eng describes herself as “kind of shy”
and says newspapers are a way to go
places most people cannot.

“A notebook or a camera is kind of an
excuse or way to fit in with other people,”
she said.

__ _FOLLOW-UP

1. How do columnists who write several
times a week come up with ideas? For
instance, what kind of reading must
they do? What other sources might
provide ideas?

2. Identify a columnist that you especially
like. Record what he or she writes
about for at least two weeks. What
tendencies do you see? What can you
tell about the person’s interests or
causes?
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Putting a Story logether:
From the Idea to Final Film
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2 Talking with other staff
members can help put a story
idea into better perspective.
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1 Before going out on a
story, the reporter discusses
the assignment with his editor
to get a clear-idea of what is
wanted.
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3 If the reporter is

#

planning a formal E
interview, setting up i
an appointment in i
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4 Once the groundwork
has been laid, it's time to go
out and get the story.
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7 Good follow-up

questions are essential if
the reporter is to get the
complete story.

|
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6 The responses to questions need to
be recorded carefully. The reporter uses
a tape recorder but takes notes as well.

5 Greeting the subject and
exchanging pleasantries is the
right way to start an interview.

T [ O T o I T LT e T

L L I T T e I il i L R e e T T e

120




| |
|
I
8 After the '.
interview, the i
reporter reviews his i
notes to make sure
he hasn’t missed i
anything important. e — _ e i
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9 Back in the office, the writer
discusses the interview with his
editor prior to writing the story.
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1 1 At some

newspapers, a
layout editor
positions the final
story on the page
by hand.
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1 0 The completed
story goes to a copy
editor for editing and
headline writing.




1 2 Other newspapers do
page layout electronically.
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13 Atter the layout is

complete, the page is shot as
film.
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1 4 The film must be checked

carefully for imperfections before
it goes for actual printing.
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CHAPTER 6

Writing News
Story Leads

KEY CONCEPTS

After reading this chapter, you will

» understand the elements of lead
writing

P understand the inverted-pyramid
structure

P> know how to write the traditional "AR”
or summary, lead

P feel comfortable writing inventive,
colorful leads for all kinds of stories

P recognize good and bad story leads

» know which lead techniques to avoid

Walk into any beginning journalism

classroom in the first week of
the term and you'll hear this from the
instructor:

“The lead is the most important paragraph
in the story. It has to get the reader’s atten-
tion. It has to inform the reader quickly. It
has to be honest but colorful. It should have
lively verbs. It should be brief, concise, and
above all, accurate.

“It shouldn’t be cluttered with a lot of
unfamiliar names, either of people or
organizations. It has to represent the best
writing you can muster. Depending on the
story, the lead probably ought to be attrib-
uted. The lead ought to inform sometimes
and tease sometimes. It probably ought to
include some—but definitely not all—of
the five W’s and the H.”

Sounds easy, but it isn’t. Even such a
brief overview as the instructor provides




lead five W’s and the H
inverted pyramid tease

summary lead

quote lead

question lead

can leave beginners gasping and groping for
answers to questions such as these:

“When exactly does a lead need attribu-
tion, and when doesnt it?”

“What's a lively verb?”

“What some people think is colorful
others think is trite. How do I know the
difference?”

“What does ‘tease’ mean? How do I
know when to ‘tease’?”

“How long is ‘brief?”

“How do I know which names are too
unfamiliar to be used in a lead?”

Other media compete
with newspapers for
the audience’s attention,
so leads have to grab
readers.

“What on earth are the five W’s and the
H—and how do I know when to use all of
them and when to use some of them?”

“Why do you keep saying ‘probably’

Can't you give us a rule?”

To begin at the beginning: The lead
(thymes with seed) most frequently is the
first paragraph of the news story. (Some
leads, really more like introductions, can
run several paragraphs.) It’s the do-or-die
paragraph, the most important in any story.
It’s the place where you win or lose the
reader. So the lead has to have impact,
and it (usually) should come to the point
quickly.
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Everyone knows the problem. The audience is made up of people of
all ages and all education levels. Theyre in a hurry. Television, the VCR,
the computer, and the Internet all compete for their attention, so leads
have to grab readers.

One device journalists have traditionally used to catch readers’ attention
is the inverted (or upside-down) pyramid. The broad part at the top is
where the main facts go. That’s the lead. As the pyramid narrows, the
facts become less significant until, as you reach the pointed bottom, the
facts may not be essential. The (rare) story that springs a surprise at the
end doesn’t follow this pattern. Nor do the increasingly common feature
and in-depth stories, for which no quick diagram can be drawn.

Plenty of evidence today suggests the decline of the inverted pyramid
as a news-story device. Although this is true, it’s also a fact that the
inverted pyramid will be around forever—at least as long as the printed
word exists for people in a hurry.

The inverted-pyramid style is used in newswriting for many reasons.
First of all, it’s a natural way to tell a story. If you want to tell a friend
about a football game, you begin by telling who won; you don't start
with the kickoff. The final score, therefore, goes into the broad part at
the top.

Second, the inverted-pyramid style enables a reader in a hurry to get

the essential information without reading the entire story. Suppose this
is the lead:

Central High defeated Tech High last night, 23-0.

Readers who have time to read only the first paragraph may not know
who scored the touchdowns, or how or when, but they know the essential
fact. They know who won.

Third, the inverted pyramid is an aid for the headline writer. Most
headlines are based on information contained in the first paragraph, so
the most important facts should be in the first paragraph.

Finally, the inverted pyramid makes it easy to trim a story that won’t
fit into its allotted space. A properly organized inverted-pyramid story
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The Inverted Pyramid

\ Central High defeated Tech High last night, 23-0. /
All-State Senior Rodney Morris scored twice for the Rams with a 27-yard
run in the first quarter and a plunge over the goal line in the second.

Missing his first conversion attempt, sophomore Curtis Jones
then booted a 29-yard field goal later in the game.

Quarterback Jules Murphy, senior, led a 35-yard Pistons
march downfield early in the first quarter, but was
stopped by a toughening Rams defense.

The "Battering Rams" line then kept the
Pistons to within 3 yards a carry.

The Pistons have lost their
past three games. Central
is now tied for first in
the league with
Lincoln South.

The inverted pyramid is a
traditional yet effective
way to organize a news

. . . , . story. The most important
importance and write them down. It seems as if there’s nothing very facts come at the top, in

can usually be cut from the bottom up without too much damage.
Sounds easy, doesn’t it? Just arrange the facts in descending order of

creative about it. the lead.
But how do you decide which facts go first? This decision is made on

the basis of your news judgment. After you have written the lead, how do

you make it flow into the second paragraph, and the second into the

third, and so on? Writers using inverted-pyramid style juxtapose related

facts in descending order. They must make judgments. They must decide

when to weave in some background, when to break the steady flow of

the story with some colorful or explanatory material. All this requires

practice—and creativity.




*130 °

“A three-alarm fire Friday
destroyed several fuel-
storage tanks just outside
Centerville, injuring three
firefighters and causing
an estimated $1 million

in damage.”

Chapter 6  Writing News Story Leads

The “AP™ or Summary, |

The Associated Press—or AP—is famous among journalists for its
straightforward, no-nonsense writing. These leads usually are short, to the
point, and filled with information. They may not be very creative, but
they work because they convey information quickly. They work particu-
larly well for traditional inverted-pyramid stories. Here are some AP
leads, also widely known as summary leads because they summarize the
main facts:

A three-alarm fire Friday destroyed several fuel-storage tanks just
outside Centerville, injuring three firefighters and causing an estimated

$1 million in damage.

Seniors Jaime Garcia and Mary Jo Shanahan were named King and

Queen of Homecoming on Nov. 12.




The “AP” or Summary, Lead

An airplane bound for New York City skidded off the Cedar Rapids
Airport runway Tuesday, injuring three passengers slightly.

The AP, or summary, lead—the straightforward inverted-pyramid
lead—is something of a formula. That formula is extremely valuable, espe-
cially for plain-vanilla stories that you have to write in a hurry. As a place to
start for a beginning journalist, the formula is fine. Just plug the facts into a
structure: Start quickly with the news (“Traffic is smothering the city”) and
follow it with attribution (“an urban-affairs specialist”), give the verb (usu-
ally said; sometimes a word like zold or reported) and its subject (“Optimist
Club members”), and the time element (“Tuesday”), and the lead is done:

Traffic is smothering the city, an urban-affairs specialist told Optimist
Club members Tuesday.

The news, thus, comes to the point in a hurry—which is what it
should do. If a story is about a fire, the first word probably ought to be
“fire.” In this sort of approach, it’s not enough that the news is in the
lead; it ought to be in the first few words of the lead.

Here is a strong summary lead—packed with clear, solid informa-
tion—{rom an edition of Ziger Tales, the school paper of Joliet (Illinois)
Township High School, West Campus:

With a key win against Lockport, the varsity girls’ team snapped a
three-way tie for the SCIA title two weeks ago, then claimed sole pos-
session of it when Romeoville defeated Joliet Central last week.

Here’s another from the Kirkwood (Missouri) Call:

Swing dance classes began in the new dance studio above the small
gymnasium last Wednesday and will continue throughout the year.

Summary leads can be bright and attractive, but they can also be a
crutch for the lazy journalist because they are relatively easy to write.

As newspapers shift their emphasis from hard to soft news and as TV
and the Internet continue to beat newspapers to the punch on breaking
stories, the inverted-pyramid and the summary lead are waning in impor-
tance. Still, every journalist should be able to construct a quick, clean lead
under deadline pressure. Everything else builds on that skill.

°*131 ¢
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If you want to write truly effective leads, try picturing a reader over your
shoulder. You know what you want that reader to know, and you're aware
that readers have choices. They can turn on TV or surf the Net. So don’t
bore your readers with leads they have seen a thousand times before.

Unless the AP, or inverted-pyramid, formula is called for, don't just fill
in the blanks. Write.

Be Creative
Suppose your assignment is to write about the appointment of a new
drama coach at your school. You could write this:

Arthur Learned, 42, has been named drama coach at North High
School.

That lead comes to the point quickly and certainly conveys the essen-
tial information to the reader, but let’s face it—it’s dull. It’s a formula
lead, and it lacks luster. Suppose you dig into Learned’s biography—you
might be able to write a lead like this:

An Air Force flier with a closetful of medals is the new drama coach
at North High School.

Better? Sure, but the objection could be raised that the second lead
used more interesting information than the first. Exactly! The best mate-
rial goes into the lead, provided it doesn’t distort the story or emphasize
the wrong angle.

Be Objective

Here is another example: The citizens of your town vote to build a new
high school. You know that this is big news, and you want to write a
good story. You sharpen your imagination and write the following:

At long last, the citizens of Smithville opened their pocketbooks in
recognition of the value of education. Yesterday they demonstrated their
faith in the youth of America by approving a $5-million bond issue for a
new high school.




Your news editor tosses the story back
at you with a curt order: “Rewrite it.”
Puzzled? Here’s the point: The lead is full
of clichés (“at long last,” “value of educa-
tion,” “demonstrated their faith,” “youth
of America’)—and it’s full of opinion.

[a ¥
—l
|

Your opinion has no place in a news story,
in the lead or anywhere else. The
reporter must be objective. Clearly, the
example shows the writer’s own feelings
of elation over the new high school.
Here’s one way the story could be

handled:

Smiling and relaxed after hearing
that a $5-million bond issue for a new
high school has been approved,
Principal Maria Ortega today com-
mended Smithville citizens for what she
called their progressive attitude toward
education.

The facts are all there, and instead
of learning the reporter’s opinion the
reader learns the principal’s attitude
and viewpoint.

Find the Right Lead

°*133 ¢

Writing the Lead

orth taking

The five W's and the H. Before beginning to
write your lead, first write out the answers to
these basic questions of journalistic writing.
Then put them in order of importance. Your
lead should stress the most important of
them, usually who and what.

who? Taneesha Fields and Wendel Chang

what? Second Place in the National
Secondary School Drama Festival

when? May 17

where? The Barrington Center for the
Performing Arts, New York City

why?  Best Duet Acting

how? Competed against students at the

regional, state, and national levels

Seniors Taneesha Fields and Wendel Chang
won second place at the National Secondary School
Drama Festival held at New York City’s Barrington
Center for the Performing Arts on May 17. The two
competed in the Best Duet Acting category against
high school students in regional, state, and national
run-offs.

Some journalism textbooks teach leads by category: summary leads,
staccato leads, parody