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PREFACE

This volume, an outgrowth of the annual meeting of the Claremont
Symposium on Applied Social Psychology, focuses on examples of social
change and the processes at work in creating change. The Claremont
Symposium on Applied Social Psychology has a long and distinguished history.
Each year, scholars from around the world come together for a one-day meeting
focused on a topic or set of issues in applied social psychology. The day is one
full of presentations and intellectual exchange. In the case of the symposium
that gave birth to this volume, titled "Processes of Community Change and
Social Action," the presenters were stellar and provocative. It was a special
treat, indeed, to be part of this symposium. The scholars who presented their
research engaged each other and the audience in thinking about how best to
create and sustain social change. In focusing on these topics, of course, lessons
for the flip side—of how best to suppress, restrain, and prevent social change—
were also discernable. This volume represents a product of their cumulative
insight, research results, and perspectives; it includes chapters from each of the
symposium presenters as well as a few select chapters from other scholars. The
chapters, when taken as a whole, present findings from rigorous and provocative
programs of research that offer illuminating lessons for anyone interested in
community change, civic participation, and social action.

Overview of the Volume

Across the chapters, topics related to service learning, social
movements, political socialization, civil society, and especially volunteerism,
are addressed. It is an exciting and unique collection, with contributors from
different disciplines and even different subdisciplines of psychology.
Specifically, the research and thinking described in these pages has been
conducted by sociologists, public health researchers, social psychologists,
developmental psychologists, personality-oriented psychologists, and
community psychologists. Thus, from a number of different perspectives and
disciplinary traditions, all of the contributors have been attempting to understand
processes of community change and the effects of such efforts on the individuals
involved in creating them and on society at large.

Moreover, the contributors to this volume are all distinguished
researchers and theorists, well known for their work on different aspects of
processes of community change and social action. The reader will find,
however, that these contributors do not necessarily have a shared vision of how
to approach these issues. And, although outright disagreement is not clearly
evident in the pages that follow, the chapters differ considerably in the
constructs, explanatory mechanisms, outcomes, and units of analysis on which
they focus. As a whole, then, the volume can most profitably be viewed as
providing cutting-edge and complementary approaches to understanding the
causes and effects of broad civic participation. Much can be learned and a
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number of viable approaches can be taken in deciphering the complexities in this
area. For the receptive and perceptive reader, this volume will teach and also
point to directions for important new theorizing and research.

Because this volume contains descriptions of contemporary research,
scholars interested in processes of community change and social action will find
a great deal of useful information in its pages. The volume could also be the
focus of a seminar or ancillary reading material for advanced undergraduate and
graduate courses. The chapters provide a snapshot of current research in this
area and offer many themes and ideas for future work. Many of the authors have
included explicit suggestions for future research and application in their
chapters. Moreover, all of the chapters are presented in an accessible manner,
even when highly technical and rigorous research methods are described. Thus,
in addition to an academic audience, this volume should prove helpful, if not
educational, for practitioners of social change. In fact, many of the chapters will
be of special interest to individuals who work with or rely on volunteers to
provide services or to assist with community education and change initiatives.

Acknowledgments

The Claremont Symposium on Applied Social Psychology and this
volume would not have been possible without the hard work and efforts of
numerous people. First, I would like to thank the many graduate students who
assisted with the logistics of the conference. This student corps was ably led by
Anna M. Malsch, and included Christina Aldrich, Michelle Bovin, Bettina
Casad, Walter Chang, Bridgette Cheeks, Cindy Gilbert, Alana Olschwang,
Michele Schlehofer-Sutton, Viviane Seyrayani, and LaRease Thomas. Simply
put, the conference would never have happened without the dedication and work
of these students.

The speakers and the contributors to this volume have been, without
exception, a pleasure to work with and consummate professionals. I cannot
imagine a more congenial group, and I thank them for their time and patience
and for sharing their ideas in the chapters in this volume. I also thank Stuart
Oskamp of the Claremont Graduate University, the "father" of the Claremont
Symposium on Applied Social Psychology, and Mark Costanzo of Claremont
McKenna College for their assistance in organizing the conference and hosting
it on the day of the event.

In addition, I extend special and heartfelt thanks to Larry Rosen,
President and CEO of the YMCA of Metropolitan Los Angeles, and Vera
Mijojlic of the International Rescue Committee, Los Angeles. Although they do
not have chapters in this volume, both participated in the Symposium by
providing valuable commentary on the presentations from their respective
perspectives as individuals working at the front lines of community change and
social action. In short, they helped to place the theorizing and research into a
"real world" context, and to put a human face on the abstract concepts and
processes under discussion. The value, interest, and excitement that they



Preface ix

expressed about the conference presentations and speakers, I believe, come
through in the pages of this volume.

The institutions in the Claremont Colleges consortium also deserve
special thanks. These prestigious institutions have consistently supported the
Claremont Symposium on Applied Social Psychology, including with generous
financial assistance. This important series would not have attained its
outstanding reputation or been able to continue for so many years without the
long-standing and continuing support of these institutions and their faculties. I
also thank Lawrence Erlbaum Associates and its staff for making possible the
publication of this volume and for their assistance at various stages of the
production process.

Finally, Anna M. Malsch and Carli Straight deserve special thanks for
all of their assistance in the preparation of this volume. It is a better product for
their efforts, and their time, carefulness, and pleasant dispositions have been
greatly appreciated in bringing this volume to fruition.

Ultimately, I hope that this volume not only advances research on
processes of community change and social action, but also helps to make more
efficient, successful, and complete the social change attempts that so many
people throughout the world work for everyday. It is in this spirit that I trust
that the reader will learn from and enjoy the chapters in this volume.

Allen M. Omoto
Claremont, California
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UNDERSTANDING SOCIAL CHANGE:
INTRODUCTION TO THE VOLUME

Allen M. Omoto
Claremont Graduate University

The Civil Rights movement. Environmental protection and
conservation. AIDS education and care for people affected by HIV disease.
Soup kitchens and homeless shelters. Women's rights. What do all of these
have in common? They are a few examples of highly visible, and arguably very
successful, attempts to change communities and society. Beginning with the
grass roots efforts of a few committed individuals, these and many other social
movements have developed and grown, and in some cases, evolved into
industries and institutions that wield considerable influence in public opinion, in
social policy decisions, and in initiatives that create social change. In short, it is
indisputable that these and many other movements and collective efforts have
helped to shape contemporary society, and to profoundly affect the ways that
people live their lives. Such is the power of the processes of community change
and social action.

Obstacles to Understanding

Although efforts to create and sustain change and social action occur
everyday and around the globe, scientific and research-based knowledge of
these processes appears somewhat fragmented and uneven. Why might this be?
For one, efforts directed at creating change frequently proceed without
theoretical or research guides. Citizens take action, movements are begun, and
social programs are initiated to meet immediate needs and alleviate pressing
problems. These efforts are not necessarily planned and tested by researchers
and theorists, but instead represent the best attempts of people to collectively
address common concerns or problems. Thus, as ubiquitous as social change
attempts may be, there may not be involvement of researchers or even research
tracks to follow in stalking scientific understanding of them. A related problem
is that by the time researchers direct attention to an issue or movement, a good
deal of its growth and development has already taken place. In this case, science
lags behind "real world" attempts at change or is simply absent from the effort
all together.

Perhaps obvious, social movements, social action, and civic
involvement occur across a variety of domains and in response to a myriad of
issues. Activists for and researchers who study the women's movement and
rights, for example, may not necessarily deem investigations of environmental
activism relevant to the understanding or change they are attempting to achieve.
Or as another example, researchers who study service learning activities among
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youth may not look to work on older adults' political volunteerism for
information and inspiration. A consequence of these myopic tendencies is that
research fails to inform across different topic areas or different populations. To
the extent that researchers and practitioners focus only on action in a particular
domain, they may be unlikely to be exposed to potentially relevant findings or
practices from another domain or on a different social issue. Therefore, while a
good deal of information can accumulate on one topic, how translatable or
generalizable this information is to other domains remains unexamined. And, it
may lead to the perception of uneven development or knowledge across
different domains of social action and attempts at community change.

Sometimes research and even sophisticated methodological and
statistical techniques are utilized to analyze or evaluate change attempts and
community programs. This research does not always receive widespread
attention, however, especially because it may be disseminated in summary or
technical reports or in presentations to boards of directors of even funding
agencies. And, of course, much of this research is conducted only after a
program has been implemented and for the purposes of evaluating its
effectiveness or efficiency. The evaluated program may or may not have
theoretical foundations, and thus its ability to speak to theoretical concerns may
be limited. Furthermore, it is often impossible to collect information on the
processes responsible for program outcomes after-the-fact. In summary,
research on social movements and change that is restricted to evaluation work
may possess limitations related to targets and means of dissemination,
theoretical ties, and the nature of the information available for analysis.

Still another reason for the seemingly uneven literature on social action
and change is that research on these topics occurs across a wide variety of social
science (if not other) disciplines. Indeed, social scientists of many different
stripes can and do legitimately claim interests in social issues and social change,
often with good historical precedent and legacy. Thus, research and theorizing
on processes of community change and social action have not one, but many
"homes." Thus, to be master of the literature requires that an individual be part
psychologist, part sociologist, part anthropologist, part political scientist, and so
on, and also to read broadly across many different fields. Precisely because of
its popularity and these multiple perspectives, then, research on community
change and social action may actually suffer because its "core" is harder to
situate than some other topics of theory and research.

And finally, research and theorizing on topics of community change
and social action can serve several different purposes. One key distinction is the
relatively applied or practical focus of the work versus its more theoretical or
basic, knowledge-based end. The applied — basic chasm has proved difficult to
bridge across many disciplines and in numerous realms and is not unique to
research in this area. However, it runs right through the heart of issues of social
change and social movements. The desire to change conditions and improve
human welfare has to be weighed against the desire for rigorous and systematic
research on such attempts at change. From a practical standpoint, change may
be needed sooner rather than later and by whatever reasonable means. From a
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basic research standpoint, however, studying change may be most informative if
it is carefully planned, incrementally implemented, and perhaps even excludes
some people from receiving potential benefits of change. In short, applied and
basic goals can conflict and confuse social change practitioners and researchers.
Complicating this picture, the outlets for reporting applied and basic work differ,
so that the ability to discern a cumulative body of knowledge in this area can be
further compromised.

The Causes and Consequences of Social Action

These are but a few of the most obvious challenges faced by social
scientists and even practitioners interested in achieving a general understanding
of processes of community change and social action. In spite of these obstacles,
developing a clear understanding of the facets and forms of social change, as
well as people's reactions to societal changes, is critical for both theoretical and
applied reasons. Technological changes, increased travel and globalization, and
the rise of urbanization all continue to shape the socio-political landscape of the
modern world. Many of these changes are driven by social forces and factors.
In addition, they impact personal well being and social functioning. Thus, a
complete accounting of change can only be achieved by including analyses of
the personal and social factors and influences. The knowledge that emerges is
likely to inform theoretical understanding of political thought and behaviors,
social movements, volunteerism and prosocial action, social capital, and the like.
To be sure, it is also practically important, especially for people and issues "in
the trenches," attempting to create social change.

This volume brings together the theorizing and research of a number of
leading investigators from across several social science disciplines all of whom
have devoted substantial time and energy to studying processes of community
change and social action. Far from a fragmented literature, the volume chapters
reveal a fascinating and ever-growing body of knowledge about different aspects
of social action and change. The collective work of the scholars who have
contributed to this volume is nothing short of first-rate; each of them has a well-
established program of research devoted to understanding one or more aspects
of civic participation and social action. Taken together, they have used methods
that range from experimental work, even conducted in the laboratory, to
analyses of large representative data sets. Traditional cross-sectional and
longitudinal data collection methods have also been utilized. In addition, some
of the work reported here derives from intervention projects — intentional and
informed attempts to foster community change, connections, and
communication. Some of the work in the chapters focuses on members of hard-
to-reach populations, on people actively engaged in social change initiatives,
and on individuals in educational settings participating in service learning
activities. There is also considerable variability in the ages of the research
participants in the studies described in this volume, from adolescents to older
adults. Furthermore, the research that is described draws from data collected
from across the U.S. and also from countries the world over. Finally, in some
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cases, the data span long historical periods, either decades of people's lives or
periods of time during which significant social change has occurred.

In analyzing and empirically investigating processes of community
change and social action, a wide range of possible causal antecedents have been
identified. Some of the chapters discuss "mandatory" efforts, such as required
service learning programs, whereas others focus on the different kinds and
magnitude of motivations that lead people to work for social change. Some of
the chapters emphasize the dispositional and personality predictors of who gets
involved in civic activities, whereas others focus on larger, systemic factors that
compel people to involve themselves in organizations and the lives of their
communities. And, still other contributors seek to explain volunteerism and
other forms of civic participation in terms of the psychological experiences and
manifestations of certain systemic and structural factors, or also, to document
demographic differences in rates and types of participation. None of the authors
claim to have isolated the most important or influential cause for stirring people
to action. Rather, the chapters can be read as presenting the beginning of a
complex and multi-layered explanation for these actions. Any one explanation
alone may sufficiently explain some social action, but when considered together,
the full power of the multiple perspectives represented in this volume becomes
evident. Social action is likely multiply determined. Collectively, the chapters
point an informed and useful finger at some of the most likely suspects
responsible for creating and promoting social change and civic participation.

Just as there are differences in the preferred causal constructs and
mechanisms invoked in explaining civic participation and social action, the
different chapters focus on different outcomes or effects of these actions. What
seems to be generally assumed that communities and society are somehow
changed, and usually improved, by volunteerism, civic participation, and social
movements. Rather than emphasize change at a societal level, the chapters
focus relatively more thoroughly on some of the ancillary, but no less
meaningful, changes in individuals and social networks that result from
participation in community change activities and volunteerism. For example,
some of the chapters outline attitudinal shifts that take place after participation
in these or similar (e.g., service learning) activities. Some chapters illustrate
psychological changes, including in self-esteem, trust, depressive
symptomology, whereas some chapters examine commitment to and reports of
civic participation, volunteerism, and collective action as important outcomes to
be traced. There is not an exclusionary focus on only one type of outcome or
consequence. Rather, the volume as a whole speaks the numerous effects of
social change attempts and of participation in these processes.

Dialectical Tensions and Avenues for Future Research

Several what can be labeled "dialectical tensions" are evident in
research on civic participation and social action, including in the work described
in the chapters in this volume. How it is that individuals resolve these tensions,
if indeed they do, may have important implications for their willingness to
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embark on or sustain civic involvements. Some of the tensions, meanwhile, are
not intra-individual, but are between individuals, groups, or organizations. The
existence and resolution of these tensions likely affect the relative success of
attempts at social change.

Among the countervailing forces that can be seen in the literature on
social movements and civic participation, including in the chapters in this
volume, are that some individuals work in organizations because of the trust and
support that they feel, whereas other individuals experience mistrust and ill-will
working with and in organizations. The tension between self and society, legion
across the sociological and psychological literatures, is also evident in this area
of theorizing and research. As a concrete example, some individuals appear to
appreciate and seek broad impact for their efforts, whereas others remain more
narrowly focused on their own personal gains and effects. A related tension
emerges between benefiting oneself, or being motivated by potential personal
gain, and contributing to the well-being of another (recipient of service).
Although not necessarily mutually exclusive, the distinction between benefiting
the self and benefiting others has important implications for creating and
sustaining social change efforts. It also likely has important implications for
who attempts to help others or to create change and for how recipients of
assistance or targets of change react to such efforts.

Furthermore, some social actions are aimed at working for a cause or
instantiating a new culture, ethic, or set of beliefs, whereas others may be more
appropriately labeled as working against an entity or status quo. In these cases,
there is a tension between those who seek to create social change and those who
wish to squelch it. Yet another dialectical tension, illustrated in more than one
of the chapters, concerns the pull and push between the costs and the benefits of
civic participation and social change attempts. It seems clear that both costs and
benefits are important to consider in predicting, and also encouraging, civic
participation and volunteerism. A potentially fruitful avenue for future research
will be to investigate the relative emphasis on costs and benefits, and also to
give attention to the different types of costs and benefits that participants deem
relevant to creating and sustaining social change. Answers to some of these
questions about costs and benefits are likely to have important implications for
determining the success of social actions and change attempts, but they also may
need to be refined so as to take into account who it is that is attempting to create
change.

While it may not be wholly appropriate to describe these distinctions
and relative emphases as tensions, it is a convenient heuristic for organizing
some of the work that has been done and that remains to be conducted on
community change and social action. It also serves as a good reminder that any
explanation for social action must also be able to account for its contrary,
namely inaction. For that matter, explanations must also account for successes
and failures in attempts at social change. While the chapters in this volume
present a wealth of information and insights on processes of community change
and social action, they are the beginning and not the end. There is a good deal
more to be learned about these important, fundamental processes. Thus, instead
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of merely listing themes to be found across the chapters in this volume, these
tensions are presented as intriguing possibilities or challenges for future
research. As suggested by the chapters in this volume, in fact, they are some of
the more promising and provocative directions for new work, if only a partial set
of possibilities.

Preview of Chapters

There are a number of possible organizational schemes and orderings
for the chapters in this volume. Each chapter was written to stand alone, as a
reasonably complete analysis or description of a core issue in understanding
processes of community change and social action. Thus, they need not be read
in any particular order, nor should they be expected to build on one another.
However, many of the chapters are focused on fundamental issues related to
volunteering and voluntary affiliations, including some of its determinants,
consequences, and the processes at work among individuals who volunteer.
These chapters have generally been grouped together at the beginning of the
volume. Much of this work, furthermore, includes data at the level of the
individual or with the individual as the unit of analysis. The latter chapters
consider additional types of social action, including participation in community
coalitions, civil society organizations, club and school groups, and service
learning programs. In addition, some of the chapters go beyond individual-level
data and examine group-level data. Thus, the general scheme that has been
applied in organizing the chapters is to go from those with relatively specific
foci on volunteerism and social involvement with individual-level data to
chapters that include group-level data or which focus on other forms of social
action and civic participation. A brief summary of the chapters in the order in
which they appear follows.

In an extensive review chapter, John Wilson brings to light several
critical issues regarding research and theorizing on volunteerism. He describes
different units of analysis that have and can be used to study volunteerism, as
well as differences in the picture of the phenomenon that emerge depending on
the unit of analysis that is adopted in research. Embedded in Wilson's analysis
is a critique of an over-reliance on survey methodology, especially when surveys
are completed by individuals about their own attitudes and beliefs, to understand
volunteerism. Wilson makes suggestions for future research on volunteerism,
including paying attention to multiple and potentially interactive characteristics
of individuals as predictors of volunteerism, contextual factors that influence
prosocial and other helping behaviors, and the need for serious consideration of
developmental issues (and methods) in research. As Wilson notes, much
volunteer behavior is multiply determined and discontinuous in nature.
Therefore, an exclusionary reliance on cross-sectional survey methodology,
while providing important pieces to understanding the puzzle of volunteerism, is
inadequate for future work in this area.

Next, Jane Allyn Piliavin's chapter reviews the psychological and
sociological literature for evidence of health consequences of social
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participation, especially volunteerism. She describes several different
theoretical models that would lead to predicting beneficial health effects for
people who are involved in volunteer and service activities. Then, she reviews
empirical work on adolescents, adults, and the elderly, all of which supports the
volunteerism - health link, and poses important questions about the mediating
mechanisms and possible moderators of these effects. To begin to answer some
of these questions, Piliavin presents the results of her analyses of data from the
Wisconsin Longitudinal Study, a multi-wave survey study conducted with a
sample of over 10,000 women and men who graduated from Wisconsin high
schools in 1957. Her analyses of data from over a nearly four-decade period
suggest that volunteering leads to psychological well-being, and that more
volunteering enhances health to a greater extent. The effects of volunteering
also appear to be particularly powerful for those individuals who are least
socially involved and integrated to start with.

Another chapter that explores some of the consequences of community
involvement, and especially involvement in social change and support
organizations, is provided by Jesus Ramirez-Valles and Rafael M. Diaz.
Utilizing a probability sample of self-identified Latino gay men in New York
City, Miami, and Los Angeles (no small feat), they explore the characteristics of
who gets involved in gay, Latino, and Latino-gay organizations. They also go
on to examine the social support and self-esteem correlates of community
involvement. Even after statistically controlling for a variety of factors that are
themselves related to social support and self-esteem (e.g., acculturation, poverty,
and experienced homophobia), Ramirez-Valles and Diaz find significant
contributions for community involvement. Some distinctive features of this
chapter are that it brings together currents of research from several different
areas and that it also includes presentation of data taken from a relatively
understudied population. Social movements help to change the culture and
social fabric in which they operate. As evidenced by this chapter, however,
there are additional implications of community involvement and activism for the
mental health of individual participants that are important to consider both for
future research and in the design of intervention and empowerment programs.

Mark H. Davis's chapter presents the results of four studies, some with
college students and some with actual community volunteers, which address
issues of whether and how much personality factors matter in decisions to
engage in and continue with volunteering. Specifically, Davis assesses
dispositional empathic concern and personal distress among his participants and
attempts to link these tendencies to decisions and feelings about volunteering,
extensiveness of volunteer involvement, and actual volunteer persistence. He
also explores the role of anticipated and experienced emotion as potential
mediators between the personality characteristics and volunteer outcomes.
Based on the results of his research, Davis concludes that certain personality
characteristics do matter in initial decisions to volunteer and are also likely
important in predicting the subjective experiences of volunteers over the course
of their volunteer activities. Furthermore, he finds an intriguing pattern of
difference between sympathy and distress in the strengths of their associations
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with satisfaction with volunteer work. Davis explores some of the implications
of these findings and the chapter concludes with several practical
recommendations for increasing volunteer satisfaction and involvement.

In the next chapter, Anna M. Malsch and I focus on the conceptual
status of psychological sense of community and examine individual and group
processes in the context of volunteering and volunteer organizations.
Specifically, we make the case for recognizing and testing the differences
between psychological sense of community, social support, and feelings of
belonging and distinctiveness engendered by social identity processes. Our
analyses are restricted to data taken from active volunteers about their
individual-level experiences, but as is explained in the chapter, there are clear
implications for group-level processes. Moreover, we find that sense of
community is at least as good as, if not a better, predictor of future activism and
volunteer-related activities than expected social support for volunteerism.
Social identity considerations in our data were not related to future volunteer
activities, although our measurement of social identity was less precise and
reliable than might be preferred. We conclude by emphasizing the potential
value and importance of continuing to explore psychological sense of
community, especially for understanding communities that are developed and
organized around interests, characteristics, and opinions, and for practical
attempts to encourage volunteerism and related forms of civic participation.

Matthew Chinman, Abraham Wandersman, and Robert M. Goodman
offer a cost-benefit analysis of participation in voluntary organizations. Their
chapter reviews some of the research on volunteerism and volunteer
participation, including organizing this work in terms of different categories of
costs and benefits that have been explored. After presenting this framework,
Chinman et al. go on to examine the implications of different costs and benefits
for volunteer participation by drawing from data taken from participants in
community-based coalitions at the frontlines of public health promotion
campaigns. Specifically, they assess the costs and benefits of participation for
individuals who take part in substance abuse prevention efforts either as
representatives of organizations or as individuals (not explicitly organizational
representatives). This distinction in participation role calls attention to different
levels of analysis that may be important in research on civic participation, in this
case, individual versus group (coalition or committee). In fact, Chinman et al.
report analyses that reveal differences in perceived costs and benefits between
individuals who represent only themselves and those who represent
organizations, and also different patterns of correlation between participation
and costs and benefits depending on whether these analyses were conducted at
the individual- or group-level. The chapter concludes with practical
recommendations and suggestions for future research that take account of costs
and benefits and multiple levels of analysis.

Bert Klandermans, Marlene Roefs, and Johan Olivier also explore
social involvement, but in this case, in civil society organizations broadly
defined. Specifically, these researchers examine the extent to which South
Africans were involved in organizations as diverse as trade unions, street block
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committees, youth organizations, environmental organizations, and churches for
the unique historical period 1994-2000. This chapter draws from literature on
social movements and attempts to link systematic factors (e.g., racial and
economic groups), individual characteristics (e.g., employment status,
education, location of residence), and psychological and attitudinal factors (e.g.,
trust in government, preparedness to participate in peaceful action) to
participation in civil society organizations. The integration of these variables at
different levels makes for an intriguing and inclusive chapter. By investigating
a society in transition, this chapter also gives clues as to how the nature and
types of involvement in voluntary organizations develop and change. In
addition, it speaks to the ways in which individuals interact with broad and
diffuse entities such as government though mediating civil society organizations.

In their chapter on social participation and social trust among
adolescents, Constance Flanagan, Sukdeep Gill, and Leslie Gallay provide data
from a multi-ethnic group sample of youth that trace some the effects of
community service and involvement on the youth. As part of their investigation,
Flanagan et al. also explore some of the potential mediators or processes that are
hypothesized to produce changes in the adolescents. Based on questionnaire
data collected from over 1000 youth, these investigators find that youth who
participate in service activities and organizations have more positive views of
others, including the study body at their schools and people in the communities
in which they live. And, echoing the findings from some of the other chapters,
the more that youth participate in both clubs and community service, the more
positive are their views. In addition, the results indicate that youth who reported
learning from their service experiences also had more positive views of their
schools and communities. The implications of these findings for service
learning programs, and the effects of these programs on creating greater social
trust among adolescents are discussed.

In the final chapter, Robert G. Bringle explains some of the philosophy
and assumptions behind service learning programs and then goes on to apply
theory and principles from close relationships and social psychology to
understand these programs and their potential effects on participants. Bringle
also considers the various motivations that lead people to take part in service
learning programs and the types of activities that students desire in these
programs, including presenting illustrative data from surveys of university
students. Then, he presents the results of three studies that explore the effects of
service learning on participants. Across the studies, there is a tendency for
students who engage in optional rather than required service learning to report
greater civic responsibility at the conclusion of their experiences. Interestingly,
the effects of service learning also seem to depend on students' prior inclination
toward civic activities; required service resulted in less civic responsibility than
optional service among students with little history of civic involvement.
Bringle's conclusions focus on the role of service learning in higher education
and the components that should be included in creating effective programs. In
addition, he suggests some ways in which basic social psychological theory can
be advanced by research conducted in the context of service learning programs.

9
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Concluding Comments

Clearly, the topics covered in this volume and the rigorous scientific
approaches taken by the chapter contributors vary considerably. It should be
noted, though, that they also represent only the tip of the ice berg when it comes
to viable approaches and issues that are ripe for study in this domain. They also
represent the wedding of systematic research with social movements and civic
participation across a number of different realms. To the extent that the volume
as a whole effectively speaks to both researchers and practitioners of social
change, it provides powerful illustration of the value and capacity of applied
social science and applied social psychology.

The value, importance, and impact of research on community change
and social action cannot be underestimated. Effective social action has the
power to change the world, and understanding it may be critical for predicting
and determining the quality of life of future generations. It would be a great
contribution, indeed, if social scientists were able to explain when and why
change occurs, as well as to fully articulate the causal mechanisms that give rise
to such changes. And, in the service of putting research into action, such
knowledge could serve as foundation for designing and implementing effective
programs, social movements, and civic engagement efforts that improve the
lives of individuals and the communities in which they live. Research like what
is described in this volume benefits both science and humanity. This is at one
and the same time its value and its promise.
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SOME THINGS SOCIAL SURVEYS DON'T TELL
US ABOUT VOLUNTEERING

John Wilson
Duke University

The volunteer has long been a subject of curiosity to the sociologist. In
a world largely given over to the self-interested pursuit of material gain, how is
this altruistic behavior to be accounted for? In this chapter, I describe and
comment on the research on volunteering that has relied principally on the
survey research method. I point to a number of missed opportunities and to ways
in which survey methods, and the theoretical assumptions on which they
typically rest, distort our view of volunteering. I suggest improvements in the
use of survey methods to study volunteering, illustrating some of these with
analyses of data from the National Longitudinal Survey of Labor Market
Experience as well as citations to previous findings of my own and those of
other scholars working in this field. The purpose of the chapter is less to
summarize existing sociological knowledge than it is to provide an agenda for
further sociological research on volunteering. Data are presented not for the
purpose of testing specific hypotheses but to illustrate the potential for a
program of research using survey methods.

The Unit of Analysis Problem

In the vast majority of social surveys, the individual is both the unit of
observation and the unit of analysis. As a result, the impact of social relations
and social structures on the range of choices open to actors is largely obscured.
The research on volunteering using social survey data is typical in this regard.
The result is a somewhat myopic view of volunteer behavior. In this section I
will describe some of the problems created by focusing too much on the
individual.

The Household

Although the people who complete social survey questionnaires are
typically members of a household, this is rarely acknowledged in studies of
volunteer behavior. This is in contrast to studies of philanthropy, where it is
simply assumed that decisions about how much money to give to charity are

1
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made as part of the household budget management. In just over one third of all
American households, two members of the family volunteer together, rising to
nearly one half in middle-class families (Points of Light Foundation, 1994).
Spouses encourage each other to volunteer and often volunteer together
(Freeman, 1997). Parents take their children with them to share the experience
of volunteering. In order to fully understand the practice of volunteering, we
must take into account the inner dynamics of the household.

Volunteering often costs money, but personal wage or salary income
makes surprisingly little difference to how much people volunteer (Carlin, 2001;
Freeman, 1997). The solution to this riddle is that, in most cases, income is a
household phenomenon—-jointly produced and jointly consumed. How it is
spent depends to a great degree on whether one or two people produce it and
who contributes the larger share. For example, one study showed that family
income had a positive effect on volunteering, but only for women. This is easily
explained once we recall that women typically earn less than men, which means
they enjoy the benefits of higher family income without paying the high
opportunity costs (of volunteering rather than working for pay) that men face.
They can switch from paid work to volunteering at less cost to themselves than
can the men to whom they are married (Wilson & Musick, 1997a).

Surveys encourage us to believe that people's paid employment makes
a difference regarding how much they volunteer. But this is to ignore entirely
the labor inputs of other members of the household. In the typical American
household, the hours spouses work are jointly determined. For example, spouses
in two-earner families have less time for nonwork activities than those in single
breadwinner families. Kingston and Nock (1992) examine rates of "active work"
for voluntary associations in a sample of married respondents. They find that
wives' active participation is affected by how their labor force participation
combines with their husbands'. "If any group of women can be defined as the
'joiners' it is those with part-time employment who are married either to full or
part-time employed husbands" (Kingston & Nock, 1992, p. 842). They enjoy the
benefits of the social contacts their job provides while at the same time having
the leisure granted by the part-time nature of their work. Wives with
unemployed husbands have low activity rates, regardless of their own work
arrangements. However, the opposite is not true. Husbands' activity rates are
unaffected by how the spouses' work arrangements are combined.

Focusing on the household rather than the individual makes us more
aware of the impact of other kinds of unpaid work on volunteering because we
think about the work of running a household as a whole. Caring for kin is
usually regarded as a higher priority than volunteering. This would suggest that
the more time people spend caring for kin, the less time they have for
volunteering. In fact, the data on this topic indicate precisely the opposite
(Farkas & Himes, 1997). Also, the more time spouses invest in housework, the
more time they contribute to volunteer work, especially wives. Rossi (2001)
speculates that "time invested in domestic maintenance may function as an
index of commitment to the personal care and pleasures of others at home,
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which is then generalized to include concern for the welfare of more distant
members of the community" (p. 454).

Social Networks

The individual persons who supply the data for social surveys are
actually embedded in complex networks of social relations that exert
considerable influence over how they behave. Social networks are comprised of
friends, extended kin, workmates, fellow church or club members, and so on.
These networks connect us to volunteer opportunities and increase the chance of
being invited to help. Unfortunately, social surveys typically use inadequate
network measures, if they use them at all. Typically, information is drawn from
the respondent. The social networks are therefore ego-centered. Because little is
known about the linkages between other members of the respondent's circle of
acquaintances, it is a misnomer to call them social networks at all. We know
how often the respondent has contact with friends but not how often those
friends contact each other. We know if the respondent draws friends from all
walks of life but we know nothing of the heterogeneity of the social networks of
which he or she is a member. We can therefore examine the impact of the
number of friends on volunteering but we cannot examine the impact of
different kinds of friendship networks on volunteering.

Neighborhoods and Communities

Focusing on the individual, social surveys leave ecological phenomena
such as neighborhoods or communities very much in the background. But
neighborhoods shape our lives in many ways, including the kinds of jobs we
have, the kinds of houses we live in, whether there are parks nearby, and how
safe we feel going to them. A recent study of voluntary association memberships
(not volunteering) suggests that context has a powerful effect on volunteering.
The study notes that racial differences in memberships are usually attributed to
differences in human capital. However, residence also plays a role. Poorer
neighborhoods are less likely to have branches of voluntary associations located
in them, and they lack the highly educated people who are most likely to act as
recruiters. Stoll (2001) found that, in poorer neighborhoods, fewer people
belong to voluntary associations. The entire difference between the level of
Black and White memberships is attributable to the poor neighborhoods in
which Blacks live.

Neighborhoods rich in voluntary associations have high rates of
volunteerism for another reason. They help foster "collective volunteering," in
which people volunteer as members of a team. The "team" might be a religious
congregation, a youth organization, or the local branch of the American Legion.
A team agrees to supply volunteers to the community for a specific purpose,
such as mounting a Christmas-gift-to-the needy drive. Many individual members
of such groups are drawn into volunteer work in this way. However, this kind of
volunteering is not merely the aggregation of individual decisions to volunteer
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because community characteristics have made the collective mobilization
possible. Research methods that focus on the individual, rather than the
community, are "inappropriate for fully capturing communal roots of
volunteerism" (Eckstein, 2001, p. 847).

It makes sense that more people will volunteer if they live in a
neighborhood with strong norms of community building or one that is
institutionally well endowed with voluntary organizations. And, since we know
that the quality of schools, the availability of parks and clubs, and the outreach
programs of religious congregations vary across neighborhoods, we can expect
the volunteer rate to vary also. The intriguing point is that an increase in
volunteering could be brought about by improving neighborhoods as well as
"improving" individuals. Conversely, failure to maintain a given rate of
volunteering or community involvement might be attributable to the
disintegration of a neighborhood rather than to a decline in altruism.

Political Units

Paradoxically, the most individualistically competitive of all modern
nations, the United States, is also the nation with the highest volunteer rate. How
could all of these self-interested and materialistic people produce so much
altruism? The paradox melts away once demand factors are recognized. Larger
structural forces in the United States have combined a free enterprise economy
with a relatively small and nonintrusive government, creating a much stronger
demand for volunteer labor than is found in most other countries. The nonprofit
sector is also more clearly defined in the United States (Salamon, 1997). The
result is a high rate of "job-creation" in the nonprofit sector. Recent analysis of
data on voluntary association memberships [not volunteering] across 32
countries shows that differences can be explained by pointing to the opportunity
structure in each country. "Statism" (the degree to which political power is
centralized) and "corporateness" (the degree to which society is organized along
corporate, or group, lines) both affect the variation in rate of membership across
countries. Statism deters membership whereas corporateness encourages it.
These country-level effects "operate strongly over and above individual-level
variables such as individual education, employment and marital status, and so
on" (Schofer & Fourcade-Gourinchas, 2001, p. 813).

Another theory of cross-national differences in volunteerism focuses on
the role of the welfare state. The expansion of the welfare state in many
capitalist countries after World War II threatened to crowd out volunteering in
many areas. Do national differences in volunteering reflect differences in
demand as governments step in and provide services formerly provided on a
charitable basis? Or do governments actually serve to stimulate the demand for
volunteer workers by funding nonprofit agencies? Intriguing data come from
Canadian surveys of volunteering that show a positive correlation between
government expenditures in a province and the rate of volunteering. When
provincial governments lower welfare expenditures, fewer people volunteer.
More detailed examination of the Canadian data reveals that some provincial
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expenditures increase volunteering (e.g., on recreation and culture), whereas
others decrease it (e.g., social services; Day & Devlin, 1996). However, this line
of research has yet to be extended to cross-national comparisons.

Cultural Frames

Survey research has been used to examine the impact of attitudes on
volunteering in the belief that culture plays a role in shaping volunteer behavior.
There is nothing wrong with gathering data on attitudes and beliefs and
attempting to link them to behavior. But it is wrong to extrapolate from these
data about the culture of the nonprofit sector at the macro level, and it is wrong
to anticipate that by changing these attitudes and beliefs changes can be effected
at the macro level. I discuss each of these criticisms in turn.

Political scientists do not assume that, having polled Americans
concerning their beliefs about democracy, they have determined that America is
a democracy. Public culture is not the sum of many private cultures. Deciding
whether or not a society has a culture that encourages and warrants volunteering
requires institutional analysis and cannot be based on data from individuals. The
"health" of the nonprofit sector cannot be determined by conducting opinion
polls. Rather, there are pre-existing "cultural frames" that shape the way we
think about volunteering. These frames cannot be reduced to the internalized
value systems of individuals. "Rather, they are cognitive scripts, embedded in
long institutional traditions and organizational frameworks that shape the social
behaviors and practices that are deemed legitimate, even 'thinkable'" (Schofer
& Fourcade-Gourinchas, 2001, p. 810).

The second reason that surveys of attitudes and beliefs are misleading
is that they imply we can get more people to volunteer by changing the way
people think about it. This false belief overlooks the social organization of
volunteering. Opinion polls might be useful for predicting the mass actions of
individuals (e.g., purchasing toothpaste) but they are ill suited to predicting
behavior that is socially organized in any way (Blumer, 1969). They deny the
role of social forces, such as social networks or inequalities of power and
resources, in forming opinion and mediating the connection between opinion
and action. Leaping directly from changing individual opinion to changing
behavior overlooks all the (unmeasured) mediating steps. It is easy to understand
why survey methods are used to measure the culture of volunteering. "This idea
is harmonious with individualistic American common sense, which tells us that
what is inside is what counts: 'they care because they believe in helping people,'
or 'they don't care because they don't have good values'..." (Eliasoph, 1998, p.
19). But, in reality, the rate of volunteering is more responsive to changing
social and economic conditions and organizational opportunities than it is to
changes in individual thinking about the topic. Forms of participation are not so
easily engineered (Schofer & Fourcade-Gourinchas, 2001).
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The Analysis of Data: Modeling Volunteering

Knowledge derived from social surveys is based largely on thinking
about volunteers as bundles of personal characteristics, such as age, education,
income, religiosity, and family status. The goal is to ascertain the partial effects
of each characteristic using multivariate methods of statistical analysis. All too
often, however, these characteristics are treated as if they existed independently
of each other, as if each adds something to the variance explained. For a number
of reasons, this assumption of independence runs counter to both common sense
and sociological theory.

Resources in Combination

One prominent sociological approach to the study of volunteering relies
heavily on "resource theory." Volunteering is compared to paid work, because
both are forms of productive labor that consume resources. Individuals with
more resources are better able to volunteer; they volunteer more often, volunteer
for a wider range of activities, and volunteer longer (Wilson & Musick, 1997a,
1999). Chief among the resources are education, free time, occupation, and
income, but social ties or connections are also important. It is customary to
estimate models where these and other factors are treated as independent
variables. These resources are seldom considered to operate in combination with
each other, but many instances suggest that this might be the case. For example,
the positive effect of education on volunteering is moderated by social ties:
Educated people not only have more social ties but those ties "work" better for
them when it comes to volunteering (Wilson & Musick, 1998). Another example
demonstrates how race moderates the effect of education on volunteering.
Whereas education results in more volunteering for Whites, it has no effect on
African Americans. Conversely, African American volunteering is more
strongly affected by church attendance than is White volunteering (Musick,
Wilson, & Bynum, 2000).

The effects of many other combinations of factors on volunteering
remain unexplored. Major social parameters, such as age, cohort, and gender,
are viewed as if they do not intersect with factors such as education, occupation,
and income. If professionals are more likely to volunteer, might this effect be
stronger for women professionals than male professionals because women need
to work harder to drum up business and make contacts? If volunteering is
contingent on paid employment, does this effect diminish as one ages? Is it not
likely that the effect of children is moderated by the work role? We know that
having infant children has a negative effect on volunteering whereas having
school-age children has a positive result. The negative effect having infant
children has on volunteering would surely become stronger as the working day
of the parent became longer. On the other hand, the positive effect of having
school-age children would grow weaker, the longer the working day of the
parent. Occupational prestige has a positive effect on volunteering (Wilson &
Musick, 1997b), but high prestige jobs tend to demand long hours, which could
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inhibit volunteering. The positive effect of prestige might therefore be stronger
for those holding part-time jobs or jobs that have not only high prestige but also
flexible work schedules.

Role-Sets

The units of analysis in most sociological surveys are concrete persons.
However, many believe that "persons-in-roles" are the fundamental unit of
analysis in sociology. Regrettably, the idea that volunteering is a role embedded
in a larger set of roles is almost entirely lost in the social survey research on
volunteering. Instead, being a volunteer is reduced to a "state" of the individual,
like being in the labor force. Attributes are taken as proxies for interaction and
role incumbencies. Thus liberated from the network of roles in which it is
embedded, volunteering is free to be causally connected to other individual
"states," such as work hours or number of children.

In reality, work, family, and volunteering constitute a set of roles.
Although survey researchers frequently gather information on these roles, they
rarely consider the way they combine to affect choices. For example, it is
typically assumed that people allocate their time in a sequence of decisions. First
they choose how many hours to work for pay. Only then do they decide how
many hours to volunteer. But it is intuitively more plausible that people choose
how many hours to work for pay and how many hours to volunteer
simultaneously. They decide how to allocate their time across paid and unpaid
work at the same time, trading them off against each other (Tiehen, 2000). We
cannot simply assume that people select their volunteer activities based on pre-
existing work and family contingencies, each of which makes its independent
contribution to the decision. Work and family roles combine to determine the
decision to volunteer. We choose to volunteer under those conditions where our
work and family roles can be combined in a satisfactory way. For example,
some surveys show that married people are more likely to volunteer than single
people. They also show that part-time workers volunteer more often than full-
time workers. Must we assume that the effect of work is "added to" the effect of
marriage? Is it not more likely that a certain marital arrangement (i.e., being
married) has made possible a particular combination of work and volunteer
roles? Married women find it easier to choose a combination of paid and unpaid
work than single women.

We get a clearer picture of how volunteer work is gendered once we
adopt the view that the volunteer role as embedded in a network of other roles.
Three examples should help illustrate this point. First, the positive effect of
marital status on volunteering is moderated by gender. Single women volunteer
more than married women but single men volunteer less than married men
(Vaillancourt, 1994). Marriage leads men to volunteer, but single women use
volunteering as a form of social integration. Second, women who have paid jobs
do more of the household chores than men who have paid jobs. Given this time
squeeze, an extra hour of paid work costs women more than men in the currency
of free time. An hour free from paid employment for a woman might be worth
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half the free time it is for a man and therefore has a weaker positive effect on
volunteering. We also know that women's paid work roles are more taxing than
men's work roles. An extra hour of women's paid work is more debilitating than
an extra hour of men's paid work. Third, we know that women assume more
responsibility for child care than men. If the presence of infants in the household
is a disincentive to volunteering, its effect on women should be stronger than on
men.

Explaining Volunteering: The Search for Social Mechanisms

Much of what passes for theory in sociology is little more than
empirical generalizations that describe regularities in the data that have been
elevated to the status of "laws." Such generalizations remain descriptions rather
than explanations as long as they fail to specify the operative mechanisms that
account for them. The use of statistical methods to tease out associations in
survey data encourages the false idea that a correlation is an explanation. There
are a number of empirical generalizations in the scholarship on volunteering that
could be used to illustrate this argument, but two of the best known are the link
between education and volunteering and that between occupation and
volunteering.

Education

Education is a reliable predictor of volunteering. But why should education
promote volunteering? There are many possible answers to this question.
Education helps shape attitudes and dispositions that encourage volunteering.
Better educated people have more self-esteem, self-efficacy, and ability to
empathize, and they are more trusting. Education provides the skills needed to
perform volunteer work and improves knowledge of social problems and an
analytical understanding of their possible solutions. Education is a form of
"ability signaling": It makes sense to recruit more highly educated people
because if they are good at one thing they will be good at another. Educated
people are more mobile and thus have weaker primary ties with kin and
neighbors. They are more likely to use secondary associations and volunteer
work as substitutes for these ties. Schools and colleges are similar to religious
congregations, where volunteering is encouraged and the resources to perform it
are provided. Prolonged exposure to these opportunities increases the odds of
volunteering. Educated people know more people and know more different
kinds of people. This increases their chances of coming into contact with
opportunities to volunteer.

Occupation

Occupation is another predictor of volunteering but, again, we are not
sure how it works. Perhaps the link is social-psychological. The kinds of jobs
professionals and managers have increase self-confidence, which in turn makes



Some Things Social Surveys Don V Tell Us 19

it easier to volunteer. Blue-collar workers are simply too tired, too alienated
from the "do-goodism" of middle-class volunteering, to feel much connection to
it. A competing theory argues that people volunteer to compensate for what they
lack in their jobs (Rossi, 2001). Professional and managerial occupations
require, and enhance, "civic skills," such as the ability to organize and preside
over a meeting, to write memoranda, letters, and newsletters, to be comfortable
in the presence of strangers, to be assured in confrontations and dealings with
opponents, and so on (Brady, Verba, & Lehman Schlozman, 1995). Job
credentials can be a form of ability signaling. Professional and managerial
workers enjoy a "halo effect" of their exalted work status. Those with higher
status are believed to be somehow more able and are therefore more likely to be
asked to volunteer (Herzog & Morgan, 1993). Professional and managerial
workers are often encouraged, even required, to undertake volunteer work as
part of their employer's campaign of corporate responsibility. This obligation is
not pressed upon lower ranking workers. Self-employed businessmen and
professionals volunteer in order to establish contacts, or give for nothing what
they will eventually provide for pay.

The Only Constant Is Change: Cross-Sectional Versus
Longitudinal Data

Social surveys can be likened to snapshots of the sampled population.
They arrest motion, reinforce a static view of social life, and tell us about current
rates of volunteering. If a population is surveyed at regular intervals we get
useful trend data, but we learn nothing of the individual dynamics of
volunteering from such studies. Two surveys conducted 5 years apart might
indicate that one third of the population is volunteering on each occasion, but
this could be the result of the same people volunteering on both occasions or of
one group of volunteers replacing another. Cross-sectional data obscure
altogether the patterns of volunteer activity over the course of people's lives.
Some people volunteer only sporadically, whereas others make a career of it.
Whether or not we are volunteering currently has a lot to do with whether we
have volunteered in the past. At any given moment, "those who have a previous
spell of volunteering have a higher rate of becoming volunteers and a lower rate
of leaving volunteer roles" (Moen, 1997, p. 149). Cross-sectional data hide the
long-term effects of life experiences. For example, what we learn from our
parents about volunteering might not affect our volunteering until we become
parents ourselves. Going to church frequently might affect our volunteering only
when we reach old age. Spouses might affect each other's volunteer efforts but
only once they reach retirement.

Volunteering Over the Life-Course

Sociologists with an interest in the individual dynamics of volunteering
are inevitably drawn to the life-course approach to sociological analysis. This
approach has two key ideas. The first is that the response of individuals to the
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social and economic conditions they face at any point in their lives is contingent
on the pathways by which they reached those conditions. The second is that
individual life transitions tend to be synchronized. The decision to volunteer, or
to stop volunteering, is a "transition" that is tied to other transitions, such as
getting married, having children, being promoted, and retiring.

By using longitudinal data we can analyze the "volunteer work history"
of people in the same way we would analyze their employment history. One of
the cohorts of women being followed by The National Longitudinal Survey of
Labor Market Experience (NLS) was first interviewed in 1967 when they ranged
in age from 30-44. They were first asked about their volunteer activities in 1974,
when their mean age was 47. They were asked about their volunteer activities
again in 1976, 1979, 1981, and 1984. These longitudinal data provide a glimpse
of how middle-aged American women move in and out of the volunteer labor
force over the span of a decade. Between 1974 and 1984 the women had five
opportunities to indicate they had volunteered in the past 12 months. For 10
years, the proportion of women remained stable at about 28%. But this does not
mean that the volunteer activity of particular women was stable. In fact, only 8%
volunteered throughout the decade, while another 8% volunteered on four of the
five occasions. The aggregate rate, therefore, overstates the level of involvement
of women in volunteering measured over time. On the other hand, the aggregate
rate understates the likelihood that a woman would volunteer at all. In fact, just
over one half of the women (56%) volunteered at least once between 1974 and
1984.

The NLS data not only provide us with a picture of the overall pattern
of individual involvement in volunteering across a decade, but they also allow
us to see how much current states of volunteering are dependent on prior states.
The positive correlation between volunteering in different panels of the NLS is
strong, especially when measurements of volunteering are taken soon after one
another. The correlation between volunteering in 1979 and 1981 is 0.53 (p <
.0001). Even across longer stretches of time there is a strong correlation. The
correlation between 1974 and 1984 volunteering is 0.36 (p < .0001).

Nearly one half of the women in the NLS never volunteered at all. Just
as there is a sizeable minority of the population who never vote, despite the
issues, so there is a sizeable minority who never volunteer. Moen (1997)
describes this pattern in her Women's Roles and Well-Being Project: "some
women do in fact adopt a life pattern of continuity in their social role
involvements, while others adopt a pattern of few such involvements" (p. 147).
On the opposite end of the spectrum from the "abstainers" are the "career"
volunteers. For career volunteers, being active in the community and helping
others is an important part of how they think of themselves. They are not so
much motivated by particular needs and causes as they are always predisposed
to be active in some way. Vela-McConnell's (1999) interviews uncovered a
group of people he calls "participatory activists" (p. 152). They were committed
to involvement in general without being committed to any particular issue.
Volunteering is what they did. They were passionate not about particular issues
but about being involved.
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Clearly, some people are more strongly attached to volunteer work than
others. This shows up when we track individuals over time using longitudinal
data. A study of two panels of the Americans' Changing Lives survey found that
28.3% of those volunteering in 1986 were no longer volunteering in 1989. Those
who had dropped out worked longer hours at their regular jobs, had less
education, had fewer children in the household, and attended religious services
less frequently. And, since they also volunteered fewer hours in 1986 we can
assume they were not very strongly committed to the volunteer role originally
(Wilson & Musick, 1999).

It is possible to use the NLS data to see if sociodemographic
differences exist between "participatory activists" and the more casually
committed women. In this case, the time span is not 3 but 10 years. We can do
this by constructing a variable to count the number of occasions on which a
woman reported doing some volunteer work during the previous year and
predicting variation in the amount by demographic variables measured at the
onset of the period. Table 1.1 reports the results of regressing years volunteered
on a number of sociodemographic variables that have been shown to predict
volunteering in cross-sectional studies. The independent variables are measured
in 1974. The number of times volunteered ranges from zero to five. It is worth
noting that this coding says nothing about the precise year in which the
volunteer work was reported. It is not a measure of the "longevity" of
volunteering. For example, a score of "2" on this variable could indicate that a
woman volunteered in 1974 and 1976, but it could also indicate she volunteered
in 1974 and 1984 but at no time in between. However, it does give us a measure
of how much volunteer work "occupied" a woman across this decade of middle
life.

Both education and income have a powerful positive effect on how
many times the women volunteered. The net effect of occupational prestige,
however, is small. The effect of work hours reported is curvilinear. Women
working the standard 40-hour week were the least likely to have volunteered
often. Perhaps the most striking finding in the table is that the "never employed"
group of women are much more likely to volunteer over the five waves than any
of the other group of women, even more than the self-employed or government
workers. This suggests that whereas being out of the labor force might have a
negative effect on volunteering concurrently, a woman who reaches middle age
and has never worked is more committed to volunteering regardless of current
employment status. This indicates that work histories are as important as current
employment status. Some of the women in the NLS study chose to be
homemakers. They did not get a job but stayed at home and looked after their
spouse and children. As part of this life-style choice, they also volunteered.

The career volunteer is probably distinctive in being more
psychologically attached to the role. It makes sense to believe that people
continue to volunteer if performance of the role is satisfying and rewarding to
them. Intriguingly, however, it appears that this cost-benefit approach to career
volunteers is not all that helpful. A survey conducted in 1982 "found that very
few of the respondents who had resigned from a volunteer assignment during the
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previous three years said they did so for reasons indicating dissatisfaction with
the experience" (Miller, Powell, & Seltzer, 1990, p. 904). Another study found
that people who expressed dissatisfaction with their volunteer work were more
likely to be volunteering 3 years later than those who were satisfied (Wilson &
Musick, 1999). This seems to run counter to common sense. Workers normally
leave unsatisfying jobs if they can. Some of this might have to do with the fact
that survey researchers tend to think in terms of absolute satisfaction when
predicting future volunteering. We need to know whether volunteer work is
more or less satisfying than other roles being performed. A survey of teenagers
found that 83% got a "great deal" or a "fair amount" of satisfaction from "doing
things for others." Is this high or low? It is high in relation to satisfaction with
schoolwork (70%) but low in relation to satisfaction with family (94%;
Wuthnow, 1995).

Table 1.1
Estimated Net Effects of 1974 Factors on Number of Waves Volunteered

(Ordinary Least Squares Estimates)

Five-Wave Volunteering
Sociodemographics

Nonwhite - .064
Age - - 0 0 2

Socioeconomic status
Education -555
Income

$11, 000 -$16,000 -157
$17,000-1- -241
Missing income -.168 *

Work factors
Occupational prestige .009 * * *
Work hours per week

1-19 hours -225
20-39hours --291 ***
40 hours - - 4 2 5 ***
41+ hours - - 2 0 4 *

Employment sector
Never employed -597 ***
Government -289 ***
Self-employed -482

Family status
Married -202 **
Preschool children -.031
School-age children -084 * * *

Adjusted/?2 -192 **Adjusted R2

Key: *p < .05; **p < .01; ***p < .001

More importantly, we need to know whether volunteer work is more or
less satisfying in relation to expectations, and this takes us into the area of
people's reasons for volunteering in the first place. The volunteer might be
thinking: "Does the activity satisfactorily express who I am?" The soup kitchen
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volunteer is there because she wants to learn more about herself or to affirm an
identity as a caring person. Ridding the world of hunger is not necessary to
reach these goals. By the same logic, the opposite set of circumstances can be
imagined. A woman might sign up to prevent rezoning of nearby land in order to
protect the quality of the neighborhood in which she lives. But she learns little
more about herself as a result of her participation and her expressive satisfaction
is low although the rezoning is prevented. In both cases, value is endogenous to
participation because the volunteer herself instills it through her participation.

Theories of motivation have been developed to help explain why
people volunteer in the first place, but they can also be used to explain why
people continue volunteering. Although the designers of the NLS did not have
motivational theory in mind, they did occasionally ask women why they had
volunteered. The women were given the option of listing three reasons. The
answers were open-ended but subsequently coded by survey staff into seven
categories: "perceived need or sense of obligation," "personal enjoyment or
interest in people," "personal enjoyment or interest in the activity," "family
member involved," "was asked to do it or volunteered by someone else," "have
the time or something to do," "sense of self-fulfillment or personal satisfaction,"
"other." This question was asked of middle-aged women in 1974 and 1976. The
NLS also gathered data on the volunteer activities of these women in 1979,
1981, and 1984. It is therefore possible to see if respondents who gave a
particular reason were more or less likely to continue volunteering at a
subsequent date.

The reason "perceived need or sense of obligation" was by far the most
likely to be listed number one. To examine the possibility that career volunteers
have different reasons for volunteering than those who participate more
sporadically, a continuous variable was constructed from the data on reasons for
volunteering. Each reason was given a weighted score: three points when
mentioned first, two points when mentioned second, one point when mentioned
third, and zero points if not mentioned at all. Each volunteer could then get a
score for that variable ranging from zero to three. Of the reasons listed in 1974,
"need or duty" predicted volunteering in 1976 (r = 0.09, p < 0.05) and 1981 (r =
0.08, p < 0.05). "Personal fulfillment" predicted volunteering in 1979 (r = 0.09,
p < 0.05) and 1981 (r = 0.08, p < 0.05). On the other hand, women who, in
1974, indicated that they were asked by another person to volunteer were less
likely to be volunteering in 1981 (r = - 0.08, p < 0.05) and 1984 (r = - 0.08, p <
0.05). This suggests that being "coerced" into volunteering results in weaker
commitment to the role.

We should not overlook the institutional contexts that favor career
volunteering. Some people find themselves (or choose to be) in institutions
where the volunteer role is clearly legitimated and strongly supported (e.g.,
colleges). Two examples can be provided. As shown in Table 1.1, government
workers volunteer more often than private sector workers. This could be a result
of self-selection: "Do-gooders" choose government work to avoid the selfish
and competitive world of business. But it could also be that public sector work
provides a more congenial and supportive environment for pursuing volunteer
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opportunities (Wilson & Musick, 1997b). Volunteering in connection with a
church also encourages volunteering over the long haul (Wilson & Musick,
1999). One study of hospital volunteers suggests that this is a reflection of
religious teachings and beliefs. Those volunteers who rated religion as being
very important in their lives were rated as more dependable by their supervisors
(Zweigenhaft, Armstrong, Quintis, & Riddick, 1996). However, another
explanation is that the support religion gives to volunteering is structural.
Religious congregations provide more solid infrastructural support for the
volunteer role than other voluntary associations and therefore make it possible to
contribute help over several years.

Other than these studies, very little is known about the structures that
foster attachment to volunteering over the life course. Of course, we must be
careful to distinguish the study of attachment to a job or an agency from
attachment to volunteering. Nothing has been said here about attachment to
particular volunteer jobs. This is an entirely different area of investigation to
which social survey research based on randomly drawn samples of the
population can make little contribution. We have already mentioned public
sector work and religious institutions as supportive environments for volunteer
work. Do communities perform the same function and, if so, what are the
characteristics of communities that enable them to do so? The density of
nonprofit agencies varies significantly from one county to another (Gronberg &
Paarlberg, 2001). Does this make a difference to how much people volunteer?
Do ethnic groups provide a context for volunteering? We know that minority
groups in the American population structure the provision of help to nonkin in
ways that are different from those of the majority group. Does this make it more
difficult for people to remain committed to contributing their time to strangers?

Conclusion

Sociologists are attracted to social surveys because they can use quasi-
experimental design in their studies. Where the use of experimental and control
groups is impractical or unethical, an approximation is to draw a random sample
of the population. The data gathered can be examined for relationships among
the properties and dispositions of the "units" surveyed. Typically these units are
individual respondents. Over the past two decades, the analysis of social survey
data has allowed sociologists to construct a fairly detailed profile of the
volunteer, to identify the reasons why people volunteer and what they are most
likely to volunteer for at any stage of their life. The extent to which social
institutions, such as work, family, church, and school, combine to shape
volunteer activities is more clearly understood today than it was 20 years ago.
Some progress has been made toward a better understanding of how the social
interactions in which people are involved and the communities in which they
live influence their volunteer work.

As a result of this accumulating research, sociologists have begun to
change the way they think about volunteering. No longer is it dismissed as a
charitable pursuit of middle-aged and middle-class housewives with time on
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their hands, or subsumed under the study of voluntary associations and
consigned to leisure time. Nor is it considered an altruistic anomaly in a society
largely given over to the pursuit of self-interest. The study of volunteering has
moved closer to center stage in the social sciences partly because prominent
politicians are looking to the nonprofit sector to substitute for declining state
spending, but also because we now think of volunteering as a vital contribution
to the public household, the value of which can be estimated in billions of
dollars. Consequently, if social surveys find blue-collar workers volunteering
less than white-collar workers, or Hispanics volunteering less than Anglos, or
evangelical Christians focusing all their volunteer work on their own churches,
these are highly significant findings because it means the nation is not realizing
its potential when it comes to drawing on the charitable impulses of its people.

In this chapter, I have described in detail some of the ways in which
survey analysis has improved our understanding of volunteer behavior. I have
not attempted an exhaustive survey of the sociological literature on this topic.
Instead, I have used examples of the analysis of volunteering using survey data
to: (a) suggest ways in which we could build on what we already know to
improve our theoretical knowledge of the topic, and (b) indicate some of the
limitations of the survey method when applied to testing theories of
volunteering. On the first topic, I argue that the study of volunteering is poorly
theorized. As a result, much of the analysis of volunteer behavior using survey
data is descriptive or, at best, provides only empirical generalizations. We know
that certain properties of individuals tend to be correlated but we do not know
why. One promising line of investigation is to integrate the study of motives
with the study of sociodemographic variables. In short, there are several ways,
within the confines of the survey method, of improving our understanding of
volunteer behavior. On the second topic, I have argued that social surveys share
a number of limitations. Typically, they view the individual as the unit of
observation and analysis. The result is a tendency to ignore, or measure
incorrectly, relational phenomena, such as households, networks, and
communities. This problem is compounded by the analytical tendency to
estimate the effects of predictor variables as if they existed independently of
each other. In short, social surveys encourage an atomistic view of the world,
which runs counter to the structural or holistic approach that many sociologists
believe identifies the discipline. Social surveys also are limited in being
snapshots of motion. Longitudinal surveys allow us to track an individual's
volunteer activities across a span of time. They allow us to measure "spells" of
volunteering and "spells" of inactivity. But even the best of these studies fails to
capture the processual nature of social interaction. They can measure identities
by asking people with whom they identify. They can measure changes in
identity by repeating this question 1 year later. But they cannot reveal the
process of identification. At this point, it seems, we reach the boundary of what
the social survey method can achieve.
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FEELING GOOD BY DOING GOOD: HEALTH
CONSEQUENCES OF SOCIAL SERVICE

Jane Allyn Piliavin
University of Wisconsin - Madison

The question raised in this chapter regards the personal health benefits
of volunteering and other social participation. Stated crassly, does one do well
by doing good? This is not the first investigation of this question, and other
research—which will be briefly reviewed—has found affirmative answers to it.
But first I want to address more theoretical concerns. Why would one even
suggest that social participation would be good for you?

Theories from both sociology and psychology have relevance for the
relationship between social participation and well-being. First, sociologists have
proposed for many years that there are benefits of social participation. In the
19th century, Durkheim (1898/1951) argued convincingly for the importance of
group ties, norms, and social expectations in protecting individuals from suicide.
Van Willigen (2000) states, "Beginning with Durkheim (1951) . . . sociologists
have argued that some positions in society foster a subjective sense of alienation
. . . while others promote a sense of attachment or integration" (Mirowsky &
Ross, 1989; Seeman, 1959). Referring to Seeman's five types of alienation, she
goes on to suggest that "the extent to which individuals feel they control the
outcomes of their lives, believe they are part of a supportive community, find
their daily work rewarding, have a sense of purpose to their lives, and expect
that rewards can be achieved through socially normative means affects their
psychological well-being" (p. S2). Volunteering, she suggests, can facilitate the
development of these "psychosocial resources" and thus lead to positive effects
on well-being.

Second, there is role theory. If one is involved in society, one takes on
many roles vis-a-vis others, including family roles, work roles, and roles as
group member. In early discussions of the optimal number of roles, two
opposing positions were staked out. The scarcity approach posited that the
demands of different roles will conflict, and predicts that as the number of roles
an individual holds increases, so does the likelihood of role strain (Goode,
1960). In contrast, the role accumulation approach (Sieber, 1974) assumes that

2
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social roles provide status, role-related privileges, and ego-gratification, as well
as identities that provide meaning and purpose. Thus adding roles should
enhance psychological well-being. In general, the literature provides far more
support for the role accumulation approach than for the scarcity approach.

This conclusion is qualified, however, by reference to the kind of role.
Thoits (1992, 1995) suggests that voluntary roles, such as friend or group
member, may be more responsible for the positive effects of multiple roles than
are obligatory roles such as parent or spouse. Keyes (1995) found that, indeed,
the number of voluntary social roles predicted higher levels of social and
psychological well-being whereas the number of obligatory roles did not. The
relevance of these results for our concerns here is that half of the voluntary roles
he asked about are clearly helping roles: community activist, blood donor,
volunteer, and caregiver.

Finally, consistent with this emphasis on integration into society and
the performance of multiple roles, activity theorists suggest that the elderly in
particular will benefit from remaining engaged with society, active, productive,
and involved in their social networks. The argument is based on the fact that
many roles central to identity are lost or heavily decreased as we age. Thus
adding new volunteer or activist roles in old age should have positive effects on
mental and physical health. These benefits would not necessarily be specific to
community service per se. However, given the public esteem in which such
activities are held, engaging in such activities should provide a particularly
strong psychological boost.

I also discuss three theoretical approaches from psychology. First,
Cialdini (Cialdini, Kenrick, & Baumann, 1982) believes that helping others
serves as a reward, although children have to learn that helping others can make
a person feel good. They learn this because parents reward such behavior, and it
therefore becomes "a socialized, secondary reinforcer" (p. 343). He presents a
convincing series of studies to show that as children move into adolescence,
they change from helping more when in a neutral mood to helping more when
they feel sad or guilty (e.g., also see Cialdini & Fultz, 1990). Individuals who
have been socialized to take pleasure from helping others should thus feel better
when they help. This could lift the spirits of those who are depressed, and
could—if the psycho-neuro-immunologists are correct—strengthen the immune
system and lead to reduced morbidity and mortality.

Second, research by Langer and Rodin (1976; Rodin & Langer, 1977)
has indicated that being the cause of action, being in control, provides protection
against morbidity and mortality. They randomly assigned 91 nursing home
residents aged 65 to 90 to either a "personal responsibility and choice" condition
or to a "comparison information only" condition. They found short-term effects
both on self-reported happiness and activity, and on ratings of alertness, general
improvement, and socialization with patients, staff, and others favoring the
experimental condition. More striking, they report significant differential
mortality (15% vs. 30%) favoring the group encouraged to take control. In a
more recent review of the literature on control and efficacy, Haidt and Rodin
(1999) provide a possible, provocative link between these psychological effects
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and the sociological theories presented earlier. They state, "Reading Durkheim
while thinking about control and efficacy leads to the following speculation:
Normlessness and chaos breed misery and suicide in part because they are
structural impediments to the satisfaction of effectance motivation" (p. 323).

Finally, Snyder, Clary, and Stukas (2000) and their colleagues have
been carrying out a systematic program of research focused on understanding
volunteer motivation. They have identified six functions that volunteering
serves: value-expressive, social, knowledge, defensive, enhancement, and
career. They have consistently found greater satisfaction on the part of
volunteers based on meeting their motivational needs. For example, if a
volunteer is mainly motivated by social needs, and those needs are met, that
volunteer is happier and more satisfied than he or she would have been if value-
expressive or career rewards were provided (Clary et al., 1998). Snyder and
Omoto (1992) in fact found, paradoxically, that volunteers who were motivated
by esteem enhancement or personal development (relatively selfish motives)
were more likely than those who were more altruistically motivated to remain as
active volunteers for an AIDS organization.

Thus, both sociological and psychological theories predict that
performing community service will have benefits for the helper. Mechanisms
are suggested from the very macro, based on integration into society, to the very
micro—psycho-neuro-immunologic. From both sets of theories we are led to
believe that the impact will vary depending on a "fit" between the helper's needs
and the nature of the actions performed. In addition, both sets of theories
suggest that having a feeling of volition and control will enhance the positive
effects.

Literature Review

Does Helping Others Lead to Positive Emotions?

Although there is little direct evidence that helping others makes you
"feel good," there is indirect evidence. Harris (1977) presents survey data
indicating that college students believe that altruistic actions have a mood-
enhancing component. Newman, Vasudev, and Onawola (1985) interviewed 180
older adults (ages 55 to 85) volunteering in three school programs in New York,
Los Angeles, and Pittsburgh. Sixty-five percent reported improved life
satisfaction, 76% better feelings about themselves, and 32% improved mental
health. In response to the question, "How has the volunteer experience affected
you?" the authors received many answers such as, "It is an experience that I will
keep with me as long as I live.. .it has enriched my life. I think that associating
with children is rejuvenating; it is energizing. . ." (p. 125). Blood donors also
talk about how good it makes them feel to give blood (Piliavin & Callero, 1991).



32 Piliavin

Are There Long-Term Positive Behavioral, Psychological, and Physical
Health Effects of Community Service?

I have reviewed elsewhere the existing literature on this question
(Piliavin, in press), and will discuss only a few central findings here. Research
on the effects of volunteering at different points in the life span has focused on
different outcomes; I will give a few examples of each.

Adolescents. In adolescence, the focus has largely been on whether
volunteering can teach values and prevent self-destructive behaviors. For
example, results from an 8-year longitudinal evaluation of a very large
volunteering program (over 8,000 participants and controls) showed that "Teen
Outreach" students had "a 5% lower rate of course failure in school, an 8%
lower rate of school suspension, a 33% lower rate of pregnancy, and a 50%
lower rate of school dropout" (Moore & Allen, 1996, p. 235). l Uggen and
Janikula (1999) studied a panel of 1,139 teenagers in St. Paul, Minnesota, and
found that measures of volunteer activity in their junior and senior years were
related to self-reported first arrest data for ages 17-21, obtained when they were
21. The authors concluded, "Only 3% of the volunteers were arrested in the four
years following high school compared to 11% of the nonvolunteers" (p. 344).
Finally, Stukas, Clary, and Snyder (1999) concluded that service learning can
positively affect personal efficacy, self-esteem, and confidence.

Adults. Among adults, the focus of research has mainly been on mental health.
Voluntary association membership has been found to be related to self-esteem,
personal happiness, life satisfaction, improved well-being, and decreased
depression. Keyes (1998) found that recent volunteers reported higher levels of
social well-being than did those who had volunteered over 1 year previously or
had never volunteered. Van Willigen (1998) found effects both of attending
voluntary association meetings and of hours of volunteer work on life
satisfaction (positive) and depression (negative).

Thoits and Hewitt (2001), using the Americans' Changing Lives data
set (House, 1995), found effects of volunteer hours at Time 1 (1986) and the
change in volunteer hours Tl - T2 (1989) on six measures of well-being:
happiness, life satisfaction, self-esteem, mastery, depression, and physical health
at Time 2. The most highly significant are on life satisfaction and feelings of
mastery.2 The authors note that one important remaining question is "how are
the beneficial effects of volunteer work on well-being generated?"

'These effects were statistically significant, controlling for a number of demographics
and for preprogram problem behavior. (See also Allen, Philliber, Herrling, &
Kuperminc, 1997; Allen, Philliber, &Hoggson, 1990.)

2Controls for demographic factors as well as for other forms of community participation
(and change in participation), such as church attendance and participation in other
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The Elderly. In a recent meta-analysis, Wheeler, Gorey, and Greenblatt (1998)
found that over 37 studies of the impact of volunteer activities, the average
correlation between helping (or membership) and some measure of well-being,
most commonly life satisfaction, was .252 (p < .001), with a range from zero to
.582. Those who engaged in direct helping (12 studies) "seemed to derive
greater rewards from volunteering ... than other elders engaged in more indirect
or less formally 'helping' roles" (p. 75).

Researchers have also looked at the impact of volunteering on health
and mortality among the elderly. Young and Glasgow (1998) found that self-
reported health increased as instrumental social participation increased for both
men and women in a sample of 629 nonmetropolitan elderly. Moen, Dempster-
McClain, and Williams (1989) found, in a sample of women who had been ages
25 to 50 in 1956, that those who had participated in clubs and volunteer
activities were less likely to have died by 1986.3 Interviews done in 1986 with
the 313 surviving women show significant, or nearly significant, effects of
organizational participation in 1956 on three health measures: self-appraised
health, time to serious illness, and functional ability (Moen, Dempster-McClain,
& Williams, 1992). Oman, Thoresen & McMahon (1999) found, among 2,025
community-dwelling elderly aged 55 and older, that high volunteers (2 or more
organizations) had 44% lower mortality than nonvolunteers.4 The impact of
volunteering on mortality increased with increasing age; that is, those most at
risk were helped the most.

Dose-Response Curve. How much volunteering is best? Musick, Herzog, and
House (1999) found that moderate volunteering (< 40 hours per year or for only
one organization) in the year preceding the Americans' Changing Lives survey
(1986) had a protective function on mortality over the following 8 years among
those 65 and older. Volunteering more than that was no more beneficial than not
volunteering at all.5 More recently, using all three currently available waves,
Musick and Wilson (2003) found a strong effect of volunteering on depression,

organizations do not eliminate the impact of volunteer participation on the well-being
measures at Time 2.

3The analysis controlled for many other relevant factors, including the number of other
roles and health in 1956, and the article makes clear that the activities were indeed largely
community-oriented (PTA, scouting, book drives, etc.)

4Their measure of volunteering was developed from two questions, whether respondents
did "any volunteer work at the present time" and then "how many voluntary
organizations are you involved with?" Analysis controls for health habits, physical
functioning, religious attendance, social support, and many other factors.

5Analysis controls for health, race, age, income, physical activity, and initial health and
impairment.
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but only among those over 65. There is a dose-response curve: Volunteering in
all three waves has a highly significant effect, whereas volunteering in only one
wave is unrelated to depression at Time 3.

Moderating and Mediating Factors. Of perhaps greater interest, the protective
effect on mortality in the Musick and Wilson (2003) study was found only
among those low in informal social interaction,6 conceptualized as a measure of
social integration. Van Willigen (2000), using the same data, found that the
positive relationships between volunteering and both life satisfaction and better
perceived health are significantly stronger in the elderly sample, regardless of
what measure of volunteering is used.

The inescapable conclusion regarding volunteering by the elderly is
that it is highly beneficial. There appears to be a strong and consistent effect,
such that the more an elderly person volunteers, the higher is his or her life
satisfaction. The impact is greater on those who need it most. Similarly, some
volunteering enhances physical health and even can stave off death.
Volunteering in moderation that does not physically tax the elderly individual
appears to be best—as with exercise, food, and wine, moderation in all things.

The Present Study

Most of the research on the volunteering - health relationship to date
has used the Americans' Changing Lives data set. This analysis tests whether
these same relationships are found in the Wisconsin Longitudinal Study (WLS).
Because the most recent wave of data was collected when respondents were in
their early 50s, we cannot expect to find the larger effects demonstrated among
the elderly.

Sample and Data

The WLS began with a one third random sample (N = 10,317) of
women and men who graduated from Wisconsin high schools in 1957. The next
two waves of survey data were collected from the graduates or their parents in
1964 and 1975. Critical to this study, measures of social participation were
included at that time. In 1992, telephone and mail surveys of 8,500 of the WLS
graduates were done.7

6This is measured by how often they talk on the telephone with friends, neighbors, or
relatives in the typical week and how often they get together with them.

7In 1992, there were 6,900 responses to both the telephone and mail surveys of graduates.
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These surveys expanded the content of earlier follow-ups to include
key inventories of personality (John, 1990, 1991), psychological well-being
(Ryff, 1989; Ryff & Keyes, 1995), mental health (depression and alcohol use),
physical health and health practices, and many others. The measures of social
participation are repeated.8

Measures

This report uses the core WLS sample for whom complete data from
the 1957, 1975, and 1992 waves are available.

Volunteering. The key independent variable of volunteering is taken from the
measures of social participation asked in both 1975 and 1992. Respondents
were asked how much involvement they had had in each of a list of possible
kinds of groups, for example, labor unions, youth groups, sport teams, and
charity or welfare groups. The 1975 wave measured involvement as none, some,
and very much, the 1992 wave used a 5-point scale, ranging from not involved to
involved a great deal. A number of measures are used in the present analysis,
but they are all based on the sum of respondent's answers regarding the PTA,
youth groups, neighborhood organizations, community centers, and charitable or
welfare groups. In 1975, this can range from 0 to 10, in 1992, from 0-20.
Means and standard deviations of all variables are given in Table 2.1.

Psychological Weil-Being and Mental Health

1. Psychological well-being (Ryff, 1989) and four of its subscales:
environmental mastery, personal growth, positive relations with others,
purpose in life

2. Depressive symptoms (as measured by the CES-D; Radloff, 1977)

Analyses were also done using measures of self-reported health, symptoms, and
diseases, but none of these showed any effects. Thus description of the
variables is omitted here.

8The strengths of the WLS as a resource for studies of midlife and aging lie in its
longitudinal scope, its exceptional sample retention, the content and quality of survey and
administrative data, and its relational design. It has followed a large and diverse sample
from high school graduation to the cusp of retirement, and it has followed a number of
social and economic relationships between the graduates and their significant others.
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Table 2.1
Descriptive Statistics on All Variables in the Analyses

Variable Percentage/Mean Minimum/ Standard
Maximum Deviation

A. Indepdendent Variables

Sex: Female

Married, 75: Yes

Married, 92: Yes

Working, 75: Yes

Working, 92: Yes

53.6

89.3

83.1

76.2

85.0

Some involvement in church-connected 32.7
groups

Church attendance:
Once a week or more
Seldom or never

IQ in 1957

Years of education

# children 6 -12 in 1975

Service, 1975

Expressive participation, 1975

Visits with friends, 1975

Integration

51.6
10.6

102.09

13.68

1.257

1.28

.858

5.32

7.27

61 /145 14.62

12 / 21 2 .30

0 / 6 1.08

0 / 1 0 1.60

0 / 8 1.19

0 / 6 9 4 .87

2 / 1 0 1.28

B. Dependent Variables

Psychological well-being

Positive relations to others

Purpose in life

Environmental mastery

Personal growth

Control variables

Controls for activity, social

69.18

33.81

33.69

33.59

32.94

integration, social contact:

0 / 8 4 9 .30

4 / 4 2 5.94

1 / 4 2 6.14

2 / 4 2 5.49

2 / 4 2 5 .92

3. Visits with friends in last 4 weeks
4. Social participationn index parallel to volunteering index: Sum of

participation in five self-oriented social activities (sports teams, country
clubs, fraternal organizations, veterans' organizations, groups of people
of the same nationality) in 1975

5. Integration index: Sum of marital status (0, 1), work status (0, 1),
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perceived social support (0, 1, 2), rural-urban residence (0, 1, 2), and
visits with friends (0,1,2) in 1992

Controls for selection into volunteering: sex, IQ, Duncan SEI of head of
household in 1957, education, marital status, work status, number of children
age 6-12, and church attendance in 1975.

Research questions

6. What is the impact of past and continuing volunteering on the
psychological well-being, and self-reported health of adults at midlife?
How much volunteering is the right amount? Do respondents who
volunteer a moderate amount in only one or two contexts benefit the
most? Is continuous volunteering over the life course more beneficial
than intermittent volunteering?

7. What are the moderating variables that may qualify this relationship? Is
volunteering most beneficial among those who lack social support and
other social activities, who are unemployed, widowed, or divorced? Is
there a gender difference?

Other questions, about mediating factors, can be asked but not answered until
the next wave of the WLS, to be collected in 2002-2003, is available. This is
because the potential mediators—psychological well-being, proxies for immune
function—are measured at the same time as the well-being and self-reported
health measures.

Analysis and Results

Volunteering

The typical respondent in the WLS claimed to be involved "some" with
one of the five service organizations both in 1975 and in 1992. Slightly over
25% of respondents did not volunteer in either wave; 32.4% volunteered in both
waves; 42% volunteered in one wave but not the other. Before we can examine
the consequences of volunteering for well-being, we need to build a model that
predicts who is and who is not involved in volunteering in 1975.

Table 2.2 shows the best model predicting our continuous measure of
volunteering in 1975, which has been logged because of its extreme skewness.
Adjusted R2 is .149. The most important predictors are sex, level of education,
the number of school age children in the household, church membership,
visiting with friends, and marital status. These findings are quite consistent with
the literature on the determinants of volunteer participation (see Hauser, 2000).
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To control for selection, these variables are used in the regressions about to be
presented.

Table 2.2
Regression of Service in 1975a on Predictor Variables

Independent Variables B Std. error Beta

Female

Duncan SEI, head of household in 1957

Education in years

Number of children age 6-12 in 1975

Married in 1975

IQ
Working in 1975

Church attendance, 1975

R2; df

.339 ***

.00026***

.0636 ***

244 ***

.338 ***

.0033 ***

- .0280

.105 ***

.149

(.031)

( . 0 0 0 )

( . 0 0 7 )

( .013)

( . 0 4 5 )

(.001)

( .036)

( .009)

8/6360

.146

.054

.126

.226

.091

.041

- .010

.146

Note. Indicators of significance: *** p < .001.
AThe dependent measure is the log (base 10) of Service, 1975.

First-Order Relationships With Health Measures

The next question is whether volunteering is related to psychological or
physical health in the WLS sample. There is no relationship between perceived
health and volunteering.9 Thus, analyses of physical health will not be
presented in this chapter. Table 2.3 presents the means for six measures of
psychological well-being as a function of two measures of volunteering: a
trichotomized measure of service in 1975 (no volunteering, volunteering for one
organization, volunteering for more than one) and a trichotomy of longitudinal
participation (never volunteered, volunteered in one wave, volunteered in both
waves). Volunteering is significantly related to all six measures, although the
relationship with depression is very small.

Regressions of Weil-Being on Volunteering

Table 2.4 shows the relationship of the six measures of psychological
well-being with four different ways of measuring volunteering. First, our basic

9It is a valid measure: ratings are related to mortality since 1992, to smoking,
body mass, diseases, and symptoms. There is also a strong relationship with all of the
psychological well-being measures. However, only 11% of the sample reports feeling
less than good to excellent.



Health Consequences of Social Service 39

measure of volunteering—Service, 1975—remains significantly related to five
of the six measures of well-being at p < .001, after controls for selection (the
variables that predicted volunteering in 1975) as well as controls for other forms
of social participation that is not "altruistic:" visits with friends, involvement
with church-connected groups, and "expressive" social participation. It is not
related to depression after these controls, and the effect on environmental
mastery is quite small. Similar findings result in the regressions using our three-
valued measure of longitudinal participation. Here, however, a small significant
effect on depression remains.

Table 2.3
Means of Six Psychological Well-Being Factors as a Function of Two

Trichotomized Measures of Volunteering

Measure of Psychological Weil-Being

Positive Personal Purpose Environmental Psychological
Relations Growth in Life Mastery Depression Weil-Being

1975 ServiceA

None 33.0

34.1

32.3

3 3 . 0

33.1

33.9

3 3 . 2

3 3 . 8

17.0

16.5

68.2

69.7

2+ 35.1 34.2 34 .6 34.1
Organizations

Over timeb

None 32.4 31.5 32.6 33.0

1 Wave 33 7 32 9 33 g 33 5

2 Waves 35 0 34 2 34 8 34 3

15.7 70.8

17.7 67.2

16.8 69.2

15.3 70.8

Note. aAll comparisons are significant atp < .001, by ANOVA.
bAll comparisons are significant at p < .001 except depression, at p < .05, by ANOVA.

The Dose-Response Curve. Previous research has found that the effect of doing
service in some cases follows a dose response curve. Usually, more is better.
To test this, two sets of dummy variables have been constructed from the
measures of volunteering. For the 1975 measure, the first dummy indicates that
the respondent reports participation in just one of the service organizations; the
second indicates participation in two or more. The omitted category is
nonparticipation. For the measure over time, the first dummy indicates
participation in one wave; the second indicates participation, both in 1975 and in
1992. In the first case, the unstandardized coefficient for the two dummy
variables are about equal, indicating that about the same amount of "boost" to

1
Organization



Table 2.4
Coefficients for Volunteering Predicting Mental Health: WLS Core Sample

Measures of Psychological Well-Being

Volunteering
Measure

Service, 1975

Service over time

1975 dummies:
1 Organization

2+ Organizations

Positive
Relations

.305 ***
( . 0 5 0 ) .083

.908***
(.105) .117

.504**
(.173) .040

.578 ***
(.105) .0.80

Personal
Growth

.298 ***
( . 050 ) .081

.979 ***
(.104) .128

.373*
(.172) .033

.549***
(.102) .085

Purpose
in Life

.247 ***
( . 0 5 2 ) .066

.728 ***
(.109) .093

.407*
(.180) .032

.427***
(.109) .058

Environmental Depression

Mastery

.120 *
( . 0 4 7 ) .035

.377 *** -.805*
(.100) .053 (.282) -.035

.298@
(.164) .026

.206*
(.100) .031

Psychological
Well-Being

.438 ***
( . 0 8 7 ) .062

1.02 ***
(.188) .084

.694*
( . 3 0 4 ) .036

.587***
( .190) .053



Table 2.4 Continued

Over time dummies:
One wave

Two waves

.949***
(.188) .080

1.817***
(.210) .145

1.117***
(.186) .095

1.97***
( .208) .159

.752***
(.195) .062

1.459***
(.217) .114

.385*
(.178) .035

.883***
(.196) .077

-.649 -
(.515) -.021

-1.334*
(.579) - .040

1.329***
(.336) .072

2.052***
(.377) .105

Note: Cells: Unstandardized coefficients (standard error) standardized coefficients
Note. aControlling for: female, IQ, 1975 church attendance, education, Duncan SEI of head of household, 1957; married in 1975, # children age 6-12 in 1975,
visits from friends, 1975; measure of "expressive" participation, working 1975, involvement with church-connected groups.

Note. Indicators of significance are as follows: ~ = n.s. @= p<.10 *= p<.05 * * = p < . 0 1 *** = p<.001
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psychological well-being is obtained for participating in one or in two or more
organizations. The variance for participation in only one, however, is higher for
all of the variables, leading some of the effects to be of borderline significance.
On the other hand, volunteering over two waves explains nearly twice the
variance of volunteering in only one wave for all six of the measures of well-
being. Results are thus clear: For this sample of 50ish Wisconsinites, doing well
leads to feeling good. Doing more in early mid-life does not seem to contribute
to more well-being in late mid-life than just doing some. However, consistent
volunteering over the life-span leads to stronger effects on well-being than does
intermittent volunteering.

Moderators. Some research has found that effects are stronger among the
elderly. With essentially no variation in age in this sample, an age effect cannot
be tested. It has been suggested that the effect should be greatest among those
who are the least integrated into society. Thus several multivariate analyses of
variance were carried out, focused on positive relations with others, purpose in
life, and personal growth as the three dependent variables, and controlling for all
the same variables as in the previously reported regressions. What was added
were interaction terms involving service and social integration indicators in
1992: marital status, employment status, more or less social support, rural and
urban residence, and extent of social visiting with friends. The few significant
interaction effects found were three way interactions of sex and service with
marital status and employment status. One of these is shown in Figure 2.1,
which shows that the impact of volunteering for men on personal growth is
almost entirely among the unmarried, whereas married women show a slightly,
but probably not significantly, larger impact than do unmarried women.10 This
is consistent with what we know about the functions of marriage for men,
namely, that unmarried men are at risk of social isolation and consequent poor
mental and physical health.

The final analysis to be presented further tests the hypothesis
concerning the moderating effect of social integration. This analysis consists of
regressions employing an index made up of marital status, work status,
perceived social support, rural-urban residence, and social visiting with friends,
which ranges from 2 to 10, with an average score of 7. Also included is an
interaction term formed by multiplying this index by the measure of
volunteering over time. Table 2.5 presents the regressions on overall
psychological well-being and on personal growth. Standardized regression
coefficients are shown for all variables; unstandardized coefficients are also
shown for the service, integration, and interaction terms.

10Similar effects are found on the variable purpose in life.
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Figure. 2.1.
Interaction of sex, marital status in 1992, and service over time on personal

growth scores. a

Estimated Marginal Means of raw personal growth score

At FEMALE = male

a Derived from a MANOVA in which the following were controlled: IQ, 1975 church attendance,
education, Duncan SEI of head of household in 1957; married in 1975, # children age 6-12 in 1975,
visits from friends in 1975; measure of "expressive" participation, working 1975, involvement with
church-connected groups.
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Figure 2.1 Continued.

Estimated Marginal Means of raw personal growth score

At FEMALE = female
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The hypothesis that the degree of integration moderates the impact of
volunteering on psychological well-being is supported in these analyses. The
index of integration itself is strongly positively related to psychological well-
being, as is service; the relationship of the interaction term to well-being is
negative. As predicted, continued volunteer activities appear to have the most
impact for those members of the WLS who are least integrated into society
when in their early 50s. The only difference between the analyses of the two
dependent variables is a curious reversal of the positive impact of church
attendance when the dependent variable is personal growth.

Alternative Explanations. The question can be raised, concerning all of these
analyses, about whether there is anything special about volunteering, that is,
about activities that focus on helping others. Perhaps more activity is just better
than less activity, and the kind does not matter. The data, however, seem to
indicate that the kind of activity does indeed matter. The measure of
"expressive" social activity, made up of participation in sports teams, fraternal
organizations, and so on, does not contribute to improved mental health in these
analyses.

A more serious issue that can be raised is that psychological well-being
may well cause volunteering, rather than the reverse, or that there is a reciprocal
relationship between well-being and volunteering. Previous research has found
such reciprocal relationships, but it cannot be tested in this data set, since there
are no measures of psychological well-being in 1975. We must wait until the
next wave—to be collected in 2003—to be able to do such analyses. One
argument against such reverse causality is that one might think that depression
would be the most likely characteristic predicting volunteering (negatively) and
it is barely related in these data.

Conclusion

In terms of replication of previous research, this analysis confirms that, at least
up to a point, more volunteer participation is better for psychological well-being.
More participation at a given time is certainly no worse than less participation,
with any volunteering being better than none. Continuous (as compared to
intermittent) participation across the life-span clearly contributes to better



Table 2.5
Regression of Psychological Well-Being and Personal Growth on Volunteering Over Time, Integration, Their Interaction, and

Control Variables

Dependent Variable: Psych. Well-being

Variables

Service

Controls: b

Female
Education
Married 75

IQ
Church
Attendance

Visits w. frnd
Working 75

Integration

Integration X
Service

R2 change; df

Step 1 Step 2

1.720*** .996***
(.180) .143 (.194) .083

*** .053
*** .081
*** .053
*** .085

** .050
*** .078

.02 1/4415 .033 1/4404

StepS

3.111***
( .993)

@
***
***
**

**
***

1.784***
(.172)
- .339**
(.134)

.258

.033

.067

.075

.085

.042

.050

.248

-.222

.038 1/4402

Dependent Variable: Personal Growth

Step 1 Step 2

1.367*** .962***
(.100) .175 (.107) .126

*** .118
*** .144
*** .044
*** .083

@ - . 025
*** .070

*** .048

.032 1/5596 .052 1/5585

Step3

2 .405***
( .555)

***
***
*
***

*
***
* *

.952***
( . 0 9 6 )
- .226**
( . 0 7 5 )

.025

.315

.103

.135

.029

.083

-.031
.046
.040

.210

-.233

1/5583

Note. Cell entries are unstandardized coefficients (standardized errors) and standardized coefficients
Note.a Indicators of significance: *** p<. 001; ** p< .01; * p< .05; @ p< .10. Dashes mean that coefficient was not significant.

b Controls shown were significant when added at p < .01 in either analysis; other controls included were Duncan SEI of head of household, 1975 number of kids
6-12, involvement in church-connected groups, and the index of expressive involvement.
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mental health; dummy variable comparisons suggest that doing twice as much is
roughly twice as valuable.

In terms of the theoretical approaches set forth in the introduction of
this chapter, support has been provided for the social integration interpretation (a
la Durkheim) of the role of volunteering in improving psychological well-being.
People who are better integrated display higher well-being, controlling for many
other factors, but, more critically, there is an interaction of the degree of
integration with volunteer participation. The effect is that those who are least
integrated appear to benefit the most from such participation. Little support was
provided for the psychological approach of Langer and Rodin, in that
environmental mastery, of all the facets of psychological well-being, was least
related to volunteer participation. Activity theory was demonstrated to provide
an incomplete explanation for the positive effects of volunteering on
psychological well-being, because just any activity was not sufficient.

What are some implications of this research for community change and
social action? First, these findings provide a good argument for volunteer
organizations to use for getting people involved in other-oriented social action:
"Not only is it good for the community, it is good for you." This is, in fact, an
argument that volunteers, blood donors, and activists have been using for years,
namely, that such actions are empowering and invigorating, and keep you
involved in and tied to the community. Second, these findings, and those of
other researchers who have had similar results, may be useful to senior citizen
organizations in their planning of activities. It seems clear from these data that
socially useful activities improve psychological well-being, whereas simply
social activities do not, when controlling for other factors. Others find the
effects to be stronger among older individuals. Thus it would seem sensible for
seniors to do as much volunteering and active social service as they feel
comfortable doing, and for organizations for seniors to encourage them in this.
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One of the unintended consequences of the AIDS epidemic in the
United States is that it opened up spaces for thousands of gay men, and their
allies, to mobilize to address their communities' needs, demand access to basic
health services, and fight discrimination (Epstein, 1996; Ouellette, Cassel,
Maslanka, & Wong, 1995). Largely due to this mobilization, public and private
support became available for HIV/AIDS prevention, care, and research. A
myriad of new community-based organizations emerged throughout the country
to provide prevention, advocacy, testing, and care services to gay and bisexual
men. Numerous other new programs or services were added into existing gay-
related organizations. Furthermore, this mobilization and the newly created
spaces allowed many men to develop a sense of community and a social support
system, as well as a feeling of pride and heightened self-esteem (Ouellete et al.,
1995; Ramirez-Valles, 2002; Ramirez-Valles & Brown, 2003).

The vast majority of activists and volunteers in the AIDS movement,
however, have been middle-class White gay men (Arno, 1988; Kobasa, 1991).
Also, the academic literature on social movements and volunteerism around
HIV/AIDS has overlooked the experiences of Latino and other minority gay
groups. We do not have any systematic information from these groups that could
help us assess who is involved, and what are the consequences of such
involvement. This had, and still has, negative implications for both ethnic
minority communities and public health efforts. The limited involvement in the
movement might have hindered minority gay men's political power to influence
both the public health agenda and distribution of resources. It also might have
precluded gay men of color from getting some of the individual benefits of

3
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community involvement, such as access to a social support system and a sense
of pride. From a public health viewpoint, the reduced community involvement
of gay men of color has hampered efforts to make prevention efforts culturally
appropriate and sustainable. This acquires further significance because minority
gay men, and young men in particular, are disproportionally affected by the
epidemic (Catania et al., 2001; Wolitski, Valdiserri, Denning, & Levine, 2001)

The overall goal of this chapter is to document the community
involvement of Latino gay men. Specifically, we first assess the extent of Latino
gay men's involvement in gay, Latino, and HIV/AIDS-related organizations
across three cities (i.e., New York City, Miami, and Los Angeles). Second, we
want to explore the characteristics of those Latino gay men involved in gay,
Latino, and HIV/AIDS-related organizations. That is, we identify the factors that
may lead to community involvement in this population, in particular,
acculturation, experienced homophobia, and experiences with HIV/AIDS. Third,
we examine the positive consequences of community involvement in
individuals' lives. We test whether community involvement predicts social
support and self-esteem among Latino gay men. In this study, we define
community involvement as individuals' unpaid work on behalf of others, or for a
collective good, and in the context of a formal or semiformal organization and
social networks, taking place outside the home and the family (Ramirez-Valles,
2002; Schondel, Shields, & Orel, 1992; Smith, 1997; Thoits & Hewitt, 2001;
Wilson & Musick, 1997). Our analysis includes participation in three types of
organizations as indicators of community involvement: gay, Latino, and Latino
gay organizations. As Cantu (2000) rightly agues, most of Latino gay men's
participation in HIV/AIDS has taken place in those social spaces.

Who Is Involved?

In his now classic work, The Volunteers, Sills (1957) argued that one of
the most important factors leading to participation in health-related
organizations is the experience of the illness, disease, or condition. Those who
suffer the illness, either directly or indirectly through relatives and friends, are
likely to get involved as activists or volunteers in organizations or movements
related to the illness. Sills' insight was confirmed in the AIDS movement, where
gay men, their relatives, and their lesbian sisters came together to create
organizations and make demands on the health care system to address the
epidemic (Patton, 1989). The experience of the illness thus works as a trigger or
motive to act. This motive, then, may be articulated like a "concern for one's
community" or "coping with one's troubles," as contemporary research shows
(Ramirez-Valles, 2001; Bebbington & Gatter, 1994; Gabard, 1995; Hodgkinson,
1995; Knoke & Wood, 1981; Omoto & Snyder, 1995; Ouellette et al., 1995;
Smith, 1994; Snyder & Omoto, 1992). In this study, we explore whether this
principle applies to Latino gay men. We test the relationship between HIV/AIDS
experience (i.e., having HIV, losing someone to AIDS, and knowing peers with
HIV) and being involved in gay, Latino, and HIV/AIDS-related organizations.
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Social class position, along with ethnic group membership, also define
those who are likely to get involved (Chambre, 1991; Smith, 1997). According
to the Independent Sector (1999), volunteering is higher among Caucasians,
those with higher education (e.g., college degree), and those with higher yearly
incomes (e.g., > $40,000). Latino and African American groups are less likely to
volunteer than White groups (Smith, 1997). Similar patterns are found in the
AIDS movement. Gay men of color have been less involved in HIV/AIDS
volunteer work than their White peers (Ferrer, Ramirez-Valles, Kegeles, &
Rebehook, 2002; Omoto & Snyder, 1995; Valentgas, Bynum, & Sierler, 1990).
Ethnic differences, nonetheless, are likely due to differences in income and
levels of formal education (Hodgkinson, 1995; Smith, 1994, 1997; Wilson &
Musick, 1997). Thus, our hypothesis is that among Latino gay men, social class
(as measured by experienced poverty) and education are positively related to
community involvement.

Likewise, among Latino groups, acculturation into mainstream culture
must be accounted for in explaining levels of community involvement (Ramirez-
Valles, 2002). Individuals who do not speak English or who recently immigrated
to the United States (i.e., at the lower end of acculturation), may be less involved
either because organizations do not perceive them as assets, or because they are
unaware of opportunities to get involved (Snow, Zurcher, & Ekland-Olson,
1980; Williams & Ortega, 1986).

Homophobia, or the stigma of homosexuality, has also affected gay
men's participation in the AIDS movement (Ramirez-Valles, 2002). The
HIV/AIDS epidemic heightened the stigma toward homosexuality among
certain groups who linked the illness to a sexual orientation or identity.
Unfortunately, previous research on social movements or community
involvement has overlooked this factor. In this study, we explore whether
experiences of homophobia hinder or facilitate involvement in gay, Latino, and
HIV/AIDS-related organizations. Experiences of homophobia may prevent
involvement because individuals have internalized these experiences as self-
hate. Thus, men may be reluctant to participate in issues related to
homosexuality or AIDS for fear of being identified by family, coworkers, and
friends as homosexuals (Diaz, 1998; Gabard, 1995; Herek, 1999; Kayal, 1994;
Snyder, Omoto, & Crain, 1999). Alternatively, experienced homophobia may
work as a motive to get involved. It may function in a fashion similar to the
experience of the illness as described before. For some men, experiences of
homophobia (such as been teased and called names as a child, or been denied a
job because of sexual orientation) become grievances and motives to get
involved in the fight against this type of discrimination.

The Positive Effects of Community Involvement

Community involvement, either as volunteerism or activism, may
create positive changes at the individual level, beyond those it brings about at
the community and societal levels (Bellah, Madsen, Sullivan, Swidler, & Tipton,
1996; Sills 1957). Evidence from gay men's involvement in the AIDS
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movement, though insufficient, indicates that participation enhances self-esteem
and social support (Bebbington & Gatter, 1994; Boehmer, 2000; Chambre,
1991; Kobasa, 1990, 1991; Omoto & Snyder, 1995; Omoto, Snyder, &
Berghuis, 1993; Ouellette et al., 1995; Snyder & Omoto, 1992; Stewart &
Weinstein, 1997; Valentgas et al., 1990; Wolfe, 1994). There is, however, no
documentation of such effects among Latino gay men. In a previous analysis,
Diaz and colleagues (Diaz, Ayala, Bein, Henne, & Marin, 2001) found
community involvement among Latino gay men to be one of the resilience
factors for mental-health outcomes. Yet, community involvement has not been
analyzed independently. Because of this gap in the literature, we seek to explore
the association between community involvement and self-esteem and social
support.

Community involvement in gay, Latino, and HIV/AIDS-related
organizations may increase self-esteem among Latino gay men because it
furnishes interaction with peers (Ramirez-Valles, 2002). As Frable and
colleagues (Frable, Wortman, & Joseph, 1997) have shown, these peers may
maintain and enhance one's self-concept by providing feedback and a point of
reference. Likewise, doing volunteer work or activism creates an identity of
being a caring and good person, as well as feelings of self-worth (Bellah et al.,
1996; Kobasa, 1990; Marsh, 1992; Moen & Fields, 1999; Ouellette et al., 1995;
Turner, Hays, & Coates, 1993; Youniss & Yates, 1997). It is important to note
that some research has found these effects even after controlling for self-
selection (Thoits & Hewitt, 2001).

Community involvement may also increase social support (Bellah et
al., 1996). As Waldo and colleagues found (Waldo, Kegeles, & Hays, 1998),
gay men's community involvement is positively associated with social support.
Participation provides access to social networks, face-to-face interactions, and a
sense of community (Altaian et al., 1998; Ramirez-Valles, 1999; Rietschlin,
1998; Smith, 1994, 1997; Youniss & Yates, 1997). This could be a significant
outcome for Latino gay men, especially if they are involved in gay Latino-
related organizations, because they are frequently alienated from mainstream
gay-related organizations (Ramirez-Valles & Brown, 2003).

Methods

Sample

Data came from a three-city study of Latino gay men, Nuestras Voces
(Our Voices; Diaz, R. M., Principal Investigator). The study collected
information from a probability sample of 912 self-identified Latino gay men in
New York City (n = 309), Miami (n = 302), and Los Angeles (n = 301) between
1998 and 1999. Potential participants were randomly recruited from a
probability sample of social venues where Latino gay men are likely to be found
(e.g., bars, discos, special gay events). Face-to-face interviews were conducted
by trained interviewers in research facilities. (For further details on the study
methodology, see Diaz et al., 2001.) Because of the cross-sectional nature of



Public Health, Race, and the AIDS Movement 55

these data, we cannot explore causal relationships (e.g., between community
involvement and acculturation). The quality and comprehensiveness of this data
set, however, are the best available for this population today.

Measures

Acculturation. We used two indicators to assess levels of acculturation: (a) time
living in the United States (1 = born in this country, 3 = living in the United
States more than 10 years); and (b) language spoken with friends (i.e., mostly
Spanish, mostly English, both equally). For the analysis, this variable was
transformed into two dichotomous variables, one for each language with
speaking both languages as a reference.

Education. Levels of formal education were measured in a 4-point scale (1 =
less than high school, 2- high school, 3= some college, 4= college and higher).

Experienced Poverty. This construct was operationalized by means of 4 items.
Items include "How often have you had to move in the last 12 months?," "In the
last 12 months, how often did you run out of money for your basic necessities?,"
"In the last 12 months, how often have you had to borrow money from a friend
or relative to get by financially?," and "How often have you had to look for
work in the last 12 months?" Responses were rated in a 4-point Likert scale (1 =
never, 4 = many times). The Cronbach alpha is .71.

Experienced Homophobia. Lifetime negative experiences attributed to sexual
orientation and/or identity were measured by means of 6 items on a 4-point
Likert scale (1 = never, 4 = many times). Examples of questions asked include
"As you were growing up, how often were you made fun of or called names for
being homosexual or effeminate?," "As an adult, how often have you been made
fun of or called names for being homosexual or effeminate?," and "As you were
growing up, how often did you hear that homosexuals are not normal?" The
Cronbach alpha is .69

HIV/AIDS Experience. We assessed individuals' experiences with HIV/AIDS
through three variables:

1. HIV status (per the latest HIV test).
2. AIDS loss. This variable added three indicators asking about having

lost a family member, a lover (or boyfriend), and a friend to AIDS (yes,
no). A point was added for each positive response, for a possible score
ranging from 0 to 3.

3. HIV social network. This variables was measured by a single indicator,
"How many of your friends, relatives or boyfriends are currently
infected with HIV?" Responses ranged from 1 (none) to 7 (more than
17).
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Self-Esteem. This scale used items comparable to the traditional self-esteem
scales. It was made of 7 items in a 4-point Likert scale (e.g., 4 = definitely yes, 1
= definitely no). Example questions include "Do you like most aspects of your
personality?" and "Are you proud of who you are?" The Cronbach alpha is .79.

Social Support. This variable was measured by a 7-item scale with ratings on a
4-point Likert scale. Questions include "How often do you feel alone?," "How
often do you feel you lack companionship?" (4 = never, 1 = always), and "Do
you feel there are people you can turn to?" (4 = definitely yes, 1= definitely no).
Higher scores indicate higher levels of social support. The Cronbach alpha is
.79.

Community Involvement. To assess the types and levels of involvement, we
asked participants three questions: (a) Are you involved in events or
organizations that promote the rights of homosexuals?, (b) Are you involved in
events or organizations that promote the rights of Latinos?, and (c) Are you
involved with Latino gay organizations? Responses were rated on a 4-point
Likert scale (1 = definitely no, 4 = definitely yes), with higher scores indicating
higher involvement. An overall involvement score was compiled by adding the 3
items.

Analytical Strategy

To assess the characteristics of those involved and the hypothesized
outcomes of community involvement, we estimated multiple regression models.
Because of the complexity of the sampling design, we used the Stata svy
procedures (2001). These procedures allow us to handle probability sampling
weights, stratification, and cluster sampling. Thus, all our analysis, including
distribution estimates and regression models, account for city and venue effects.

Results

Table 3.1 summarizes the distribution of the study variables. The
sample is relatively young, with a mean age of 31. Also, most of the participants
in the sample are immigrants (72%). Thirty-four percent of the participants have
been in the United States less than 10 years, 38% have resided here for more
than 10 years, and only 28% reported that they were born in the United States.
Likewise, 36% of the participants are primarily Spanish speakers. The
educational attainment of the sample is somewhat limited, as the average formal
education is some college. Similarly, the levels of experienced poverty are fairly
high. Regarding lifetime experiences of homophobia, the mean falls between
once or twice to a few times.

The three indicators of HIV/AIDS experience reveal that the average
participant has had some personal experience with HIV/AIDS. Twenty-four
percent of the sample reported being HIV positive. The average AIDS-related
loss is about 1 (either a family member, boyfriend, or friend), whereas the mean
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number of HIV positive individuals in the informants' networks falls between 1
and 8. Last, the levels of social support reported are slightly high (M= 3.23) and
the levels of self-esteem are moderate (M = 3.59).

TABLE 3.1
Means, Percentages, Standard Errors, and Confidence Intervals for Study

Variables

Age

Acculturation

Time in United States

< 10 yrs.

> 10 yrs.

All life

Language

Spanish speaker

English speaker

Education

Less than high school
High school

Some college
College and more

Experienced poverty

Had to move +

Run out of money +

Borrowed money +

Had to look for work +

Experienced homophobia

HIV/AIDS experience

HIV status (positive)

AIDS loss

HIV network
Social support
Self-esteem

Mean /%
31.20

34%

38%

28%

36%

24%

2.80

10%

26%

39%

25%

1.86

44%

61%

54%

45%

2.61

24%

1.12

2.52

3.23

3.59

S.E.

.61

.03

.02

.02

.03

.03

.05

.01

.02

.02

.02

.04

.01

.01

.01

.01

.04

.04

.06

.10

.02

.02

95% C. I.

29.97, 32 .40

2.70 , 2 .90

1.77, 1.94

2.53, 2 .68

.99, 1.24

2.13, 2 .72

3.18, 3 .27

3.55, 3.63

Note.+ At least once or twice in last 12 months.

The percentages, frequencies, and confidence intervals for community
involvement across the three cities are presented in Table 3.2. Overall, the levels
of involvement (in each indicator and in the global score) are comparable to
those found in the general population and other samples of gay men (Ferrer et



58 Ramirez-Valles & Diaz

al., 2002; Smith, 1997). In the total sample, 58% of the participants reported
being either definitely or somewhat involved. The lowest levels of community
involvement are found in Miami and the highest in New York City. Regarding
involvement in gay or homosexual rights organizations, New York City (M =
2.41) is significantly higher than Miami (M = 1.91) and Los Angeles (M= 2.05).
Participation in Latino rights organizations is significantly lower in Miami (M =
1.70) than in Los Angeles (M = 2.15) and New York City (M = 2.33). Similarly,
participation in Latino gay organizations is significantly lower in Miami (M =
1.71) than in Los Angeles (M = 1.93) and New York City (M = 2.15). Finally,
the global community involvement scores corroborate those trends. The score
for New York City is significantly higher (M = 6.88) than for Los Angeles (M =
6.12) and Miami (M = 5.36). Los Angeles' score is also significantly higher than
Miami's.

TABLE 3.2
Percentages and Means (Confidence Intervals) for Community Involvement

by City

Type of
Organization

Gay/homosexual
rights

Latino rights

Latino gay
organizations

Community
involvement
score

Miami
(n = 302)

31%+

1.91
(1.74,2.08)

27%
1.70*

(1.67,1. 93)

24%
1.71*

(1.57,1.84)

37%
5.36*

( 4 . 9 6 , 5 . 7 7 )

Los Angeles
(n = 301)

38%
2.05

(1.91,2.19)

42%
2.15

(2.01, 2.30)

33%
1.93

(1.81,2.05)

59%
6.12*

(5.78, 6 .46 )

New York City
(n = 309)

49%
2.41*

(2 .21 ,2 .60 )

46%
2.33

(2 .12 ,2 .54 )

40%
2.15

(1.91,2.40)

63%
6.88*

( 6 . 2 8 , 7 . 4 8 )

Total

43%
2.21

( 2 . 1 0 , 2 . 3 4 )

58%
2.20

( 2 . 0 7 , 2 . 3 2 )

35%
2.01

(2 .16,2 .71)

58%
6.41

(6 .06 ,6 .71 )

Note. * p< .05. + Percentage of those responding definitely yes or somewhat involved.

Who Is Involved?

To assess the characteristics of those Latino gay men involved in gay,
Latino, and HIV/AIDS-related organizations, we constructed the regression
model shown in Table 3.3. The dependent variable in this model is the
community involvement score. The independent variables include age,
acculturation, education, experienced poverty, experienced homophobia, and
HIV/AIDS experiences (recall that this model controls for city and venue
effects). The results of this model suggest that participation takes place
regardless of age (b = -.00, ns). In terms of acculturation, the only significant
predictor is being an English speaker (b = -1.05, p < .05). Given that being a
Spanish speaker is also negatively related to participation (b = -.42, ns), these
results imply that those who speak both languages equally are more likely to be
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involved than those who mainly speak either Spanish or English. Education (b -
.29, ns) and experienced poverty (b = .43, ns) are not associated with community
involvement. Experienced homophobia, however, is positively associated with
involvement (b = AQ,p < .05). As Latino gay men's experiences of homophobia
increase, so does their community involvement. Likewise, HIV social network is
the only HIV/AIDS experience that is positively and significantly associated
with community involvement (b = .52, p < .05). As the number of HIV positive
individuals in Latino gay men's networks increases, the levels of community
involvement also increase. HIV status (b = .18, ns) and AIDS loss (b = .09, ns)
are not significantly related to participation. In summary, our model suggests
that acculturation, experienced homophobia, and HIV/AIDS experiences are
associated with community involvement in gay, Latino, and HIV/AIDS-related
organizations.

TABLE 3.3
Regression Analysis Predicting Community Involvement Among

Latino Gay and Bisexual Men (n - 738)'

b S.E. /-test 95% C.I.
Age - - 0 0 .02 "-01 - . 04 , .04

Acculturation
Time in United States .12 .21 .50 - . 30 , - .55

Spanish speaker - .42 .48 - .86 -1.38, .54

English speaker -i.os .40 -2.61* -1.85, - .25

Education -29 .19 1.52. .09, .69

Experienced poverty -43 .29 1.52 -.14, 1.00

Experienced homophobia •« .19 2.08* .02, .78

HIV/AIDS experience
HIV status (positive) -18 .37 .48 -.57, .92

AIDSloss -09 -19 -47 --3°. -48
HIV network .52 .14 3.73* .24, .80

F (10, 72) = 7; p<.05; #=.107

Note. * p< .05. ' Sample size varies due to missing values.

The Possible Consequences of Community Involvement

In this chapter we analyze two potential outcomes of community
involvement in gay, Latino, and HIV/AIDS-related organizations: social support
and self-esteem. As stated before, our data do not allow us to assess causality.
Thus, the analysis is guided by theory and previous research. We conducted
multiple regression analyses to assess whether community involvement predicts
social support and self-esteem, controlling for those factors likely to be
associated with both outcomes. These factors include age, acculturation,
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education, experienced poverty, experienced homophobia, and HIV status. As in
the previous analyses, these also control for city and venue effects.

TABLE 3.4
Regression Analysis Predicting Social Support Among Latino Gay and

Bisexual Men (n= 748)'

b S.E. Mest 95% C.I.

Age - .00 .00 - .67 - . 0 0 , .00

Acculturation

Time in United States --10 -03 -3.76* -.15, -.05

Spanish speaker -03 .03 .97 .03, .10

English speaker - . 00 .05 - .02 - . 09 , .09

Education -01 .03 .38 - . 0 4 .06

Experienced poverty --19 - 0 3 -5.50* - .25 , -.12

Experienced homophobia --18 .02 -9.62* -.21, -.14

HIV status (positive) - - 0 2 .05 - .52 -.11, .07

Community involvement -02 .01 3.85* . 0 1 . 03

F(9, 73) = 24.80; p < .05; R2= .22

Note. * p< .05. ' Sample size varies due to missing values.

Table 3.4 depicts the final regression model predicting social support
among Latino gay men. Among the control factors, acculturation (i.e., Time in
the United States), experienced poverty, and experienced homophobia are
significantly associated with social support. These indicate that as time of
residence in the United States (b = -.10, p < .05), experienced poverty (b = -.19,
p < .05), and experienced homophobia (b = -.18, p < .05) increase, social
support among Latino gay men tends to decrease. After controlling for the
effects of these factors, community involvement (b = .02; p < .05) is
significantly associated with social support. The effect is in the expected
direction, but very small relative to that of experienced poverty and
homophobia. The posthoc analysis exploring moderating (e.g., interaction
between homophobia and community involvement) and mediating (e.g.,
between homophobia and social support) effects of community involvement
showed no significant results.

The regression model predicting self-esteem is similar to the one for
social support (see Table 3.5). Two indicators of acculturation are significantly
and negatively related to self-esteem, time of residence in the United States (b =
-.08, p < .05) and being an English speaker (b = -.15, p < .05). Likewise,
experienced poverty (b = -.08, p < .05) and experienced homophobia (b = -. 1 5, p
< .05) have a negative effect on self-esteem. After controlling for those
variables, community involvement is significantly and positively related to self-
esteem (b = .02, p < .05). Again, the effect is relatively small compared to that
of experienced homophobia. We did not find significant evidence for the
possible moderating or mediating effects of community involvement.
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TABLE 3.5
Regression Analysis Predicting Self-Esteem Among Latino Gay and Bisexual

Men (n= 755)'

b S.£. Mest 95%C.I.
Age -00 .00 1.25 - .00 , .00

Acculturation
Time in United States - .08 .02 -4.34* -.11, - .04

Spanish speaker - .02 .04 - .62 - .09 , .05

English speaker -.15 .05 -2.97* - .25, - .05

Education - - 0 0 .02 -.16 - .05 .04

Experienced poverty - - 0 8 .03 -2.40* -.14, -.01

Experienced homophobia -.15 .02 -6.62* -.19, -.10

HIV status (positive) - - 0 9 .07 -1.27 - .22 .05

Community involvement -02 .00 3.06* .01, .03

F(9, 73) = 15.54; p < .05; #» .177

Note. * p< .05. ' Sample size varies due to missing values.

Discussion

The literature on the AIDS movement, volunteerism, and social
movements, although documenting the antecedents, processes, and outcomes of
community involvement (Omoto & Snyder, 2002), still lacks systematic
knowledge on gay men's involvement, particularly on gay men of color. It has
been our purpose in this chapter to address this gap. Using a probabilistic
sample, we assessed the extent and types of community involvement among
Latino gay men in three cities, as well as the possible antecedents and
consequences of such involvement.

The overall community involvement of Latino gay men, according to
our results, is comparable, and perhaps higher, to that found in the general
population and among other gay men. For example, in a convenience sample
from three cities (Austin, Phoenix, and Albuquerque), Ferrer and colleagues
(2002) found rates of volunteer work among Latino and White gay men to be
20% and 26% respectively. The levels of involvement among Latino gay men
seem to be similar across types of organizations (e.g., gay rights, Latino rights).
This, however, may be the result of the overlap of issues in organizations or in
the wording of our questions. Many of the organizations in which Latino gay
men are likely to be involved are about both gay and Latino rights. It is
necessary to note, however, that we still know little about the specific type of
involvement (e.g., member, volunteer, client), its length, and frequency.

When community involvement is compared across cities, we find
significant differences. The lowest levels of involvement are found in Miami
and the highest in New York City. The levels of involvement in Los Angeles are
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close to, but lower than, New York City. These differences can be due to both
structural and sociocultural factors. Regarding structural factors, it is possible
that in Miami there are fewer Latino and/or gay-related organizations than in
New York City and Los Angeles. As for sociocultural factors, anecdotal data
suggest that the stigma toward AIDS and homosexuality might be more
heightened in Miami than in the two other cities. This stigma may prevent some
Latino men from being associated with organizations dealing with gay and
HIV/AIDS-related issues. Unfortunately, we could not test these hypotheses in
our data. Yet, these results raise questions about the relevance of context in
describing Latino gay men's involvement. Future research may want to explore
how contextual factors, such as number and types of organizations, and local
cultural idiosyncrasies may affect levels and types of involvement.

In this study, we were also able to identify the factors that may lead to
community involvement. Although we could not assess causality, this is, to our
knowledge, the first attempt to decipher antecedents of community involvement
in this population using variables that are relevant to gay and Latino gay men
(e.g., experienced homophobia, acculturation). We found some evidence
suggesting that acculturation, experienced homophobia, and HIV/AIDS
experience may determine who gets involved. Acculturation seems to work as a
deterrent to community involvement, at least around gay and Latino gay rights
issues. Latino gay men who are mostly English speakers are less likely to report
participation than bilingual or mostly Spanish speakers. This may be due to a
combination of organizational and individual factors. On the one hand,
organizations working with Latino men may be addressing, or dealing with,
issues relevant to those who speak mostly Spanish and are perhaps recent
immigrants. On the other hand, Latino men who speak mostly English, and who
most likely were born in the United States, may not be motivated to participate
in Latino or Latino gay organizations. They may be involved in mainstream gay
organizations. This, however, warrants some caution, as about 72% of our
informants were immigrants.

Regarding the effects of experienced homophobia and HIV/AIDS
experiences on community involvement, our results revealed that both of them
are positively associated with community involvement. This leads us to posit,
along with Sills' premise (1957), that these two factors may work as motives, or
triggers, to involvement. Latino gay men who personally experienced
discrimination due to their sexual orientation may get involved in gay or Latino
gay organizations to cope with this distress (Ramirez-Valles & Brown, 2003).
Also, some Latino gay men may translate that experience into motives to get
involved to change society or help other men deal with experiences of
homophobia. Experienced homophobia, however, may become a deterrent to
participation when it has been internalized. In this case, some men might not
want to be identified with gay or AIDS-related issues (Ramirez-Valles &
Brown, 2003). Likewise, HIV/AIDS experience may lead to involvement
because individuals want to address the needs created by HIV/AIDS in their
communities or social networks, or because involvement works as a coping
mechanism for them. Of course, it is quite possible for HIV/AIDS experience to



Public Health, Race, and the AIDS Movement 63

be an outcome of community involvement. We believe, nonetheless, that it can
be both antecedent and outcome. That is, some Latino gay men may get
involved because they want to help their friends living with HIV, and as they get
involved they come in contact with many other individuals living with HIV.

Finally, in the individual level outcomes of community involvement,
we found some very modest evidence for its effects on self-esteem and social
support. After controlling for demographic variables, experienced homophobia,
and HIV status, community involvement was associated with self-esteem and
social support. Although this seems consistent with the literature (Omoto &
Snyder, 2002; Ramirez-Valles, 2002), we believe further research is needed to
corroborate this, given the limitations we encountered. Our data are cross-
sectional only, and our measure of community involvement is very restrictive.
As noted before, we did not ask about the type, length, and frequency of
involvement.

Notwithstanding the limitations, this study is a significant contribution
to the literature on the AIDS movement and social movements in general. Given
the scarcity of data on gay men and gay men of color, this study is a step toward
documenting and understanding community involvement among these groups.
Furthermore, our study underscores factors such as homophobia and
acculturation, which are relevant for these groups' activism, but have been
ignored by mainstream research.
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BECOMING (AND REMAINING) A COMMUNITY
VOLUNTEER: DOES PERSONALITY MATTER?

Mark H. Davis
Eckerd College

The question of whether personality characteristics influence helping
behavior has been around for some time and has been answered in various ways.
At first, most investigations of helping behavior tended to focus very little on
individual characteristics and much more on situational factors that encourage or
inhibit prosocial actions. The most well-known of these approaches is arguably the
bystander intervention model of Latane and Darley (1970), which identified the
presence of others as a factor which, somewhat counterintuitively, frequently
reduces the likelihood of receiving help during an emergency. Other early social
psychological approaches, although they might have allowed a place for personality
characteristics, also tended to emphasize the situation, or internal states produced
by the situation, as the primary determinant of helping (e.g., Batson, 1991; Cialdini,
Darby, & Vincent, 1973; Piliavin, Dovidio, Gaertner, & Clark, 1981).

When social and personality psychologists eventually began to examine
the impact of personality variables on helping, they often did so simply by
including individual difference measures within existing research paradigms—and
one thing that most of these paradigms had in common was that they typically
assessed helping by confronting participants with a sudden and unexpected
opportunity to provide assistance to a stranger. As evidence began to accumulate
using this approach, the picture that emerged showed that personality traits play, at
best, a minor role in producing helping behavior (Gergen, Gergen, & Meter, 1972),
a finding seemingly at odds with intuition and personal experience.

Several explanations emerged to account for this unexpected finding. One
was that many of these early investigations were probably not especially well-
suited for an examination of personality's impact on helping. One way to
conceptualize this problem is in terms of the distinction that Snyder and his
colleagues (Snyder, 1983; Snyder & Ickes, 1985) have drawn between strong and
weak situations. Strong situations are those that contain clear features that tend to
evoke predictable responses from most individuals; such situations exert a more
powerftil guiding force on individual behavior, thus reducing the degree of control
that individual characteristics such as personality can have. Emergency situations,
in which victim distress cues can be vivid, and in which one has to quickly decide
whether or not to offer help to a stranger, probably fall into this category. Thus,
characteristics of the situation will generally be more important than personality

4
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traits in affecting helping in such settings.
If strong situations tend to minimize the effect of personality variables on

behavior, weak situations tend to maximize such effects (Snyder & Ickes, 1985).
Weak situations are those in which clear situational cues and characteristics are
absent; as a result, they allow individual characteristics more room to operate.
Thus, personality effects on helping behavior may be most apparent in this kind of
environment. Importantly, one form of helping that seems to fall into this category
is volunteering. Unlike the emergency helping opportunities that occur suddenly
and allow little time for deliberation, volunteer work is a form of helping in which
the initial decision typically does not take place suddenly, but is the result of a more
lengthy decision-making process; as such, the environment in which the initial
volunteering decision is made seems more like a weak situation

Efforts to link personality characteristics with volunteering have proven
fairly successful. Reviews by Allen and Rushton (1983) and Smith (1994) suggest
that volunteers are somewhat more likely than nonvolunteers to report higher levels
of empathy, self-efficacy, self-esteem, and emotional stability. More recent
empirical work (e.g., Thoits & Hewitt, 2001; Unger & Thumuluri, 1997) is also
consistent with this pattern. However, the size of these associations is often
modest, leaving open the question of just how important personality really is as an
influence on volunteering.

One explanation for the frequently modest correlations found between
personality and volunteering may be that other characteristics of the individual
often "compete" with personality to account for variance in helping. For example,
consider the role played by the varied psychological motives that people have for
volunteering. Recent work has identified a number of distinct reasons for
volunteering, including, for example, a desire to acquire skills, to meet other
people, and to gain self-knowledge (e.g., Clary et al., 1998; Omoto & Snyder,
1995). Thus, independent of any particular personality characteristics that a
volunteer may possess, he or she may also be animated by one or more of these
motive states.

Or consider another possibility—that, independent of personality or
motivation, committed volunteers eventually develop stable role-identities as
volunteers, and that these identities substantially control subsequent volunteer
behavior. Piliavin and her colleagues (e.g., Piliavin & Callero, 1991) have found
evidence that one's psychological identity as a volunteer—or more frequently as a
particular kind of volunteer such as a blood donor—does indeed predict later
volunteer behavior. It seems clear, then, that personality variables are not the only
characteristics of the individual that might influence volunteer behavior, and the
relatively modest correlations between personality and volunteering may reflect
this.

However, I suggest that there is another reason for the frequently low
correlations between personality variables and indices of volunteer behavior: the
fact that personality's impact on later behavior is often, perhaps always, mediated
by intervening thoughts, feelings, and expectations. These cognitive and affective
responses by the individual are the most proximal causes of volunteer behavior, and
any effect that personality exerts is only through them. Unless these intervening
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variables are also identified and measured, then, researchers often simply assess
associations between two variables that are separated from one another by several
links in the causal chain. As a consequence, associations between two such distal
constructs will necessarily be reduced.

This logic underlies a body of research that my colleagues and I have been
investigating for several years. In this work we have pursued two different goals—
first, to examine the impact of personality on the initial decision one makes to enter
a volunteer setting or not, and second, to examine personality influences on what
happens after this initial decision has been made and acted upon. The remainder of
this chapter presents and summarizes these research efforts.

Choosing to Encounter Needy Others

Before ever engaging in volunteer work, one must take a simple but
crucial step: making the decision to become a volunteer. Thus, one way that
personality variables might affect volunteer behavior is by affecting that initial
choice. Considerable evidence has in fact accumulated over the past 25 years that,
over time, people do tend to select life situations that allow the expression of their
characteristic traits and values (Ickes, Snyder, & Garcia, 1997; Snyder & Ickes,
1985). Support for this view has come from investigations using a variety of
methodologies and a number of different traits.

Working with several colleagues at Eckerd College, I became interested in
testing the proposition that individual differences in a particular personality trait—
empathy—would influence a specific kind of situational choice—the preferred
setting for volunteer work. Unlike most of the previous work that has examined the
influence of empathy on helping, our focus was not on the likelihood of offering
help when one encounters a needy other, but on the decision to encounter a needy
other in the first place. More specifically, we hypothesized that the effect of
dispositional empathy on situational choice would be largely mediated by its impact
on two intervening variables: the emotional responses that people expect to have
during the volunteer activity, and the degree of satisfaction they expect to derive
from it. This model appears in Figure 4.1.

The model begins at the far left with two different forms of dispositional
empathy: feelings of empathic concern and personal distress. These two emotional
responses to distress in others have been identified for decades as particularly
important in producing responses to such distress (e.g., Batson, 1991; Davis, 1996).
Dispositional empathic concern refers to the tendency to have feelings of

sympathy, compassion, and concern for the other person; it is an other-oriented
emotion. Dispositional personal distress, on the other hand, refers to the tendency
to have feelings of personal unease, anxiety, and discomfort; it is clearly a self-
oriented, rather than other-oriented, emotional response. The Interpersonal
Reactivity Index (IRI; Davis, 1980,1983) provides reliable and valid measures of
the degree to which people possess these two characteristics, and that is how we
measured them in our research.
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FIGURE 4.1
Model depicting the hypothesized relations between dispositional

empathy, anticipated emotional responses, anticipated satisfaction, and
situational preference

The second step in the model is the degree to which people expect to
actually experience sympathy and/or distress in a particular setting. That is, based
on what they know about a specific environment, to what degree do they anticipate
actually having feelings of empathic concern or personal distress? We
hypothesized that one important determinant of such specific expectations would be
the person's general empathic tendencies. Thus, dispositional empathic concern
should increase expectations of situational sympathy, and dispositional personal
distress should increase expectations of situational distress. The rationale for these
predictions is fairly simple: As a result of perceiving their own emotional reactions
in the past, those who are especially prone to sympathy (or distress) come to know
themselves with at least some degree of accuracy, and make predictions based on
this knowledge

These anticipated emotional reactions in turn predict the third step of the
model: a global expectation of the degree of satisfaction/enjoyment that people
would feel in that situation. We predicted that anticipated feelings of distress
would diminish expected satisfaction, and anticipated feelings of sympathy would
increase expected satisfaction. Finally, we predicted that overall expectations of
satisfaction would be the proximal determinant of situational choice—the greater
the level of anticipated satisfaction, the greater the likelihood that the person would
choose to enter a given situation. Thus, the model argues that dispositional
empathy does not directly produce a situational choice, but does so through a series
of intervening steps.

Study 1: Hypothetical Choices

In the first study designed to test this model (Davis et al., 1999; Study 1),
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we recruited 189 college students (82 males; 102 females; 4 who did not answer
this question) for an experiment ostensibly concerned with people's perceptions of
volunteer work. Each participant completed a questionnaire packet containing
several instruments. First, they read short descriptions of 12 hypothetical volunteer
activities, each of which was designed to evoke a particular kind of emotional
response. Four descriptions were written to make it seem likely that a person doing
this work would experience feelings of sympathy (e.g., working one-on-one with
abused children to increase self-esteem). Another four descriptions were written to
make it seem likely that a person doing this work would experience feelings of
distress (e.g., working with head injury survivors who had significant facial
disfigurement). Finally, four descriptions were written to make it seem likely that a
person doing this work would experience little emotion at all (e.g., deliver and pick
up mail). Following each description, the participants indicated the degree to which
they would like to participate in each volunteer activity; this constituted the
measure of situational preference.

After participants had indicated the extent of their desire to participate in
each activity, they were asked to go back and rate each activity on items that
reflected three dimensions: how much sympathy they expected to feel in each
situation; how much distress they expected; and how much enjoyment they
expected to derive from the activity. Finally, all participants completed the IRI to
measure dispositional empathic concern and personal distress, and the Marlowe-
Crowne social desirability scale (Crowne & Marlowe, 1960) to measure a concern
for social appropriateness.

To evaluate the model depicted in Fig. 4.1, we carried out a series of path
analyses separately, for each of the three kinds of volunteer settings: sympathy-
arousing, distress-arousing, and neutral. As a first step in all of these analyses, sex
and social desirability were entered as predictors; thus, the effect of these two
variables was always removed before the effects of other predictors on the criterion
were assessed. The results of these analyses appear in Table 4.1.

When the participants were asked to evaluate the sympathy-arousing
volunteer settings, all of the hypothesized associations were supported, in some
cases very strongly. Greater dispositional empathic concern was robustly related to
anticipated sympathy, and dispositional personal distress was substantially related
to anticipated distress. Both of these anticipated emotional states were then
associated in the expected directions with anticipated satisfaction, although the
negative effect of anticipated distress was not as strong as the effect of anticipated
sympathy. Finally, anticipated satisfaction was strongly associated with a desire to
enter that situation.

Essentially the same pattern was found when the participants were asked
to evaluate the distress-arousing volunteer settings. Dispositional empathy
produced greater expectations of each type of emotional response; these anticipated
emotions affected anticipated satisfaction in the expected ways, and anticipated
satisfaction powerfully affected situational preference.

Things were somewhat different, however, when people were asked to
evaluate relatively nonarousing situations. In this case, dispositional empathy lost
almost all of its ability to predict anticipated emotions, and anticipated distress



TABLE 4.1

Path Coefficients from the Model Testing the Effect of Dispositional Empathy on Anticipated Emotions,
Anticipated Satisfaction, and Situational Choice: Studies 1 and 2

Path from the Model

Empathic concern -> Anticipated sympathy

Personal distress -> Anticipated distress

Anticipated sympathy -> Anticipated satisfaction

Anticipated distress -> Anticipated satisfaction

Anticipated satisfaction -> Situational Preference

Sympathy-
Arousing
Situations

.52**

.33**

.41**

- .14*

.49**

Study l
Distress-
Arousing
Situations

.37**

.39**

.23**

-.24**

.64**

Neutral
Situations

- .05

.19*

.70**

.04

.61**

Sympathy-
Arousing
Situations

.39**

.13

.31*

.06

.51**

Study 2
Distress-
Arousing
Situations
.45**

.08

.43**

.03

.73**

Neutral
Situations

.01

.17

.67**

.02

.66**

Note. **p< .01. *p<.05 . +p<.10.
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became clearly nonsignificant as a predictor of anticipated satisfaction. Thus, as we
might expect, if the volunteer work in question is unlikely to evoke much in the
way of emotional response, then anticipated emotional responses become much less
useful as a way to predict situational preferences.

Study 2: Nonhypothetical Choices

The results of the first study provided good initial support for the model,
but they suffer from one obvious problem: All of the judgments we asked people to
make were strictly hypothetical. That is, no one in Study 1 believed that the
evaluations of the volunteer activities would actually commit him or her to
participate in them. In the next study, we tried to get around that problem by
having undergraduate students participate in a procedure much like the first one,
but with one crucial difference. Participants were told that in order to receive the
extra credit for being in the experiment, they would not only take part in the
laboratory session, but would also need to work for 2 hours in one of the
community agencies they would be reading about. Their responses to the
questionnaires in the lab session—ratings of anticipated enjoyment and desire to
perform the activity—would be used to place them in a volunteer setting. Thus, in
contrast to the first study, participants now believed that there would be some
consequences for their situational preferences; in actuality, no one was ever
required to perform the volunteer work.

In this investigation (Davis et al, 1999; Study 2), 81 undergraduate
participants (32 males; 49 females) completed questionnaire packets similar to
those employed in the first study. They read short descriptions of 12 hypothetical
volunteer activities; as before, four of these were written to evoke sympathy, four to
evoke distress, and four to evoke no emotional response. Following each
description, the participants indicated the degree to which they would like to
participate in each volunteer activity; this again constituted the measure of
situational preference.

Participants were then asked to rate each activity in terms of how much
sympathy they would expect to feel in each situation, how much distress they
would expect, and how much enjoyment they would expect. Finally, all
participants again completed the IRI and the Marlowe-Crowne social desirability
scale. As in the previous study, a series of path analyses was conducted with sex
and social desirability controlled on the first step of all analyses. These results
appear in Table 4.1.

When they were asked to evaluate the sympathy-arousing volunteer
settings, the results from these participants strongly supported one part of the
model, but not the other. Dispositional empathic concern predicted anticipated
sympathy, and sympathy predicted anticipated satisfaction, which then was strongly
associated with preference for the situation. On the other hand, anticipated distress
was not predictable, nor was it predictive of anticipated satisfaction. An essentially
identical pattern was found when the distress-arousing settings were considered.
Again, the links involving dispositional empathic concern, situational sympathy,
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and anticipated satisfaction were all strongly significant; as before, anticipated
satisfaction was strongly related to situational preference. Again, however, none of
the distress paths were significant. Finally, as in Study 1, when nonarousing
situations were being evaluated, neither personality measure had any reliable effect
on anticipated emotional response.

Taken together, these two studies provided good evidence for two
conclusions: first, that those who are dispositionally disposed toward feelings of
compassion also tend to anticipate having such feelings in new situations; and
second, that this expectation contributes to anticipating greater satisfaction in those
situations, along with a greater willingness to enter them. With regard to distress,
the evidence from these studies was mixed, making the picture less clear. We were
not sure at this point whether feelings of distress really were unimportant in
affecting volunteer satisfaction, which seemed intuitively unlikely, or whether the
results from Study 2 were an anomaly. To try to answer this question, we took a
different tack in the next study.

After the Situational Choice: Emotional Reactions and
Satisfaction

The first two studies explored the role of dispositional empathy in
affecting the initial decision to encounter needy others. But what happens after this
decision has been made and acted upon? What effect does dispositional empathy
have on the emotions actually experienced during volunteer work? What effect do
these emotions have on satisfaction? To examine these questions, we conducted a
third study, this time using actual community volunteers.

Study 3: Real Community Volunteers

Instead of again asking college students to predict their emotions,
satisfaction, and willingness to enter various volunteer situations, in Study 3 (Davis
et al., 1999; Study 3) we contacted actual volunteers and asked them for
retrospective accounts of their volunteer experiences. We did so by working with
the Volunteer Action Center (VAC) in Pinellas County, Florida, an agency that
helps place potential volunteers with appropriate organizations. The VAC agreed
to let us send questionnaires to over 300 people who had contacted them for such
help over the previous 5 years. After eliminating those individuals for whom the
questionnaires were returned by the post office as undeliverable, we were left with
an effective sample population of 233; of these, we received usable responses from
93 people (20 males; 72 females; one who did not respond to this item), producing
a response rate of 40%.

All participants completed a questionnaire in which they indicated whether
they had ever actually engaged in volunteer work as a result of contacting the VAC;
if so, they were then asked a series of questions that tapped the extent to which they
had experienced the following during their work: feelings of sympathy, feelings of
distress, and feelings of satisfaction. In addition, the questionnaire contained the
empathic concern and personal distress scales from the IRI. Regression analyses
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similar to those employed in the first two studies were then carried out.
Even though the responses in this case were reports of actual emotions and

actual satisfaction rather than expectations, the general pattern remained the same.
Those with a dispositional tendency to experience compassion for needy others
reported significantly more of such feelings in their volunteer work (B = .59), and
these feelings were significantly associated with greater reported satisfaction (ft
=.49). In addition, dispositional distress was significantly related to actual feelings
of distress (ft =35), and these feelings were significantly and negatively related to
volunteer satisfaction (ft = -.44). Thus, unlike Study 2, the distress paths again
emerged as significant for this sample of actual volunteers, reinforcing support for
this portion of the model.

Taken as a whole, then, these three studies offer fairly good support for the
view that trait empathy does have an impact on the decision to volunteer, and that
this impact is mediated by empathy's effect on a particular set of expectations about
the way one is likely to feel during the volunteer work. The first two studies
support the idea that empathy affects such expectations—especially for feelings of
sympathy—and the third study demonstrates that the expectations people have are
probably accurate. That is, not only do people high in empathic concern (or
personal distress) expect to feel sympathy (or distress), but it appears that once in
the volunteer setting, they actually do have such feelings. These feelings, as
predicted, then contribute to the degree of satisfaction experienced (or anticipated)
by the volunteer. Anticipated satisfaction then plays a large role in affecting the
situational choices that the individual makes.

After the Situational Choice:
Volunteer Involvement and Persistence

There is more to the volunteer experience, of course, than just the
subjective experience of emotion and satisfaction. In particular—and of special
importance to the volunteer agencies themselves—there is the matter of behavior.
Volunteers differ considerably, for example, in their degree of active involvement,
as well as in the length of time they maintain that involvement. To examine these
issues, we decided to carry out a longitudinal project in which we would identify
volunteers during their initial orientation, measure dispositional empathy at that
time, and then follow them for the first full year of their service, periodically
assessing their emotional reactions, satisfaction, involvement, and persistence.

In preparation for this investigation, we decided to expand our focus by
combining our model with an existing model of volunteerism that we found very
attractive: Omoto and Snyder's (1995) volunteer process model. In its most
general form, the volunteer process model conceptualizes volunteering in terms of
three sequential stages: antecedents (which, among other things, would include the
personality traits we have been emphasizing), volunteer experiences (which, among
other things, would include an individual's satisfaction with the work), and
consequences (which, among other things, would include such things as volunteer
persistence over time). Because this seemed to be a very reasonable model, we
decided to simply elaborate on it by adding a more detailed consideration of what
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occurs at the stage of volunteer experience (see Fig. 4.2).

FIGURE 4.2
Elaborated Version of the Volunteer Process Model (Omoto &

Snyder, 1995) Incorporating Elements of the Dispositional Empathy Model

Our elaborated version of this model conceives of at least two kinds of
volunteer experience variables that fall into a rough causal sequence: first,
emotional experiences such as feelings of sympathy and distress, and second, a
global sense of satisfaction with the volunteer work. Consistent with our earlier
work, satisfaction is seen as the most proximal determinant of variables that make
up the consequences stage—the amount of time one devotes to volunteer work, or
how long one persists as a volunteer. In addition, we added one other variable of
note to the original volunteer process model at the antecedents stage: the intensity
of the activity.

What we have tried to capture with this new variable is that situations
differ in terms of how emotionally intense and arousing they are to the volunteer,
and that this can be considered an antecedent variable just like personality traits.
The volunteer's actual experience of arousal or distress would of course fall in the
middle of the model, in the volunteer experiences stage; however, the features of
the work which make it arousing seem more like an antecedent variable—
something that exists before any particular volunteer ever enters that situation, and
that continues to exist long after that volunteer is gone.

Study 4: Following New Volunteers Over Time

The participants in this study (Davis, Hall, & Meyer, 2003) were 238
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individuals (67 males; 171 females) who began volunteering at one of nine
organizations in the Tampa Bay area between July 1996 and September 1997. The
organizations were quite varied, and included the St. Petersburg Free Clinic, Big
Brothers/Big Sisters, a telephone helpline, and a Guardian ad Litem program. The
study was a fully prospective longitudinal investigation. That is, we contacted and
recruited volunteers at their initial orientation session, and then contacted them at
four additional points during the next year: at 1 month after orientation, 4 months, 8
months, and 12 months.

At the orientation session, participants completed a fairly lengthy
questionnaire assessing dispositional empathy, as well as a number of other
variables not relevant to this chapter. At each of the follow-up contacts there was a
brief, 5-minute phone interview at which time the volunteer experience and
consequence data were collected: measures of current sympathy, distress,
satisfaction, and weekly time spent volunteering. In addition, participants were
asked to describe the nature of their volunteer duties at each contact point; these
descriptions were used to code the intensity of the volunteer activity.

A very simple coding system was used for this purpose, placing each
activity into one of only two categories: intense or nonintense. Examples of
volunteer work characterized as "intense" included child care worker, Big
Brother/Big Sister, reading to the blind, rape counselor, hospice worker, and
guardian ad litem; examples of "nonintense" activities included such things as grant
writer, office aide, typist, cook, lawn care, and food sorter at a food bank.

Space considerations preclude a presentation of the complete analyses
resulting from this lengthy investigation. Instead, what follows is a simplified
version of the key findings; however, none of the results reported here are
inconsistent with the conclusions that result from the more complete and
sophisticated analyses. Two points bear special emphasis. First, what Fig. 4.3
displays is simply the mean correlation between variables in the model, averaged
across all the time periods at which data were collected. For example, the link
between dispositional empathic concern (measured at Time 1) and actual feelings
of sympathy was assessed four times (Times 2, 3, 4, and 5); Fig. 4.3 presents the
average of these four correlations. Second, when the variables in question come
from different "stages" of the volunteer process model (i.e., antecedents and
experiences; experiences and consequences), then the correlations are calculated
between variables at different time points (e.g., personality at Time 1 and sympathy
at Times 2 - 5 ; satisfaction at Time 2 and involvement at Time 3). When the
variables in question come from the same stage, then the correlations are calculated
between variables at the same time point (e.g., sympathy and satisfaction at Time
3).

Although both of the empathy traits measured at orientation—dispositional
empathic concern and personal distress—were positively associated with later
emotional responses to volunteer work, only the effect of empathic concern on
sympathy was statistically significant. Thus, people who are dispositionally prone
to feeling compassion for others did in fact report more of such feelings during the
actual volunteer work. This finding replicated again the pattern found in each of
the previous three studies, probably the most reliable association we have found in



78 Davis

this line of research.
Within the experiences stage, emotional responses did, as predicted,

influence overall feelings of satisfaction with the volunteer activity, but only
feelings of distress had a significant effect; the greater the degree of distress that
volunteers experienced, the less satisfaction they reported. This link between
distress and satisfaction is only slightly less reliable than the one between empathic
concern and sympathy described earlier; apart from Study 2, this association
emerged in each investigation.

FIGURE 4.3
Mean Correlations Among Key Constructs in Study 4

Finally, satisfaction was associated in the predicted fashion with time
spent in the volunteer activity; the more satisfied that volunteers were at one time
point, the more hours per week they volunteered at the next time point.
Unexpectedly, however, satisfaction had no effect at all on the likelihood of
remaining a volunteer at the next time period; being satisfied—or dissatisfied—
with one's volunteer work was of no use in predicting persistence.

A number of interesting questions resulted from this investigation, but
given space constraints, I focus on only two. The first of these concerns the role
played by the volunteers' feelings of distress. As Figure 4.3 reveals, such feelings
of distress were the only predictor of satisfaction, and they were substantially
related. However, unexpectedly, dispositional personal distress did not have the
predicted influence on these feelings.

Instead, the only significant predictor of volunteer distress was the
intensity of the volunteer work itself; the more intense the activity, the greater the
distress. In contrast, the intensity of the work had no appreciable effect on the
feelings of sympathy and compassion experienced by the volunteer. Thus, an
interesting pattern emerged. Personality had an impact on one kind of emotional
response to volunteer work (sympathy), but not the other; in contrast,
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characteristics of the situation (intensity) had an impact on distress but not on
sympathy.

The second big question that emerged from this study was more
perplexing: Why were we not better able to predict volunteer persistence? The
elaborated model specified volunteer satisfaction as the most direct influence on
volunteer consequences such as amount of time spent volunteering and persistence
over time. Although time spent volunteering was associated with earlier
satisfaction, volunteer persistence was not. In fact, even when other variables in the
study not mentioned thus far are included, the model still did a very poor job of
predicting who would persist as a volunteer over the 12-month course of the study.
The question is: Why?

In retrospect, the answer may lie in a choice we made at the beginning of
the project: The decision to follow completely new volunteers over their first year
of work. The vast majority of investigations in this area—even longitudinal ones—
have not employed this strategy. Instead, the typical approach is to recruit people
who are currently serving as volunteers, regardless of how long they may have been
doing so (e.g., Omoto & Snyder, 1995; Penner & Finkelstein, 1998). Although
some of the participants in such studies may therefore be relatively recent
volunteers, many have been volunteering for months or years at the time the study
begins. These "mature" volunteers stand in contrast to the purely "virgin"
volunteers that we recruited in this study.

Why would this distinction be important? Our suspicion, after the fact, is
that there may be a substantial "shaking out" process that occurs during the first
year of volunteering, one that may have relatively little to do with many of the
variables that make up our model. That is, forces outside the control of the
individual and outside the scope of our model may have played the biggest role in
determining whether or not people continue to volunteer. To explore this
possibility, we examined one final question that we posed to our participants.
When contacted at each time point, we asked first if they were still volunteering; if
not, we then asked why they were no longer doing so. We later coded these
responses into a variety of categories that appear in Table 4.2.

TABLE 4.2
Volunteers' Reasons for Discontinuing Their Volunteer Service: Study 4

Reason for Discontinuing

Dissatisfaction (e.g., conflict with supervisor; not interested; too stressful)
Time conflicts (e.g., work hours changed)
Emergencies
Changed residence
Vacations
Miscellaneous

Percent
Reporting

12%
48%

9%
15%

7%
10%

Of the 238 people in the original sample, 101 reported their reasons for
quitting; the rest either did not quit, did not respond to that question, or were
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unreachable. However, of those who provided answers, the vast majority reflected
factors outside the scope of the model. Only 12 of the 101 reported quitting for
reasons that seemed relevant to dissatisfaction with the work: "conflict with
supervisor," "not interested in the volunteer activity," and "too stressful." By far
the biggest reason for discontinuing their volunteer work was "time conflicts"—
which typically meant that their hours or responsibilities at their place of
employment had changed, making it impossible to continue as a volunteer. Other
reasons not reflecting dissatisfaction with the volunteer placement—such as
changing residences and vacations—were also common. Although it would not be
prudent to place too much weight on these post hoc analyses, they reinforce our
belief that much of the variation in persistence across the first year is due to
features of the volunteer environment not captured by this model.

Conclusion

So what is the answer to the question posed in the title of this chapter:
Does personality matter? One way to answer the question is by focusing on the
initial decision to engage in volunteer work. In this case, I think the answer is
"yes." At least for the kinds of volunteering we have studied, it seems apparent that
people weigh the potential costs and benefits of their actions, including the
emotional responses likely to be evoked, as they make their decisions. Our
evidence suggests that at least one kind of personality variable—individual
differences in empathy—plays a significant role in this strategic decision making.

A second way to answer the question is by focusing on the subjective
experiences of volunteers during their volunteer activities; in this case, I think the
answer is "at least sometimes." Dispositional empathic concern was associated
with feelings of sympathy in both the retrospective study of established volunteers
as well as the prospective study of new volunteers. Dispositional personal distress
was associated with actual distress in the retrospective but not the prospective
investigation. Further, these emotional responses were consistently related to
subjective feelings of satisfaction in both studies.

A final way to answer the question is by focusing on volunteer behavior
such as involvement and persistence. Here the answer seems less encouraging.
Although trait empathy does seem to influence at least some of the subjective
responses experienced by volunteers, dispositions appear to play little role in
determining how much time will be spent as a volunteer, or if one will persist in
volunteering through the end of the first year. Instead, other factors seem to be
more important, at least during the first year, in determining the length of volunteer
persistence.

So where does that leave us? One useful implication of these findings is
that volunteer satisfaction is substantially influenced by the level of emotional
distress that volunteers experience in their work. Thus, minimizing this distress
may be one of the most effective ways of increasing volunteer satisfaction, which
may in turn increase the level of volunteer involvement. Evidence from this study
suggests that screening volunteers on the basis of personality or motivation will not
help to accomplish this, because those variables were essentially unrelated to actual
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distress. Instead, attention might better be given to training methods that would
prepare volunteers for distressing situations, or provide them with effective coping
strategies. In any event, these results suggest that the volunteer experience is
heavily shaped by the amount of distress that it contains, and that there is much to
be gained by dealing with the reality.
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A recurrent theme among commentators and scholars of contemporary
American society, as well as politicians of nearly every stripe, has been the
seemingly negative changes that have occurred over the past several decades in
the American psyche and patterns of social life. Specifically, declines in
community-mindedness and indicators of social and civic engagement have
been documented, including reductions in participation in social networks (e.g.,
bridge clubs, bowling leagues), political processes (e.g., voting, attending public
meetings), civic groups (e.g., Parent-Teacher Associations and veterans groups),
religious institutions (e.g., church attendance), and volunteerism and
philanthropy (e.g., donating time, money; see Putnam, 2000). Reciprocally
linked to these declines, meanwhile, have been increases in crime, social
disorganization, and restlessness. Although the causes of these changes are
numerous, some of the likely suspects that have been identified include an
increasingly industrialized, individualized, and mobile society (Glynn, 1986),
and shifts to communities that reflect functional and impersonal interests rather
than shared values (Durkheim, 1964). In addition, although the principles and
values of individualism, freedom, and progress have long been embedded in the
ideology of North America (e.g., Curtis, Grabb, & Baer, 1992), increased
emphases on them have been identified as potential contributors to the decline
(Glynn, 1986). Cumulatively, the changes have resulted in prevalent feelings of
loneliness, alienation, and rootlessness (Sarason, 1974) and to weakening of the
norms of reciprocity and trust (Putnam, 2000). In short, the social capital of the
United States has been declining, with potentially pernicious, destabilizing, and
destructive consequences predicted to result.

Psychological Sense of Community

Our interests in these issues have less to do with behavioral indicators
of social capital (i.e., bowling leagues, church attendance), and more to do with
the psychological concomitants, if not foundations, of various forms of social
engagement and civic participation. Of special concern in this chapter is the

5
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concept of psychological sense of community, a construct that has been of
enduring interest to psychologists for nearly three decades (Gusfield, 1975; Hill,
1996; Sarason, 1974). In fact, it has been suggested that the subdiscipline of
community psychology embrace, if not be defined by, psychological sense of
community as its overarching value and concern (see Sarason, 1974). In this
view, psychological sense of community is defined as the "sense that one
belongs in and is meaningfully a part of a larger collectivity" (p. 1), and includes
"perceptions of similarity to others, acknowledged interdependence with others,
willingness to maintain interdependence by giving to, or doing for, what one
expects from them, and feelings that one is part of a larger dependable and
stable structure" (p. 156).

Sense of community has been studied in an impressive array of
settings, including neighborhoods (Brodsky, 1996; Brodsky, O'Campo, &
Aronson, 1999; Glynn, 1986; Kingston, Mitchell, Florin, & Stevenson, 1999),
workplaces (Borroughs & Eby, 1998; Klein & D'Aunno, 1986; Royal & Rossi,
1996), and universities (Lounsbury & DeNeui, 1996). It has been investigated
among different populations, including adolescents (Pretty, Conroy, Dugay,
Fowler, & Williams, 1996), single mothers (Brodsky, 1996), members of
politically constructed groups (Sonn & Fisher, 1996), and individuals on the
frontlines of social change and care initiatives (Omoto & Snyder, 2002).
Further, many correlates of sense of community have been identified. It tends to
increase with age, education, and income (Brodsky et al., 1996), and to be
positively related to certain personality variables such as need for affiliation
(Davidson, Cotter, & Stovall, 1991). Sense of community has been shown to
relate positively to psychological well-being (e.g., happiness; Pretty, Conroy,
Dugay, Fowler, & Williams, 1996) and negatively to variables indicative of
poorer adjustment (e.g., loneliness and worry; Davidson & Cotter, 1991; Pretty,
Conroy, Dugay, Fowler, & Williams, 1996). Finally, sense of community is
also related to behavioral indicators of social capital such as church attendance
and voting (Brodsky et al., 1999).

As might be anticipated from the broad conceptualization advanced by
Sarason (1974), careful reading of the available research reveals that there have
been numerous attempts to define, operationalize, and measure sense of
community more specifically. Some critical issues that have been broached
include whether sense of community is best conceptualized as characterizing a
geographical location, individual relationships, common interests, a place, or a
process (see Dunham, 1986; Glynn, 1986; Omoto & Snyder, 2002), and the
most appropriate level of analysis for measuring sense of community and its
effects (see Chavis & Pretty, 1999; Hill, 1996; Puddifoot, 1996).

Traditional definitions of community refer to a specific place (Dunham,
1986) and are illustrative of a locational, territorial, geographical, or structural
community; a village, small town, or network of individuals living in close
proximity to people they know. In fact, most of the theorizing and research on
sense of community has been focused on feelings about specific places or
geographic entities (see Hill, 1996), or on "community" as a descriptor or
characteristic of a locality (Sonn & Fisher, 1998). Even when sense of
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community is investigated with data taken from individuals, it is generally
conceived of as having boundaries. As we have argued elsewhere (Omoto &
Snyder, 2002), this type of approach often overlaps with community as context,
in which localities, institutions, and organizations are seen more as backdrop
than cause of social action and organizing. The emphasis on place does not
negate the potentially important psychological attachments and processes
associated with those locations, nor does it prevent psychological measurement
of people's feelings about localities and even organizations (e.g., Hughey,
Speer, & Peterson, 1999). However, to our minds it does tend to limit the scope,
power, and flexibility of a fully psychological conceptualization of community.

It should come as no surprise, then, that our preference is for a more
purely psychological definition of sense of community, one that can transcend
geographic or institutional boundaries. Specifically, we are interested in
communities that are formed out of shared interests, characteristics, experiences,
or opinions, and that are not restricted to individuals in proximity to each other.
To identify with or belong to psychological communities, an individual does not
need to have direct knowledge or the acquaintanceship of other community
members or even disclose community-defining characteristics or status to others.
Psychological communities are potentially quite diffuse and are also changeable.
Rather than stressing specific physically bounded communities, then, we suggest
that it is possible, and perhaps advantageous, to consider sense of community in
a completely psychological sense and to focus on what we refer to as community
as process (Omoto & Snyder, 2002). The meanings, attachments, and
consequences of psychological communities and especially their implications
for motivating social action are important to explore, in particular for the
purposes of this chapter.

This perspective, we believe, is not inconsistent with what is perhaps
the only full theoretical discussion of sense of community in the literature (see
Hill, 1996). This conceptualization, originally advanced by McMillan and
Chavis (1986; and later updated and revised by McMillan, 1996), identifies four
critical components of sense of community: membership, influence, integration
and fulfillment of needs, and shared emotional connection. Membership refers
to the boundaries of the community—who is a member and who is not—as well
as shared history, common symbols, emotional safety, and personal investment.
Membership in a community entails certain rights as well as responsibilities;
community membership provides for the attainment of a particular identity, and
as a result of membership, social support and acceptance are enjoyed. The
influence component reflects the interdependence between individuals and the
larger community. Specifically, any individual member has the potential to
influence the decisions and behaviors of the larger community, but in turn, the
community has the power to influence individual members. For example,
communities develop certain norms and expectations for behavior, and
individual members are expected to follow these norms as long as they are
members of the community. Integration and fulfillment of needs refers to the
benefits of belonging to a community. Some of the obvious needs community
membership helps individuals meet are those related to social status and
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affirmation, especially when derived from shared values and opinions of the
group. In addition, the potential for having needs met can serve as a powerful
motivating force compelling people to join certain communities or groups.
Finally, shared emotional connection highlights the bonds that exist among
community members. Sharing time and experiences, especially around
significant events related to the merit or status of the community, can produce
these emotional connections. The value and importance of shared history
manifests itself in emotional bonds among community members.

In much of the extant research, these or similar components have been
measured with respect to a block (Chavis, Hogge, McMillan, & Wandersman,
1986; Chavis & Wandersman, 1990), neighborhood (Pretty, Andrews, & Collett,
1994; Zaff & Devlin, 1998), campus (Lounsbury & DeNeui, 1995), organization
or workplace (Borroughs & Eby, 1998; Hughey et al., 1999; Lambert &
Hopkins, 1995; Royal & Rossi, 1996, 1999), or town or city (Davidson &
Cotter, 1991; Plas & Lewis, 1996). However, in our understanding and further
articulation of these components, there seems to be no inherent requirement that
they have a geographical referent. All of these dimensions of community can be
construed in fundamentally psychological terms and as such, should be
applicable to a wide range of possible communities, including those defined by
interests, opinions, characteristics, and so on.

Take, as an example, an individual who is a member of the Democratic
party. This community is not restricted to a particular location or place, but
rather, exists in many different locations and with varying structures within
each. It also is not possible for our hypothetical individual to know all
community members across these different locations. Instead, community
membership is defined by a set of common political opinions and identifications.
Consistent with the community components already outlined, the individual's
membership in the Democratic party may represent an important identity, and
affiliation with it may be supported by other (even unseen) members of the
community. The individual is also likely to gain esteem and to experience
feelings of success when candidates and positions tied to this community score
electoral victories. This person may even adopt symbols of the party such as
bumper stickers and t-shirts, and may come to know some of the history and
traditions of this community. The individual is likely to have a sense of what it
means to adopt Democratic views, and his or her (especially voting) behavior
may be affected by party pronouncements and positions. In addition, under
some circumstances (e.g., caucuses, meetings, fundraising events), the
individual may seek to influence community positions, as well as to attempt to
persuade others to join this community. In short, it is possible for people to
experience membership, influence, need fulfillment, and emotional connection
with diffuse communities such as political parties, with both the components and
communities conceptualized in psychological terms.



Psychological Sense of Community 87

Distinguishing Psychological Sense of Community From Other
Constructs

Having described what we mean by psychological sense of community,
we explore some of the connections between sense of community and civic
engagement and social action. We have articulated our preference for a purely
psychological approach, and we seek now to acquire empirical evidence for the
utility of this approach. Specifically, we investigate the ability of psychological
sense of community, when construed in terms of a broad and diffuse
community, to predict social action and civic engagement.

Before doing so, however, we briefly clarify the conceptual status of
psychological sense of community relative to two other extensively researched
constructs in psychology: social support and social identity. To be sure, social
groupings and their roles in providing assistance and support, in reinforcing
norms and values, and in enhancing identities, are relevant to all three of these
constructs. However, it is not clear that group is functionally synonymous with
community. It also is not clear that psychological sense of community has the
same correlates and effects, especially in terms of civic engagement, as social
support, social networks, or social identities. Later, we describe data and
analyses that permit us to begin to address these issues.

At a conceptual level, however, we view psychological sense of
community as quite different from social support (see also Felton & Shinn,
1992; Pretty et al., 1994; Shinn, 1990). Although psychological sense of
community may evolve out of and be enhanced by supportive social networks,
the key elements involve feelings of belonging, connection, confidence, and
esteem that is attached to a psychologically identifiable community or grouping,
and not necessarily to particular others and their actions. Social support, on the
other hand, is usually linked to the actions of specific others, whether they be
family members, friends, professionals, or even strangers who offer aid and
advice. Individuals can receive as well as provide social support and can
evaluate supportive behaviors in terms of how complete, satisfying, and frequent
they are (either as received or given). Fundamentally, social support involves
networks of individuals embedded in a larger social system, and the focus is
generally on supportive relationships with specific individuals within these
networks (Felton & Shinn, 1992). And, whereas an individual's social support
network may be embedded within a community (as context, see Omoto &
Snyder, 2002), individuals need not be personally acquainted with community
members to experience psychological sense of community. Furthermore,
perceptions of community support may persist even as individual members
come and go.

This distinction is supported by empirical research on psychosocial
climate and sense of community. Pretty (1990), for example, found that sense of
community involved more than an individual's perceptions of social networks
and support. In another study on loneliness among adolescents, Pretty et al.
(1994) found that a measure of sense of community (taken from Perkins, Florin,
Rich, & Wandersman, 1990) elicited information about respondents' social
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settings that was unique from the information obtained from measures of social
support. In addition, the results of this study revealed that the sense of
community measure was more strongly correlated with loneliness than was
social support.

We also distinguish between psychological sense of community and a
social identity associated with membership in a group. Social identity and self-
categorization theories (e.g., Tajfel & Turner, 1986; Turner, Hogg, Oakes,
Reicher, & Wetherell, 1987) stress the distinctiveness and esteem benefits (i.e.,
perceived superiority) that occur as a result of natural categorization processes
by which individuals divide their social worlds into in-groups and out-groups, or
those groups to which they belong and those to which they do not. This
categorization process produces a heightening of divisions (including
dissimilarities) between and among groups. In addition, the apparently inherent
desire to maintain a positive identity leads to the tendency to derogate members
of groups other than one's own.

Social identity theory also distinguishes between personal and social
identities. Personal identities are tied to characteristics that differentiate
individuals from other people, whereas social identities refer to portions of an
individual's self-concept that are derived from membership in specific social
groups (see Luhtanen & Crocker, 1992, especially for measurement issues).
According to some theorists (Brewer, 2003), individual group members must
balance the competing demands of distinguishing themselves from other group
members while at the same time blending with them. What is important to note,
however, is that personal and social identities both provide scaffolding for
feelings of self-worth and esteem.

Thus, both psychological sense of community and social identity
emphasize the importance of membership, shared emotional connection, and
common symbols among group members. However, unlike social identity
theory, our view of psychological sense of community does not require out-
group comparisons and derogation to provide esteem benefits. Identifying as a
member of the community in and of itself should prove to be psychologically
rewarding to individuals and lead to positive self and community evaluations
(see also Omoto & Snyder, 2002).

As noted earlier, for social identity theory, identities primarily result
from cognitive and perceptual processes of categorizing the self and other
people. In our consideration of psychological sense of community, however, we
look beyond cognitive and perceptual processes, and include possible affective
and motivational bases for community membership. Rather than heightening
subgroup or between-group differences, moreover, we suggest that, to the extent
that psychological sense of community is broad and inclusive, it should blur
distinctions or actually render them less important.

Similar challenges to homogeneous and "us and them" views of
community have been offered by others (Wiesenfeld, 1996). In this view,
members of communities possess multiple identities, with the community as a
whole consisting of interdependent but distinct identities. Thus, the social
grouping that defines a community may very well tolerate and appreciate
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diversity (Wiesenfeld, 1996), as well as provide members with a safe
environment to be unique and embrace difference (see McMillan, 1996). This is
a very different description of groups and communities than would be found in
most of the literature derived from the social identity theoretical tradition.

Investigating Psychological Sense of Community and
Volunteerism-Related Activism

Thus, although there are many points of overlap between psychological
sense of community, social support, and social identity, we see important
conceptual distinctions among these constructs. We now turn our attention to
providing empirical evidence bearing on the distinctions we have made,
including investigating the relative predictive validity of these constructs. That
is, we seek to explore some of the behavioral consequences of these constructs,
especially psychological sense of community, for important indicators of social
capital—volunteerism and social action. Previous cross-sectional research has
demonstrated a positive association between psychological sense of community
and civic participation and other prosocial behaviors. For example, a random
household survey conducted in three Baltimore City communities revealed that
individuals who claimed greater psychological sense of community were more
likely to be registered voters and more likely to be active in their neighborhoods
(Brodsky et al., 1999). Secondary analyses of data collected as part of an
evaluation of a community-based drug and alcohol reduction demonstration
project also revealed a positive correlation between psychological sense of
community and neighboring behavior (e.g., claims that one will "lend a neighbor
some food or a tool;" Kingston et al., 1999). Further, citizen participation in
community organizations (Chavis & Wandersman, 1990; Perkins & Long, 2002;
Wandersman, 1980, 1981; Wandersman, Florin, Friedman, & Meier, 1987), and
political participation (Davidson & Cotter, 1989) have been positively
associated with psychological sense of community. Thus, we expected
psychological sense of community to predict future volunteerism-related
activities, which might also be expected to be related to social support and social
identity concerns.

To address these issues, we examined data from an ongoing program of
research on AIDS volunteerism (Omoto & Snyder, 1995, 2002; Snyder, Omoto,
& Lindsay, 2004; Snyder, Omoto, & Smith, in press). HIV disease and AIDS
have had and continue to have a major medical and societal impact around the
globe; a critical component of society's response to HIV has been community-
based organizations of volunteers involved in caring for people living with
HIV/AIDS (PWAs) and in educating the public. AIDS service organizations
(ASOs) have developed throughout the United States, and are part of a larger
and widespread phenomenon of voluntary helping (Independent Sector, 1999).
In ASOs, volunteers provide emotional and social support as "buddies" to
PWAs, help with household chores or transportation, staff information and
referral hotlines, make educational presentations, and engage in advocacy and
social change efforts (see Bebbington & Gatter, 1994; Chambre, 1991; Kayal,
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1993; Omoto & Snyder, 1993). Because the cost of caring for PWAs is greatly
reduced in areas with volunteer programs (Hellinger, 1993; Kelly, Chu, &
Buehler, 1993; Turner, Catania, & Gagnon, 1994), AIDS volunteerism has
considerable economic and public health significance. It is, to be sure, a prime
example of community involvement and of individuals and organizations
engaged in processes of social change and action.

In the context of our concerns with psychological sense of community,
we suggest that AIDS volunteerism can be enacted in the service of the broad
community of people affected by HIV and AIDS. Conceptualized in this way,
this community includes not only people living nearby but also far away and
includes more people than an individual personally knows. It is a community
that includes people living with HIV and those at risk for it, members of their
social networks, and volunteers and staff at organizations that provide HIV-
related services. (See Bishop, Chertok, & Jason, 1997, for a similar conceptual
approach but in a different context.) To the extent that volunteers identify with,
are motivated to be part of, and feel immersed in, this community, they should
be willing to engage in activities that benefit the community, including
frequently involving themselves in a wide range of volunteerism-related
activities.

We turn now to data to examine the empirical relationships between
sense of community, social support, and social identity, and their relative power
to predict future AIDS-related activism and civic participation. In doing so, we
take advantage of an existing data set and identify measures that we feel are
reasonable proxies for the constructs of interest. That is, the data presented here
were not collected with the purposes of this chapter in mind. However, we
believe that they are sufficient for an initial attempt to evaluate our predictions,
even if they cannot provide a definitive test of our propositions.

Participants and Measures

Prior to completing volunteer orientation and training, new volunteers
in two AIDS-service organizations in the Midwest were invited to participate in
a study of how community service impacts volunteers and their social networks.
A questionnaire utilized in this research covered a wide range of topics; for the
current study we examined only a subset of the questionnaire content. Those
197 volunteers who agreed to be in the study completed a pretraining
questionnaire which, among other measures, included indicators of
psychological sense of community, social support, and social identity. Six
months later, these now-active volunteers completed a Time 2 questionnaire that
contained a measure of AIDS activism and participation. Participants received
$10 for each questionnaire that they completed.

Psychological Sense of Community. Items we felt measured psychological
sense of community at Time 1 included questions regarding volunteers'
community-related motivations for engaging in their AIDS volunteer work (see
Omoto & Snyder, 1995). For example, respondents rated the importance of five
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reasons for motivating them to volunteer, including "Because of my sense of
obligation to communities affected by AIDS," "Because I consider myself an
advocate for communities affected by AIDS and AIDS-related issues," and
"Because of my concern and worry about communities affected by AIDS." In
addition, to capture the extent to which volunteers were immersed in a network
affected by HIV and AIDS, we included items that measured the total number of
people each participant knew who were HIV-positive and who had died from
AIDS-related illnesses.

Social Support. Time 1 items that separately assessed the amount of emotional
and psychological support for their AIDS volunteer work that participants
thought they would receive from their friends, relationship partner, staff at the
ASO, other volunteers at the ASO, their family, and their client were utilized to
tap social support. In addition, we included a single item that assessed how
"affirmed" participants expected to feel by their experiences as volunteers.

Social Identity. Four Time 1 items that tapped social dominance (see Pratto,
Sidanius, Stallworth, & Malle, 1994), such as "Some groups of people are
simply not the equals of others," "Some people are just inferior to others," were
identified as possibly reflecting in-group favoritism that presumably results from
social identifications and related concerns. In addition, we included an item in
which participants rated how "superior" they expected to feel as a result of their
volunteer experiences. Participants also provided ratings of several different
ethnic groups. We used these ratings to create an individualized measure of in-
group favoritism by subtracting each participant's average rating of all of the
ethnic out-groups from their rating of their own ethnic group.

AIDS-Related Activism and Civic Participation. Because we were interested in
the relative predictive abilities of psychological sense of community, social
support, and social identity, we created a measure of AIDS-related activism and
related activities from items in the Time 2 questionnaire. Specifically, we
averaged participant frequency ratings of how often they had done each of four
types of activities in the last 6 months: (a) donated money or other material
goods to groups and organizations engaged in charitable activities related to
AIDS; (b) worked on or helped plan fundraisers, special events, or other
activities for an AIDS organization; (c) attended AIDS fundraisers or events that
donate their proceeds to AIDS research, care, or service; and (d) engaged in
AIDS activism activities (e.g., letter writing to legislators, involvement in public
awareness activities).

Sample Characteristics

The sample of volunteers ranged in age from 17 to 78 years (M =
33.04, SD = 12.96) and was primarily female (62%). Most (88%) of the
volunteers were White (n = 174), although Asian Americans and African
Americans each made up 3% of the sample, 2% were Latino, and the remaining
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4% were Native American and "Other." The participants were generally well-
educated; 17% (n = 33) possessed an advanced degree, 37% (n = 73) held a
college degree, 35% (n = 68) had completed some college, 6% (n = 12) had a
high school education, 5% (n = 9) had received trade/technical training, and 1%
(n = 2) had less than a high school education. The majority (68%, n = 134) of
volunteers identified themselves as heterosexual, 26% (n = 51) were
homosexual, and 6% (n = 12) identified themselves as bisexual.

Creation of Composite Measures

Our first aim was to establish the uniqueness and reliability of our
measures of psychological sense of community, social support, and social
identity. Consequently, we submitted all the items we identified as indicators of
these three constructs to a principal components factor analysis with varimax
rotation specifying three factors for extraction (total variance accounted for
40.07%). As anticipated, the items intended as indicators of psychological sense
of community all loaded on the same factor (13.01% variance accounted for)
with only negligible loadings on the other extracted factors. Consequently, we
standardized each of the items and combined them into a single composite
measure. All but one of the items included to tap social support loaded together
on a single factor (12.54% variance). Because the wording of this (family
support) item was nearly identical to the other items, we retained it in the social
support composite, created by standardizing and summing the items. Finally, all
of the items we selected to tap social identity except the measure of in-group
favoritism loaded on the same factor (14.52% variance). Owing to our a priori
theoretical conceptualization and the fact that this item loaded positively on this
factor, we retained it in the composite index of social identity that we created by
standardizing the items and averaging them.

Thus, although not all of the items loaded on the anticipated factors, the
results of the factor analysis generally confirmed our predictions that the items
we selected would cluster into factors that could be labeled to represent
psychological sense of community, social support, and social identity (see Table
5.1). Based on these analyses, we created three composite measures, and as
might be expected from the factor analysis results, the reliabilities for each of
these constructs were comparable and generally acceptable (see Table 5.2).
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Table 5.1
Results of Factor Analysis

Factor loadings

Item
Sense of obligation to the HIV/AIDS
community

Advocate for the HIV/AIDS community

Concern and worry for the HIV/AIDS
community

Get to know members of the HIV/AIDS
community

Help members of the HIV/AIDS
community
Total number of people know who have

HIV
Total number of people know who have

died from AlDS-related illnesses
Expected emotional and psychological
support from friends

Expected emotional and psychological
support from relationship partner

Expected emotional and psychological
support from staff at ASO

Expected emotional and psychological
support from other volunteers

Expected emotional and psychological
support from family

Expected emotional and psychological
support from client

Expect to feel affirmed by volunteer
experiences

Some groups of people are simply not
the equals of others

This country would be better off if we
cared less about ensuring equality
between people

It is not a problem if some people have
more of a chance in life than others

Some people are just inferior to others

Expect to feel superior about volunteer
experiences

In-group favoritism index

Social Identity

- .239

.087

- .228

. 064

-.261

. 043

.103

-.311

.132

- .186

- .135

.05

.158

.009

.787

. 704

.688

.861

.358

.227

Psych. Sense
of Community

.601

.681

.609

.673

.709

.346

. 343

-. 04

-.078

.026

.110

.410

. 149

.196

- .024

- .058

- .096

.012

-.151

.095

Social Support

- .038

.235

- .133

-.133

. 004

.296

.266

.272

.369

. 804

.717

.222

.677

.381

- .022

-.106

.096

- .011

.088

-.366

Concurrent and Predictive Relationships

After establishing the acceptability of our composite measures, we
moved to examine the empirical associations between them. As our conceptual
analysis suggests, we would expect some overlap between the different
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measures. That is, to the extent that psychological sense of community may
develop from or be bolstered by experiences of actual social support, we would
expect the community and social support composites to be related to each other.
Similarly, to the extent that social identifications involve attraction to a group
and positive evaluations of an in-group, we would expect a correlation between
the social identity and community composites. In addition, because in-group
members are probably the individuals most likely to offer assistance, social
identity and social support should be related to each other. All of these
measures were expected to be related to subsequent AIDS-related activism and
civic participation.

To assess these relationships, we computed bivariate Pearson
correlations among all of the measures. The correlations, shown in Table 5.2,
reveal the expected pattern of relationships. Specifically, psychological sense of
community and social support were both significantly and positively related to
one another, although the strength of this relationship was only moderate (r =
.34, p < .01). Surprisingly, neither community nor social support was
significantly related to social identity. Finally, in terms of the criterion of
interest, both psychological sense of community and social support, but not
social identity, predicted later AIDS-related activism and civic participation. In
fact, the strengths of association between civic participation and the measures of
community and social support were nearly identical.

Table 5.2
Reliabilities and Correlations for Composite Variables

1 . Psychological sense of community
2. Social identity
3. Social support
4. Activism and civic participation
Reliability

1

. 70

2
-. 08

.67

3
.34 **
. 04

.66

4
.23*
.01
.24*

.69

Next, we examined whether psychological sense of community, social
support, and social identity were differentially related to later AIDS-related
activism and civic participation, and if the contributions of one were redundant
with those of another construct. To assess these relationships, we conducted a
regression analysis in which the three constructs, all measured at Time 1, were
entered simultaneously as predictors of later AIDS-related activism and
participation.

This analysis produced a highly significant regression equation (F =
3.49, p < .01), with the three predictors accounting for 9% of the variance in
activism and civic participation 6 months later. In terms of the individual
predictors, social identity was unrelated to later AIDS-related activism and civic
participation. Although we had anticipated that stronger social identification
would be related to continuing efforts to work on behalf of the group, we found
no support for this notion (see Table 5.3).
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Table 5.3
Regression Results Predicting Time 2 Activism and Civic Participation

Time 1 Predictor
Social identity

Social support

Psychological sense of community

B
.05

.21

.22

SE B
.10

. 10

.11

0
.05

.20*

.20*

Note. I? = .09, p < .01. *p < .05.

It should be recalled that the measures in this study were the best
possible indicators that we could find in our data set and were not necessarily
designed or written to tap the constructs of interest. Thus, although the social
identity construct was reasonably reliable, it may be that our composite was less
than optimal as a measure of social identity. Second, the items we used to tap
social identity were general in nature and not specifically focused on social
identification as a volunteer, a member of AIDS-related causes, or a member in
an AIDS service organization. Given that we were attempting to predict
participation in AIDS-related activism, fundraising, and ASO activities, we
might have preferred a more specific measure of social identity (had one been
available). There are many ways to measure social identifications. Social
identifications of particular types and strengths may also be related to specific
civic participation activities, or more precisely, activities in support of those
identifications (see Simon et al., 1998). These speculations about the social
identity construct and its measurement should be explored in future research.

Turning to social support, we found a significant positive relationship
between it and later activism. Individuals who claimed that they expected to
feel emotionally and psychologically supported by members of their social
networks and to feel personally affirmed by their volunteerism were more likely
to involve themselves in a range of later AIDS-related activities. We do not
have any way of verifying the extent to which participants' expectations of
support were fulfilled by members of their social networks; that is, we do not
have appropriate process measures to help us explain the mechanisms at work in
producing this result. However, to the extent that individuals believe that their
social networks will be supportive of their volunteer efforts, they engaged in
more activities later on. In other research, we have found that participants who
receive relatively unexpected negative feedback from social network members
for AIDS-related volunteering, are more likely to drop out of these activities
(see Snyder, Omoto, & Grain, 1999), and even that drop out is more likely
among volunteers who have greater initial and general social support (Omoto &
Snyder, 1995). Thus, it seems reasonable to suggest that the participants in this
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study were relatively accurate in their expectations for volunteerism-related
support. Expecting, and perhaps having, more support made it easier for them to
expand the frequency of their AIDS-related activism and civic participation over
time.

The results for psychological sense of community revealed it to be a
unique and independent predictor of later AIDS-related activism and civic
participation. As expected, AIDS volunteers who reported getting involved to
enhance community connections and help meet current community needs, and
who also knew more people personally affected by HIV disease, engaged in
more AIDS-related activities 6 months later. Although not possible to test with
the data on hand, a number of reasons indicate why psychological sense of
community might lead to increased civic participation and volunteerism-related
activities (for further elaboration, see Omoto & Snyder, 2002). For example, it
may enhance feelings of personal efficacy and support, as well as heighten
feelings of responsibility to help others. To the extent that individuals feel they
are members of a broad and diffuse community, moreover, they may perceive
that greater collective material and psychological resources are available to be
utilized. In addition, feelings of reciprocity for past help received should be
made salient by community connections. As individuals engage in social action,
they may discover other and new community needs and avenues for service. For
the volunteers in our sample that would have meant making more donations,
participating in fundraisers and special events, and engaging in AIDS-related
activism, or precisely the pattern of results that was found. In future work, we
plan to explore some of these explanations, as well as to continue efforts to
develop an adequate measure of psychological sense of community.

Finally, it is important to note that the effects of psychological sense of
community were independent of the influences of social identity and social
support. That is, although these constructs share conceptual and empirical
overlap, both social support and sense of community were significant individual
predictors of subsequent AIDS-related activism and civic participation.

Discussion and Conclusions

In this chapter, we described psychological sense of community as a
broad, inclusive, and diffuse construct. Our perspective departs from traditional,
geographically based definitions of community and emphasizes the
psychological nature of the communities in question. In fact, we found evidence
for the utility of this conceptualization as it applies to the community affected by
HIV and AIDS. Members of this community may not personally know one
another or have frequent interaction, yet their sense that they belong to this
community had important implications for predicting later AIDS-related
activism and civic participation.

Although we make no claim that the results of this investigation
provide a conclusive test of the relative predictive power of psychological sense
of community, social support, and social identity for understanding involvement
in activism activities, we find the results intriguing and worthy of more focused
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empirical pursuit. The constructs of interest in this investigation have not
always been clearly defined or distinguished from each other. Our conceptual
analysis revealed important differences between them, however, and our data
analyses further bolstered our points. Psychological sense of community, social
support, and social identity share features in common. As illustrated by our
findings, however, that does not mean that they cannot uniquely predict
important outcomes of interest. Although our data were collected in the context
of AIDS volunteerism, we have no reason to expect the results would differ in
other social contexts.

Future research should continue to explore the links and distinctions
between psychological sense of community, social support, and social identity.
For example, a core component of all three constructs involves the fulfillment of
needs, especially social needs related to belonging, affirmation, and
responsiveness (e.g., Baumeister & Leary, 1995). However, it is possible that
key differences exist between them in their mechanisms, correlates, and
consequences. As revealed by our results, for example, they seem not to be
equally important in predicting activism and related activities of volunteers.

The results also suggest that more research on psychological sense of
community is warranted, although with an accompanying need for investigators
to be clear about the construct they are studying. Many researchers use the term
psychological sense of community when they are actually conceptualizing and
measuring people's beliefs about a geographical community. Similarly, some
advocate for a community-level conceptualization of this construct. We are not
advocating for any single ascendant conceptualization, but rather, for greater
clarity in what construct is being studied and recognition of the potentially
important theoretical and empirical distinctions among community constructs.
Our findings lend credence to a purely psychological conceptualization, not
necessarily with reference to an identifiable area or institution, measured at an
individual-level. It seems reasonable, therefore, to devote future theorizing and
research to understanding communities based on shared experiences and
interests (e.g., the community affected by HIV/AIDS) and communities with
inclusive membership that extend beyond traditional boundaries of region,
ethnicity, and nationality. Indeed, with communication and technological
advances (e.g., the Internet), psychologically meaningful communities that
literally cut across the world are being formed and sustained everyday.

In addition, although our investigation revealed that psychological
sense of community predicted later domain-relevant activism and civic
participation, other prosocial behaviors and outcomes may follow an enhanced
sense of community. In short, important knowledge may be gained by adopting
a relatively encompassing and psychological definition of community and
examining its relations with a diverse range of behavioral indicators of social
capital.

Quality of life and the well-being of both communities and individuals
may depend importantly on psychological sense of community and the
connections that people share. Whereas some have decried the breakdown of
social capital in contemporary society, along with decreases in its psychological
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concomitants, we feel optimistic that this apparent trend can be reversed.
Specifically, based on our results, we suggest that one way to build social capital
would be by intervening to increase people's sense of community. This
suggestion derives from the reciprocal relationship between sense of community
and behaviors indicative of social capital (e.g., Putnam, 2000), as well as our
findings that psychological sense of community predicts subsequent
volunteerism and social action.

It is likely impossible to legislate social capital behaviors. Even if it
were possible, the effects of such programs, as suggested by research on service
learning programs (see Stukas, Snyder, & Clary, 1999), may be inconsistent.
Certain conditions must be met for individuals who are induced to engage in
service activities to develop more positive views of their communities and its
members (e.g., Yates & Youniss, 1999). Rather, in our view, it may be easier
and more appropriate to intervene so as to affect psychological sense of
community.

A strong tradition already exists in many cultures, including among
North American countries, whereby people should give back to society and
engage in prosocial actions (see Curtis et al., 1992). The question does not seem
to be do people believe in the value of doing social good, but rather, why do they
not act on their beliefs (see Snyder, Omoto, & Smith, in press)? One strategy
for motivating action might be to bolster people's psychological sense of
community and to call attention to the responsibility of community members to
mobilize and work on behalf of other community members. As our data
analyses indicate, to the extent that individuals experience psychological sense
of community, they are likely to engage in more frequent activism and civic
actions in the future. In the end, then, knowledge gained from research on
psychological sense of community and interventions designed to create it can be
put to use in making more effective social programs geared toward enhancing
quality of life, ameliorating social problems, and increasing general civic
participation.
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Local block or neighborhood organizations, substance abuse prevention
community coalitions, and AIDS volunteer groups all take advantage of the great
voluntary human capital that exists in this country to address social problems.
Although these efforts benefit the community, what do volunteers receive in return
and how does this influence their ongoing participation? Like any organization,
voluntary organizations need to continually replenish their resources in order to
remain viable. The most important resources these organizations have are their
volunteers. Thus, increasing the number of volunteers and their amount of
participation would provide these organizations with more resources to achieve
their goals. One way to increase participation is to maximize the benefits and
minimize the costs volunteers experience as a result of their participation.

In this chapter, after a brief overview of the benefits-and-costs approach,
we discuss two different sets of analyses to assess benefits and costs in multilayer
organizations: community coalitions. Examining data from these organizations can
be challenging as the empirical relationships are often affected by the climate of the
subgroups in which participants belong (e.g., coalition committees), the
organization that the individual represents, and the individuals themselves. Our
approach has shown that accounting for the effects of groups and individual
simultaneously yields more accurate findings.

We demonstrate that by directly assessing the benefits and costs of

6
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participation, we can use this information to promote organizational viability across
several types of groups. The benefit-and-cost approach is based on theories from
several disciplines: social exchange (psychology), resource mobilization
(sociology), and political economy (political science). There are other approaches
to understanding voluntary participation, for example, the social psychological
perspective of Clary et al. (1998). This chapter is our attempt to present an
additional approach that is face valid, easy to understand and implement, and has
demonstrated practical utility.

Background on Benefits and Costs

Olson introduced several ideas that facilitated research on benefits, costs,
and participation (Moe, 1980; Olson, 1965), challenging the idea that individuals
join and participate in large voluntary organizations only because they believe in
the goals of those organizations. He proposed that people join and contribute in
order to obtain certain economic benefits, and organizations that only provide
collective goods would yield suboptimal participation by many members.
Collective goods are benefits that people obtain that are not contingent upon their
own participation, for example, the benefit from the existence of a public park
without helping to build it. When individuals can gain collective goods, Olson
argued that it is in their economic self-interest not to participate (called the free
rider problem). One of Olson's solutions was to provide selective incentives, which
are contingent upon members' participation and may not even relate to the goals of
the organization. For example, an individual who may not be concerned about the
"right to bear arms" may participate in the National Rifle Association because it
offers reduced life insurance rates. It is an exchange: Leaders provide certain
benefits to the members, and in return, members donate a share of their own
personal resources (financial or participatory) that are used by the organization to
pursue its own goals (Kanter, 1968; Knoke, 1990; Knoke & Wood, 1981).
According to Clark and Wilson (1961), the incentive system is the primary variable
affecting organizational behavior.

Benefit-and-Cost Categories

The typical approach of measuring benefits and costs with individual
paper-and-pencil survey items can be unwieldy. Creating summary categories can
help to link benefits and costs more concisely with other variables of interest, such
as participation.

Benefits. Clark and Wilson (1961) were the first to create categories for benefits:
Material, Solidary, and Purposive. Material benefits are tangible rewards that are
associated with a monetary value (e.g., receiving information about community
services, events, county government, etc.). Solidary benefits are the intangible social
rewards of group membership (e.g., gaining personal recognition and respect from
others). Purposive benefits are also intangible and relate to the goals of the
organization (e.g., making the community a safer place to live). Whereas Clark and
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Wilson created these categories conceptually, other researchers have used factor and
principal component analyses and found similar categories, albeit with somewhat
different labels. Therefore, the Clark and Wilson framework appears to be useful in
organizing the various names given to benefit factors by these researchers (see Table
6.1). Although there are certain categories that are more narrowly defined (e.g.,
lobbying), the table shows that the three domains—Material, Solidary, and
Purposive—continue to be relevant for benefit factors across a wide range of topic
areas.

Reconciling the different labels and numbers of factors present in this
literature continues to be hampered by: (a) the lack of clarity in this research in the
methods used to derive the final number of factors or components; (b) variation in
the number of items used in different studies; and (c) variation in the type of
organization studied (e.g., coalitions vs. block and neighborhood associations)
(Butterfoss, 1993; Clarke, Price, Stewart, & Krause, 1978; Friedman, Florin,
Wandersman, & Meier, 1988; Knoke & Adams, 1987; Prestby, Wandersman,
Florin, Rich, & Chavis, 1990; Wandersman, Florin, Friedman, & Meier, 1987).
Whereas the literature consistently points to two or three benefit factors or
components for smaller associations, the results of Butterfoss (1993) suggest that a
more global assessment of benefits (one overall benefit factor was found) is more
relevant for coalition members.

Costs. Costs can be viewed as the negative consequences associated with
participating in a group. Kanter (1968) was one of the first authors to mention
"costs" as associated with participation in a group, stating, "For the actor there is a
'profit' associated with continued participation and a 'cost' associated with leaving"
(p. 504). Rich (1980) discussed costs that leaders incur as time and energy,
opportunities forgone, and material resources that are used. Although there is less
research on costs, they can be just as important as benefits. Minimizing members'
costs may be as effective in enhancing participation as providing more benefits.
The relatively small amount of research conducted on the costs of volunteer
participation has shown that the bimotivational model seems to be the most relevant
for voluntary organizations (Norton, Wandersman, & Goldman, 1993; Prestby, et
al., 1990; Wandersman et al., 1987). These costs seem to involve what members
have to give up personally as a result of their participation (Material) and social and
organizational conflict with other members (a combination of Solidary and
Purposive categories).

Research on Benefits and Costs

Our literature review (Chinman & Wandersman, 1999) demonstrates that a
direct assessment of the benefits and the costs are related to participation, although
differently in different organizations. For example, whereas the research involving
neighborhood groups shows that less active members and nonmembers perceive



TABLE 6.1
Organization of Benefit Factors

Factor types

Authors Material* SEK Purposive* Specific

Benefits

Butterfoss (1993) @ Time 1

Butterfoss (1993) @ Time 2

Clarke et al. (1978)

Friedman et al. (1988)

Knoke (1988);

-
-

Personal-Instrumental

Personal gains

Material,

-
-

Social

Social

-
-

Democratic-political

Helping others

Normative

One factor

One factor

Partisan

Lobbying
Knoke & Adams (1987)

Norton et al. (1993)

Snyder&Omoto(1992);
Omoto & Snyder (1995);
Snyder (1993)

Prestby et al. (1990)

Rich (1980)

Schmitz & Schomaker
(1994)

Information, Occupational

Personal

Esteem enhancement;
Personal development;
Understanding of AIDS

issues

Personal

Protect property values

Material, Personal growth
and development

Social-purposive

Obligation to friends

Social-communal

Social and political
consequences

Community concerns;
Acting on personal values

Civic duty, devotion to
neighbor.

Goal attainment/mission
support

Wandersman et al. (1987) Personal Helping others



TABLE 6.1 Continued
Factor types

Authors Material* Solidary* Solidary +
Purposive Purposive* Specific

Costs

Butterfoss (1993)@
Timel
Butterfoss (1993) @
Time 2

Friedman et al. (19S8)

Norton et al. (1993)

Prestby et al. (1990)

Rich (1980)

Schmitz & Schomaker
(1994)

Wandersman et al. (1987)

Personal

Personal

Personal

Personal

Personal

Material

Personal

Social/organizational

Social

'

Social-organizational

Social-organizational

Potential conflict Social & political
consequences

-

Purposive

Organizational frustration

-

.

Production, Maintenance

-

Organizational frustration

-

.

.

_

-

-
Note. *From the original work of Clark and Wilson (1961)
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more costs or barriers (Prestby et al., 1990; Wandersman et al., 1987), active
members of the Alliance for the Mentally Ill (a national network of self-help groups
for families of those with a mental illness) report more costs (Norton et al., 1993).
Despite these differences, some general conclusions can be drawn: A relationship
between participation and benefits exists across several types of organizations.
More specifically, (a) Purposive and Social benefits seem to be the most important
benefits experienced by voluntary group members, (b) greater participation is
associated with members experiencing greater benefits, and (c) activity level is a
more accurate measure of participation than membership (member vs.
nonmembers). Similarly, a relationship between participation and costs also exists
across several types of organizations; however, the relationship is more complex.
Higher costs are associated with greater participation in some organizations and
with less participation in others. Although it seems counterintuitive to think that a
member would participate more due to experiencing more costs, it is probable that
with greater participation comes more frustrations and therefore more costs.
Although members who participate a great deal may experience costs, the results
show that they also experience a greater amount of benefits.

Assessing Benefits and Costs in Multilayer Organizations

This chapter provides an opportunity to report new analyses of the benefits
and costs experienced by the members of four multilayer organizations: community
coalitions. Given that data analytic strategies usually employed with these types of
organizations may not be appropriate, we offer statistical techniques that
specifically address the issues inherent in multilevel organizations. We first offer a
brief overview of community-based coalitions and the study's backgrounds.

Community Coalitions. These groups are common public health promotion
mechanisms, simultaneously intervening on multiple levels (individual,
organizational, policy) and sectors (parents, youth, criminal justice, education)
needed to have an impact on community health status (Butterfoss, Goodman, &
Wandersman, 1993). Although there are several conceptualizations (Allensworth &
Patton, 1990; Boissevain, 1974; Butterfoss et al., 1993; Stevenson, Pearce, &
Porter, 1985), most state that coalitions are interorganizational, cooperative
affiliations that bring people and groups together for a common purpose. The main
strengths of the community coalition are their ability to marshal large numbers of
individuals and demonstrate broad community support, reduce duplication of
efforts, address multiple issues at once, and provide a forum for sharing different
perspectives on how to solve community problems. Coalitions typically pass
through developmental stages: formation, implementation, and maintenance
(Butterfoss, Goodman, & Wandersman, 1993). Formation involves creating the
coalition structure and training its members; implementation involves planning and
putting those plans into action; maintenance involves monitoring and refining
ongoing implementation.
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Study Background. The data presented here come from the members of four
community-based coalitions designed to prevent substance abuse in four urban and
rural regions in South Carolina: Florence, Spartanburg, Union/Cherokee Counties,
and the Midlands (three county area including the city of Columbia). These
coalitions were funded by the Center for Substance Abuse Prevention as part of the
Community Partnership initiative in the 1990s. All four coalitions received 5 years
of funding, around the same time, that were to be used to conduct a needs
assessment, develop a plan, and then implement prevention programs. To
accomplish these tasks, each coalition created several committees, consisting of
community volunteers representing different sectors of the community (e.g., youth,
parents, public awareness/media, criminal justice, etc.). Each coalition had a small
paid staff to support the work of the committees. A total of 36 committees operated
across the four coalitions representing 12 types of community sectors.

The baseline of the survey instrument used for these analyses was
administered in a group format at coalition committee meetings—at the fourth
meeting for the Midlands coalition and at the sixth meeting for the other three—to
allow a sense of "groupness" to form. The coalitions were considered to be at the
"formation" stage of coalition development. Those not in attendance were
contacted by mail. A follow-up administration of this survey was administered 1
year later (implementation stage), but only the baseline data is considered in these
analyses.

Coalition Survey. The evaluation team constructed the survey adapting existing
scales (Cammann, Fishman, Jenkins, & Klesh, 1983; Florin, Chavis, Wandersman,
& Rich, 1992; Florin, Mitchell, & Stevenson, 1993; Prestby et al., 1990). The 137-
item survey assessed committee climate, formalized roles and rules, leadership
roles, staff-volunteer relations, member satisfaction, member expectations, member
training, communication patterns, decision-making processes, problem solving and
conflict resolution, community linkages, member participation in coalition
activities, and member benefits and costs.

Here we focus on the member benefits, costs, and participation items.
There were 12 benefit items and 11 cost items. Respondents were asked how much
they experienced each benefit/cost as a result of the committee participation (4 =
very much to 1 = not at alt). Items addressed the three Clark and Wilson domains
of benefits and costs, namely the Material, Solidary, and Purposive domains
discussed earlier (see Table 6.2 for a complete list of items, organized by domain).
Five items assessed participation. The first, the number of meetings attended, was
in a 5-point Likert format (1 = zero to two, 2 = three to five, 3 = six to eight, 4 =
nine to eleven, 5 = twelve or more). The second, the number of hours worked
outside of meetings, was also in a 5-point Likert format (1 = less than one hour, 2
= one to two hours, 3 = three to four hours, 4 = five to eight hours, 5 = over eight
hours). Three items were in a "yes/no" format: talk at meetings, perform work
outside meetings, and help organize activities for the committee.
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TABLE 6.2
Benefit and Cost Items *

Benefit Items Cost Items

Material

Learn new skills Find caregivers for family members

Receive information about community services, Demands too much of my personal time
events, county government, etc.

Learn more about alcohol and other drug abuse Takes too much of my time from agency or

organizational commitments

Supports my decision to not abuse alcohol and Adds unwanted job responsibilities
other drugs

Provides an opportunity to improve the way I do Have to go to meetings/events at inconvenient
my job times

Provides a chance to explore new job
opportunities

Solidary

Gain support by working with other members of Have to give up activities with family and
the community friends

Gain personal recognition and respect from Feel unwelcome or not like part of the
others committee

Purposive

Receive satisfaction by being involved in an Conflicts between the mission of my
important project organization or agency and the committee's

work

Fulfill a sense of responsibility to contribute to Disagree personally with the goals or activities
the community of the committee

Help people at risk for alcohol and other drug Feel that the committee never gets anything
abuse accomplished

Make the community a safer place to live Feel that the committee cannot really do much
to solve the problems of alcohol and other drug
abuse

Note. *4 = experienced very much to 1 = not experienced at all.

Survey Respondents. The response rates for the four partnerships were 77.6%
(128/165) for the Spartanburg partnership, 74.6% (208/279) for Union/Cherokee,
98.0% (98/100) for Florence, and 87.7% (206/235) for the Midlands, for a total of
82.2% (640/779). Table 6.3 shows the demographic information of the entire
sample. Almost all the respondents have lived in their respective counties for at
least 1 year (91.1%), and over one half (59.5%) have lived in their area for at least
11 years. Most of the sample is White (73.0%) and African American (23.9%), and
over half (60.3%) the respondents were 30 to 49 years old, with those 29 and under
accounting for an additional 22.7% of the sample. Most respondents (48.3%)
reported having one or two children, or no children (39.7%); over three quarters
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(75.2%) of the sample has a college degree, whereas 20.3% graduated from
vocational or high school. The sample was evenly split by gender.

TABLE 6.3
Demographic Data

Demographics

Partnership

Number of years lived in county

Gender

Age

Race

Children in household

Education level

Employment status

Range Percentage (%) (n = 640)

Midlands
Florence
Spartanburg
Union/Cherokee

0-.9 yrs.
1-5 yrs.
6-10 yrs.
11-20 yrs.
21+ yrs.

Male
Female

Under 20
20-29
30-39
40-49
50-59
60+

African American
White
Other

None or N/A
One
Two
Three
Four or more

Eighth grade or less
High/vocational school
College
Graduate School

Full-time
Part-time
Student
Homemaker
Volunteer
Other

32.2
14.7
20 .0
32.5

7.0
20.2
11.4
24 .7
34.8

49.1
49.7

13.0
9.7

28.6
31.7
10.5
5.4

23 .9
73.0
1.6

39.7
24.5
23.8

7.5
2.8

1.9
20.3
36.9
38.3

71.3
9.0

10.5
2 . 0
1.3
4.8

Analysis Set 1: Organizational Representatives Versus Members Who Only
Represent Themselves

Unlike neighborhood groups in which members tend to represent
themselves, member participation in community coalitions also usually involves
considering the benefits and costs for the host organization they represent (e.g.,



114 Chinman, Wandersman, & Goodman

their employing organization). The benefits and costs described earlier are related
to volunteers' perceptions about themselves (e.g., "What benefits and costs do I
experience?"). Reconciling the personal and organizational benefits and costs may
be difficult for coalition members whose needs are different from those of their
sponsoring organization. Therefore, the challenge for coalition leaders is to provide
benefits and minimize costs so that both the members and their sponsoring
organizations, consider their participation beneficial. Benefits and costs at these two
levels may influence member participation differently. Although researchers have
studied both types of benefits and costs, none to our knowledge have examined
their respective effects on participation simultaneously. In these analyses, we
compare the experience of benefits and costs between coalition members who
represented other agencies and members who represented only themselves. We also
compared these two groups of members on their levels of participation.

Benefit-and-Cost Scales. Separate principal components analyses (PCA) were
conducted on the benefit-and-cost items using the baseline survey data. The scree
plot of the eigenvalues (Catell, 1966) showed that one linear combination including
all the benefit items accounts for most of the variance, with the varimax-rotated
factor pattern scores ranging from .55 to .72. Combining the benefit items into a
single scale resulted in a Cronbach alpha equal to .88. The cost items behaved
similarly, with the varimax-rotated factor pattern scores ranging from .43 to .73 and
a single scale Cronbach alpha equal to .78.

Participation Scale. In order to operationally define participation, we attempted to
form a scale using the five participation questions already described. However,
PCA and Cronbach alpha analyses showed that the following three items formed
the most cohesive and reliable participation scale: Number of hours worked outside
of meetings (in a 5-point Likert format) and the three items in a "yes/no" format
(talk at meetings, perform work outside meetings, help organize activities for the
committee) were used to form the participation scale and had a final Cronbach
alpha equal to .75.

Benefit, Cost, and Participation Analyses. First, a one-way between-subjects
MANOVA was conducted on the benefit and cost scales formed from the baseline
data to assess the difference between those who represented another agency and
those who represented only themselves (the variable was called Sponsor). The
MANOVA was significant, F(2, 557) = 25.3986,p = .0001, n2 = .084. Individual
univariate F-tests (at alpha = .025 level to hold the overall experimentwise alpha =
.05) of Sponsor were significant for the benefit scale, F(1, 558) = 13.01,p = .0003,
and for the cost scale, F(1, 558) = 20.96,p = .0001. These results indicate that
those who represent another organization perceive more benefits (M= 3.25, SD =
0.47) than those who represent themselves (M— 3.10, SD = 0.54) and more costs
(M = 1.71, SD = 0.45) than their counterparts who represent only themselves (M=
1.54, SD = 0.43). The variable Sponsor was crossed with each one of the
demographic variables in four separate Chi square analyses. All four were not
significant, meaning that the two levels of the variable Sponsor were equally
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represented by Education, Race, Gender, and Age.
Next, the two groups were compared in terms of their participation in

coalition activities. An independent groups t test was conducted on the participation
scale and was significant, t(483.8) = -3.43,p = .0007. (The degrees of freedom are
not an integer because the variances of the two groups were not equal. As a result,
the t test is estimated.) Those who represented another agency (M = 2.80, SD =
1.28) participated more than those who represented themselves (M = 2.44, SD =
1.16).

Analysis Set 2: Examining Correlations Simultaneously at the Individual and
Group Levels

A committee member's individual perceptions of the benefits and costs
may also be affected by his or her group membership. Therefore, examining only
the individual level results may be overlooking important information about group
level effects (Florin, Giamartino, Kenny, & Wandersman, 1988; Kenny & La Voie,
1985). Also, researchers often assess theories on one level by using measurement
techniques designed for a different level (Klein, Dansereau, & Hall, 1994; Shinn,
1990). Shinn (1990) states that "the level of conceptualization may differ from the
level at which data are collected—the level of measurement or the level of
phenomenon—and the level to which data are assigned for statistical analysis" (p.
114). For example, variables such as cohesiveness and climate are usually
examined by assessing individuals, not taking into account that these individuals
also belong to a group. This issue is especially relevant for coalition data because
the members belong to various committees, and the committees are comprised of
coalition members. Therefore, the "climate" of the committee may be exerting
influence on the members' benefit and cost responses.

To assess these group-level effects more accurately, Kenny and La Voie
(1985) developed a technique in which the effects of the two levels (individuals and
committees) can be separated and examined simultaneously. The technique
involves first examining group-level correlations to assess whether group-level
effects exist in the data. To do this, Kenny and La Voie (1985) recommend using
an intraclass correlation to assess the effect of random variables such as group. The
intraclass correlation represents the proportion of variance within individuals'
scores that is due to group membership. If the intraclass correlations are not
significantly different from zero, there is no difference between committees in the
way members perceive benefits, costs, and participation. In other words,
committee members are not more similar to their fellow committee members than
they are to members of other committees.

Benefit Analyses. Intraclass correlations were conducted between each benefit
item and the total scale and the participation scale (see Table 6.4). The intraclass
correlations for 10 out of the 12 benefits (and the benefit scale) with participation
were significant at .05. Thus, it seems that variance is present at both the individual
and group levels simultaneously, and Kenny and La Voie (1985) recommend that,
in this case, correlations be computed at both levels in order to investigate all the
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information found in the data.

TABLE 6.4
Correlations of Benefit Items With Participation Scale

Intraclass p
Benefit Items Correlation Value

Total benefits .12 .001

Learn new skills .05 .015

Receive information
about community
services, events, .07 .001
county government,
etc.

Learn more about
alcohol and other .13 .001
drug abuse

Supports my
decision to not .10 .001
abuse alcohol and
other drugs

Provides an
opportunity to .02 .126
improve the way I
do my job

Provides a chance to
explore new job •07 .001
opportunities

Gain support by
working with other .04 .037
members of the
community

Gain personal
recognition and .11 .001
respect from others

Receive satisfaction
by being involved in •14 .001
an important project

Fulfill a sense of
responsibility to * .12 .001
contribute to the
community

Help people at risk
for alcohol and • 01 .366
other drug abuse

Make the
community a safer • 08 .001
place to live

Individual
(Standard Adjusted

Correlation) Individual Group

.33 .28 .55

.35 .33 .45

.16 .16 .19

.18 .12 .40

.13 .05 .48

.27 .25 .38

.20 .15 .47

.20 .17 .39

.26 .20 .52

.24 .22 .32

.23 .19 .41

.19 .14 .53

.14 .11 .28

Adjusted
Group

.73

.61

.21

.56

.76

—

.75

.71

.74

.37

.55

.42

Note. "Kenny and LaVoie (1985) recommend that adjusted group correlations be computed only
when both variables have significant intraclass correlations.
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First, the individual level correlations were adjusted for the effect of group
or committee. For each benefit item-participation correlation, the group mean is
subtracted, and then the group-adjusted scores are correlated. The resulting
correlations can be viewed as partial correlations, with the effect of group partialled
out. Almost all of the correlations of the benefit items (and the benefits scale) with
participation decreased when moving from the individual ignoring group
correlation, to the individual adjusted for group correlations. This indicates that
when the effect of group is taken out, less of a correlation exists between most
benefits and participation.

Next, the group correlations were adjusted for the effect of individuals.
This is an indirect correlation because it estimates the relationship between latent
measures. Kenny and La Voie (1985) recommend that these adjusted group
correlations should be computed only when both measures have significant
intraclass correlations. Participation had an intraclass correlation of .13, F(46,482)
= 2.610, p = .001, and adjusted group correlations were only conducted on the
benefits that had a significant intraclass correlation (all except "Provides an
opportunity to improve the way I do my job" and "Help people at risk for alcohol
and other drug abuse"). Compared to the individual adjusted correlations, the
group-adjusted correlations for all of the benefit items (and the benefit scale) are
larger. This indicates that simply analyzing this data at the individual level is
inappropriate, and that processes occurring within the committee affect the
magnitude of the individual relationships between many of the benefits and
participation.

Cost Analyses. There were less group effects in the costs. When computed with all
the costs, the intraclass correlation of participation was .11, F(46,453) = 2.353, p =
.001, and was significant. Of the cost items that had significant intraclass
correlations, only four cost items had any group effects. These items had adjusted
group correlations that were two to five times greater than the individual adjusted
correlations (see Table 6.5 for a listing of intraclass correlations and p values). This
indicates that, for these four costs, the processes occurring within the committee
influence the magnitude of costs experienced by its members.

Summary and Conclusions

Organizational Representatives Versus Members Who Only Represent
Themselves

Benefit and Cost Scales. Both those members who represented another
organization and those who represented only themselves perceived the overall
benefits in the range between "Very much of a benefit" and "Somewhat of a
benefit" and perceived the overall costs in the range between "Not at all a cost" and
"Not very much of a cost." Despite these similarities, those who represented
another organization perceived greater benefits and greater costs, and participated
more than those who only represented themselves. Organizational representatives
must consider both themselves and their sponsoring agency when serving on a
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volunteer committee, and therefore may have more reasons to participate.
Members who have more reasons to participate may have more likely been satisfied

TABLE 6.5
Correlations of Cost Items and Benefit/Cost Ratio With Participation

Individual
Intraclass p (Standard

Cost Items Correlation Value Correlation)

Total Costs .09 .001 -.05

Find caregivers for .01 .276 -14
family members

Demands too much - .02 .8 61 - .00
of my personal time

Takes too much of
my time from
agency or -07 .002 -.03
organizational
commitments

Adds unwanted job .01 .353 - 02
responsibilities

Have to go to
meetings/events at .00 .411 - .06
inconvenient times

Have to give up
activities with .15 .001 .07
family and friends

Feel unwelcome or
not like part of the -23 .001 - .07
committee

Conflicts between
the mission of my
organization or .01 .236 -.03
agency and the
committee's work

Disagree personally

with the goals or .01 .252 .00 activities of the

committee

Feel that the
committee never .26 001 - .07
gets anything
accomplished

Feel that the
committee cannot
really do much to .21 .001 - .08
solve the problems
of alcohol and other
drug abuse

Adjusted Adjusted
Individual Group Group

-.05 -.03 -.01

.10 .37 - — a

- . 00 .03 - — a

-.02 -.10 -.18

.01 - .21 - — a

- .08 .02 - — a

.02 .22 .34

-.13 .12 .25

- .08 .30 - — a

- . 0 0 .05 - — a

- .04 -.16 -.21

-.08 -.08 -.08

Note. "Kenny and LaVoie (1985) recommend that adjusted group correlations be computed only
when both variables have significant intraclass correlations.
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by the benefits that were offered. It is possible that organizational representatives
perceived more costs because they had the extra responsibilities of coordinating
their committee membership with their duties at their sponsoring agency. These
results are strengthened by the fact that they cut across, or are independent of, Age,
Race, Gender, and Education.

Examining Correlations Simultaneously at the Individual and Group Levels

Benefits. In the present study, many of the benefit items and the benefit scale had
some "group effect" that affected the relationship between the benefits and level of
participation. The relationship between participation and the following items
seemed to be present only at the individual level:

Receive information about community services, events, county
government, etc.
Receive satisfaction by being involved in an important project.
Provides an opportunity to improve the way I do my job.
Help people at risk for alcohol and other drug abuse.

These items fall into Clark and Wilson's (1961) Material and Purposive categories.
The following items that had the largest group effects can be classified as Solidary
benefits:

• Supports my decision to not abuse alcohol and other drugs.
Gain support by working with other members of the community.
Gain personal recognition and respect from others.

Therefore, items that involve group interactions such as gaining support
and recognition from a group show significant group effects in their relationship to
participation. In addition, the Material item "Provides a chance to explore new job
opportunities" also had a large group effect. Although it is a Material benefit,
exploring new job opportunities often involves networking with others (a social
function), something that is readily available at committee meetings. Items that can
be classified as Material and Purposive benefit items have either individual or
smaller group effects.

Costs. Overall, the cost items have less of a relationship with participation, and the
cost scale has almost a zero group effect. In addition, the items that do show some
group effect are difficult to interpret. The item "Feel unwelcome or not like part of
the committee" had a negative, individual-level correlation with participation, but
had a positive, group-adjusted correlation with participation. The item "Have to
give up activities with family and friends" had a small positive, individual-level
correlation with participation, and its group-adjusted correlation was larger and
positive. The items "Takes too much time from my agency or organizational
commitments" and "Feel that the committee never gets anything accomplished" had
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small negative, individual-level correlations that became more negative when
adjusted for group. For the latter item, it seems reasonable that a group process is,
in part, mediating the relationship between the item and participation. The item
addresses a group issue, in other words, how much the group is accomplishing.
However, the results of the former item are surprising, as this item seems to address
an individual's time commitments. One possibility is that members may not have
participated in the coalition enough (given that the assessment was done after a
handful of initial committee meetings) to fully experience costs.

Practical Implications of Benefits and Costs

The relationship between benefits and costs and participation is a powerful
tool that leaders of voluntary groups can use to increase the level of participation of
their volunteers through "incentive/cost management," thereby enhancing
organizational viability. Incentive/cost management (Prestby et al., 1990) describes
efforts taken by coalition staff to create a benefit-to-cost ratio that members find
favorable enough to continue their participation. This usually involves attempts to
provide benefits that members want, while minimizing the costs that they do not
want. The results of the two analyses described offer suggestions for how to
conduct incentive/cost management efforts.

• Coalition leaders may want to engage in incentive management in different
ways during the formation stage of development, depending on the type of
benefit. In order to provide Solidary types of benefits, coalition leaders may
want to develop the entire group. Using a "group" method takes advantage of
the group process that is affecting the relationship between the benefit in
question and participation. For example, coalition leaders may model how to
provide support and recognition during a committee meeting. On the other
hand, in order to provide benefit items that have an individual relationship with
participation, one may only need individual-level action. For example,
handing out information about alcohol, tobacco, and other drugs is an
individual-level action, and that may be all that is required to provide that
benefit successfully.

• Examining the Solidary benefits' relationship to participation using only the
individual-level correlations, one may conclude that social relationships
mediate members' level of participation. However, conceptualizing this issue
using only individual-level findings may lead to inappropriate action.
Although coalition leaders may attempt to improve social relations among
members by working out a conflict between two members, the group-level
results suggest that attention to the whole group process is also an important
mediating factor in the relationship between Solidary benefits and
participation.

• In contrast, these results suggest that leaders should engage in cost
management at the individual level while in the formation stage of coalition
development. Leaders can do this on an individual level by learning what each
member perceives to be a cost during this early stage. As the coalition
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develops and the committees become more cohesive, it is possible that the cost
items will show more of a group effect. Then the leaders' cost management
strategies should change to meet these different needs.

• The coalition volunteers who also represent other related agencies are
important members. They provide a link between the coalition and the
agencies that the coalition needs to impact in order to build enough social
capital (Smith, 1995) to address community issues successfully. Although
they may participate and receive more benefits in the early stages of coalition
development, coalition leaders should take care to prevent burnout among
these members. One way to do this could be through the creation of
incentive/cost management strategies specifically for this type of member.
This may involve specifically offering benefits and minimizing costs that
appeal not only to the individual members, but to their host organization as
well. Emphasizing this point can be an important marketing strategy for
recruiting member organizations. Of course, an organization's participation
can engender costs as well, for example, taking employee time away from
organization activities.

In addition, there are several other ways to use the benefit and cost
approach to improve participation of volunteers. For example, when recruiting
volunteers, emphasize all types of benefits to be gained by joining, not only the
ones gained by working on the goals of the group (e.g., "We also have fun while
trying to create a neighborhood watch program."). If one group cannot provide all
the benefits that members desire, linking with other groups can be a way to
supplement the available benefits. Compromising efficiency on working toward
the stated goals in order to provide other benefits (e.g., time for socializing and
networking) can strengthen the organization, enhancing its ability to achieve its
goals in the future. Finally, organizations often have less success in retaining
volunteer members for longer periods of time, especially after the completion of a
specific project (e.g., blocking the construction of a highway through the
neighborhood). If members leave at this point, within our framework it can be
argued that these members have stopped receiving the Purposive benefits that kept
them participating. If the organization is still interested in remaining intact, to
retain these members organization leaders ought to provide other types of benefits
(i.e., Social, Material) or pursue additional goals that will yield Purposive benefits
that interest members (e.g., establishing a neighborhood watch).

In order to implement successful incentive/cost management approaches,
coalition leaders need to know which benefits and costs their members are
experiencing. Therefore, it is important that, after people join, coalitions repeatedly
assess the benefits and costs that will keep their members participating, and then
assign them tasks based on those data (e.g., John was interested in networking, so
the coalition placed him in charge of working with the Chamber of Commerce).
We assisted these coalitions in doing this by arranging the benefit and cost data into
tabular form for each committee, called Committee Profiles. We then gave the staff
a Committee Profiles Handbook, which contained explanations of the data and
suggested activities the committees could implement to improve, depending on
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where they fell. For example, if a committee profile showed that the members were
not experiencing many benefits, the staff and the chairperson could then look at the
benefits section in the handbook and implement the suggested activities found
there. Finally, we conducted a workshop for project staff to train them to offer
feedback regarding the committee profile information to their respective
committees. The staff and voluntary chairpersons then used this information to
enhance member participation.

Some Future Research Directions

Focus on the Importance of Benefits and Costs. Much of the research on benefits
and costs asks respondents to rate the degree to which they experience various
benefits and costs. Although important, this strategy should also be combined with
asking respondents how important each item is in their decision to participate. In
the previous research, it is assumed that the items that respondents experience most
are also the items that influence the respondents' decision to participate the most;
however, this may not be true. Respondents may be influenced by a benefit or a
cost that they do not experience that much, or conversely, they may be influenced
very little by a benefit or a cost that they experience a great deal. Future research
should study both types of questions at the same time in order to clarify which
benefits and costs are the most influential.

Methodological Issues. Some of the shortcomings of the current literature should
be rectified. Agreeing on a consistent set of items would allow researchers to
compare items and categories of items across groups and determine which ones are
relevant for different types of organizations. Similarly, using the same set of items
would allow researchers to better answer questions about the number of factors that
would best represent the benefit and cost items. Better reporting of extrapolation
techniques would help to clarify the factor questions.

Most studies assessed organizations at one point in time. However,
voluntary organizations are fluid entities, with members and leaders constantly
joining and quitting. In addition, organizations go through phases in which
different tasks are the focus of the members' efforts at different points in time
during the development of the organization. Future research should assess how
members' perceptions of the benefits and costs, and their relationship to
participation and empowerment, changes as an organization matures. Gaining a
longitudinal perspective would allow leaders to adjust their incentive/cost
management approaches over time.

In conclusion, the research and practical value of benefits and costs has
been established. The benefit-and-cost approach is straightforward and easily
understood by organization leaders and members and has empirical support. We
provided several examples that demonstrate how practitioners in the field can use
the benefit-and-cost approach to enhance organization viability.
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South Africa's transition to democracy triggered a lively debate
about civil society in that country (Marais, 1998; Muthien & Olivier, 1999).
Among the issues that fueled the debate were questions such as: What is
civil society like? What role did it play in the past? What should its role be
in the future? In the literature, civil society is described as a realm distinct
from, yet interacting with, the state, consisting of numerous associations
organized around specific issues, and seeking to form links with other
interest groups (Diamond, 1997; Schmitter, 1995). Civil society is
conceived of as an intermediary between citizens and the state, and in that
regard it is thought to be of crucial significance for the sustainability of
democracy. In the mediation process, the social capital accumulated in these
voluntary associations is employed in negotiations and bargaining with the
state around policy concerns and interests of the citizens involved (Camerer,
1992). Social capital encompasses the combined efforts of citizens to uphold
the network of voluntary associations in a society, but in addition, other
important elements are the social trust, the flow of information, and the
norms and sanctions that are needed to hold the network together (Mondak,
1998).

Not every voluntary association is part of civil society. Although
one can find more and less inclusive approaches in the literature (see Hyden,
1998, for an overview), we propose to take the functions of civil society as
our point of departure. Reviewing the literature, we conclude that
supposedly civil society both facilitates and monitors the functioning of the
state. On the one hand, civil society organizations (CSOs) act as vehicles for
political participation. They incorporate the public in political decision-
making processes, by informing, organizing, and involving them in politics.
At the same time, CSOs monitor politics and government by keeping a
critical eye on the authorities and pressurizing them with their capacity to
mobilize citizens in support of collective action. CSOs also foster feelings of
belongingness and embeddedness; they make people feel like respected
members of respected organizations. Despite its crucial role in the

7



128 Klandermans, Roefs, & Olivier

maintenance of democratic relations, civil society does not replace the state
or overtake the functions of the state as the agent of development of society
as a whole. Rather, it provides an important link between citizens and the
state, and ensures accountability on the part of the state, no more and no less
(Foweraker & Landman, 2000).

Thus defined, voluntary organizations that typically qualify as
CSOs include interest-based organizations such as labor unions, consumer
organizations, professional associations, and commercial associations;
nongovernmental organizations; social movement organizations; cultural
and religious organizations; ethnic and communal organizations; and civic
organizations such as community, neighborhood, and tenant organizations.
Both Diamond (1997) and Bothwell (1995) also include independent
organizations devoted to education and communication (schools and free
press).

The question that concerns us here is what makes people contribute
to the social capital accumulated in these voluntary associations. In the
literature, we encounter both explanations accounting for the differences in
participation between countries and the changes over time, and explanations
accounting for the differences between individual citizens within the same
country. Explanations at the country level refer to economic, religious, and
political variables (Curtis, Baer, & Grabb, 2001; Schofer & Fourcade-
Gourinchas, 2001). Levels of participation in voluntary associations are
higher in countries that are economically better off, and in countries that are
predominantly Protestant or mixed Christian. The reasoning behind these
findings is the following: As societies grow wealthier, they become more
heterogeneous and specialized and people accumulate more material
resources. The first factor makes for a greater variety of voluntary
associations, the latter for more people who can afford to participate.
Protestant religions are supposed to be more participation-oriented than
Catholicism with its hierarchical and elitist church organization. With regard
to the political factors the story is more complicated. First, evidence
suggests that long-established democracies show more associational
involvement. This confirms, of course, the assumed functional relationship
between the existence of healthy CSOs and the quality of democratic
institutions. Secondly, evidence suggests that the type of democracy makes
a difference. Curtis et al. (2001) report analyses showing that liberal and
social democracies are favored more for associational involvement than
traditional corporatist societies. Working with the same data, Schofer and
Fourcade-Gourinchas (2001) propose that two factors, statism and
corporateness, explain differences between countries. As for the former,
levels of participation tend to be higher in societies with a decentralized,
responsive state apparatus; for the latter, levels of participation tend to be
higher in societies where social actors are incorporated in state institutions
to a higher degree. The last finding seems to contradict Curtis et al.'s
conclusion with regard to type of democracy, but evidence presented by
Schofer and Fourcade-Gourinchas suggests that low levels of statism foster
participation in new social movements (environmental associations, Third
World development associations, women's organizations, and peace
organizations), whereas high levels of corporateness foster participation in
old social movements (trade unions, political parties, and professional
associations). As for the changes in associational involvement over time,
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Schofer and Fourcade-Gourinchas hold that, in the world society, a
convergence can be observed "around 'American-style' visions of
associational life resulting in higher levels of association over time and
more emphasis on 'new' social movement membership" (p. 822). Finally,
Curtis et al. investigated both regular membership and active membership.
Interestingly, the country-level explanations fared much better with regard
to membership than with regard to active participation. Apparently, these
factors are more relevant for the decision to become a member of a
voluntary association than for the decision to take an active role in these
organizations.

Individual-level explanations concern both demographics and
attitudes. In general, there is wide consensus about the impact of a few
demographics. Education increases participation; males participate more
than females, middle-aged citizens participate more than young and old
citizens, the employed more than the unemployed, married people more than
unmarried. As far as attitudes are concerned, social trust and postmaterial
values appear to reinforce participation especially in new social movement
associations.

Civil Society in South Africa

During the apartheid era, South Africa actually hosted two civil
societies: a 'White' civil society that mediated between the White minority
and the apartheid state, and a fully separated 'Black' civil society1 that
mobilized the Black majority in opposition to the apartheid state. The two
associational configurations that formed these two societies were almost
completely separated, as interracial organizing was made extremely difficult
by the apartheid laws. In his description of the Polish society in the years of
repression, Sztompka (1998) alluded to a similar process in Poland. Civil
society in conspiracy, he called it, referring to the period that civil society
was pushed underground. In South Africa, the end of apartheid changed all
that. It led not only to a reconfiguration in which the two associational
configurations were to merge, but also to a reorientation in which both were
to fundamentally redefine their role vis-a-vis the state. One may wonder to
what extent the two continue their separate existence instead of merging. It
is certainly true that many of the associations that constituted the 'White'
and the 'Black' civil society are still separated, that is to say, fully White or
fully Black without much overlap or collaboration between the two.
However, reorientation was inevitable.

The recent transition to democracy in South Africa requires the
South Africans to assess critically the role civil society has played in their
country. This is of particular importance given the central role that 'White'
civil society structures have played in maintaining the apartheid state and
'Black' civil society structures in the struggle against it. One of the key
challenges confronting the 'two civil societies' in South Africa since 1994 is
to (re)define its role vis-a-vis the new state. For its part, the new state needs

1Here we are using 'Black' in the generic sense in which it was used in South Africa
to denote all non-Whites.
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to clarify its relationship with the 'two civil societies.' This mutual role
clarification is particularly important because the present South African
state is run by the former liberation movement (Klandermans, Roefs, &
Olivier, 1998). To the 'White' civil society, this means that the state is now
run by the people never trusted with any access to power and forcefully
denied every influence in the decision-making process. Some Whites have
responded by creating their own homeland, Orania, in what Sztompka
(1998) called "ghettoization," building impenetrable boundaries to protect
the group against an alien and threatening environment. Others have
withdrawn in associations that have loosened their links with the state.
Again others have begun to define citizenship in the new state. In the final
analysis, if they do not want to become marginalized, 'White' CSOs have no
choice but to connect to the new state. Some may choose to become racially
integrated associations; others may stay predominantly White, but in order
to take their role as CSOs they must develop working relations with the new
state.

To the 'Black' civil society, the transition meant that the state is
now run by their people. Large numbers of activists have moved into
government since the 1994 election. This enhanced, of course, the influence
of the 'Black' civil society, but left its organizations in a leadership crisis
because many CSO leaders moved into government positions. It also
presented the 'Black' civil society with new challenges. As the South
African National NGO Coalition observed, 'Black' civil society
organizations had to adopt new roles as participants in the policymaking
process, partners in service delivery, and monitors of the new government's
performance. This implies a shift in orientation, as the skills, structures, and
modes of interaction involved in political resistance differ markedly from
those needed in reconstruction and development. The new era calls for
technical expertise instead of mass mobilization, long-term strategies
instead of spontaneous actions, administrative capacity instead of resistance
creativity, and positive policy input instead of negative critique (Sangoco,
1999). On the other hand, 'Black' CSOs run the risk of losing their
autonomy and being co-opted and becoming part of the very state it has to
monitor. In other words, whereas 'White' CSOs must tighten their ties with
the new state, 'Black' CSOs face the opposite problem and must loosen
their ties.

In terms of Schofer and Fourcade-Gourinchas' (2001) typology, the
"old" South Africa fit into the high statism/high corporateness quadrant.
The apartheid state was characterized by a highly authoritarian and
centralized regime that used collective 'White' organizations as the main
channel for political incorporation. Although the African National Congress
(ANC) government continues to be centralized and the family of anti-
apartheid organizations is closely linked to the new regime, the transition
process has definitely opened up the regime and moved South Africa's
national polity structure toward lower levels of statism and corporateness.
From this development one would predict that South Africa is moving
toward higher levels of associational involvement, both in 'old' and 'new'
social movements.

At the same time, the literature on democratic transitions gives
some reason for concern about civil society's ability to mobilize citizens—
an ability of crucial importance for the development of sustainable
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democratic institutions. Drawing from experience in former communist
countries and in Latin America, this literature (O'Donnell & Schmitter,
1986; see Ginsburg, 1996, and Greenstein, Heinrich, & Naidoo, 1998, for a
discussion of the South African case) suggests that for societies that
experience a transition from an authoritarian regime to a democracy, the
new regime tends to demobilize the very movements and organizations that
struggled to bring it into power. Others, on the other hand, argue that
certainly in South Africa there is little evidence of such demobilization
(Adler & Webster, 1995; Muthien & Olivier, 1999). These authors are
supported by Foweraker and Landman (2000) who provide convincing
evidence from a longitudinal study of the transitions in Brazil, Chile,
Mexico, and Spain, showing that civil society organizations continue to play
an important role under the new political circumstances. Rather than being a
demobilizing force, these authors propose that a robust civil society
constitutes an essential pillar of a mature liberal democracy.

Such findings corroborate one of the central tenets of the leading
paradigm in social movement literature, namely, resource mobilization
theory, which emphasizes the crucial importance of organizations and social
networks for the generation of social movements (McAdam, McCarthy, &
Zald, 1996). Since this assumption was first formulated (McCarthy & Zald,
1973), numerous studies have confirmed the argument, by documenting
either the role of organizations and social networks in recruitment and
mobilization, or the role of organizations in the strategic planning and
timing of protest (Klandermans, 1989a, 1989b; but see Piven & Cloward,
1979, for a diverging view). Gerlach and Hine (1970) were among the first
to draw attention to the loosely coupled network structure of social
movements. A decade and a half later Neidhardt (1985) characterized social
movements as networks of networks. Curtis and Zurcher (1973) coined the
term multiorganizational field (further elaborated by Klandermans, 1989a,
1992) to account for the embeddedness of social movement organizations in
the social networks of a community. All of this was developed to underscore
the central tenet of resource mobilization theory—that the organizational
and social networks in a society play a crucial role in sustaining the social
movement sector—which in turn is considered a separate intermediary
between a state and its citizens (Jenkins & Klandermans, 1995; see also
Meyer & Tarrow, 1998).

We conceive of civil society as an essential link between citizens
and the state, be it in support of or in opposition to the state. In this chapter,
we investigate the involvement of the South African population in civil
society and assess whether there is any sign of demobilization. We first
describe the extent to which South Africans participated in civil society
organizations between 1994 and 2000 and whether that participation
changed over time. During those years, we asked our respondents whether
they were active members of any of the listed civil society organizations.
The answers to this question form the core of this chapter. Next, we explore
the possible antecedents for differences in participation. Finally, we try to
assess the role of civil society organizations in the new South Africa.
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A Brief Overview on Methods

The data in this chapter stem from seven surveys conducted
annually between February 1994 and March 2000. The first survey was held
in February 1994, just before the first national democratic election in South
Africa; the last survey was conducted 6 years later in March 2000, 9 months
after the second national election in 1999. The surveys were always held at
the same time of year—around February or March. Interviews were
conducted among representative samples of the South African population.
The realized samples totaled 2,286 in 1994, 2,226 in 1995, 2,228 in 1996,
2,220 in 1997, 2,227 in 1998, 2,210 in 1999, and 2,666 in 2000. Data were
collected by means of face-to-face interviews in people's homes. The
interviews were carried out by trained interviewers and conducted in
English or Afrikaans or in the respondent's home language when needed.
On average the interviews lasted 30 to 45 minutes. For this chapter, we
used the questions on involvement in civil society organizations, trust in
government, political interest and involvement (voting intention,
campaigning), actual participation and preparedness to take part in peaceful
protest, and patterns of identification.

Participation in Civil Society Organizations

The active involvement in civil society fluctuated over the years
since 1994, as the two graphs in Figure 7.1 show. In all four population
groups, active participation dropped considerably between 1994 and 1995
(with or without taking church organizations into account). Among the
Blacks, participation continued to decline between 1995 and 1996; among
the others, the level of participation stabilized or improved slightly. But
from 1996 onwards, participation among black South Africans began to
increase again and in 1998 almost reached the level of 1994. After 1999, it
declined again somewhat. This pattern emerged whether or not participation
in church organizations was taken into account.

Among the Coloureds and Whites, we witnessed an increase in
participation between 1995 and 1999, although less spectacular than among
the Blacks. The developments over time in these groups were remarkably
similar, including a modest decline in the last year of our study. The Asians
diverged from the general pattern. First of all, the level of participation
among the Asians was the lowest of all four groups and, second, in their
case participation only began to increase after 1997. However, these
differences—both in regard to level of participation and in regard to its
development over time—appeared to be predominantly due to membership
in church organizations. Once church organizations were omitted, patterns
of participation in civil society organizations among the Coloureds, Asians,
and Whites were not only more similar but remained closer to the level of
1995, with some peaks in the intermittent years.
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FIGURE 7.1

Participation in grassroots organizations.

These figures suggest that after an initial decline between 1994 and
1995, participation in CSOs stabilized and, among the Blacks, even returned
to levels close to those of 1994. As such they give an indication of people's
embeddedness in civil society. The results pictured in Figure 7.1 are based
on participation figures in the eight types of organizations that were
included in our surveys from the very beginning. In the course of our study
we included seven more types of organizations that were presumed to be
relevant.2 Table 7.1 presents participation in these 15 organizations as it
developed over time.

2 The analyses reported in Fig. 7.1 were conducted also for summary measures that
included the remaining organizations. These analyses revealed the same patterns.
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TABLE 7.1
Active Member in Grass Roots Organizations: Percentages

1994 1995 1996 1997 1998 1999 2000

Political party

Trade union

Hawkers association

Land owners committee

Civic organization

Street block committee

Squatters or tenants
committee

Anticrime group

Cultural organization

Youth organization

Women's organization

Educational organization

Environmental organization

Burial society or stokvel

Church organization

20 .6

7.7

*

*

6.5

8.8

3.4

*

11.3

10.3

*

*

*

*

45.2

13.

6.

*

2.

4.

S.

2.

*

6.

8.

7.

6.

*

*

31.

1

.1

1

3

2

7

2

7

0

9

2

8.6

5.3

*

1.9

3.4

4 . 2

2.8

*

7.6

6.8

6.2

4.7

*

*

26.9

14.

7.

*

2.

4.

5.

5.

*

7.

8.

7.

6.

*

*

31.

8

.1

4

5

8

8

5

5

7

6

2

10,

7

5

5.

6.

7.

3.

9.

12.

10.

10.

.11.

*

21.

4 4 .

.3

.8

2

.0

,8

2

6

7

6

3

9

6

1

7

14

11

3

5

6

7

3

7

11.

8.

10.

8.

6.

24 .

42.

.5

.1

.3

.2

.0

.3

.1

.1

.2

.4

2

.8

1

8

7

10.5

9.5

2.6

2 .7

4 . 9

6 .7

3.3

7.5

8.9

8.4

8.1

9.4

3.3

23.6

43 .2

Note. Most organizations are comparable to their Northern equivalent, but some need
clarification. Hawkers Associations are associations of street vendors; civic organizations are
comparable to neighborhood organizations, and so are street block committees; anti-crime
groups are comparable to neighborhood watch; stokvels are savings clubs where members
rotate access to the money among its members on, say, a monthly basis; and church
organizations are not churches per se but organizations related to churches.

*Not measured.

Active participation in political parties decreased significantly since
1994. About one in five of the respondents was an active member of a
political party shortly before the founding election of 1994. This decreased
overall to 1 in 10 in March 1998. In the run-up to the 1999 election this
figure rose to 14.5%, but returned again a year later to the level of 1998. In
1994 active membership of political parties was highest among Africans
(24%), followed by Whites (17%), and then Coloureds and Indians (5%
each). As the level of participation in political parties was already low
among the Coloureds and Asians, the downward trend reflected in the
figures in Table 7.1 predominantly originated among the Black and White
population. The decline since 1994 suggests that South Africans were
disengaging from active politics.

Interestingly, after a modest decline in the first 3 years,
participation in trade unions increased to a level higher than before. This
trend could be witnessed among all four population groups. Moreover,
participation in trade unions was about equally strong in all four groups.
Obviously, trade unions continued to be significant players in South
Africa's civil society. Two other types of organizations in the
socioeconomic realm—hawker associations and landowner committees—
drew their members predominantly from the Black population.
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The four community-based organizations that were included in our
surveys—civic organizations, street block committees, squatter or tenant
committees, and anticrime groups—lost some ground in the years after the
election in 1994, but were able to reclaim most of it between 1998 and 2000.
With the exception of the anticrime groups, these were predominantly
"Black" organizations. On average, participation levels among Black South
Africans were three to four times higher than those among the other groups.
The anticrime groups were the only exception, as in 2000 more White
people (10%) were engaged in such groups than Black people (8%).

The five organizations in the sociocultural domain also managed to
retain their active membership, whereas women's and educational
organizations even showed some growth. On the whole, they all went
through the same cycles as every CSO in South Africa: a decline in
membership after the first election, an increase at the time of the second
election, and some levelling off in the final year of our study. The racial
distribution of membership over the five types of organizations showed
some interesting variation. Unlike any other organizations, cultural
organizations showed the largest membership among the Asian population
(around 13% as compared to around 10%, 3%, and 7% for the Blacks,
Coloureds, and Whites, respectively). Youth and women's organizations
were about twice as large among the Black population (8% to 10%) than
among the other population groups (3% to 5%). Initially this also held for
educational and environmental organizations, but in 2000 Black, Asian, and
White South Africans supported those organizations in approximately the
same proportions (8% to 10% for educational organizations and 3% to 4%
for environmental organizations). Only the Coloured population lagged
behind (3% and 2%, respectively).

In 1998, we began to ask whether people were involved in burial
societies and/or stokvels. These were essentially economic support
organizations that existed primarily in Black communities (30% of the
Blacks were involved in such organizations), although there were some in
the Coloured communities as well (about 10% of the Coloureds were
members of such organizations).

Finally, church organizations were by far the most important
organizations in South Africa. Church organizations experienced the same
cycle all civil society organizations went through. Active participation
declined in the years between 1994 and 1997, but then recovered and
reached approximately the same level as in 1994. This, at least, was the
pattern we observed among the Black population. Among the Coloureds and
Whites, the 1994 level was not reached again. Among both groups, the level
of participation fluctuated considerably, but both were some 10% below the
initial level. Church organizations were relatively unimportant among the
Asian population, fluctuating between 10% and 15%.

In summary, although we witnessed a decline in active
participation in civil society organizations immediately after the 1994
election, we found in the longer run little evidence of a demobilization of
civil society in South Africa in the course of the transition process. Among
the three minority groups (Coloureds, Asians, and Whites) levels of
participation remained more or less stable after the initial decline; among
the Black population we witnessed a strong increase. The net result of all the
discussed trends was that in 2000 only 2% fewer South Africans
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participated in some civil society organization than in 1994 (56% compared
to 58%). This is not to say that nothing changed. On the contrary, the profile
of the citizens' involvement changed significantly. Political parties lost half
of their active participants, trade unions and sociocultural organizations
gained active participants, and community-based organizations consolidated
their share of citizen participation. These trends might signal a
depoliticization of civil society, but political parties do not hold a monopoly
in policymaking, because other civil society organizations are involved in
politics as well.

We proposed that the South African society has changed to lower
levels of statism and corporateness. The accompanying reconfiguration of
civil society, according to Schofer and Fourcade-Gourinchas (2001), would
mean an increase in participation in CSOs, with an emphasis on 'new' or
'old' social movement associations depending on whether statism or
corporateness would reduce more. Our findings suggest that in South Africa
both 'old' and 'new' movement organizations have at least consolidated
their positions and, in most cases during the last years of our study,
expanded their share. Altogether participation in CSOs has grown after the
initial decline following the election in 1994. In that respect the transition to
democracy in South Africa seems to have triggered the same increase in
associational involvement that Schofer and Fourcade-Gourinchas reported
as a trend throughout the democratic world.

Determinants of Participation

It is clear from the previous section that people differed
considerably in their levels of participation in various civil society
organizations. What were the determinants of these differences? Obviously,
the four population categories differed significantly in their membership
patterns both quantitatively and qualitatively. But did such individual
characteristics as social class, being unemployed, age, gender, education,
and living in the center or periphery make a difference in addition to race?
And what about patterns of identification? Did people who displayed
different patterns of identification exhibit different patterns of participation?
These are the questions that concern us in the second part of this chapter.

Race alone explained between 2% and 5% of the variance in
participation in civil society organizations, depending on the combination of
organizations included in the analyses.3 The remaining individual
characteristics added 3% to 4%, and patterns of identification added another
percentage point to the variance explained. Altogether race, individual
characteristics, and patterns of identification explained 7% to 8% of the
variance in participation in grass roots organizations. With the exception of
age, all characteristics contributed independently of the others. Living
standard appeared to be the strongest determinant (B = .15), followed by
level of education (B = .12) and unemployment (B = -.07). Gender and living

3We conducted regression analyses with summary measures based on participation
in the 8 organizations that were included all the time, the 11 that were included since
1995, the 14 that were included since 1998, and the 15 that were included since
1999. All these regression analyses revealed the same pattern.
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in the center or periphery were the weakest determinants (B = -.04 and B =
.03, respectively). People were more embedded in civil society if they had a
higher living standard, were better educated, were employed rather than
unemployed, were male rather than female, and lived in the periphery rather
than the center. In this respect, our findings seem to be comparable to those
reported in the literature on involvement in voluntary associations (Curtis et
al., 2001; Schofer & Fourcade-Gourinchas, 2001). Apparently, associational
involvement obeys the same rules in South Africa as everywhere else.

As for identification patterns, people were more involved in civil
society if they identified with some group in the South African community
(B = .10). Obviously, involvement in civil society organizations is related to
someone's social identity.

Individual Characteristics and Participation

The findings in the previous section were based on summary
measures of participation. There is, however, reason to assume that
individual characteristics such as those included in our study varied in their
impact on participation in individual organizations. In this section, we
unpack these global correlations and look into the more detailed links
between membership in specific organizations and individual
characteristics. In the next section, we do the same for identification
patterns.

Social Class

People who were more embedded in civil society had a higher
living standard. Did this hold for every organization or did organizations
differ in this respect? In order to look more closely into the link with social
class, we categorized our respondents into four groups on the basis of
different living standards and compared levels of participation of the four
groups. Indeed, living standard was linked to participation in all types of
organizations, but not always equally strong, and perhaps more interesting,
for all but one type of organization (churches), we found a curvilinear
relationship, with the lowest and the highest classes participating less than
the two middle classes. This implies that the linear beta coefficient
underestimates the relationship between the two variables. In two cases, the
differences were larger than average: membership of hawker associations
and membership of burial societies or stokvels (eta = .16 and .25,
respectively). In seven cases, etas were below average (.05 to .10): trade
unions, cultural organizations, church organizations, women's
organizations, educational organizations, landowner committees, and
environmental organizations. The remaining etas ranked in between (.12 to
.14): political parties, youth organizations, civic organizations, street block
committees, and squatter and tenant committees. Church organizations were
the only organizations that deviated from the general pattern, as they drew a
smaller proportion from the lowest class, but equal proportions from the
three others.
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Unemployment

People who were unemployed were less likely to participate in
grass roots organizations. However, when we unpacked the components of
this global correlation, the relationship between unemployment and
participation appeared to be dependent on the organization. Sometimes the
unemployed were less involved, but sometimes they were more involved.
This explains why the correlation with the overall measure of involvement
was relatively low. The unemployed were less involved in trade unions,
church organizations, and educational organizations (etas . 10, .04, and .04,
respectively), but more involved in youth and women's organizations,
civics, street block and squatter/tenant committees, hawker associations, and
burial societies and stokvels (etas between .03 and .06). Being unemployed
or not did not make a difference for participation in political parties, cultural
and environmental organizations, landowner committees, and anticrime
groups.

Level of Education

Higher levels of education made it more likely for people to be
involved in civil society. At the level of individual organizations, this held
for seven of the organizations: political parties, trade unions, cultural, youth,
church and educational organizations, and anticrime groups (etas ranging
from .03 to .12). However, for seven other organizations the relationship
was the opposite: civics, street block, squatter, tenant and landowner
committees, hawker associations, and burial societies/stokvels (etas ranging
from .03 to . 18). This did, of course, lower the overall correlation between
education and participation. Educational level did not influence involvement
in environmental organizations.

Gender

Females were less involved in civil society organizations than
males. On the whole, this appeared to be the case for most organizations
(etas ranging from .03 to .11). There were three exceptions, however, which
obviously lowered the global correlation between gender and involvement
in civil society: Women were more involved in church organizations (eta =
.06), women's organizations (eta = .23), and burial societies/stokvels (eta =
.05). It is not surprising that women were more likely to be involved in
women's organizations than men, nor should their stronger involvement in
church organizations surprise us. Burial societies and stokvels are also more
related to the social roles of females than to those of males.

Living in the Center or Periphery

People who lived in the periphery appeared to participate more in
civil society organizations than people who lived in the center, but the
correlation was weak. This is understandable in view of the fact that at the
level of individual organizations the relation went in opposite directions for
various organizations. Moreover, living in the center or periphery did not
influence participation in trade unions, civics, street block, squatter/tenant
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and landowner committees, or youth, educational, and church organizations.
Participation in political parties, cultural organizations, women's
organizations, and burial societies/stokvels was more likely in the periphery
than in the center (etas between .05 and .08), but participation in anticrime
groups, hawker associations, and environmental organizations was more
likely in the center (etas in the range of .07 to .10).

Individual characteristics obviously influenced participation in civil
society organizations. With the exception of age, we found at an aggregated
level the same correlates that Curtis et al. (2001) and Schofer and Fourcade-
Gourinchas (2001) reported from their multination study. In South Africa,
age did not have any impact on levels of participation, but social class,
gender, employment, education, and living in the center or the periphery
did. However, aggregated data are misleading, as the same individual
characteristics appeared to encourage participation in some organizations,
but discouraged participation in others. Indeed, after we had unpacked the
global correlations, a more variegated picture emerged. As a consequence,
global correlations tend to underestimate the strength of the relationship
between individual characteristics and participation in CSOs.

Identification and Participation

People who identified with some group within the South African
community participated more frequently in civil society organizations.
Apparently, a sense of collective identity reinforces involvement in civil
society organizations. This was, of course, to be expected. If people identify
with other people with whom they share a place in society, they will be
more likely to participate in organizations that relate to that place. This was
indeed what we found. People with strong class identification were more
likely to participate in labor unions, but also in hawker associations and
burial societies or stokvels. Youth with a strong generational identification
were more likely to participate in youth organizations. People who identify
strongly with their neighborhood were more likely to participate in
organizations such as civics, street block committees, and burial
societies/stokvels. People with a strong political identification participated
more frequently in political parties, and people with a strong religious
identification were more likely to participate in church organizations.
Women with a strong gender identification participated more often in
women's organizations. Finally, people with a strong ethnic identification
participated more frequently in political parties and church organizations, a
finding that must be interpreted against the background that in South Africa
both politics and religion are to a large extent ethnically demarcated. Of
course, causality remains an open matter. Someone may become actively
involved in associations because he or she identifies with the other members
of the category, whereas, on the other hand, people involved in CSOs
usually develop a feeling of we-ness, solidarity, and tolerance.

The Role of Civil Society Organizations

The previous sections bore evidence that civil society was not in
decline. But did the role civil society plays in South Africa change?
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Mediating Between Citizens and the State

One way of approaching this issue was to explore whether
involvement in civil society organizations reinforced trust in government
and stimulated involvement in politics. Therefore, we computed the
correlations between trust in government, political interest, intention to vote,
preparedness to participate in peaceful collective action and actual
participation, on the one hand, and participation in grass roots organizations,
on the other hand (Table 7.2). These correlations served as indicators of the
mediating function of civil society organizations between citizens and the
state.

The correlations in Table 7.2 are based on the combined data of the
surveys since 1995. Because we were interested in the role of civil society in
the new South Africa, we omitted the year 1994. Several observations can
be made. The first is fairly straightforward. Participation in every civil
society organization included in the survey strengthened trust in
government, interest in politics, the intention to vote, the intention to
participate in collective action, and actual participation in such action. That
said, a few qualifications are to be made. Participation in church
organizations was of limited weight. To be sure, the correlations were
statistically significant, but they were very modest indeed. This is not
surprising. Church organizations are—mostly although not necessarily—
apolitical organizations. Thus one would not expect that participation in
church organizations would strongly politicize people. Participation in
political parties, on the other hand, generated the strongest correlations. This
is not surprising either. Political parties are, after all, designed to mediate
between citizens and the state. They are the specialists, so to speak. Yet, it is
obvious that they were not holding a monopoly. On the contrary, a variety
of organizations appeared to be active in the same market place. The
correlations between level of involvement in these organizations and our
indicators of political mediation fluctuated for all organizations more or less
within the same latitude. These correlations basically tell us that
involvement in civil society organizations increased involvement in the
political domain, in the form of either more trust in government or higher
levels of participation in both electoral and protest politics.

The correlations with the two indicators relating to protest politics
(preparedness and reported participation) were on average higher than those
relating to electoral politics. This finding suggests that participation in civil
society organizations reinforced protest politics more than electoral politics.
The finding that participation in grass roots organizations stimulated trust in
government and political interest, on the other hand, is important because it
underscores that the effect on participation in protest politics was rather a
matter of being integrated in society than of being estranged from it.

On the whole, the observed correlations were much the same for
the consecutive years of our study. Therefore, the correlations in Table 7.2
provide a good summary assessment of the mediating role of civil society
organizations. There is, however, one significant exception to this rule. In
the year 1999—the run-up to the second election—almost every correlation
of participation in a civil society organization with trust in government



Social Capital in Democratic Transition 141

TABLE 7.2
The Role of Civil Society 1995-2000: Pearson correlations

Trust in
Government

Political party

Trade union

Hawkers association

Land owners
committee

Civic organization

Street block
committee

Squatters or tenants
committee

Anti-crime group

Cultural
organization

Youth organization

Women's
organization

Educational
organization

Environmental
organization

Burial society or
stokvel"

Church organization

.13

.09

.13

.11

.14

.13

.12

.11

.06

.11

.10

.09

.13

.15

.04

Political
Interest

.23

.17

.15

.16

.12

.10

.09

.16

.11

.14

.06

.15

.13

.08

.04

Intention
to Vote

.16

.07

.08

.07

.10

.09

.08

.06

.06

.09

.06

.06

.06

.08

.02

Preparedness
to

Participate
in Peaceful

Action

.21

.19

.16

.14

.19

.17

.18

.18

.16

.20

.15

.19

.12

.13

.04

Participated
in

Collective
Action

.20

.20

.11

.11

.16

.16

.15

.18

.13

.17

.09

.16

.12

.10

.05

Note. aStokvels are savings clubs where members rotate access to the money among its
members on say a monthly basis (see, e.g., White, 1998).

All correlations are significant at p < .01.

doubled and then returned to a much lower level in 2000. We have
mentioned already that in the years 1998 and 1999 the participation in grass
roots organizations was higher than ever. Apparently, in the election year
participation in those organizations also translated into higher levels of trust
in government. The political-psychological dynamics behind this finding are
not easy to define, but it appears that in the election year state and civil
society were more intertwined.
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The Old Versus the New State

Did the role of civil society change? To answer this question we
compared the correlations in Table 7.2 with those for the year 1994—the
last year of the old regime. As fewer organizations were included in our first
survey we could only compare the seven organizations listed in Table 7.3.4

TABLE 7.3
The Role of Civil Society—Old and New: Pearson Correlations

Trust in
Government

Political party

Trade union

Cultural org.

Youth org.

Civic org.

Street block
committee

Church org.

1994

-.09

- .04

.03

- .08

-.05

- .07

.06

1995>

.13

.09

.06

.10

.14

.13

.04

Political Interest

1994

.24

.15

.14

.14

.15

.14

.04

1995>

.23

.17

.11

.14

. 12

.10

.04

Preparedness to
Participate in

Peaceful Action
1994

.30

.19

.12

.22

.24

.23

.02

1995 >

.21

.19

.16

.20

.19

.17

.04

Participated in
Collective

Action
1994

.25

.15

.12

.19

.22

.21

.04

1995 >

.20

.20

.13

.17

.16

.16

.05

The results with regard to trust in government immediately catch
the eye. In 1994, with the exception of cultural and church organizations,
people who were involved in civil society organizations trusted government
less, whereas from 1995 onwards people who were involved in civil society
organizations trusted government more. This reflects, of course, the change
of power. It alludes to the fact that before that change took place, civil
society mobilized against the state (Muthien & Olivier, 1999).

The results with regard to political interest were very much the
same in 1994 and after 1994. Being involved in grass roots organizations
increased interest in politics in the old and new South Africa alike.

The role of civil society organizations with regard to action
mobilization seems to have changed, although not dramatically.
Participation in political parties, civics, and street block committees
stimulated preparedness to participate in collective action and actual
participation in 1994 more than in the years after the change of power. On
the other hand, participation in trade unions and in cultural organizations
seem to have gone in the opposite direction. South Africans who were
actively involved in those two types of organizations were more likely to be
involved in collective action in the years after the change of regime than

4 In samples of the size we are working with (2,286 in 1994 and over 14,000 in the
years after 1994), correlations and differences between correlations of .03 are
significant
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before. Youth organizations and church organizations retained their role in
action mobilization, which was relatively important in the case of the former
and negligible in the case of the latter.

The Transformation of Discontent Into Collective Action

Obviously, civil society organizations played a significant role in
collective action mobilization. Klandermans (1997) argued that
organizational networks are necessary conduits for the transformation of
discontent into collective action. They support and constrain the social
construction of collective identities and grievances, the politicization of
collective identity, and the recruitment of participants. In the last section of
this chapter, we test whether civil society organizations in South Africa
actually played these roles. For that matter, we computed Pearson
correlations between dissatisfaction, on the one hand, and preparedness to
participate in peaceful action and actual participation in collective action, on
the other hand, for people who were actively involved in civil society
organizations and people who were not (Table 7.4).

TABLE 7.4
The Transformation of Discontent Into Collective Action: Pearson

Correlations of Dissatisfaction With Action Preparedness and
Participation by Involvement in Civil Society Organizations

Preparedness to
Participate in Peaceful Participated in Collective

Action Action

Political party
Trade union
Hawkers association
Land owners committee
Civic organization
Street block committee
Squatters or tenants committee
Anticrime group
Cultural organization
Youth organization
Women's organization
Educational organization
Environmental organization
Burial society or stokvela

Church organization

Not
Involved

.06

.07

.06

.06

.07

.06

.03

.03

.06

.07

.02

.03

.04

.05

.05

Actively
Involved

.09

.10

.19
-.01

.04

.14

.08
12

.16

.05

.10

.08

.06

.09

.10

Not
Involved

.02

.03

.01

.02

.03

.03

.01

.00

.03

.03

.01

.02

.01

.01

.02

Actively
Involved

.11

.10

.12
-.01

.12

.13

.09

.10

.09

.11

.04

.00

.10

.00

.06

Note. aStokvels are savings clubs where members rotate access to the money among its
members on say a monthly basis (see, e.g., White, 1998).

A look at the findings with regard to actual participation reveals
that participation in all but three types of organizations (landowner
committees, educational organizations, and burial societies or stokvels)
seems to have facilitated the transformation of grievances into actual
participation in collective action. In the case of women's and church
organizations, the differences between the correlations among the involved
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and noninvolved were relatively small, though significant, but for the others
the differences ranged between .06 and .11.

Preparedness to participate in peaceful action revealed a more
varied pattern. Among those who were not involved in CSOs small but
usually significant correlations were found between discontent and action
preparedness. The only exceptions were women's organizations. Among
those who were actively involved, most correlations were significantly
higher than among the noninvolved (differences ranging between .03 and
.16). Landowner committees, civics, and youth and environmental
organizations were the exceptions.

In summary

Involvement in civil society organizations did foster trust in
government and involvement in politics. For obvious reasons, participation
in political parties had the most influence and participation in church
organizations the least. Participation in civil society organizations seemed to
reinforce participation in protest politics more than participation in electoral
politics. The role of civil society organizations changed significantly with
the change of regime in 1994. Whereas in 1994 involvement in civil society
made people trust government less, it made people trust government more
after 1994, especially in 1999, the second election year. Civil society
mobilized against the state before the change of power took place. With
regard to the remaining indicators, we found no qualitative changes. Some
organizations became less important for protest politics, others became more
important. Finally, participation in civil society organizations helped people
to translate discontent into collective action.

Conclusion

Civil society in the new South Africa continues to be vibrant and
viable. Close to 60% of the South African population were actively involved
in at least one of the organizations included in our study. Half of those
participated in only one organization, usually a church organization. The
remaining half participated in two or more organizations. Black South
Africans were more involved in civil society organizations than any other
population group. During the years of our study, 25% to 40% of the Blacks
were involved in organizations other than churches as compared to 15% to
30% of the other populations groups. Whereas participation in grass roots
organizations remained fairly stable among the Asians, Coloureds, and
Whites, it declined significantly among the Blacks in the first years after the
change of power, but recovered in the last few years. Apparently, it took
some time for "Black civil society" to reorganize itself. After decades of
mobilization against the state, "Black civil society" became the state.
Thousands of officials left Black civil society organizations in order to
move into government. The liberation movement literally took office
(Klandermans et al., 1998).

Not only did substantial proportions of the populace participate in
civil society organizations, but participation in these organizations also had
a significant influence on people's assessment of government and on their
interest and participation in politics. South Africans who were actively
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involved in civil society trusted government more, were more interested in
politics, were more likely to vote in an election, and were more likely to
participate in collective action. Obviously, such results leave the question of
causality open. Indeed, the causal link between participation in civil society
and political attitudes and behavior can go either way. However, if they
were dissatisfied with some aspect of life, active participation in civil
organizations made it more likely that they would turn that dissatisfaction
into participation in collective action. In conclusion, there was very little
evidence of demobilization, as civil society continued to mediate between
citizens and the state. In fact, in the election year involvement in all types of
associations increased—another demonstration of civil society's role
between citizens and the state. We hold that the extent to which South
Africans were embedded in civil society and the extent to which in the
course of the transition process CSOs became involved in policymaking and
in monitoring politics is part of the secret of the relatively peaceful and
successful transition South Africa experiences.

Over the years, the configuration of civil society changed. Some
organizations gained while others lost significance, the most important
example of the latter being political parties. Not only did fewer people
participate actively in political parties, but political parties also became less
central in the mediation between citizens and the state. This process took
place among the Blacks and Whites in particular; the Asians and Coloureds
had always been less involved in politics and therefore had little to lose. In
their introductory chapter in The Politics of Social Protest: Comparative
Perspectives on States and Social Movements, Jenkins and Klandermans
(1995) argued that social movement organizations are becoming increasingly
important as an alternative to political parties in the process of mediation
between citizens and the state. Meyer and Tarrow (1998) coined the phrase
"social movement society" to refer to this phenomenon. South Africa seems
to be no exception to that rule. Whereas fewer people participated in
political parties, more people became actively involved in trade unions over
the years. Community-based organizations and sociocultural organizations
retained their position in the multiorganizational civil society. Among the
latter type of organizations, women's organizations and educational
organizations grew and became even more significant as intermediaries.

Active involvement in civil society reinforced participation in
protest politics more than participation in electoral politics. This is not to
say that civil society in the new South Africa mobilized against the state, as
it did before the regime transition. In this respect, the comparison of 1994
with the years after 1994 was revealing. In 1994, active involvement in civil
society meant both more participation in protest politics and less trust in
government. After the change of power took place, involvement in civil
society still meant more participation in protest politics; however, under the
new regime it combined with more trust in government. These findings
evidenced that, in addition to creating links between citizens and the state,
civil society in South Africa began to play that other role Foweraker and
Landman (2000) found so important, namely, ensuring accountability on the
part of the state. In this context, protest is meant not to undermine or replace
the regime, but to remind it to deliver the public goods it promised the
people. Simon and Klandermans (2001) argued that rather than becoming
estranged from the state, people who mobilize tend to identify with the
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larger community. Our findings with regard to patterns of identification
support that assumption.

People's embeddedness in civil society appeared to be influenced
by their place in society and patterns of identification related to that. People
with a strong class identification were more likely to participate in labor
unions, hawker associations, and burial societies; women with a strong
gender identification were more likely to be actively involved in women's
organizations; people who identified with their neighborhood were more
often participating in community-based organizations such as civics and
street block committees. People with a strong political identification were
more actively involved in political parties, those with a strong religious
identification in church organizations. Ethnic identification, finally, made it
more likely that people would participate in political parties or church
organizations. In other words, collective identity reinforced active
involvement in civil society organizations. The more people identified with
others who occupied the same place in society, the more likely they were to
participate in organizations related to that place. Elsewhere, we have defined
participation in an identity organization as the behavioral component of
social identity (de Weerd & Klandermans, 1999). Indeed, such participation
seems to be the behavioral expression of identification with a group or
category. A strong subgroup identity combined with a strong national
identity increased the likelihood that people would be actively involved in
civil society. In fact, the two forms of identification (subgroup and
superordinate national identity) reinforced each other. Obviously, the
causality of this relation was unclear. A so-called dual identity may have
generated higher levels of involvement in civil society, but the opposite
causal path was equally plausible. A high level of involvement in civil
society may have generated a strong dual identity. The most plausible
assumption is that the two reinforced each other, because active
involvement in civil society reinforced active participation in protest
politics, which in turn bolstered collective identity.
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Trust is a unique attribute. It is both a dispositional aspect of
individuals and a property of strong democracies. The lion's share of the
literature has focused on the latter, perhaps because it has been the province of
sociologists and political scientists. Our chapter approaches the topic from a
different perspective, the point of view of human development. We look at the
association between young people's participation in clubs, extracurricular
activities, and community service, and their attitudes toward others in their
communities and their fellow students at school. We argue two points: First,
social isolation should be related to more negative views of others when
compared to social participation either in clubs or community service, and
second, engaging in community service has particular benefits for social trust. In
contrast to "interest-based" organizations and activities that tend to pull a rather
homogeneous group of individuals together, many community service activities
offer opportunities to interact with others in the community that young people
would otherwise not naturally encounter. We contend that group stereotypes are
undermined in these encounters and that social trust is increased.

Trust is considered a fundamental underpinning of democratic polities
and of civil society. In democracies, social order is not maintained by the state's
coercive measures or even by legal constraints. Rather, rule by the people
presumes that the people feel committed to a common or shared public good,
requiring less need for personal vigilance or state surveillance measures.
Instead, we can assume that, in general, others, like ourselves, are trustworthy,
that is, people of good will who choose to do things that benefit rather than take
advantage of fellow members of their community. In fact, theories in the
political socialization tradition argued that the basis for political stability could
be traced to the young child's belief that elected leaders were trustworthy,
benevolent people who would make decisions with her best interests in mind
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(Easton & Dennis, 1969). Social trust also strengthens civil society because it
motivates and sustains cooperation. When we have a general faith in humanity,
when we believe that people are typically not out for their own gain, we have
less need for vigilance, less reason to worry about protecting our own
competitive advantage. Instead, we can turn our attention to cooperating with
fellow members of the community to preserve our common or public good.

From a psychological point of view, trust refers to our relationships
with "others." They may be family, friends, acquaintances, strangers, or more
abstract institutions such as the government. The essence of trust is an
assumption that others have our best interests in mind, that they would choose to
do things that help rather than harm us although they are free to choose
otherwise. At an interpersonal level, with friends or family, such assumptions
can be experientially grounded—confirmed or disconfirmed. In the case of the
generalized "other," however, it is not clear why some individuals have a
positive view of humanity while others are less willing to give people they do
not know the benefit of the doubt (see Flanagan, 2003, for a discussion of the
developmental roots of social trust).

Interpersonal trust that is based on close relationships is different from
social trust. The distinction in the literature is that of thick versus thin trust. The
former is rooted in and informed by regular contact with people we know, the
latter a more expansive but less intense trust in people in general (Uslaner,
2002). The importance of the latter for democracy is that it extends the radius of
humanity to which trust is applied (Putnam, 2000). Social trust taps a general
view of humanity as either fair, helpful, and trustworthy, or out for their own
advantage, as the following three survey items that tap this construct suggest:

Generally speaking, would you say that most people can be trusted or that you
can't be too careful in dealing with people?

Would you say that most of the time people try to be helpful or that they are
mostly just looking out for themselves?

Do you think that most people would try to take advantage of you if they got a
chance or would they try to be fair?

Trends in Social Trust

Scholarly interest in the phenomenon of trust has increased of late due
to concerns that Western societies may be experiencing a loss of trust that is
particularly problematic in younger generations. Analyses of the General Social
Survey indicate that the generation gap in beliefs that "most people are
trustworthy, fair, and helpful" grew between 1985 and 1997 due to precipitous
declines in such beliefs among the youngest cohorts (18- to 25-year-olds; Smith,
in press). Like other adults today, the younger generation has less confidence in
institutions such as the government or the press, but they are also more cynical
about humanity in general (Smith, in press).
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Why this is the case is not clear, although trends toward increasing
materialism and self-interest may be implicated. Longitudinal analyses of data
from the Monitoring the Future project show that declines in social trust among
high school seniors can be traced to increasing commitments to materialist
values over time (Rahn & Transue, 1998). What psychological dynamics may
underlie this relationship? One possibility is the relationship between trust (of
others) and our own trustworthiness in a context of competition for limited
resources. That is, if accumulating material goods becomes a higher personal
priority, we may be less likely to trust "others" who (like ourselves) must want
to accrue more for themselves. They (like we) must be looking out for their
competitive advantage. Thus, we should be vigilant about protecting our own.
In this regard, it is worth noting that as economic disparities increase in a
society, levels of social trust decline (Uslaner, 2002).

Experimental studies provide convergent evidence that competition for
limited resources in a group decreases a sense of trust among the members
(Dawes, van de Kragt, & Orbell, 1990). Developmental studies also suggest that
trust is lower to the extent that winning or being superior to others in a particular
domain is a core component of one's self-concept. For example, McGowan and
McGowan (1991) found that high-school athletes who were starters for their
teams were less likely to trust others when compared to their nonstarter
teammates who presumably continued to play for reasons other than advancing
themselves in the limelight.

Participation in Youth Organizations and Adult Civic
Engagement

According to retrospective studies with adults, engagement during
one's youth in extracurricular activities and community groups is related to the
likelihood of being engaged in civic and political affairs in adulthood (Verba,
Schlozman, & Brady, 1995; Youniss, McLellan, & Yates, 1997). With the
exception of sports, adults who as young people were members of organizations
like 4-H or stayed after school to work on the yearbook or participated in social
movements during their college years are more likely than their peers who did
not participate in such groups to vote, to attend community meetings, to be a
member of the PTA, to be an officer in a community organization—in other
words, to be engaged in and take responsibility for the affairs of their
communities. Why?

In other work, we have argued that participation in such organizations
develops an affinity for the community (Flanagan & Van Horn, 2003). Youth
groups offer a chance to bond not only with peers but with an organization that
has an identity in the community. Because their structure is informal, with
group-based projects and young people in charge, these groups offer unique
opportunities for youth to exercise rights and responsibilities in communities of
membership. They allow members to identify with the group, have a voice in
its collective decisions, and be held accountable to group processes and
products.
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However, because most of these nonformal groups are interest based,
young people will be gaining this civic practice with peers who are similar to
them. Empirical work indicates that the types of organizations in which one
participates as a young person are related to the types of community
organizations in which one is active as an adult (Van Horn, Flanagan, & Willits,
2002). From a developmental perspective, this makes sense if the exploration of
interest-based activities is the route through which one consolidates identity.
However, if the experiences of young people are to prepare them to participate
as citizens in a diverse democracy, the policy question is, what kinds of
participatory experiences do they need?

We contend that different kinds of participatory opportunities are
important in the development and sustenance of trust. Our first point is that
interest-based youth organizations such as community clubs or extracurricular
activities at school provide excellent opportunities for developing the kind of
"thick trust" that Putnam (2000) has described among people who get to know
one another very well. Our second point is that community service offers
unique opportunities for developing the "thin trust" (i.e., the generalized trust in
others one does not know well), that is essential to democracies. It does so, we
believe, by engaging youth with people who are different from them (whether in
age, social background, culture, need, etc.). The learning that occurs in these
encounters helps to undo stereotypes about others, for example, homeless people
at a soup kitchen, the elderly at a nursing home, or children in a Head Start
program.

Social Isolates Versus Socially Engaged Youth

Why might thick trust develop in interest-based youth groups? First,
learning to trust others and being a trustworthy person are integral to the process
of becoming a member of a peer group. These forms of social participation are
opportunities to feel a sense of identification with and loyalty to the group and to
gain an understanding of others based on real people. In contrast to families,
where acceptance typically is assumed, trust among one's peers is earned by
being reliable, by keeping promises, and by working together for the good of the
relationship or the group. Young people demonstrate their loyalty to the group
when they show up for a meeting or event or when they pitch in and do their
share of the work load. The reciprocity between trustworthiness and trust is
learned in peer groups. By fulfilling responsibilities to the group, young people
show each other that they can be trusted to come through. And by learning about
these same virtues in other members of the group, they develop social trust, that
is, the belief that others will also work for the benefit of the group.

Why would these twin virtues of trustworthiness and trust be related to
adult civic engagement and ultimately to the stability of a polity? One answer is
that affective ties to the group and, by extension, the community, become
integral to the young person's emerging identity. Extension of this identity into
adulthood ultimately means that contributing to the community becomes,
simply, the right thing to do. Typically, we consider the absence of such
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affective ties a problem for the individual and for the community as well. We
refer to such youth as disaffected or alienated, as if they were strangers in their
own society.

This brings us to the second reason that interest-based groups play a
role in the development of trust, that is, that social participation, even in
homogeneous interest-based groups is an opportunity to develop views of others
based on real people, not stereotypes. In contrast to the malevolent images of
"most others" found on entertainment television, we submit that youth who are
involved in community groups, even relatively homogeneous ones, have regular
encounters with real people who in general are fair, helpful, and not out for their
own advantage. As a result, a positive view of others and a sense of trust is
reinforced even when the others one encounters are similar to oneself. We know
that both civic engagement and social trust are lower among adults who are
social isolates and spend a lot of time watching television (Brehm & Rahn,
1997; Verba, Schlozman, & Brady, 1995). In addition, from time use studies we
know that teenagers who are not involved in some type of organization are
likely to spend significant amounts of their time alone, primarily watching
entertainment TV (Larson, 2001). Although we are aware of no specific studies
on social trust and TV viewing in children or adolescents, one study of 5th
through 8th graders found an inverse relationship between interpersonal trust (a
measure that included trust of parents, teachers, peers) and TV viewing (Ridley-
Johnson, Chance, & Cooper, 1984).

Interest-Based Groups Versus Encounters With Diverse
Others

Having outlined the benefits of social participation over isolation, we
turn next to our second point—that is, that all social participation is not equal.
Research with adults suggests that, whereas involvement in charitable
organizations, community service, and groups with a diverse membership boosts
trust, spending time in homogeneous or interest-based groups does not (Stolle,
1998; Uslaner, 2002).

Stated in terms of the relationship of social participation to democracy,
we would argue that the individual's views about the polity may depend on how
narrow or broad their experiences of the polity are. If one's experience of the
community is narrowly defined, then those who can be trusted may also be
narrowly defined. As Levi (1996) has pointed out in the literature on social
capital, the distinction between trusting others who are similar to ourselves and
extending that feeling to people we do not know is often murky. In fact, if
group solidarity and internal bonds of trust exist at the expense of excluding
others, one could argue that social capital in this form is a cost to democracy
(Portes, 1998). To build a polity, trust must be extended beyond our closest
associates or, to borrow from Dewey (1916), the relationships that members of a
group have with other groups or networks of people must be "full and free" (p.
83).
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Community Service

Social trust has not been a prominent variable in the research on
community service or service learning. Yet, evidence from some programs
shows a positive relationship between service learning and young people's
attitudes towards cultural diversity and tolerance, and an inverse relationship
with racial prejudice (Eyler & Giles, 1999; Melchior & Bailis, 2002), although
such changes may be more likely for youth whose backgrounds place them at
risk (Blyth, Saito, & Berkas, 1999) and for programs of sufficient duration
(Myers-Lipton, 1994).

The process by which this occurs has received less attention. However,
Yates and Youniss' (1997) study provides a compelling argument. They
conducted a longitudinal study of high school students in a Catholic school who
volunteered in a soup kitchen for the homeless as part of a class on social
justice. Over time, the researchers found that the identities of some students
changed as a result of their interactions with the homeless. This occurred in
stages as students became aware of the humanity of homeless individuals,
compared their own more privileged circumstances with the conditions that the
homeless faced, and ultimately achieved a more transcendent identity. In our
view, this speaks to the potential of community service projects for breaking
down group stereotypes and for learning about and developing trust in others,
especially if the projects put the young person in contact with people in need.
Metz, McLellan, and Youniss (2003) found that, after a year of working in
projects that served the needs of the poor, high school students were less likely
to blame individuals for being poor and were more likely to see the systemic
bases of poverty.

Hypotheses

Based on the literature on the positive relationship between
participation in associational networks and social trust, we expected that youth
who were social isolates would have lower levels of trust in others (measured as
their positive views of people in their community and of fellow students at
school) when compared to peers who participated either in clubs or in
community volunteer work. Second, based on our belief that engagement in
volunteer work exposes youth to a broader range of others than does
engagement in interest-based clubs, we expected that youth who engaged in
volunteer work would have higher levels of trust when compared to their peers
who were only in clubs or were social isolates. Finally, within the group of
youth who engaged in volunteer work, we expected to find higher levels of trust
among those who were open to and learned from their volunteer experience
when compared to peers who did volunteer work but felt that they learned
nothing from the experience.
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Methods

Sample

The data reported in this chapter were gathered as part of a project on
youth intergroup relations and beliefs about social justice. Surveys were group
administered in schools to an ethnically diverse sample of 12- to 18-year-olds
(mean age of 15). The majority of the students were White, but approximately
300 students were from African American, Arab American, and Latino
backgrounds. Schools were located in low-middle income communities that
differed in their racial/ethnic mix. The analyses for this chapter are based on
the responses of 1,031 youth.

Data Reduction and Analyses

We created a categorical variable based on adolescents' responses to
two participation variables: a) whether they were involved in any community or
school-based organizations or clubs, and b) whether they were engaged in any
community service work. The resulting participation variable was coded (1) if
the student was a member of clubs and volunteered (N = 567); (2) if the student
volunteered but was not a member of any club (N = 116); (3) if the student was a
member of a club but did not volunteer (N = 211); and (4) if the student did not
participate in a club or in volunteer work (N = 137). In the first group, 269
young people participated in clubs both in the community and at school, 230
participated only at school, and 68 only in the community. In the third group, 40
participated both in community and in school-based groups, 136 participated
only in school, and 35 only in the community.

The dependent variables were the youth's perceptions of the
characteristics of fellow members of their communities and of their schools.

Items in each scale are listed in Tables 8.1 and 8.2. Coefficient alpha
for each of the scales were acceptable (all scales above .71). Although these
items are not the classic indicators, they do tap similar dimensions of social trust
including the belief that people in general are fair, helpful to others, and
committed to the collective well-being of their community. In addition, these
measures overcome the methodological problem inherent in the classic items,
that is, confusion about the referent the respondents are using for "most people."
Our items tie the adolescents' perceptions of humanity to others in the actual
environments in which youth are spending their time.

High scores on the first two community scales reflect youth's views
that people in their communities are generally benevolent and pull together to
resolve community problems. The third community scale addresses what has
been referred to as the potential downside of social capital, that is, that strong
internal bonds of trust in a community can be maintained by excluding
newcomers (Portes, 1998). Thus, items in this scale tap adolescents' views that
members of their community make newcomers, including people from different
races and cultures, feel welcome. The last community measure focuses



156 Flanagan, Gill, & Gallay

specifically on youth's views that the police are helpful and mete out justice
fairly. These items have a more specific referent than the other scales. However,
this referent is key to the role of trust in stabilizing polities. In political
socialization literature, youth's attitudes toward the police are similar to their
views about the state (Easton & Dennis, 1969).

TABLE 8.1
Adolescents' Views of "Others" in Their Communities

People are benevolent and trusting.
There are people I can ask for help when I need it.
People trust each other.
Most people try to make this a good place to live.
If someone has a problem, they can usually count on others to help them out.

Perception of collective efficacy.
Most people feel safe.
People pull together to help each other.
If there is a problem getting some service from the government, people could get the

problem solved.
Every town has some problems. In general, people in my town work together to solve

our problems.

People are open to newcomers.
When someone moves here, people are pretty nice to them.
People like to meet others from different races and cultures.
When someone moves here, people make them feel welcome.

The police are fair and helpful.
The police are fair to everyone.
Everyone can rely on the police to help them.

The two student scales tap dimensions of trust in the school context.
Again, the youth's views of a generalized other are tied to a group, in this case,
the student body at their school. The first scale reflects the view that most
students are benevolent and committed to the good of the entire school
community. The second reflects a climate of inclusion in which students feel
trusted. Adolescents' sense of belonging or mattering in institutions such as
schools has been consistently noted as a protective factor against a host of health
risk behaviors (Resnick et al., 1997). Experimental studies have also shown that
individuals are more willing to make personal sacrifices on behalf of a group
when they feel a sense of solidarity with the group (Brewer & Gardner, 1996;
Dawes et al., 1990).

Results and Discussion

Oneway analyses of variance were run with the four level participation
variable as the independent variable and the seven scales measuring perceptions
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TABLE 8.2
Adolescents' Views of Fellow Students at School

Student solidarity/pride
Everyone tries to keep the school looking good.
Most students seem to care about each other, even people they don't know well.
Students feel like they're part of a community where people care about each other.
Students feel like they're an important part of the school.
Kids feel safe.
Students feel proud to be a part of this school.

Student inclusion
Students have a voice in what happens.
Students are encouraged to express their opinions.
Students can disagree with teachers as long as they are respectful.
Students can disagree with each other as long as they are respectful.

of others in one's community and school as the dependent variables. Significant
F-statistics were followed up with posthoc Scheffe tests. The results are
presented in Table 8.3.

Social Isolates, Club Members, and Volunteers

Two conclusions are supported by these data. The first is that, as a
general pattern, some level of participation is better than no participation. The
adolescents who do not belong to or participate in any organization (the
"neither" group in Table 8.3), whom we have labeled social isolates, have less
positive views of others when compared to their peers in the other categories.
However, based on the Scheffe test, this group was not significantly different on
several dependent variables from the group who participated only in clubs.
Even with this stringent test, however, the social isolates have less confidence in
the police and are less likely to feel that students have a voice at school. This
latter seems to be the most directly amenable to intervention because a major
value of extracurricular activities and community-based youth organizations is
the voice that students have in such groups (National Research Council &
Institute of Medicine, 2002).

The second conclusion drawn from the data in Table 8.3 is that,
generally, the more participation the better. Although not always statistically
significant, this relationship is consistent across the dependent variables and
generally linear. Those who both participate in clubs and do volunteer work
have more positive views of fellow community members when compared to
those who do volunteer work alone, a group which, in turn, is more positive than
their peers who participate in clubs alone. This linear relationship between
participation and trust also has been found in international comparisons in
which, across seven countries, the greater the number of organizations in which
a young person participated, the higher was his or her trust in others in the
community (Buhl, 2001).
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The Scheffe test is a stringent test of group contrasts. We argue that the overall
pattern for trust in others in one's community supports the conclusions that (a)
participating in some activity with others is better than isolation; (b) engaging in
both clubs and volunteer work is better than either alone; and (c) if one had
limited time and had to choose, opportunities to do community service may have
greater potential for developing social trust when compared to interest-based
clubs.

Finally, averaging across groups and comparing the degree to which
young people have positive views of various aspects of their school and
community climates, two dependent variables are lower overall: perceptions of a
caring student climate at school and perceptions that the police are helpful and
mete out justice fairly. Although we do not have independent observations to
confirm the self-reports, these relatively low means on student solidarity are
disconcerting insofar as other studies have shown that this aspect of a school's
climate is positively related to young people's commitment to civic goals
(Flanagan, Bowes, Jonsson, Csapo, & Sheblanova, 1998). Furthermore, if the
perception of the generalized other among one's fellow students is somewhat
misanthropic, one wonders whether this view might generalize to a misanthropic
view of humanity. Because interventions to create more caring and trusting
student climates have been successful (Battistich, Solomon, Watson, & Schaps,
1997), this may be a direction worth pursuing.

Second, the picture for trust in the police does not engender confidence.
In the political socialization literature, attitudes towards the police are
considered a good pulse on the younger generation's attitudes towards the state
(Easton & Dennis, 1969). If this is so, there may be cause for concern. Not
only do the results of our study reflect a relatively low endorsement that the
police mete out justice fairly, but other work suggests that the breach in youth's
relations with the police may be growing (Borrero, 2001).

What Do Young People Feel That They Learn From Engaging in
Community Service?

We turn next to the second phase of our argument, that is, the potential
of community service for learning about and de-stereotyping others.
Adolescents in our study were asked, "Did you learn anything about yourself,
about others, or about your community by doing this volunteer work?" Roughly
70% of those who volunteered said yes, 30% said no, and there were important
differences between the two groups.

According to chi-square tests, there was a significant relationship
between frequency of volunteering and learning from the experience: Whereas
37% of those who viewed volunteering as a learning experience had volunteered
once a week for about a year, among those who did not learn from the
experience, only 25% volunteered at least once a week. In contrast, 56% of
those who learned and 70% of those who did not learn had volunteered only a
few times. In other words, learning from one's participation in community



TABLE 8.3
Participation in Clubs and Community Service Work and Perceptions of "Others" in Community and School

Clubs and Volunteer Work
M SD

Volunteer Work Only
M SD

Clubs Only
M SD M

Neither
SD F statistic

Community
Benevolent
Open
Efficacy
Police are fair

Solidarity/care
Inclusion/voice

3.38a

3.35a

3.17a

2.89a

2.81a

3.55a

.76

.77

.75
1.02

.80

.86

3.43a

3.41a

3.13a

2.79ab

2.85a

3.52a

.76

.80

.75
1.06

3.
3.
2.
2.

Students at School
.78
.91

2.
3.

16°
22ab

97ab

81a

70ab

51a

.74

.82

.81
1.08

.75

.82

3
3
2
2

2
3

.08b

.03b

.83b

.48b

.56b

.22b

.76

.86

.74
1.04

.82

.93

9.26
7.09
8.44
5.54

4.41
5.18

Note. Means with different subscripts are significantly different based on Scheffe test.
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service is related to how often one engages in service, a finding supported in
other work on service learning (Billig, 2000; Melchior & Bailis, 2002).

We next ran the same set of dependent variables (perceptions of others
in one's community and at school) for the two groups of youth who participated
in community service, that is, participants who felt they learned something
versus those who participated but said they did not learn anything. These results
are presented in Table 8.4 and indicate that those youth who felt they learned
something had more positive views of fellow students and members of their
community when compared to their peers who volunteered but, in their own
estimation, learned nothing from the experience.

TABLE 8.4
Learning From Community Service Work and Perceptions of "Others" in

Community and School

Learned
M SD M

Did Not Learn
SD F statistic

Community Members
Caring
Open
Effective
Police are Fair

3.43
3.41
3.20
2.95

.73

.73

.72

.99

3.09
3.12
2.94
2.64

.74

.69

.71
1.05

2 4 . 8 9
19.11
14.91
11.31

Students at School
Solidarity
Democratic

2.88
3.67

.75

.77
2.61
3.32

.76

.88
15.29
23 .91

These results remind us that what individuals bring to the community
service experience plays a role in what they get out of it. One interpretation of
these results is that the group who learned something from volunteering was
more open-minded or had more positive views about others to begin with.
Furthermore, their motivations for volunteering may have differed from their
peers who did not learn from the experience. We know that adults who
participate in volunteer organizations have different motivations for
participating and that their length of service depends in part on whether the
experience fulfills their needs (Omoto & Snyder, 1995). It is certainly possible
that youth who say they learned from service work experienced a better match
for what they expected to get from the experience. Alternatively, as others have
noted, the specific content, that is, what the youth does as service, have
everything to do with the outcome. Compared to functionary work, direct
service with people in need is more likely to be related to the kinds of civic
outcomes we would like to see (Metz et al., 2003).

What did young people feel that they learned from their community
service experience? We put that question to the participants in our study who
said they learned something. Examples of these open-ended responses are
presented in Table 8.5 where we have organized responses into categories
referring to what the student felt she or he learned (a) about him- or herself; (b)
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about others; and (c) about his or her relationship with others and the social
contract that binds them. In the first category, youth noted that it felt good to be
benevolent and that they became better persons in the process.

The second category, which we have called references to others,
implies a change in the adolescent's attitudes toward or interactions with
individuals in various social groups. For example, youth said they learned to get
along with children, to respect the elderly, and to know and trust old people.
These statements suggest that two changes may be going on in these encounters.
The first involves a process of de-stereotyping. While meeting others in real
concrete encounters through volunteer service, young people have the
opportunity to, as one teen put it, " meet new people and learn that not all people
are bad." Second, learning to get along with, know, trust, and respect others
implies that the adolescent him- or herself is accommodating. This change is
vital to democracy because resolving political issues requires citizens who are
sensitive to the needs of others, open to alternative perspectives, and willing to
compromise rather than only get their own way.

TABLE 8.5
Youths' Reflections on What They Learned From Participation in Community

Service

About themselves
Learned who I am and how people operate.
Became a better person.
I like helping and being around others.
Feels good to help others—better than helping yourself.

About others
Meet new people—Not all people are bad.
Get along with children.
Respect elderly.
Got to know and to trust old people.

About relationships with others and the social contact that binds us together
Learned that not everyone is as fortunate as I.
People need and want help. Some need it just to get by.
We all need help.
Always give help because it will probably be there when you want it back.
There are a lot of people who care and are willing to help.

Statements in the third category also capture what we have referred to
as young people's understanding of the social contract. By this we mean their
understanding of the conditions in which others in their society live and their
beliefs about the obligations that members of a society owe one another. Some
statements in this category reveal the young person's developing ideas about
privilege and disadvantage and their appreciation of their own position of
relative advantage vis-a-vis others. The recognition of the human condition they
share with less advantaged others is part of the transformative process that Yates
and Youniss (1997) contend young volunteers exposed to people in need go
through. The youth's responses indicate not only that they recognize their
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relative position of privilege, but that they also realize that there may be
occasions when they will be on the receiving end. The response "Always give
help because it will probably be there when you want it back" suggests a view of
the social contract that goes beyond charity. Not only the spirit of noblesse
oblige should motivate us to help others but also the fact that we all benefit
when an ethic of care binds a society of people together.

Finally, responses in this category reflect another means by which
participation in community service might add to the collective stock of social
trust, that is, by exposing young people to adults who care about others and
devote their lives to the volunteer sector. One of the things youth in our study
said that they learned was that "there are a lot of people who care," "there are a
lot of people who are willing to help others." In the research on community
service little attention is given to the fact that the leaders of voluntary
organizations and the staff of human service agencies are typically people who
give of themselves for the benefit of others in their communities. From a
developmental point of view, these public servants, these models of good will,
could be especially inspiring in the formative years. Whether or not young
people will choose to do similar work as adults, they have gotten to know adults
who do, which should enhance their views of the generalized other as helpful,
fair, and trustworthy.

Conclusions

In her book Democracy on Trial, Elshtain (1995) notes "to be viable, a
democracy depends on people with democratic dispositions who are prepared to
work with those who are different from themselves towards shared ends and who
have a commitment to civic goods that are not the possession of one person or
one small group alone" (p. 2). We submit that the everyday opportunities the
typical adolescent has for encounters with others are rather homogeneous. As a
result of decreasing family size, age grading practices, social homogenization of
neighborhoods, and school tracking, adolescents have fewer opportunities to
interact with people who are different from them on a wide range of dimensions.
This fact can have consequences for democracy.

In this regard, we believe there are two implications for youth
programming and policy that one can take away from our study. First, social
participation even in interest-based groups is better than isolation for the
development of trust. Second, in addition to opportunities to participate in
homogeneous groups, opportunities for more heterogeneous encounters and
exchange are important means for adding to the stock of social trust that
undergirds democracy. The opportunity to interact with people one would
otherwise not get to know is a chance to learn about the basic benevolence of
humanity.

Although participation in community-based organizations offers a
number of potential civic benefits, the opportunities for young people to
participate in such organizations are unevenly distributed across communities.
In a recent analysis of the National Longitudinal Survey of Youth, Hart, Atkins,
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and Ford (1998) found that youth from more advantaged families are more
likely to be involved in community clubs, teams, organizations, and service.
They argue that socially advantaged communities have both the financial and
social resources necessary to support such organizations. Because a larger pool
of active adults is often available to serve as volunteers, adolescents in such
communities are more likely to be reached by community-based organizations
(Hart & Atkins, 2002). Not only are there fewer opportunities for structured
social participation in poorer communities, but when programs do exist they are
typically unpredictable and less sustainable than those in privileged
communities.

We raise the issue of equity because, if opportunities for participation
are unevenly distributed, this could result in an unequal distribution of social
trust as well as other civic attitudes and competencies in younger generations. If
youth in socially disadvantaged communities are not given the opportunity to
contribute to their community, then the democratic foundations of these
communities are weakened. In a perverse way, if these opportunities are
unevenly distributed, community service programs themselves could be an early
contributor to what Verba and his colleagues (Verba et al., 1995) have referred
to as the political advantages that higher SES groups stockpile over their
lifetimes.

It is not only opportunities for social connection and civic engagement
but the types of opportunities to connect and engage that are important policy
matters. Even when youth have adequate access to interest-based groups, these
questions remain: Do they have opportunities to work with others who are
different from themselves? Do they have practice in accommodating their own
desires as they consider broader public needs? Do they have the opportunity to
build networks of trust that extend beyond their local communities? The trends
pointing to declines in social trust in younger generations are a cause for
concern because of the role that trust plays in sustaining democracy and civil
society. Given the increasingly normative expectation that community service
should be integral to the education of American youth (Billig, 2000), the
potential of these programs for increasing our collective stock of social trust
should be explored.
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DESIGNING INTERVENTIONS TO PROMOTE
CIVIC ENGAGEMENT

Robert G. Bringle
Indiana University-Purdue University Indianapolis

Research on relationships and social networks supports the conclusion
that there are mental health and physical health benefits that accrue from rich
social connections and social participation (Piliavin, 2005). Other analyses lead
to the conclusion that participation in social networks and communities is
advantageous to the health of democracies, which, in turn, provides a basis for
free enterprise and commerce (Putnam, 1995, 2000). In addition, the quality of
life of individuals, in the most general sense, is tied to participation in social
networks (Wright, 1999). This pattern of results provides a rationale for
designing interventions to encourage, support, and enhance civic participation
and for designing specific interventions for particular groups, including youth,
retired persons, professional groups, and neighborhoods. This chapter focuses on
service learning, which is a particular type of intervention that is designed to
enhance educational outcomes and civic engagement among college students.
There are many ways in which social psychology theory and research can
contribute to and learn from the development of service learning as a purposive
intervention to enhance cognitive and personal development, civic participation,
volunteering, political participation, and intergroup relationships.

Service learning is defined as a "course-based, credit-bearing
educational experience in which students (a) participate in an organized service
activity that meets identified community needs and (b) reflect on the service
activity in such a way as to gain further understanding of course content, a
broader appreciation of the discipline, and an enhanced sense of civic
responsibility" (Bringle & Hatcher, 1995, p. 112). Service learning is an
academic enterprise. Although other forms of community service (e.g.,
volunteering) can have educational benefits, service learning deliberately
integrates community service activities with stated educational objectives. This
means that not just any community service activity is appropriate for a service
learning class, but that the service activities must be selected for and coordinated
with the educational objectives of the course. Furthermore, the community
service activities should be meaningful not only for the student's educational
outcome but also to the community. Thus, well-executed service learning
classes represent an effective partnership between the campus and the
community, with the instructor identifying service activities that are relevant to

9
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the educational agenda and community representatives ensuring that the
students' community service is consistent with client and community interests
(Enos & Troppe, 1996; Zlotkowski, 1999).

Service learning, then, is a course-based intervention with the dual
purposes of (a) learning through service (i.e., enhancing educational outcomes
through community service) and (b) learning to serve (i.e., enhancing the
intentions and future behaviors of students to be engaged in their communities).
Although service learning can occur in nonacademic settings and in K-12
settings, this discussion focuses on service learning in higher education. At
Indiana University-Purdue University Indianapolis (IUPUI), which has 29,000
commuting students and a large representation of professional schools, service
learning fits the mission of the institution, its urban setting, a tradition of
practice-based instruction in communities, and the desire to develop a new
model for higher education by making service an integral part of the campus
culture.

Campus/Community Partnerships in Service Learning

High quality service learning classes demonstrate reciprocity between
the campus and the community, with each giving and receiving. Developing
good campus/community partnerships, particularly between service learning
faculty and community-based agency personnel, is important for successful
service learning experiences. Theory and research on relationships can prove
useful for examining several aspects of campus/community partnerships
(Bringle & Hatcher, 2002):

1. Relationship initiation: for example, having a clear mission and purpose,
communicating what is sought and expected in a partnership, identifying
rewarding partners, choosing partners from among the many potential
partners, knowing what the other party values.

2. Relationship maintenance: for example, emphasizing the importance of
fairness and equity, transforming motives from exchange (tit-for-tat) to a
communal ("us") attitude, monitoring evidence of relationship
development.

3. Relationship dissolution: for example, recognizing that length is not a good
indicator of success, understanding how short-term relationships may be
appropriate in some cases, terminating relationships without stress,
guarding against exploitive relationships.

The analysis of relationship closeness by Berscheid, Snyder, and
Omoto (1989) can be particularly useful in evaluating campus/community
partnerships. They posit the following three characteristics as defining the
degree of closeness: (a) frequency of interaction, (b) diversity of activities, and
(c) interdependency. In evaluation of a 4-year HUD-sponsored Community
Outreach Partnership Center that IUPUI operated in three Indianapolis
neighborhoods, both university and community respondents acknowledged that,
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during the 4 years, the campus and community were interacting more frequently
and doing more activities together, but that mutual influence had not yet been
demonstrated. Furthermore, the respondents indicated that when there was
influence, the campus was more likely to have influenced community affairs
than vice versa (Muthiah & Reeser, 2000). These findings provided useful
information for understanding how the relationship had changed over time and
what needed to occur in the future to deepen the relationships between the
campus and the neighborhoods.

Reflection in Service Learning

In addition to reciprocity between the educational goals and the
community needs, high quality service learning includes deliberate, structured
opportunities through which the student can connect the service experience to
the academic course. These reflection activities can take a variety of forms,
including journals, written assignments, group discussion, multimedia
presentations, and reports to the community agency. Bringle and Hatcher (1999)
posit that reflection activities should (a) clearly link the service experience to the
course content and learning objectives; (b) be structured in terms of description,
expectations, and the criteria for assessing the activity; (c) occur regularly
during the semester so that students can develop the capacity to engage in
deeper and broader examination of issues; (d) provide feedback from the
instructor so that students learn how to improve their critical analysis and
reflective practice; and (e) include the opportunity for students to explore,
clarify, and alter their personal values. Bringle, Hatcher, Muthiah, and Mclntosh
(2001) conducted multiple regression analyses of data from service learning
classes on seven campuses to evaluate the relative importance of regularity,
structure, and clarification of values. Each of these three characteristics of
reflection were significant predictors of the quality of the learning environment
of the course: reflection that allowed clarification of values, cumulative R = .58;
reflection that was regular, cumulative R = .62; and reflection that was
structured, cumulative R = .63. The number of hours and the total pages of
written reflection did not significantly predict the quality of the learning
environment.

Social psychology offers interesting perspectives that are relevant to the
role that written reflection plays in meeting educational, social, and personal
goals of service learning. Pennebaker, Kiecolt-Glaser, and Glaser (1988)
manipulated whether college students wrote about either traumatic experiences
or superficial topics on 4 consecutive days. Those who wrote about the
traumatic event, compared to the other group, had more favorable immune-
system responses, less frequent health center visits, and higher subjective well-
being. Similar effects about the benefits of writing have been found in many
other studies on diverse groups ranging from grade-school children to nursing
home residents. "Not only are there benefits to health, but also writing about
emotional topics has been found to reduce anxiety and depression, improve
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grades in college, and ... aid people in securing new jobs" (Pennebaker, 1990,
p. 40).

Although Pennebaker's research focuses on writing about traumatic
events, the results can be generalized to writing about other events that involve
emotional content (e.g., empathetic responses to persons who are suffering).
More relevant to the analysis of reflection in service learning, Pennebaker
conducted analyses of essay content to determine if characteristics of the
narratives were related to the writer's subsequent health and well-being. The
most important factor that differentiated persons showing healthy improvements
from those who did not was the ability to show marked improvement in their
constructions of stories that contained causal thinking, insight, and self-
reflection. These are attributes that educators may focus on as they construct
reflection activities for students (Eyler, Giles, & Schmeide, 1996). Thus,
reflection activities in service learning classes that are conducted regularly and
promote both personally and academically meaningful exploration of
experiences in service settings have the potential, if appropriately structured, to
yield health and intellectual benefits to the student.

However, some risks may be associated with structuring reflection
activities in a service learning course; instructors of service learning classes will
need to keep these liabilities in mind. Batson, Fultz, Schoenrade, and Paduano
(1987) conducted studies that examined critical self-reflection, which is an
honest attempt to answer the question, "Why, really, am I doing good?" Batson
and his colleagues (Batson et al., 1987) found that critical self-reflection caused
a self-depreciating bias, which eroded the attribution that helping was done for
altruistic reasons. The effect was particularly strong for those individuals who
valued honest self-knowledge and those who were cognizant of the personal
gain they would receive by helping others. All three of these conditions—
reflection on motives, promoting self-knowledge, and personal gains for helping
(e.g., course credit)—can exist in service learning courses. These results by
Pennebaker (1990; Pennebaker et al., 1988) and Batson et al. illustrate the
potential benefits and liabilities of written reflection, and subsequent research
can clarify when, how, and why certain outcomes occur due to the nature of
reflection in service learning classes.

What College Students Bring to Campus and Service Learning
Classes

Recent surveys of college students demonstrate that a majority of
entering students came to campus with prior experience in voluntary service, but
that campuses failed to keep these students engaged at a similar rate during
college (Sax & Astin, 1997). In order to study the motives and experiences that
students bring to the college classroom, Bringle, Madjuka, Hatcher, and
Mclntosh (2002) conducted a survey of 550 entering IUPUI students. Because
IUPUI has a large number of professional programs, we were interested in how
professional students, and business majors in particular, might differ from other
college students; the sample was analyzed according to the following groups:
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prospective business majors, prospective professional school majors, and
prospective liberal arts, science, and humanities majors. Consistent with past
research by others, 25% of these entering students had not volunteered in the
past 5 years. In addition, during the last year, 25% of the students had
volunteered 20 hours or more (Bringle et al. 2002).

Motives

Given this prior experience, what different motives for volunteering do
college student bring to campuses that can provide a basis from which educators
can tailor experiences that match motives? The Volunteer Functions Inventory
(VFI; Clary et al., 1998) provides a measure of six functions that are served
through volunteer activity:

1. Values: the degree to which volunteering expresses altruistic and
humanitarian concern for others.

2. Understanding: the degree to which volunteering provides opportunities for
new learning experiences and to use knowledge, skills, and abilities.

3. Social: the degree to which volunteering allows the person to be with
friends and receive the recognition of others.

4. Career: the degree to which volunteering promotes clarity about vocational
choices.

5. Protective: the degree to which volunteering allows the person to avoid guilt
and cope better with personal problems.

6. Enhancement: the degree to which volunteering promotes an individual's
sense of personal growth and positive feelings.

Entering IUPUI students reported that the most salient reason for
volunteering was values (M = 5.44 on a 7-point response scale), followed by
understanding (M = 4.91), enhancement (M = 4.38), career (M = 4.01),
protection (M = 3.23), and then social (M = 3.02; Bringle et al., 2002). These
results suggest that students arrived with a strong intrinsic interest in helping
others. Furthermore, these students reported that both cognitive and personal
development were strong motives, stronger than the more pragmatic motives of
furthering their career, reducing personal guilt, and making friends. In addition,
when motives were examined by intended major (business vs. professional vs.
humanities/arts/science), no differences existed among the motives of
Understanding, Protective, Social, Career, or Enhancement. Both business
majors (M= 5.30) and other professional majors (M = 5.38) scored lower than
arts/sciences/humanities majors (M = 5.63) on Values; however, Values was still
the strongest motive for volunteering for those two groups of students (Bringle
et al., 2002).
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Interest in Types of Service

Respondents were asked to indicate their level of interest in different
types of service opportunities that colleges might make available. The most
interest was indicated for one-time service activities (30% saying "very
interested"), followed by service as an option in a course (28%) and paid
community service (27%). International service (19%), service learning classes
(12%), and long-term immersion community service (8%) had the least interest
(Bringle et al., 2002). No differences were evident among majors for the
different types of service, although business majors were less interested in
immersion service than the other two groups.

Predicting Interest in Types of Service

In order to understand interest in enrolling in a service learning class,
multiple regression analyses were conducted. The two significant predictors of
interest in enrolling in a service learning class were Understanding and Values,
the motives that are most central to the service and learning components of
service learning (Bringle, Hatcher, & Mclntosh, 1999).

Obstacles

Respondents were also asked to rate the importance of various
obstacles. The most common reasons for not becoming involved were lack of
time (89% indicated "very" or "somewhat" significant) and inflexibility of their
schedule (75%), followed by lack of information about opportunities (57%).
Most important to subsequent analyses and discussion, 42% indicated that lack
of interest in volunteering was either "very" or "somewhat" significant (Bringle,
Hatcher, & Mclntosh, 1999).

Discussion

The results indicate that many, but not all, students had been active in
volunteering prior to college, that they brought a well-developed motive base for
volunteering to college, and that this characterization fit students from all
majors, with minor exceptions. Thus, volunteering in the community has rather
even appeal for all types of students and can be considered as a viable
component across the curriculum. Values and Understanding, the two key
aspects of a service learning class, were the only motives that were identified as
related to interest in enrolling in service learning classes; these were the two
strongest motives among entering students. This is important because Clary et
al. (1998) contend that matching volunteers' motives to the capacity of a
volunteer activity to satisfy particular volunteer needs is critical to sustaining
involvement. However, college students, and particularly commuting students
on our campus who work more than students at peer institutions, reported that
time and schedule were major impediments to becoming involved in community
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service. Furthermore, these obstacles resulted in a lack of interest in
volunteering for about one half of the entering students. This suggests that one
of the best ways in which to involve students in community service is through
the classroom because they have little time for extracurricular involvement.

Benefits of Service Learning

Does service learning, as an intervention, enhance students'
commitment to civic involvement? Astin and Sax (1998; Sax & Astin, 1997)
found, in a large 5-year, postgraduation follow-up survey, that outcomes
associated with involvement in community service and service learning during
the college years include gains in civic responsibility (e.g., future plans to
volunteer, efficacy to change society, commitment to influence social values),
gains in academic development (e.g., contact with faculty, aspirations for
advanced degree), and gains in life skills (e.g., leadership skills, interpersonal
skills, conflict resolution skills) when compared to nonparticipating students and
covarying out pre-existing differences (Sax & Astin, 1997).

Furthermore, students who participate in service learning reported
increased interaction with faculty and peers (Astin & Sax, 1998; Giles, Eyler, &
Braxton, 1997), greater relevance of coursework to career clarification (Keen &
Keen, 1998; Vogelgesang & Astin, 2000), stronger commitment to social
responsibility and future volunteering (Astin & Sax, 1998; Gray et al., 1996;
Markus, Howard, & King, 1993; Perry & Katula 2001), improved learning
(Astin & Sax, 1998; Eyler & Giles, 1999; Markus et al, 1993), improved ability
to think critically about complex problems (Batchelder & Root, 1994; Eyler &
Giles, 1999), increased racial understanding and tolerance (Vogelgesang &
Astin, 2000), and greater satisfaction with the learning experience (Gray et al.,
1996) than undergraduates who do not participate in a service learning courses.

Our research on IUPUI students, who represent a broad cross-section of
demographic characteristics, indicates that students enrolled in service learning
courses reported significantly more favorable outcomes on several key
dimensions of IUPUI's Principles of Undergraduate Learning (see Table 9.1),
when compared to a random sample of returning students who responded to the
same survey items.

Roles for Social Psychological Theory and Research

The psychological literature is strongly related to issues in designing
and implementing effective service learning experiences for students. Specific
examples of the application of psychological theories are contained in the
AAHE psychology monograph (Bringle & Duffy, 1998) and the issue of Journal
of Social Issues edited by Stukas and Dunlap (2002). This section illustrates
some interesting applications.
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TABLE 9.1
Means for Items on Which Service Learning Students Reported Significantly

Greater Outcomes Than Returning Undergraduates in General

Items

In-depth understanding of course material

Ability to critically examine ideas and issues

Ability to relate knowledge with practice

Ability to express facts, ideas, etc., in writing

Speaking in a small group setting

Speaking to a large group

Ability to integrate knowledge from several fields

Ability to view events from different perspectives

Developing a sense of values and ethical standards

Ability to make sense of personal and social
experiences

Understanding different people and traditions
Note. Each mean difference in a row is significant at p <

Service Learning
Students

3.77

3.86

4 .09

3.60

3.67

3.16

3.55

3.87

3.64

3.84

3.79

.05.

Returning
Students

3.32

3 .20

3.29

3.34

3.22

2.69

3.15

2.97

2.76

2.87

2.87

Intergroup Contact Theory

Service learning typically involves college students in service settings
in the nonprofit sector. The most frequent service activity is tutoring in K-12
schools, often inner-city schools, although college students work with many
disenfranchised populations, including homeless, youth, victims of violence,
sick and disabled persons, and elderly (Campus Compact, 2001). As such,
students are in unfamiliar community settings and interact with persons with
whom they differ on several characteristics (e.g., age, class, race, education) and
for whom they may have prejudices and stereotypes. A promising educational
outcome is that the service learning experience can have positive effects on their
understanding and relationships to other groups in society.

The typical approach to diversity education focuses on changing
attitudes, and thus beliefs and feelings, of students about other groups (Erickson
& O'Connor, 2000). This approach reflects one of the most fundamental tenets
of social psychology, which assumes that if one changes attitudes, beliefs, and
feelings, then behavior will subsequently be altered. In contrast, service
learning is based on the alternative causal sequence that changing behavior can
result in changed attitudes. Thus, service learning places students in situations
with others who are different and anticipates that their experiences are such that
changes in attitudes will follow.

The intergroup contact theory can contribute to the design of service
learning classes because each of its components (i.e., pursuit of common goals,
equal status, contact that contradicts stereotypes, long-term contact, norms) has
the potential (a) to be present in service learning and reduce prejudice ("Pro" in
Table 9.2), or (b) to be absent ("Con") and strengthen prejudices, stereotypes,
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and discrimination (Erickson & O'Connor, 2000). This analysis demonstrates
how social psychological research can guide the design of these educational
experiences so that they produce the desired outcomes and avoid unintended
results.

TABLE 9.2
Potential Effects of Intergroup Contact Variables on Service Learning

Pursuit of common goals
Pro: Students and community have aligned interests.
Con: Students and community have different interests.

Equal status
Pro: Students and community work together as equals, both giving and taking.
Con: Hierarchical relationships with power differences are established.

Contact contradicts stereotypes
Pro: Contact results in increased familiarity, which results in perceptions of similarity.
Con: Contact reinforces stereotypes.

Long-term contact
Pro: Service learning provides regular contact and deep involvement.
Con: Service learning provides short-term contact and shallow involvement.

Norms
Pro: Service learning promotes interdependency, justice, and empathy.
Con: Service learning promotes a charity model.

Attribution Theory

A second area in which social psychology can contribute to the practice
of service learning is attribution theory. Bringle and Velo (1998) examined how
engaging in community service produces numerous attributional tasks, including
students making attributions about those they are helping, self-attributions about
their motives for helping, attributions by recipients about why the students are
helping, and attributions about why help is needed. Morton (1995) observes that
campus-community relationships are too often rooted in charity rather than
justice. Charity occurs when resources and surpluses are given from one
community ("haves") to another community ("have nots"; see Nadler, 2002),
whereas justice is demonstrated when resources are considered to be common
property and shared accordingly. Traditionally, faculty rely on a charity model,
rather than a justice model, when working with community partners (Morton,
1995). Harkavy and Puckett (1991) note that the expert model, which is
frequently used by faculty members, is one in which the relationships are elitist,
hierarchical, and unidimensional (also see Nadler, 2002) rather than collegial,
participatory, cooperative, and democratic. The risk is that service learning may
create hierarchical relationships that promote a charity model, power
differentials, dependency, and counterproductive attributions by students and
recipients. There is also a risk that students engaged in community service will
make defensive attributions of blaming the victim, a response generated by a
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belief in the Just World Hypothesis. However, exemplary service learning
should promote a democratic, collaborative, reciprocal approach to the
relationships that lessen these risks and that promote the use of nonstigmatizing
attributions.

What Are the Consequences of Requiring Service in Service
Learning Classes?

One approach to engaging students in community service is to work
only with students who are motivated to be involved. Working with students
who are committed to service has merit and deepening their experiences is a
worthwhile goal. However, working only with those motivated students is
short-sighted and shirks our educational responsibility to foster change and
development in all students. Rather than achievement through selection for a
few students, we have a responsibility to produce achievement through
intervention for as many students as is possible. Recall that our research found
that the vast majority of our college students were not inclined to enroll in a
service learning class.

As educators create learning environments to instill and develop
philanthropic motives and voluntary action, they face the paradox of how to
structure experiences that produce the desired goals. Requiring service is one
structural element of service learning courses that is frequently used to engage
students in educationally meaningful service learning. However, requiring
service contributes to controlling conditions that could undermine intrinsic
motivation. Does it?

Stukas, Snyder, and Clary (1999) reported the results of a field study
and a laboratory experiment on the effects of mandatory service. The field study
focused on business students in a one-credit, tuition-free course through which
they satisfied a 40-hour community service requirement. The second study by
Stukas and colleagues was a laboratory study in which students were either
required or induced to tape books for the blind, the latter being the choice
condition. In both studies, they found a main effect (Table 9.3), indicating that
requiring service resulted in lower motivation. In addition, there was an
interaction, but the nature of the interaction was different for the two studies (see
second and fourth rows of Table 9.3).

We conducted three studies that looked at the effects of required
service.

Study 1

End-of-semester surveys for service learning classes at IUPUI were
given to 267 students in 3-credit hour service learning classes. The
questionnaires had multiple-item measures of outcomes that are typically
identified as goals in service learning classes: active learning, community in the
classroom, attitudes toward service, leadership, academic persistence, career
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clarification, and course satisfaction (all with acceptable coefficient alphas;
Bringle, Hatcher, & Mclntosh, 1999).

TABLE 9.3
Summary of Research Results

Stukas, Clary, & Snyder IUPUI

Study 1 Study 2 Study 1 Study 2

Requiring
service Yes Yes Yes No
lowered
intention

Effect of
noncontrolling
intervention for No effect Increased Increased
extrinsically motivation motivation
motivated
students

Choice maintains
motivation for Yes Yes No test Notcst

experienced
students

Controlling
intervention

adversely Yes Yes(?) No test Notest

motivated
students

Study 3

Yes

No test

Yes

No

A comparison of outcomes for courses that required community service
versus those that offered service learning as an option in the course found that
students in optional service reported higher outcomes on all variables including
civic responsibility, with the exception of leadership. There was no information
on prior history of community service or motivation for community service;
therefore, only the main effect could be examined in this study, not the
interaction. The number of hours of community service in the service learning
class did not interact with required versus optional on any of the outcome
measures.

Study 2

Seventy-eight students enrolled in service learning classes at IUPUI
completed a questionnaire with multi-item measures of the same outcomes as in
the previous study (Bringle, Hatcher, & Mclntosh, 1999). ANOVAs found no
significant differences between students reporting required versus optional
community service on active learning, community in the classroom, attitudes
toward service, leadership, academic persistence, career clarification, and course
satisfaction. In addition, there were no differences on any of the same variables
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for whether or not the students had prior knowledge that service was part of the
course, suggesting that self-selection of students into service learning classes did
not play a role.

Study 3

This study was an improvement on the previous two studies because it
examined a broader range of courses on multiple campuses and collected
additional information about the students and the courses (Bringle, Hatcher,
Muthiah, & Mclntosh, 2001). Questionnaires were distributed to 471 students
enrolled in service learning classes on eight campuses. Questionnaires were
distributed at the beginning and the end of the semester. The questionnaire at the
beginning of the semester obtained background information on the students. To
control for pre-existing differences between groups, the following variables
from the questionnaire administered at the beginning of the semester were
entered as covariates in all analyses: gender, age, high school GPA, first
semester in college, anticipated semester GPA, credit hours enrolled this
semester, level of service involvement in the past 4 years, level of parents'
service involvement over past 4 years, father's educational level, mother's
educational level, evidence of civic responsibility, and importance of graduating
from this campus.

When the covariates were not entered, no significant difference was
evident for required versus optional. A MANOVA with covariates found that in
courses requiring service learning (vs. optional service learning), more
interaction with peers, more relevance to future careers of students, and less
civic responsibility was reported by students. Because one of the covariates was
a measure of civic responsibility at the beginning of the semester and because
Stukas et al. (1999) found an interaction, a median split on pretest civic
responsibility was made and the data were reanalyzed as a 2 x 2 ANOVA with
require/optional as one factor and low/high pretest civic responsibility as the
other factor. There was a significant interaction, and simple effects tests
suggested that for those students with little inclination toward civic
responsibility, required community service was associated with significantly
lower civic responsibility at the end of the semester when compared to optional
community service.

Discussion of Research Results on Required Service

The outcomes from these five research studies present a puzzle because
of the variations in results on key research questions for which there is
information. Stukas and associates (Stukas et al., 1999) present results indicating
that (a) required service was associated with lower civic responsibility than
optional service (Study 1), and (b) required service eroded interest for those with
a history of service (Study 1); but this was not clear in Study 2 (see Table 9.3).
Although Stukas et al.'s research may still be relevant to service learning, this
research was not focused on service learning because: (a) there was no course;
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(b) there were no reflection activities, or at least reflection activities that satisfy
the criteria of being regular, structured, bridging service and learning, allowing
feedback, and clarifying goals (Bringle & Hatcher, 1999); and (c) there is no
evidence of reciprocity with the community, although this might have been
present in some cases. Results from our three studies found, consistent with
Stukas et al.'s research, that optional service was associated with higher civic
responsibility. However, unlike Stukas et al.'s results, we also found no
differences associated with required service, and required service was associated
with lowered civic responsibility only for those students with a history of lack of
interest in community service (not those intrinsically motivated).

What is central to an analysis of the discrepancies in these findings is
the degree to which all the different conditions that are present in service
learning classes are perceived as controlling by students with differing motives.
Rewards and requiring service can increase the perception of external
regulation. However, rewards and required service can also produce
opportunities for feedback that supports perceptions of competence. Research
shows that to make rewards less controlling and more informational requires (a)
minimizing the use of authoritarian style, (b) acknowledging good performance
but not using rewards to strengthen or control behavior, (c) providing choices
about how to do the task, and (d) emphasizing the interesting and challenging
aspects of the task (Deci, Koestner, & Ryan, 1999; Deci & Ryan, 2000). The
same is true of information and verbal feedback: It can be controlling,
especially when it is expected, or it can facilitate growth, when it is unexpected
and informative about competence. Thus, all of the research results may be
accurate and their differences might be understood in terms of other qualities of
the students' experiences that were not measured.

Role of Motivations

In addition to learning, service learning aims to have students
demonstrate internalization of civic skills in a manner that is integrated with
their sense of self. Deci and Ryan's Self-Determination Theory (SDT) provides
a framework for examining the internalization of motivation (Deci et al., 1999;
Deci & Ryan, 2000). They posit a continuum of different types of motivation:

1. Amotivation: The activity is not interesting, there are no skills that lead
to the behavior, or the behavior will not lead to a desirable outcome.

2. External Regulation: Behaviors are performed to meet external
demands or to obtain an external reward; behaviors are externally
regulated. Thus, for this type of motivation, extrinsic rewards can
modify responses and control behavior. However, what are the
consequences of arranging these contingencies after the contingencies
are discontinued? At the most general level, behavior is more likely to
cease when the contingencies have been continuous and predictable,
and is less likely to cease when the contingencies have been
intermittent and less predictable.
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3. Introjected Regulation: Behaviors are performed to avoid guilt, or to
enhance the ego and feelings of self-worth. There may be some
internal regulation, but the behavior is not an integrated part of the self.

4. Identification: Behavior is performed because the person identifies with
its importance; for example, it is personally relevant, leads to other
goals that are valued. Regulation is somewhat more internal than the
previous types of motivation.

5. Integrated Regulation: Behaviors are fully assimilated with the self-
concept and are consistent with other values and needs, but are still
done because of their relationship to other outcomes.

6. Intrinsic Motivation: Behaviors are self-determined, fully integrated,
and inherently satisfying.

Deci and Ryan note that, although this is a continuum, it is not
necessarily a developmental continuum (Deci et al., 1999; Deci & Ryan, 2000).
For example, one does not necessarily achieve growth and there is no necessary
sequence to movement. Thus, a person can start anywhere and move in either
direction.

Recall that our results showed marked variability in student interest for
different kinds of service. If college students are well distributed across this
motivational continuum, then educators need to consider different strategies for
motivating students at different points on the continuum. For example, students
may be unmotivated to participate in community service; if so, the only way in
which they will be motivated is by external rewards, instrumental value, and
external requirements. However, even if external motivation produces the
targeted behavior, given the importance of internalization, the critical issue for
educators concerns how to promote the growth of autonomous regulation of
civic engagement for unmotivated students. Furthermore, educators want to
ensure that students for whom community service is internally motivated or
motivated by a mix of internal and external forces are nurtured toward the
enhancement of self-determined behavior that is fully integrated and inherently
satisfying. And, educators do not want to create circumstances that undermine
intrinsic motivation.

One of the central propositions of SDT is that external, controlling
conditions only undermine the intrinsic motivation of those students who are
intrinsically motivated. Deci and Ryan (Deci et al., 1999; Deci & Ryan, 2000)
differentiate several aspects of tangible rewards that can potentially undermine
intrinsic motivation: (a) whether or not it is expected, (b) whether or not it is
task contingent, and, (c) if it is task contingent, whether or not it is engagement
contingent, completion contingent, or performance contingent.

So, what promotes and facilitates internalization of motivation? Verbal
support is positively related to intrinsic motivation. Thus, encouraging,
supporting, praising intrinsically motivated persons may be more important than
whether or not they are required to do service. Why are verbal rewards so
central to enhancing and maintaining intrinsic motivation? According to Deci
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and Ryan (Deci et al., 1999; Deci & Ryan, 2000), there are three factors that
lead to internalization:

1. Relatedness: Developing a sense of belongingness and connectedness to
other persons, groups, and society.

2. Competence: Developing an understanding of the activity and goal, and
seeing that they have the relevant skills to succeed and sense satisfaction.

3. Autonomy: Controlling environments can promote relatedness and
competence, and yield introjected motivation. However, grasping the
meaning and worth of the goal, according to self-determination theory, only
occurs when autonomy is present.

This theoretical analysis suggests that it is appropriate, even necessary,
to provide external inducements and controlling conditions in order to involve
unmotivated students in community service. The problem with extrinsic and
tangible rewards is not that they can increase the target behavior, but that they
can produce behavioral compliance without internal change. If so, then
removing external controlling conditions will lead to a lower likelihood of the
behavior continuing. Thus, if one of our goals as educators is to produce a
transformation of motives from extrinsic to intrinsic, then service learning
classes that require service must find ways to promote relatedness, competence,
and autonomy.

Concerning relatedness, one of the more reliable findings from research
(e.g., Eyler & Giles, 1999) is that service learning produces higher levels of
student-student and student-faculty interaction than traditional classes, which
should allow students to develop social connections. Connections to community
service providers and to persons served would also be a basis for transforming
motives from extrinsic to intrinsic.

In well-designed service learning courses, instructors select service
sites that are (a) matched to the skill levels of the students, and (b) provide
opportunities, either through training or service experiences, to develop a sense
of efficacy, fulfillment, and helping substantively on an issue. Thus, service
learning should promote feelings of competency even when students are
required to engage in the service.

Finally, service learning instructors should design courses that promote
perceptions of choice and autonomy among students. Does this mean that
community service should never be required? According to SDT, autonomy
does not have to be present throughout the entire experience for all students. If
students are not motivated, then competence and relatedness can move their
motivation toward integration. Autonomy is most important for completing the
move to integration, not necessarily for starting the movement. Furthermore,
different types of choices can influence the perception of autonomy. The
difficulty is that requiring community service in a service learning class may be
perceived by students as an option (student can choose to drop the class or
switch sections). Similarly, voluntary or optional service in a class may be
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perceived by students as not being an option, depending on the attractiveness of
the alternative choice.

How does this analysis help develop an understanding of the
conflicting research results about required versus optional service in service
learning classes in Table 9.3? SDT provides a useful conceptual framework for a
more refined analysis of the role of required service in service learning.
Subsequent research can clarify the role of these other constructs in SDT and,
hopefully, provide more clarity than past research on how they are related to
students' motives for future civic engagement. In addition, this analysis
suggests additional issues for research on this question. First, the independent
variable (required vs. optional) is quite gross and may mask important
heterogeneity in these service learning classes on other characteristics that
influence relatedness, competency, and autonomy. Second, numerous factors
may promote the perception of choice and freedom in a course that requires
community service. For example, students may have choice over placement
sites, types of clients that they serve, types of volunteer activities at placement
sites, and the type of reflection activities that they use to connect service and
learning. Third, there may be other factors in a service learning class that matter
more to the development of philanthropic tendencies in these courses, such as
fostering an ethic for service, establishing norms that support engaging in
service, and presenting a clear educational rationale for the service component
of the course. Finally, the conflicting results may be due to students with
different motivational sets being in classes with characteristics that are
appropriate and inappropriate to the goal of increasing intrinsic motivation for
service. For example, these classes may vary on the use of deadlines, threats,
and surveillance, which are known to inhibit the development of intrinsic
motivation (Deci et al., 1999; Deci & Ryan, 2000).

In order to evaluate the possibility that other course characteristics may
be more important than whether or not the service is required, a stepwise
multiple regression analysis was conducted on the data from Study 3 with
students' civic responsibility at the end of the semester as the dependent variable
and the following predictors: quality of the learning experience, characteristics
of the service learning course, and required versus optional (Bringle et al.,
2001). The most important predictor of attitudes of civic responsibility was the
quality of the learning environment. Thus, when students have positive
educational experiences in the community, they are more likely to be
intrinsically motivated for community service in the future. The second
predictor was the degree to which academic content was integrated with the
community service. Again, the quality of the educational experience promotes
future intentions for civic engagement. Required/optional was the next
significant predictor. These results support the conclusion that other course
characteristics are more important than whether or not service is required.
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Conclusion

Service learning is an evolving intervention to promote civic
engagement that is directed at college students, many of whom will assume
important leadership roles in commerce, government, and the nonprofit sector.
Service learning is particularly significant to higher education because of the
role that service learning is playing in (a) transforming the nature of teaching
and learning by adding breadth to the learning objectives across the curriculum,
(b) involving students with faculty in civic engagement, (c) deepening the
relationships of campuses to their communities, and (d) contributing to a broader
agenda of the scholarship of engagement that includes teaching, research, and
professional service in and with the community (Bringle, Games, & Malloy,
1999). Thus, service learning is one manifestation of the challenge that Boyer
(1997) presented to higher education when he noted,

the academy must become a more vigorous partner in the search for
answers to our most pressing social, civic, economic, and moral problems,
and must reaffirm its historic commitment to what I call the scholarship of
engagement (p. 11).

The theory and research that have been presented are only a sample of
topics that illustrate how social psychology can provide important input into the
design of service learning courses (see Bringle & Duffy, 1998; Stukas &
Dunlap, 2002). These examples demonstrate the potential risks and benefits that
service learning can have on attributions, attitudes and prejudices, and
campus/community partnerships. They also illustrate how designing service
learning courses shapes the outcomes depending on choices made by the
instructor about the nature of reflection activities, whether or not service is
required, verbal support, feedback, relatedness, competency, and autonomy.

In addition, this discussion illustrates how service learning provides a
powerful test bed that is both convenient and appropriate for evaluating these
and many other hypotheses about increasing civic involvement among students.
Studying service learning within the framework of social psychology can lead to
improvements in instructional practice and contribute to social psychological
theory.

The potential contribution of service learning to developing habits of
community involvement in students is also important to their character and their
role in democratic processes. The severity of this issue is illustrated through (a)
the lack of political interest among college students in spite of rising rates of
volunteering (Astin, 1999), and (b) descriptions of critical decreases in social
capital, which is viewed as the bedrock of democratic processes (Putnam, 2000).
What can be done to ensure that college students are prepared to be active
citizens? Service learning may be one of the best solutions for ensuring the
democratic well-being of a country (Astin, 1999). This is well illustrated in the
Community-Higher Education-Service Partnership (CHESP) project in South
Africa (Lazarus, 2001). With the first democratic election in 1994, the challenge
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facing South Africa no longer lies at the policy level, but at implementing new
policies and a democratic government. CHESP is a national initiative that is
directed at undoing the tragedy of apartheid and at implementing a working
democracy. CHESP is piloting service learning in six South African universities
with the goal of expanding it to all universities. The ultimate aim of CHESP is
the reconstruction and development of South African civil society through the
development of socially accountable models for higher education, research,
community service, and development. Proposed in a white paper after the
democratic elections, the Department of Education chose service learning as the
most important change in higher education to promote intergroup understanding
and develop democratic skills among college students. The significance of
CHESP is that the stakes are so high for South Africa and that service learning is
the method of choice. The work of CHESP provides a strong reminder of the
significance that engaging college students in educationally meaningful service
can play, not only in their education but also in their communities and their
nation.
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